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Gathering Stones: The Problems of Modern Cultural
and Activity Research
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This paper explores the verbal image of ‘gathering stones’ in order to appreciate the continuing rel-
evance of Vygotsky to the tradition of inquiry that has been inspired by his example and his work. It con-
siders how our tradition is built on the ancient and critical activity of problematization. The meaning and
inner value of tradition is explored in relation to problems we address now and have addressed historically,
in particular in relation to the problem of an ascendant version of enculturation. The argument ends with a
reflection on the difficulties we still face in addressing educational needs.
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Introduction

A time to cast away stones, and a time to gather
stones together; a time to embrace, and a time to refrain
from embracing. [ Ecclesiastes, Chapter 3, verse 5)'.

This paper is the consequence of a kind invitation
by Professor Vitaly Rubtsov to make an address at the
Moscow State University of Psychology and Education
to an International Symposium celebrating the 120" an-
niversary of Lev Semenovich Vygotsky on behalf of the
International Society of Cultural-historical Activity Re-
search (ISCAR). The matter of the address was given to
me—for which I am grateful, since a point of focus often
enables a better sense of clarity—and I have developed
the ideas in the paper from those in the address. I have
added the verbal image of ‘gathering stones’, since this
phrase had an important function in Vygotsky’s argu-
ment, as Zinchenko has remarked [44, p. 27; 47, p. 41]
in what I read for our time as advice regarding how we
might reflect on the purpose and maintain the process of
collective inquiry.

The day-to-day business of being the ISCAR presi-
dent is predominantly bureaucratic and those matters I
am not going to discuss. The opportunity to represent
ISCAR as an organisation by speaking for it publicly is
one that I am offered infrequently. Were I to attempt
to speak on behalf of our many distinguished scholars
and researchers, T would hardly do ISCAR justice, so I
need instead to consider this matter out of personal ex-
perience of being an active member of this society since
1998, when T first attended Congress at the University
of Aarhus in Denmark.

I should state straight away that the object that con-
cerns me for the purposes of discussion, and which con-
stitutes the ‘modern cultural and activity research’ of the
title, is tradition. It is tradition that I will problematize.
I can only do this from a personal perspective by dint of
thinking through the priorities that arise in my belong-
ing to this tradition, which will necessarily mean some
autobiographical refraction. If what I raise extends to
and resonates with you too, then I will consider my ob-
ject achieved.

When T talk about the ISCAR tradition in terms of
its activity as a research society that is prefaced by the
appellation, ‘cultural-historical’, T am reminded that:

[Vygotsky] identified himself with psychology rather
late, having come to it from culture. But he brought with
him into psychology his own culture—which is how cul-
tural-historical psychology appeared. 1 should note that
this designation of Vygotsky’s theory appeared after
his death; and though it is a calque from “comparative-
historical” or “cultural-historical” linguistics, it fully re-
flects the essence of his theory [44, p. 26].

I too come to cultural-historical activity research
from culture, and it is an avenue of arrival that I wish to
dwell on here. T am not a psychologist, and if I come to

In English

psychology at all, it is as an educator—a teacher, a teach-
er of teachers, and a researcher of teaching and learning.
For nearly twenty years before I attended what was then
called ISCRAT?, T was working consciously in the tra-
dition of Vygotsky. So, when I think about the ISCAR
tradition I come into it as, let us say, a Vygotskian. This
priority of relationship will ring through what I write
here, as it has all my professional life, since I was edu-
cated from the outset to think and practise in accordance
with Vygotsky’s principles.

My relationship with the writing and thought of Vy-
gotsky began in 1980/81—the academic year in which
I commenced the one-year postgraduate programme of
training (to this day the usual route of qualification in
the UK) to become a secondary school teacher of Eng-
lish (therefore teaching young people aged 11 to 18) at
the Institute of Education of the University of London.
I was a member of a course within a course—what was
known as ‘the alternative course’. The small group of ten
students I belonged to all aspired to become teachers of
English in inner-London state schools—that is, second-
ary schools serving the most ethnically diverse and of-
ten the most socioeconomically deprived populations
in Britain. Once a week for most of that year we were
required to read a key text from a reading list and come
prepared to discuss it at a seminar that was led by our
tutors, Tony Burgess (1993) and Jane Miller (1993) —
specialists in Vygotsky and Russian literature. Here is
how T looked back on this time:

When, in 1981, we were asked to read Vygotsky’s
Thought and Language for discussion one Friday in our
English PGCE group, I fell in love with an idea. Vy-
gotsky (1962) quotes the poet Osip Mandelstam: ‘T have
forgotten the word I intended to say, and my thought,
unembodied, returns to the realm of shadows’ (p. 119). 1
thought then, and know now, that there must be reasons
beyond forgetting for thoughts to return to that realm,
that people may assist thinking and learning, but may
also distract and silence that process. Vygotsky writes
a little later in the chapter: ‘Thought undergoes many
changes as it turns into speech. It does not merely find
expression in speech; it finds its reality and form’ (p. 126).
I want to understand more of these mundane migrations
and metamorphoses of meaning and feeling. At the heart
of socio-cultural inquiry lies this metaphor of spaces to
be crossed, whether in the mind or between minds. Call
it the zone; call it mediation; call it enculturation; call it
what you will, but mind that gap and help others to build
bridges from both sides [17, pp. 206—207].

There are some problems of accuracy that occur to
me now that I have had access to better editions of Vy-
gotsky’s writings, but T am happy with the gist of this
portrayal of how the tradition I belong to motivates me
to work. I think it gives a good enough image and feeling,

The ISCAR tradition covers and links a number of
disciplines—psychology, education, linguistics and an-

U All biblical quotations in this paper are taken from The King James Bible. Go to: http://www.kingjamesbibleonline.org/
2 The International Society for Cultural Research and Activity Theory (ISCRAT) was the precursor to ISCAR.
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thropology would probably feature prominently on most
people’s list, although there are clearly more. But I don’t
believe that how we are constituted as a multidiscipli-
narity is our key issue or problem. We are more than the
sum of our parts. What T want to suggest in my snip-
pet of life-story is that our tradition is motivated to help
others, which is to draw productively on our collective
thinking and argument in order to gain traction and per-
haps find means to address problems that we encounter
in professional practice.

As Bert van Oers [27, p. 25] puts it: ‘all learning nec-
essarily starts out from the learners’ own actions, their
personal (“liénaja”) activity.” So what might we learn
from our own tradition of personal activity?

The power of problematization

Where better to start than at the beginning? Here
being, ‘The problems [of modern cultural and activity
research|’. Not, problem, singular, but problems, plural.

My thesis is that we belong to a tradition of cultural-
historical inquiry that seeks to understand problems of
human development in a dialectical relationship to so-
cial and historical problems. However we might identify
specific problems as topics for research, it is our practical
engagement in applying and expanding this relationship
of problematization that is fundamental.

Problematization of the relationship between an ob-
served single problem in human nature and its complex and
plural significance as a consequence of human culture is a
tradition that goes back at least two and a half thousand
years to the dawn of Western philosophy and science:

Why is it that the feet swell both of those who are
bilious and of those who are suffering from starvation?
Is it in both cases the effect of wasting? For those who
are starving waste because they do not receive any nour-
ishment at all, while the bilious waste because they do
not derive any benefit from the nourishment which they
take. (Attributed to the peripatetic school of Aristotle,
4% century B.C.E, Foster, 1927)%.

This is a problemata; so-called because it is one of a
collection of difficult questions or situations gathered
for discussion in Hellenistic Greece. A problemata has
this special status as a problem being discussed with re-
spect for a greater argument or set of problems, so in the
collection of problemata for medicine, the larger set con-
cerns whether changes in the seasons or constellations
bring about these personal instances of crisis and excess.

A problem is, from its Greek root, ‘a thing thrown
or put forward™. The riddle of the problem requires one
to propose a particular kind of attention and stance in
relation to knowing, rather than knowledge—that is, to
enter into a process of inquiry and to elaborate a train of
understanding,

In the example I have quoted, the problemata states
an incidence of being—suffering wasting through bil-
iousness—and the wider argument put forward is that
there is a greater cause in the effect nature (seasons and
stars) has on our being. What the problemata offers is
not a cure but a method of reasoning—a problematizing
process of inquiry into the contrastive complexity of a
physical symptom—‘swollen feet’. Problematization re-
quires finding a method of argument to address a prob-
lem of being.

We might pay attention to the socio-political infer-
ence within the stated problem. Two contrastive person-
al states are inferred in which wasting is the consequence:
those who have and those who do not have nourishment.
The problem of wasting sits within the problems of ex-
cess, which reflect human problems of having enough
or not enough to eat. Put another way, the existential
problem of being a person sits within the problems of ac-
cessing means in the social world.

The power of the problemata is the way it positions
human experience as the bridging significance between
natural and cultural accounts of the world and seeks a
method of argument that might explain differences of
being. Its trajectory leads in time to more modern meth-
ods of inquiry into how states and means of difference
have come into being here and now and for specific peo-
ple. Which, as we know, is a dangerous problem to pose.

My argument is that we need above all in our re-
search to continue to problematize and to value the
methods of problematization. To draw attention to a
specific problem, whilst deliberating that it will lead
inexorably to a further set of problems, requires eluci-
dation and elaboration of critical method with a philos-
ophizing and politicizing intention. Problematization
offers us a time-honoured, powerfully cultural-histor-
ical, philosophical and political strategy for examining
being in the world.

Problematizing tradition

Nearly twenty years ago, when considering the state
of psychology in the prologue to Volume 3° of the first
edition in English of The Collected Works of L.S. Vygotsky,
whilst deliberating on the significance of the argument
Vygotsky addressed with great critical depth and never
published, concerning ‘The historical meaning of the cri-
sis in psychology,’ the editors commented: ‘Today the
crisis is the chaos of overdevelopment and misdirection’
[34, p. xi]. As they saw the problem then—and there is
much point in continuing this vision today—what we
need to bring back are philosophies that re-instantiate
the ‘human’ [34, p. xi] to reality in the face of the dep-
redations caused by positivism and materialism in what
is presented ideologically as the normative view of life.

3 A problemata. In Book One: Problems connected with medicine. E.S. Foster (Ed) (1927) The Works of Aristotle, Vol. VII The Problemata.

Oxford: Oxford University Press, 859b

https://archive.org/stream /worksofaristotle07arisuoft/worksofaristotle07arisuoft _djvu.txt

* «problem, n.» OED Online. Oxford University Press, March 2016.
> Volume 1 in the Russian Collected Works (van der Veer, 1997a, 1)
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There is little reason to believe that the positivistic
and materialistic perspective has faltered since 1997,
particularly in the world of education where if anything
it is internationally rampant. Such, so-called “develop-
ments” of educational practice through increased intel-
ligence-testing and statistical comparison, for example,
are often unhelpful in relation to the developmental
needs of the learner, whilst always being reductive (and
often wilfully ignorant) of the social situation and histo-
ry of learners. Objective quantifications and subsequent
comparison and categorization of intelligence tend to
misdirect rather than assist educative intervention, and
they are by definition impersonal and dehumanizing. So
the relationship between dominant, mainstream trends
in psychology and their counterparts in education is as
much a concern today as it was a century ago. In fact,
the problem of collectivized, individual assessment with
no constructive potential for development is identi-
cal. Therefore, we are still committed to a struggle that
warrants a turnaround in the epistemological purview
of the mainstream and a return to the kind of psychol-
ogy in harmony with education informed by powerfully
humanistic and anti-dualistic philosophical principles
that Vygotsky and many of psychology’s greatest figures
sought. This is what is at stake.

The expression in English is telling, since “at stake”
refers to execution by burning, which grisly end was and
is meted out in the name of justice to those perceived as
heretics in holy wars or considered savages during colo-
nial expansion. The form of execution might have altered
but the tool and its purpose remains the same. We need
to remind ourselves that for our world, whether human
or not, both transcendent and ascendant values of early
to late modernity have allowed humanity to destroy as
much as we have sought to cultivate.

Let us, for a while, reflect further on the etymological
history of key terms. The point here is that words retain
in their forms something of the history of humankind’s
cultural activities—some sense of our being and how we
have been.

The Oxford English Dictionary Online® [16] gives
three meanings to ‘tradition’ that come from:

Anglo-Norman and Middle French tradicion, tradi-
tion (French tradition) action of handing over (an ob-
ject) (13th cent. in Old French), action of transmitting
(an idea, concept, or religious teaching), an idea (etc.) so
transmitted (both ¢1370), action of betraying (a person)
(1444).

The Latin root here is tradere, itself a compound of
trans (between) and dare (to give): tradere can mean ‘to
surrender’, ‘to extradite’ and ‘to hand down to poster-
ity”. ‘Tradition’, therefore, is one of those words, like
‘discourse’ and ‘mediation’ and ‘education’, that speaks
across culture and history to the idea of the way we act
and regulate the social “between” of our selves—our
praxis, our collective means of turning the theory of our
beliefs and ethics into action. If the collective conscious-

ness that rings through the etymology is to be heeded,
these practices may entail betrayal. The ‘action of be-
traying’, like the other ideas rooted in ‘tradition’, speaks
to jurisdiction, literally law-saying.

I am not suggesting here that we approach ISCAR
fractionally by breaking it down into what each fac-
tion claims as its territory, then start legitimising some
aspects whilst rendering others unlawful: such an ap-
proach would indubitably reflect a process of betrayal.
We could, however, recognise how the tradition that
we inherit from Vygotsky, and from all those who fig-
ure in his work, who therefore precede and proceed from
Vygotsky, take problematization as our driving motive.
There is here an important tension between an approach
concerning our tradition that leads to fragmentation and
dissolution, and an alternative approach that accepts the
premise that there are always problems in any tradition
but that we need to gather our resources around their
investigation and towards their solution.

To propose that somehow we have been dismissive of
problematical aspects within our tradition or in any way
unconcerned regarding them would be absurd. There has
been considerable debate and much critical reflection re-
garding the problems in the theses that Vygotsky and
his colleagues inherited and the problems in those the-
ses that became passed on. When we look simply at the
lists of contents of the volumes of The Collected Works of
L.S. Vygotsky [31, 32, 34; 35; 37; 38; 39], we remark im-
mediately on the prevalence of ‘problem’ in the titles of
the various papers. If we extend the meaning to include
‘crisis’ then there are even more. Obviously, it is crucial
to the method of argumentation to problematize. Fur-
thermore, much of the work of the past thirty years has
been to revisit and reconsider the arguments that were
made by this first generation of thinkers. We should add
to this the ongoing commitment to discover and make
available texts of and about the Vygotsky circle (if we
can be so bold as to create such a set in retrospect), and
to provide translations, explanations and commentar-
ies. Then there is the considerable effort to extend and
make publicly available these archival resources. Nor
should we ignore the attention that has been paid to
trace through explicit and implicit reference the works
on which the tradition draws. Then there are the works
the tradition influences and the contingent and apposite
theses that both extend our understanding and give us
pause for thought. To say nothing of the experimenta-
tion, application and investigative fieldwork that have
been carried out and reported. Too numerous to cite, and
still far from a closed and final totality.

However, there are problems within our tradition, a
little of which T will try to consider in the next section.
There are also problems our tradition like any tradition
faces in moving forward.

If tradition in the meaning of ‘handing over an ob-
ject’ is considered, then we certainly need to preserve,
maintain and augment the material and the intellectual

6 “tradition, n.” OED Online. Oxford University Press, September 2016.
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culture, and this requires a sense of labour, a degree of
capital, and a strong determination of agency. What
kept the works of Vygotsky and the circle alive, extant,
real, though the underground years of terrible times, was
so much more than a need for preservation of documents,
crucial though that has been. Texts only come alive
through the transmission of their ideas, and those ideas
only live on as and when they are valued and needed as
constitutive and explanatory of living activity. Trans-
mission is not merely a mechanical act.

One of the major problems with the ‘beyond the skin’
phenomenon that Wertsch, Tulviste and Hagstrom so
convincingly argue in their conclusion that ‘the irreduc-
ible unit for analysis of agency is “individual(s)-operat-
ing-with-mediational-means” ¢ [40, p. 342] is what actu-
ally becomes reduced in any real, sociopolitical situation.
We need to be wary of distributed systems in which the
responsibility for being agential becomes deferred to some
quasi-parental, almost transcendental individual® who is
assumed as always there, always active, ever the benefac-
tor. When we start to depend on some imagined other
world out-there populated by immortals to provide for
our needs then we have passed not just beyond our skins
but beyond the life of society as well. No tradition sur-
vives in virtuality unless it has overstepped humanity.

We are placed at the intersection of generations who
understand the gain and the loss that the virtual techno-
logical revolution is achieving. So we need to research
it hard in terms of how our consciousness has evolved
as a consequence. By evolved I do not necessarily mean
improved. If an historical understanding of cultural de-
velopment teaches us anything, it is to be critical of any
thesis that binds civilisation, culture, education and pro-
gression together [20]. Upward mobility under Mam-
mon is no less real or bloody than it was in the medieval
episteme of the Great Chain of Being. Extermination
and the failure of regeneration is just as great a prospect
in the future as it has been in the past. Probably greater.

Such caution concerning the improving role of civili-
sation and culture is already old, although possibly over-
looked. Let us read carefully a key influence on Vygotsky’s
understanding of the origin of language, written at a time
of European revolution and imperial expansion with deadly
impact on native peoples and cultures across the globe:

From the standpoint of inner spiritual evaluation, it
is also impossible to regard civilization and culture as the
summit to which the human spirit is capable of raising
itself. Both have in recent times flourished to the highest
degree and in the greatest generality. But whether, on
that account, the inner aspect of man’s nature, as we see
it, for example, in some periods of antiquity, has also si-
multaneously returned as abundantly and powerfully, or
even in higher degree, we can hardly wish to affirm with
equal assurance; and still less whether this has been the
case in the nations to which the dissemination of civili-
zation and a certain culture has been chiefly due.

Civilization is the humanization of peoples in their
outward institutions and customs, and the inner attitude
pertaining thereto. Culture adds science and art to this re-
finement of the social order. But when we speak in our
language of cultivation | Bildung], we mean by this some-
thing at the same time higher and more inward, namely
the disposition that, from the knowledge and feeling of
the entire mental and moral endeavour, pours out harmo-
niously upon temperament and character [ 14, pp. 34—35].

What is important from the third sentence of the first
paragraph is von Humboldt’s ambivalence regarding the
improving or culturally ascendant impact of civilization.
Von Humboldt is committed, as is Vygotsky, to ‘tell the
story of the growth of man’s mental powers from lower
into higher forms’ [12, p. 189], and his focus in on the ‘in-
ner spiritual evaluation’, just as Vygotsky will argue for
the affect of the environment on a child’s ‘inner attitude’:

Depending on his age, the environment exerts this
or that type of influence on the child’s development, be-
cause the child himself changes and his relation to this
situation changes. The environment exerts this influ-
ence, as we have said, via the child’s emotional experi-
ences [perezhivanija], i.e. depending on how the child has
managed to work out his inner attitude to the various
aspects of the different situations occurring in the envi-
ronment. [33, p. 346; see also 28].

Vygotsky is making a more empirical distinction in
relation to the intramental impact of a person’s social
situation of development than von Humboldt’s wider
question regarding the relationship between cultivation
and inner spirit and the civilising influence of culture.
Some aspects of the wider sociopolitical milieu and that
developmental connection with the spiritual integrity of
the psyche become downplayed in Vygotsky’s account.
There are also differences between the relative situations
of von Humboldt and Vygotsky with regard to freedom
of speech: Prussia in the 1820s, even though reactionary,
was arguably safer than the Soviet Union in the 1930s.
However, it remains the case that we should be looking
to this issue of the ‘inner attitude’, not with any ascen-
dant thesis of the civilising nurture of culture, but with a
more cautious and problematizing understanding of the
affects of cultivation.

As T was redrafting this piece in November 2016, I
heard Vladimir Sobkin talk at the Russian University
of the Humanities in Moscow, which was Shanyavsky
University where Vygotsky was taught about thought
and the word by Potebnia and Shpet [45]. Sobkin [22]
explained the coded warning that lies at the heart of that
final chapter, ‘Thought and word’ of Thinking and Speech
(1987). During his last days in 1934, Vygotsky dictates
to a secretary and quotes from two poems, ‘Swallow’ by
Osip Mandel’shtam® and ‘Word’ by Nikolai Gumilev!?,
knowing that these two friends are passing beyond the
shadows. What terrible poignancy and what utter deter-
mination of free will.

8 For the English-speaking tradition, the wizard who is Michael Cole and the curator who is Andy Blunden would serve as two examples.
9 Exiled in 1934, reprieved, banished, sent to correction camp where he died in 1939.
10" Executed 1921. The quotation from Gumilev’s poem ‘Word’ is taken from Mandel’shtam’s 1922 article ‘On the Nature of the Word’ (see

note in Vygotsky, 31, p. 384).
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So cultural-historical activity research is a collective
enterprise that only continues as a tradition through
acts of construction that recognise the power of the dia-
lectical approach as a critical and historical undertaking
in which the breadth of human nature must be taken into
account. There is no nature without nurture, no birth
without labour, no phylogenesis without biogenesis,
no individual without society, no subjectivity without
objectivity, no construction without destruction, no ly-
sis without crisis, no profit without labour, and no will
without our struggle for its freedom. We have to appre-
ciate how we invest mental life, and put its habit to mind
as ‘inner mental activity’ (see below); therefore, how
psychological resources are still physical and spiritual
resources:

We must look upon language, not as a dead product,
but far more as a producing, must abstract more from
what it does as a designator of objects and instrument of
understanding, and revert more carefully, on the other
hand, to its origin, closely entwined as it is with inner
mental activity, and to its reciprocal influence on the lat-
ter [von Humboldt!!, 14, p.48].

ISCAR in our tradition has a real weight of respon-
sibility to keep creating, materially and generationally,
not through any sense of entitlement, and especially, as
our history demands of us, when times are hard:

without creative retelling and re-enactment, an old sto-
ry is just a curiosity, a dead language just a dead language,
and a past culture just stuff for museums [21, p. 198].

The gathering of stones

I should tell the story of the gathering of stones, as I
understand it'%. It has a nodal function for my argument
in so many ways, since it offers an intersection of aspects
of problematisation that we hold as important because
they are the fundamental issues at which we grasp.

I believe it concerns, among many related concerns
across the history of ideas, an issue that has already been
touched upon in the crisis of psychology: the fragmen-
tation of our ‘existential nature’ [47, p. 32]. This frag-
mentation reflects in part an epistemological separa-
tion between philosophical and psychological concerns
regarding what constitutes the wholeness of living as a
being. This is to make a distinction in the manner von
Humboldt determines between ontology as a product,
and ontogenesis, or, since it has a better energy, ontolo-
gization, as a process.

Zinchenko [47] addresses the experience of think-
ing about thinking. This, he argues, proposes a major
difficulty for our tradition in that neither Vygotsky nor
Davydov fully resolve the relationship between thought
and word, or how the activity of consciousness of con-
sciousness is generated, or indeed what it is. I will not
even begin to enter Zinchenko’s argument, which is far
too expansive and provocative to re-propose here. To-

wards its end, however, Zinchenko is lamenting the frag-
mentation of the unity expressed by the psyche or the
soul, for which he argues we have a real need:

Returning to the problem of the roots of thinking,
we should add [...] the ability of unconscious reflection,
which generates a sense of “I understand,” “T can,” “I
want.” As a result we will obtain a certain primary inte-
gral (syncretic) formation [...] that includes [...] primal
forms of all the classical attributes of the soul—cognition,
feeling, and will. Their differentiation into separate men-
tal functions and acts is due to the centuries-long efforts
of philosophers and psychologists. When, as a result of
this work, the soul disappeared and cognition, feeling,
and will ceased to recognize one another, the time came
to gather stones [47, p. 41].

What Zinchenko is asking is that we work to rebuild,
and T don’t think that he means psychology per se, or
scientific method, but a way forward that continues our
tradition of exploration of existential nature. Perhaps
this means gathering up the stones that have been cast
aside, and perhaps it means also gathering new stones.
The power of living memory and of tradition is that we
have here the means to retell and rebuild, so long as we
have the will, the passion and the understanding to do
so, out of—and how old is this story?—our own dust.

What the gain of the mental life, of mental culture,
gives us is immense, and it inspires our oldest of thoughts
on the problem of being: a space of being seemingly be-
yond the strictures of the here and now, and a vision of a
way of life in which to exercise freedom of will.

However, Zinchenko is making an even more subtle
connection. Where Vygotsky refers directly to the apho-
rism concerning stones is here in the notes from 1934 on
‘The Problem of Consciousness’ [35], scribed, comment-
ed on and preserved by A.N. Leont’ev, of Vygotsky’s talk
in preparation for an internal conference Vygotsky and
his closest associates were planning to discuss their the-
ses of research:

(Introduction: the importance of the sign; its social
meaning). In older works we ignored that the sign has
meaning. <But there is “a time to cast away stones, and
a time to gather stones together” (Ecclesiastes).> We
proceeded from the principle of the constancy of mean-
ing, we discounted meaning. But the problem of meaning
was already present in the older investigations. Whereas
before our task was to demonstrate what “the knot” and
logical memory have in common, now our task is to dem-
onstrate the difference that exists between them. From
our works it follows that the sign changes the interfunc-
tional relationships. [35, pp. 130—131].

This is a critical place of reversal and re-orientation
in the thesis Vygotsky is preparing that we appreciate
in the final chapter 7, ‘Thought and word’ of Thinking
and Speech |31]. The revelation is that an idea formed at
one time period of a process of argument has dispersed
(cast away) the very ideas that allow the argument fi-
nally to cohere (gather together). Vygotsky alludes to

' See https://www.marxists.org/reference/subject/philosophy/works/ge/vhumboldt-wilhelm.htm
12T was helped at the outset by Professor Viktor Zaretskii, who made sense of the question I raised whilst reading Zinchenko [47, p. 41].
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a similar idea, without the stress on the issue of time, in
an epigraph from the gospel according to St. Matthew
at the opening of “The historical meaning of the crisis
in psychology’: ‘The stone which the builders rejected is
become the head stone of the corner’ [36, p. 233].

In presenting his argument in ‘Thought and word’,
Vygotsky writes:

Linguistics cannot perceive the possibility that the
psychological nature of meaning changes, that linguistic
thought moves from primitive forms of generalization to
higher and more complex forms, that the very nature of the
reflection and generalization of reality in the word changes
with the emergence of abstract concepts in the process of
the historical development of language [31, p. 245].

Problems arise from this thesis in two ways [20; 44;
45; 46; 47; 24; 1; 12]. The first arises by making a civilis-
ing and ascendant reading of ‘the process of historical
development’. The second problems concerns a solely
objectivistic understanding of the ‘nature of the reflec-
tion and generalization of reality in the word’ (my em-
phasis). These two readings mark two problematical
emphases for the application and justification of Vy-
gotsky’s thesis, especially for education. One problemat-
ical emphasis might suggest that education of ‘linguistic
thought’ (for which we should understand all concepts
formed through second symbol systems, including for
example mathematical concepts) is naturally civilising
and improving. The other might ignore the holistic expe-
rience of the inner attitude. What comes inside (which
‘inside’ is the same, one reality of the ‘outside’) through
language is so much more than a set of rules for making
meanings as merely semiotic products, but the stuff of
one’s being, life itself:

The content of life is animated not only through the
significations that we discover in it but also through that
inner sense thanks to which there arises in us a feeling of
our own place in the world and of everything in it [my ital-
ics V.Z.] [Shpet, 1914, in 44, p.17].

The consequences of this thesis of the ‘ontologiza-
tion of the mental’ [44, p. 18] are profound. Although
Vygotsky was not able to elaborate fully the direction
Zinchenko is pointing us, the manner in which our in-
ternal activity—the personal work of the psyche, let us
say—is part and parcel, irreducibly real, pre-eminent,
yet still profoundly different with respect to activity we
conduct in our “exterior” life, presents our research and
our collective initiative with both problems and new di-
rections now and in the immediate future.

The retracing of roots and the gathering of stones
thereby offers us alternative routes through what we
take as our intellectual territory. The problematization
of our tradition belongs to our education. The theses Vy-
gotsky and his colleagues explored ninety-odd years ago
were radical then and remain radical today, because of
their potential to address abiding concerns of humanity.
To be ‘radical’® is to seek what is foundational and pri-
mary: that is, to attempt to get to the roots of being. In-

side the Greek word ’thesis’* lives the idea of a footfall,
what is stressed, that which is accentuated and so then
that which is proposed. That these theses are unfinished
is natural, and is it is the work of our tradition to hand
them on.

However, we are not quite finished with this busi-
ness of gathering stones. From what T understand of the
Vygotsky archive [43] and what is as yet untranslated
into English, the passage from Kohelet' in the Tanakh
and Ecclesiastes in the Bible from which the epigram is
taken remained an important locus of reflection and ex-
position—midrash in the Talmudic tradition—throughout
Vygotsky’s life, certainly from his student years and much
earlier than his move into psychology; these are years of
civil unrest, world war and revolution, followed by years
of civil war and famine. The opening verses are familiar to
those of us who received even a basic religious education
in the Judaeo-Christian tradition; however, the exposi-
tion beyond the accounting of times is worth a reminder:

1. To every thing there is a season, and a time to every
purpose under the heaven:

2. A time to be born, and a time to die; a time to plant,
and a time to pluck up that which is planted;

3. A time to kill, and a time to heal; a time to break
down, and a time to build up;

4. A time to weep, and a time to laugh; a time to
mourn, and a time to dance;

5. A time to cast away stones, and a time to gather
stones together; a time to embrace, and a time to refrain
from embracing;

6. A time to get, and a time to lose; a time to keep, and
a time to cast away;

7. A time to rend, and a time to sew; a time to keep
silence, and a time to speak;

8. A time to love, and a time to hate; a time of war,
and a time of peace.

9. What profit hath he that worketh in that wherein
he laboureth?

10. T have seen the travail, which God hath given to
the sons of men to be exercised in it. (Ecclesiastes, Chap-
ter 3, verses 1—10)

Considered from a perspective of dialectical inquiry
encouraged by historical materialism, there is much to
ponder here—which pleasure T will leave to you. I simply
ask that you think about the opening and closing verses
in relation to cultural-historical activity research. In
British and Russian radical traditions, Ecclesiastes has
long offered possibilities for expression of basic rights:
Tolstoy’s A Confession (1882/1921) takes Ecclesiastes
as a text of political and spiritual awakening.

A need for difficulty

The only thing is to state the problem correctly and
in a timely manner, and then the solution will sooner or
later be found [36, p. 47].

13 “radical, adj. and n.” OED Online. Oxford University Press, September 2016.
1 “thesis, n.” OED Online. Oxford University Press, September 2016.

15 The gatherer; figuratively, teacher and prophet.
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Many of the problems or ‘enigmas’ [36, p. 47] that
modern cultural and activity research addresses are
commensurate with the problematization that Vygotsky
deliberates in his final years: ‘the principle of the seman-
tic structure of consciousness’ [42, p. 34; 47]) and the
reinvigoration of inner experience (perezhivanie). The
value of inner experience and subjectivity to cultural-
historical approaches has become a powerful focus for
theoretical and empirical attention [25; 10; 11; 28]. T be-
lieve that Bozhovich’s (2009) conception of the internal
positioning of the child is very relevant. Considerable in-
terest concerning the philosophy of mind is being paid to
the formation of reason in development [2; 3; 7]. Follow-
ing the pedagogic tradition [6] and its attention to the
problem as the seed of scientific conceptualisation, there
is increased interest in double stimulation [19]. EI'konin
[8] and Hedegaard [13] have renewed our attention on
the importance of the crisis in development.

These are difficult intellectual terrains and histo-
ries to traverse, and often they lead us back and forth
through arguments and traditions that are outside main-
stream psychology and sometimes outside psychology
entirely in the culture from which Vygotsky came. How-
ever, we need this difficulty and our tradition fits us for
such adventure.

As my endnote I would like to return to the place in
our tradition for helping others learn by learning from
them, represented by a deeply significant and formative
period of Vygotsky’s early adulthood, as his daughter re-
cords:

The school’s'S purpose was the noble aim of preparing
schoolteachers, which the young republic needed acute-
ly. Newspapers said that 250 applications, mostly from
peasants, were submitted from the different districts.
The first rush counted 80 persons. The students received
their subsidies in the form of flour and suet. [...] The
number of students at the school increased rapidly, and
by 1922 there were 190. [...] Vygotsky is mentioned as
being part of the teaching faculty in 1922. [...] The first
mention of his work at the teachers’ training school is to
be found in the minutes of a meeting of the Pedagogical
Council of 15 February 1923. He taught logic and all the
courses in psychology [29, pp. 49—50].

Vygotsky taught an impressive range of subjects in
a number of institutions in Gomel in the early Soviet
period from late 1917 to 1924. Gomel and its environs
suffered in this time of war: revolution, German occu-
pation, Soviet liberation, civil war and banditry. He
also lost both his brothers to illness [29]. This is the
mark on the man of the times, which serve in some way
as Vygotsky’s own social situation of development. At-
tention to people’s situation and to their learning is
primary to Vygotsky’s approach and this matters to us
still today.

I particularly wish to advocate a reinvigoration
of interest in the problematization Vygotsky sets in
train on his return to Moscow to begin work at the

People’s Commissariat for Public Education in July
1924. It is Vygotsky’s attention to what Yaroshevsky
(1989, 99) calls the ‘needs of practice’ in designing
methods for the education of people with physical
and mental problems (defectology) that T wish to
highlight [5]:

The question might be asked, what was the connec-
tion between these abstract general problems and the
things with which a teacher had to deal with on a daily
basis as he taught a blind or deaf-and-dumb child? [...]
Vygotsky pointed out [...] that their blindness or deaf-
and-dumbness is not primary, since they are not felt to
be disorders by the subjects themselves, but only sec-
ondary, as a result of social experience. A defect is, first of
all, a social and not an organic abnormality of behaviour
[41, p. 107].

When, in Vygotsky’s [32, p. 139] lecture of 1928,
‘The Difficult Child’, (Russian, trudnye) which the edi-
torial note suggests that we translate into English as the
‘problem child’, he writes: ‘It is far more complicated
and difficult to purposefully guide development’ [32, p.
144], Vygotsky is reflecting on the search for effective
practice (Friedmann’s principle of “methodological di-
alectics”): ‘an approach in which we find it necessary to
use the opposite of the direct goal [...] where we refuse
by direct intervention to suppress certain reactions in
the child’ [32, p. 143]. Where ‘more-or-less external
means often turn out to be very effective’” for ‘the child
who does not display great resistance’, ‘all these means
[...] may turn out to be ineffective when you confront
fierce resistance on the part of the child’. The resistant
child has followed a contrary line of development, ‘an
entire series of organic and external forces and circum-
stances, including incidental occurrences’, that produc-
es great resistance:

Such resistance really represents enormous strength
because the child resists not because he wants to be ob-
stinate, but because certain causes determining his char-
acter development have, from the outset cultivated this
stubbornness [32, p. 144].

Vygotsky was very aware of the potential for failure:
that our struggle to reach the hard-to-reach and our meth-
ods for doing so are not guaranteed success. So, I suggest
that we need to continue to problematize and find ways of
addressing in practice how we understand and find means
to assist children and adolescents who resist education.
The problem of pedagogic activity and the institution of
the school remains a stubborn, abiding issue.

Is Vygotsky’s attention to the individual or spe-
cific problem as a cultivated problem (a problemata) a
prevalent approach in education even today? Is it not
still more usual to state an educational issue as a discrete
symptom and then attempt to manage its cure? To what
degree do we, and may we, attend to the subjective im-
pact of being a human object in this world? What tradi-
tion do we labour to build and what is the profit of our
work?

16 Refers to the teacher training college, opened in 1921, in Vygotsky’s home city of Gomel in Belarus.
17 All quotation from here on taken from the same paragraph on page 144 of Vygotsky, 1993.
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BBenenue

Jlannag crarbd OblIa HallMCcaHa MHOM B OTBET Ha JIIO-
Gesnoe npuriamenue npodeccopa Buramus Pybiosa
BBICTYTTUTH C JIOKJIQIOM B MOCKOBCKOM TOCY/IapCTBEH-
HOM TICXOJIOTO-TIe/[arOTHYECKOM YHUBEPCUTETE B paM-
kax MexayHapoiHoro cuMiiosuyma B uectb 120-ymetus
JIpBa CemenoBmya Beirorckoro ot mMmenn MexayHa-
POZHOrO 00IIeCTBa KYJIbTYPHO-UCTOPUYECKUX HCCIe-
nosanuiit Teopun gesarenbHoctu (ISCAR). Mue Oblia
yKazaHa Tema JIOKJIajia — ¥ s TpU3HaTesieH 3a 3TO, T0-
CKOJIBKY HEPEIKO KJoUYeBast Ujesi CIocoOCTBYET BHeE-
CEHUIO SICHOCTU B MOHUMAaHHUE TPOOJIEMBI, U ST Pa3BUJ
B CTaThe WJIeW, M3JIOKEHHble B JOKJaze. 1 mpucoBo-
KYIIIJI UCCIEeI0BAHNE BBIPAXKEHUS «COOMpPATh KaMHU»,
IOCKOJIbKY OHO, COIJIACHO HaOMI0IeHNI0 SUHYEHKO [44,
p. 27; 47, p. 41], urpaeT BasKHYIO POJIb B PACCYKIEHUSX
BeiroTckoro; B 9TOM BbIpa)KeHUNU 51 yCMAaTPUBAIO yKa3a-
HUS Ha BO3MOKHBIE TTYTH PAa3MBIIIJIEHUS O TEJSIX TTPO-
1ecca KOJUIEKTUBHBIX HayYHBIX U3BICKaHUIT U O criocobe
WX OCYTIECTBJIEHMUS.

Most nioBceiHeBHast paboTa B IOJKHOCTH MPE3UICH-
ta ISCAR HOCUT TJIaBHBIM 00pazoM GIOPOKpaTHUECKUI
Xapakrep, U st He Oy/ly OCTAHABJIMBATHCS HA HTUX MOMEH-
Tax. MHe HeyacTo BBINAZAeT BO3MOKHOCTH IPE/ICTaB-
ssatb ISCAR, BbicTynas ¢ myGaUYHBIMU JOKJIaZaMU OT
UMEHH 9TOii opranusanuu. Ecim Obl g OTIbITAICS TOBO-
PUTbH OT UMEHU HAIIUX BBIJAIOIUXCS YIYEHBIX U UCCJIEI0-
BateJiei, st Bpsaj in okaszan 6b1 ISCAR xoporyio yeyry.
BwmecTo aToro st pemmi moflouTH K TIPE/IJIOKEHHON MHe
TeMe JIOKJIala C TOYKU 3PEHUST MOETO JIMYHOTO OTIbITA B
KadecTBe aKTUBHOTO 4ieHa oOmecTsa ¢ 1998 1., korma g
BIIEPBBIE IPUHS yuacTre B pabore KoHrpecca B cTeHax
Opxycckoro yHusepcutera B /lanumn.

Cpasy ke 0TMedy, 4TO MCCJAeyeMbIii MHOIO BOTIPOC,
HPEACTABILAIONNI cOOOM IIPeJMeT «COBPEMEHHbBIX HUC-
ce/JoBaHmil B chepe KyIbTYPOTOTHH U TCOPUH 1€ATEb-
HOCTH», KAK YKa3aHO B 3ar0JIOBKe JIOKJIAJIa, — 9TO mpa-
Ouyus. $1 HaMepeH TOBOPUTH O IIPob/IeMax, CBI3AHHbBIX
¢ Tpaguineil. S Mory paccysk1ath 0 HUX TOJIBKO ¢ MOei
JIMYHOI TOUKM 3PEHU, IIyTeM PasMBIILIEHNsI 0 Hanbo-
Jlee Ba)KHBIX aclleKTax MOel MPUHA/JIEKHOCTH K 9TON
TPAJUINN, YTO TIPEIoIaraeT YIIOMUHAHNE OTpeiesieH-
HBIX (akrtoB Moell Guorpadum. Eciam mogHuMaembie
MHOIO BOIIPOCHI OKa)KYTCSI aKTYaJbHBIMU W JIJISI Bac, s
Oy/y CYUTATH, YTO JTOCTHT TIOCTABJICHHBIX I[EJICH.

Korza g cobpasicsa rooputh o Tpaauiusax ISCAR B
CBETE JIEATENbHOCTU 3TOM OpraHM3aIi KaKk HAy4YHOTO
001IIeCTBa — «KYJIbTYPHO-UCTOPHUYECKOTO», KAK YKA3ZAHO
B CAMOM €T0 Ha3BAHWU, — s UMeJI B BUJLY CJIe/lyIOIIlee:

«[BwIroTckuii] ... 10OBOJBHO TIO3/HO UAEHTUMUITUPO-
Baul cebsl ¢ IICUXOJIOrHel, IpUisd B Hee U3 KyabTyphl. Ho

In Russian

«Bpems pasbpacvisamo xamuu u 6pems coOupams KamHu;
BPEMsL OOHUMAM U BPEMSL YKIOHSMBCS OM 00BAMUIL>
(Ixkaesuacm, erasa 3, cmux 5)!

OH IMIPUHEC B MICUXOJIOTHIO CBOIO KYJIbTYPY — TaK IOSIBU-
JIaCh KyJIbTYPHO-UCTOPUYECKAS TICUXOJIOTHS. 3aMedy, YTO
9TO HAaMMEHOBaHUE TEOPUM BBITOTCKOrO BO3HUKJIO YiKe
1I0CJIe €r0 CMEPTU U, HECMOTPS Ha TO, YTO OHO SBJISAETCS
KaJIbKOW CO "CPaBHUTEIBHO-UCTOPUYECKON WM ~KyJIb-
TYPHO-UCTOPUYECKON~ JIMHTBUCTUKH, BIIOJTHE a/IeKBATHO
OTpaskaeT CYIIHOCTb eTo TeOPUM...» [44, p. 26].

A Toxke mpuIIET K KyJbTYPHO-UCTOPUYECKUM HC-
CJIEJIOBAHMSM Yepe3 KyJIbTYPOJIOTHI0, © UMEHHO Ha 3TOM
nepexojie s xoreJ bl 0CTaHOBUTHCS 11oApobHee. ITo mpo-
(beccuu s He TICUXOJIOT, ¥ €CJTH 51 M 3aHSAJICA ICUXOJIOTHENH,
TO TOJBKO KaK Iearor-mpernoiaBaresb, MPernoiaBaTeib
nperoaBaresieil, nccae0BaTesb B 00JaCTH MeAaroruKu
u o6pasoBanst. OKOJIO JBA/IATH JIET TOMY Ha3aJl st CTaJl
YJIEHOM OpTaHU3alllK, KOTOopas B Te BpeMeHa HOCHJIA Ha-
sBanre ISCRAT? B cBoeil pabore s CO3HATENBHO TIPHU-
JepskuBaics Tpaauiuii Beirorckoro. Iloatomy, paccyx-
nas o Tpaguiuax ISCAR, g Mory 3asBUTD, 4TO IPUILLIE B
3Ty OPraHM3aINIo, 10 CYTH, KaK MocJe0BaTes b Beiror-
CKOTO. DTa TeMa KaK OTIPAaBHAs TOYKA MOUX OTHOITEHUIA
¢ ISCAR saBmsgeTcs 1eiTMOTHBOM MOETO TOKJTAJA, Kak 1
Bcelt Moeii TpodhecCHOHATBHON e TeTbHOCTH, TOCKOJIb-
KY s1 MI3HAYaJIbHO OBLIT BOCIITAH MBICJIUTH U JIEHCTBOBATh
B COOTBETCTBUU C IPUHIIMIIAMU BBITOTCKOTO.

Moe 3HaKOMCTBO € TPyZlaMU U MBICTIIMU BBITOTCKOTO
Hayanoch B 1980/198 yueGHOM TOy — MMEHHO TOT/A I
Havas cBoe 0OydYeHre B paMKaX TOM0BON acTMPaHTCKON
IporpaMmbl (KOTOpas U ceiiyac uMeeT HIMPOKoe PacIpo-
crpanenne B Coenmnnenrnom Koponesctse) B Ileparoru-
YeCKOM MHCTUTYTE JIOHIOHCKOTO YHUBEPCUTETA, XKeast
CTaTh MpPerojilaBaTesieM aHTJNUNHCKOTO SI3bIKA B CTAPIINX
Kiraccax ([7st ygammxcst B Bo3pacte ot 11 g0 18 ser).
A cran cTymeHToM OTAEeBbHOTO HANPABJICHUS B PaMKax
yueOHOTO Kypca, KOTOPOEe Ha3bIBAJIOCHh <«aJbT€PHATUB-
HBII Kypc oOyuenust». B Haieil rpyiiie ObLIO Beero jie-
CATb ACMUPAHTOB, ¥ BCE MBI IIJIAHUPOBAIH CTATh yUUTe-
JIAMM QHTJINKCKOTO S3bIKa B TOCYAPCTBEHHBIX ITKOJIAX
Jlonmona, T. e. B CpeflHUX NIKOJIAX, I/le YUUJIUCH JIE€TH
CaMbIX Pa3HBIX 9THUYECKUX TPYII, HEPEIKO U3 CaMbIX
06/IETIEHHBIX B COMATBHO-9KOHOMUYECKOM TIJIAHE CTIOEB
GPUTAHCKOTO HACEJCHUSI.

OnuH pas B HELENIO B TeUEHUe MMOYTH BCEro yueOHo-
T'0 TO/Ia MbI JIOJIZKHbI OBLIIM 3HAKOMHUTBCS € BAsKHEHTITAMIE
MIPOU3BEICHUSAMHE 13 CIINCKA 00s13aTEIbHON JINTEPATYPhI
U TOTOBUTHCST K UX 00CYIKACHHUIO Ha CEMUHAPAX MOJ PYy-
KOBOJICTBOM HAIIMX HAaY4YHBIX PyKoBojuTenaedl — ToHun
Beprecca (Tony Burgess) (1993) u [Ixeitn Mwuiuiep
(1993), koTopbie OBbLIH CIIENUATUCTAME TI0 BBITOTCKOMY
U pyccKoii iuteparype. BoT HeKOTOpbie U3 MOUX BOCIIO-
MUHAHUI 06 9TOM BPEMEH:

«Korma B 1981 romy Mbl mosrydwsim 3ajiaHue o3Ha-
KOMUThCs ¢ paboToii Beirorckoro "Muvuunenue u peuv”,

! Bee muraret us Bubiin sanmceroBaibl 13 « The King James Bible». URL: http://www.kingjamesbibleonline.org/
2 Mesx/[yHapojiHoe 001IeCTBO KyJIbTypPHBIX HccaenoBannii n reopun gesteabocti (ISCRAT — International Society for Cultural Research

and Activity Theory) 6bu10 npeamecrtsentrkom ISCAR.
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€ TeM YTOOBI TOTOM OOCYIIUTH €€ B OJHY W3 MSATHUIL HA
3aceflaHUM HaIlell TPYIbl acTUPaHTOB — OYAyIINX
mpenojiaBaresieil aHTINHCKOTO sI3bIKa, s BIIOOWICS B
oziHy u3 ero uzaei. Beirorckuit (1962) mutuposan noara
Ocwurna Mangesbirama: "Ho st 326611, 4TO 5T X0Uy CKa-
3ath, // V1 MbIC/Ib GECIIOTHAS B YEPTOT TEHEH BepHET-
ca” (p. 119). Torna s nmogymadt, a Terepb s TOUHO 3HAIO,
KaKOBBIMU JIOJKHBI OBITH IPUUYMHBI, TOMUMO 3a0BEHUS,
110 KOTOPBIM MBICJM BO3BPAIIAIOTCS B ATOT YEPTOT; UTO
JIIOJTU CIIOCOOHBI TOMOTATh JIyMaTh U YYUTHCS, HO TAKKe
CIIOCOGHBI OTBJIEKATD ¥ 3aTJIyIaTh 9TOT mpoiecc. Huske
B TOM ke TJ1aBe BoiroTckuii nutiet: "MbIcib, TpeBpaina-
4Cbh B peub, [lepecTpanBaeTcs 1 BUou3MeHsercs. Mbicib
He BBIpaskaeTcst, Ho coBepinaetcst B ciose” (p. 126). Mue
3aX0TeJI0Ch JyUIe Pa30OpaThCs B ITUX MEPEXOAAX MEXK-
NIy Pa3JIMYHBIMUA MUPaMU U B MeTaMopdo3ax 3HaUeHUH 1
otryieHni. [leHTpasTbHBIM 2JIEMEHTOM COTTMOKYJIBTYP-
HBIX UCCTIe/IOBAHMH sBJIsieTcs MeTadopa MPOCTPAHCTBA,
KOTOpPO€ HEOOXOMMO Mepecedb, KaK B MPeiesiaX PasyMa
OJTHOTO YeJIOBEKA, TAaK W MEXKIY Pa3JIUYHBIMU JIIOJbMU.
HazoBeM 310 IIPOCTPAHCTBO 0GJIACTHIO; HA30BEM €T0 30-
HOU COMPSIKEHUST; HA30BEM €r0 UHKYJIbTYpallueil; Ha30-
BEM €r0 KaK YTojHO, HO Oy/leM TIOMHUTD O CYIIeCTBOBA-
HUU 9TOH IPONIACTU U TIOMOXKEM JIPYTUM HaBECTU Yepe3
Hee MocThI» [17, p. 206—207].

Ternepn, KOr/a st MOTY paboTaTh C JIYUIITIMH U3IaHsI-
MU TPYI0B BoITOTCKOTO, 51 0T/HAT0 cebe OTUeT B HEKOTOPBIX
HETOYHOCTSIX. TeM He MeHee 5T CHaCTIIUB, YTO CMOT TIOHSTh
OCHOBHYIO CyTb TPAJIMIIAU, K KOTOPOU ST IPUHAIEKY T
KoTOpast oGy KaaeT MeHst K pabore. S mosaraio, 4To 1mo-
JlyyaeMble HAMU TPEJCTABJICHUS U OIILYIIEHUS MOXKHO
0XapaKTepU30BaTh KaK JOCTATOYHO JIOCTOBEPHBIC.

Tpamuiuss ISCAR oxBaTbIiBaeT u CBSI3bIBAET BOEIUHO
LeJIbIA Pl TUCHUIUIAH, CPEId KOTOPBIX TIPEXK/E BCETO
MOJKHO Ha3BaTh IICUXOJIOTHIO, TTE/IATOTUKY, S3bIKO3HAHUE 1
AHTPOIIOJIOTHIO, XOTsT, GE3YCIIOBHO, ITOT IIEPeYeHb HAMHOTO
mpe. OIHAKO sI HE CYMTAIO, YTO OCHOBHOI ITPOGIEMO AB-
JISIeTCs TPUHINI MEXKIUCIUIIMHAPHOTO YCTPONCTBA Ha-
et opranmsanu. Mbl 1ipezcrasiiseM coboil Heuto 60J1b-
1ee, YeM TIPOCTO CyMMa OT/IEJIbHBIX cjlaraeMbix. B cBoem
KPaTKOM OuorpamyecKoM paccKase sl XOTeN MOAEUThCS
TeM, KaK Hallla TPAIHUIHS CIIOCOOHA TIOMOYb JIPYTHUM, T. €.
C OTIOpOIi Ha HaIlle KOJUIEKTUBHOE MBITILIEHUE W CYKICHUE
Pas3BUTH HAIILY CIIOCOOHOCTD U, BOSMOYKHO, OTKPBITH HOBbIE
c110co0bI pereHust Ipob/ieM, ¢ KOTOPHIMU MbI CTAJIKIBAEM-
s B X0/l Halllel mpoheccuoHaIbHON JIESITeTbHOCTH.

Kax niumier Beprt Ban ¥Ypc (Bert van Oers), «<uctoxu
JM060r0 06pa3oBaHUs — B IEHCTBUSAX CAMUX YUEHUKOB, B
WX JIMYHON akTUBHOCTHY [27, ¢. 25]. Tak yeMy Hac MOKeT
HAYYHUTH TPAIUIS HATIEH cCOOCTBEHHON JIEATETHHOCTH?

Cuia npo06ieMaTu3anyu

C 4ero HauaTh, €CJIM He ¢ caMOoro Hadajsa? B Hassa-
HUU MOETO JOKJIaJla eCTh CJIOBO «IIpobJjieMbl (COBpeMeH-
HBIX UCCJIEIOBAHUN B cepe KyJIbTYypPOJIOTUM U TEOPUU
nesiTesibHOCTH )>. He Hp06JIeMa B €/JMUHCTBEHHOM YUCJIE,
HO 1IPOGJIEMBI BO MHOKECTBEHHOM YHCIIE.

Most 0OCHOBHAsI MBICJIb COCTOUT B TOM, YTO MBI IIPH-
HA/UTEKUM K HEKOEH TPaAWIluU KyJbTYPHO-HCTOPHYE-
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CKUX MCCJIeJOBaHMIi, 1eJbI0 KOTOPOU ABJsieTcss 00b-
sicHeHHe TIPo6JieM PasBUTHUS UeJIOBEYECKOU JIMYHOCTH
B JIMAJIEKTUYECKOI CBSI3U C COIUATTBHBIMU U UCTOPHYE-
ckumu npobsremamu. TIpu aTOM HaM clielyeT BbIAETUTh
OT/Ie/TbHBIE TIPOGJIEMBI B KQUECTBE TIPEIMETOB UCCIIEI0-
BaHMs, IIOCKOJIbKY OCHOBHOI Hallleil 3ajjaueil sABJsercs
MPaKTUYEeCKOe MPUMEHEHNE U PACITUPEHNe 9TUX B3au-
MOOTHOIIEHUH B paMKax IPOOIeMaTU3aIii,

ITpobiemaTusalys B3aMMOOTHOIIEHUI MEKLY OT-
JEJbHO paccMaTpUBAeMOil MPOOGIEMON IIPUPOABI de-
JIOBEYECKOM JINTHOCTH M €€ CJOKHON ¥ MHOTO3HAYHOM
POJIBIO, BBITEKAIOIIEH U3 0011e4eI0BEeYeCKON Ky IbTYPHI,
COOCTBEHHO U IPEeJACTaBJIIeT COOOM TPaIKIINIO, KOTOPast
HaCYMUTHIBAET HE MEHEE JIBYX C TIOJIOBUHOMN TBICSY JIET, C
MOMEHTA 3apOsK/IeHN 3amaIHON (hunocodckoit 1 Hayu-
HOU MBICJIN:

«ITouemy oITyXaroT CTOTIBI KaK y TeX, KTO CTPA/IAeT OT
n30bITKA JKeJTUM, TaK U y TeX, KTo rosopaer? He siisiercst
JIL 9TO CJIEJICTBUEM M3HEMOKEHUs B 060UX ciydasx? Y
TOJIOZIAIONINX U3HEMOKEHUE HACTYIIAET OT TOTO, YTO OHU
He IIO/IyYaloT HUKAKOM I, 2 Y CTPAJAIONINX OT U30bIT-
Ka JKeJTYU — MOTOMY, YTO OHU HE MOTYT M3BJIE€YD MTOJIb3bI
13 TIPUHUMAEMOIN UMY MU (TTPUTTHCHIBAETCST TTEPUTIA-
TeTudeckoit mkose Apucroresns, IV Bek n0 v.9.) [9].

Peub uzer o npobremamure, HasbIBa€MOIl TaK I10TO-
MY, UTO OHa MPEACTABJSET COOOU COBOKYITHOCTD CJIOK-
HBIX BOIIPOCOB HMJIM CUTYAIUi, KOTOPbIe 00bEANHIINChH
st usydyenus B JIpesreii Iperun. [Ipobaemamura npu-
obpesia 0co0bIil CTaTyC Kak MPEMET, H3yIaeMblil B CBsI-
31 ¢ OoJiee MUPOKUMU PACCY/KIEHUSIMU WA TPYIIITIAMEU
npobuem. Tak, B cOOpHUKE npobiiem, KaCaIOIMXCA MU~
[UHBI, O0JIee MUPOKast TPYIIA BOMPOCOB KaCAETCsI TOTO,
BJIMSIIOT JIM CMEHA BPEMEH TO/Ia U TIOJIOKEHIE CO3BE3MI
Ha TIPUCTYIIBI MJIN M3JIUIIECTBA Y OTIETHHBIX JIHO/IEH.

Cu10B0O «11pobJieMa» MPOMCXOANUT U3 IPEYECKOTO SA3bI-
Ka, B KOTOPOM OHO 0O3HAYaeT <«IIPeAMET, OPOLIeHHbII 111
BBIIBUHYTHINA Biiepen» [16]. dust pemenus npobieMbl
Tpebyercst ocoboe BHUMaHKE M YCTAHOBKA Ha U3ydYeHHe,
a He MMPOCTO 3HAHUE, — HTO 3HAYUT, YTO HEOOXOIUMO 3a-
HSTHCS UCCIIE/IOBAHUEM, €CJIU MBI JKeJIaeM HATH TTOIX0/T
K TOHMMAHMUIO.

B npuBeseHHoM MHOU pumepe npobaemamuka 000-
3HauaeT 3a00JIeBAHUE — OTEYHOCTh B pE3yJIbTaTe W3-
ObITKaA JKeun, a GoJiee IMUPOKOE PacCysKieHUe CBA3aHO
¢ TeM, KaK sIBJIEHUST TPUPO/IbI (CMeHa BpeMeH rojia U T0-
JIOJKEHUE 3Be3/1) OKA3bIBAIOT BJUSHIE HA HAIIlEe CAMOYYB-
crBue. IIpobaemamuxa npeiiaraeT HaM He J€KapCTBO, a
c11ocob paccysKaeHns — Ipouece npobieMaTh3alun B
BU/IE U3YUYEHUST HEOJHO3HAYHOTO U CJIOKHOTO (DU3NOJIO-
IMYECKOro CUMIITOMA — «OTeKa cTyIHell». IIpobiaemaru-
3a1us TpebyeT HaXOXKIeHUs cr1ocoda PacCy KIaeHMs s
PeleH s KIU3HEHHOI IPOOJIEMBI.

Cuemyer obparuTh BHUMaHUE Ha COIUAIBHO-TIOJIH-
TUYECKUI aCIleKT 3asBJeHHOI 1npobaembl. Peub uger o
JIBYX MPOTHUBOMNOJIOKHBIX COCTOSIHUSIX UY€IOBEKa, CIell-
CTBUEM KOTOPBIX SBJISETCS U3HYPEHUE: Y JIO/EeH, KOTO-
pble TOJMyYaloT MUTAaHWE, U Y JIOJel, KOTOPBIE TOJI0/1a-
1o1. IIpobGiiemMa M3HYpeHUsT KPOETCS BHYTPH IPOOJIEMbI
KpaiiHOCTell, KOTopasi OTpaskaeT IpoOJeMbl YeI0BEKa,
CBsI3aHHBIE C JIOCTATKOM U HEJOCTATKOM MU, MHbIMU
CJI0BaMM, 9K3UCTeHIMaNIbHAas IIPobjieMa INUHOCTH OTHO-
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CHUTCSI K YUCITY TPOGIIEM OIIEHKHU PECYPCOB YETOBEYECKO-
ro obIecTBa.

Cuna npobiemamuky 3aKI0YaeTCS B TOM, KaK OHa
MPECTABIISIET YEJIOBEYECKUI OIBIT B KAYECTBE CBSI3Y-
IOIETO 3BE€HA MEXKIY €CTECTBEHHBIMU U KYJIbTYPHBIMU
ACTIEKTAMU JKU3HU W TBITAETCS HAUTH CIOCO0 paccysk-
JIEHUS, TIO3BOJISIONTHIT OOBSICHUTD PA3JIUIKsI B TE€X U
WHBIX MPOsIBAEHUAX ObiTvs. Bo BpeMeHHON 1epererTu-
Be 3TO HAIPaBJIEHNE MOIBOAUT HAC K OOJiee COBPEMEH-
HBIM METOJaM HCCJIeJOBAHMS TOTO, OTKY/lAa BO3HUKAIOT
pa3IMuus B COCTOSIHUSIX M CPENICTBAX 3/IeCh U ceifyac, a
TaKKe y OTIeJbHBIX HapooB. Kak Mbl 3HaeM, peub ujer
0 KpaiiHe CJI0KHOM Ipobiieme.

Moe MHeHUe 3aKJII0YaeTcs B TOM, YTO HAM B HAITIX
HCCJIEIOBAHUSAX HEOOXONMO B TIEPBYIO OU€Peh PO -
JKaTh CTAaBUTH MPOOJIEMbI U YJIYUIIaTh METOAMKY pobJie-
Matusaiun. [|Jis1 mpuBIeYeHnsT BHUMAHUS K KOHKPETHON
npobJieMe, Jae eCJIi Pa3MBbIIILIEHNsI Hajl Heil 00s13aTeb-
HO IPUBEAYT HAC K HOBOMY KOMILIEKCY 1IpobiieM, Tpedy-
eTCst ICHOCTh yMa 1 pa3paboTKa KPUTUIECKO METOUKH,
Hecymiei B cebe huiocodcroe 1 IoJNTHIECKOe COAepPIKa-
nue. [TpoGiremMaTusanus gaeT Ham TIPOBEPEHHYIO BpeMe-
HEeM MOIITHYIO KYJIbTYPHO-HCTOPUIECKYIO, huirocodekyio
U MOJIMTUYECKYIO CTPATErHIO JIJISI UCCJIeIOBAHMS HAIIIEro
GBITHST B OKPYIKAIOIIEM HAC MUIPE.

Tpaaunus npodIeMaTu3anuu

IMoutn ABagATH JIET HAa3al, B 0030pe TEKYIIETO CO-
CTOSTHUSI TICUXOJIOTHH B TIPEIUCTOBHU K 3-My TOMY’
MEePBOTO M3/[aHUsI Ha aHTINiiCKOM si3bike «Cobpanust
counuenuit JI.C. Boirorckoro», pasmbliiisisi HaJ| 3Ha-
YyeHUeM paccysKieHuil BbIrorckoro B riybOKO KpHUTH-
4eCcKOU ¥ HeomyOJIMKOBAaHHON IPH ero >KU3Hu pabore
«cropuueckuii cMbIC TICUXOJIOTUYECKOTO KPU3HUCAy,
PeaKTOPbl POKOMMEHTUPOBAIN UX CJIEAYIOIUM 00-
pasoMm: «B Haiy IHU KPUBHKC TIPeCTaBseT coboii Xaoc,
BBI3BAHHBIN UPE3MEPHBIM Pa3BUTHEM U HEBEPHOU OpH-
eHTanuen» |34, p. xi]. B cooTBeTcTBUM € MX BUIEHNEM
3TO# TPOGJIEMBI B T€ BpEMeHa — XOTsI €CTh BCE OCHOBa-
HUS JIJIST TOTO, YTOOBI HE OTKA3bIBAThCSI OT 3TOTO BUACHUS
U B HAILIU JIHU, — HaM HeOOXOAUMO BO3POANUTD (husiocod-
CKHE CUCTEMbI, KOTOPbI€ BBI3bIBAIOT K JKU3HU MMOHSITUE
«4eyioBeYecKad JUYHOCTb» [34, p. Xi], 3HaYeHue KOTO-
POro 3HAYUTENBHO 0CIA0/I0 MO BAUSHUEM [IO3UTUBUS-
Ma U MaTeprajin3dMa B paMKaX TOTO, YTO M/I€0JIOTHUECKHT
MIPEJ/ICTABJIEHO KaK HOPMAJIbHbBIN B3TJISI/] HA JKU3Hb.

CymecTByeT Majo OCHOBAaHWM IoJaraTh, 4TO IIO-
3UTUBUCTCKAS W MaTepUATUCTUYECKAsT TOYKA 3PEHUs
npetepriena uamenenus ¢ 1997 r., B wactHocTH, B cdhe-
pe 06pa3oBaHus, Tie ee TO3UIIKH 0COOEHHO CUJIBHBI BO
BceM Mmupe. Hampumep, Tak HasbiBaeMble Pa3pabOTKU
[eJIarOTUYECKUX TOJX0/I0B C IMUPOKUM IIPUMEHEHUEM
TECTUPOBAHUS /IS OICHKU WHTEJIJIEKTa U METOJIOB CTa-
THCTUYECKOTO CPABHEHMSI HEPEIKO OKa3bIBAIOTCS abCo-
JIOTHO OECII0JIe3HbIMU B IIPAKTUKE 00y4YeHUs, IOCKOJIb-
Ky B HUX BCer/la yJeJslJIoCh KpaliHe Majlo BHUMAaHUS

3 Tom 1 B «CobpaHiu COUMHEHUIT» HA PYCCKOM SI3bIKE.
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(a HEpEIKO HAMEPEHHO He YEISLIOCh BOOGIIE HUKAKOTO
BHUMAaHW ) COIUATBHON CUTYAIIH U TIPOIIJIOMY OITBITY
yueHnKoB. OObEKTUBHBIE KOJINYECTBEHHbIE OIEHKU C
MOCJIETYIOTIIAM CPaBHEHUEM U KJaccubuKaIueil maTe-
JIEKTa 3aBOJISIT HAC B TYIHK, BMECTO TOTO, YTOOBI TOMO-
raTh B MEAAroruuecKOl MpaKkTUKe, IIOCKOJbKY 9TH MOJI-
XOJIBI TI0 OTIPEIETIEHUI0 TIOCTPOEHBI Ha 0OE3TMUNBAHUN
u obecuesoBeurBaHuu. TakuM 06pa3oM, CBSA3b MEKLY
npeobiazaiomeil TeHgeHnuell B ICUXOJOMMH U COOT-
BETCTBYIOIMMU TEHIEHIIUSIMUA B 0OPA30BAHUU M B HAIITH
JTHU BBI3BIBAET HE MEHBIIYIO 03a00YEHHOCTD, YEM CTO JIeT
Haszaj. B jeiicTBuTenbHOCTH TIpo6ieMa KOJJIEKTUBHON
OICHKHU OT/IEJIBHBIX JIHYHOCTEH 6e3 KaKoTo-11b0 moJio-
JKUTEJIBHOTO TIOTEHITNAIA PA3BUTHS HUYEM He OTJINda-
€TCsT OT BBINIEOMICAHHOM TTpobIeMbl. VI MBI 10 cuX TIOp
BBIHYJKJICHBI BeCTH GOpbOYy, KOTOpast paHO WJIHM MO3HO
MPUBE/ET K PA3BOPOTY B 0GPATHOM HAIMPaBJIEHUH B THO-
CEOJIOTMUECKUX PaMKaX OCHOBHOTO TeYEHWS U BEpPHET
HAaC K TICUXOJIOTUHU, PAa3BUBAIOIIEHCA B TADMOHWH C Tie-
JTaTOTUKOM, TTOCTPOEHHOH HAa T'YMAaHUCTUYECKUX U OTHO-
3HAYHBIX (DUIOCOMCKUX IMPUHIIMIIAX, PadpadOTaHHbIX
BeiroTckuM M IpYTUME BBIJAIONMMUCS TCHXOJIOTAMHU.
ITO [IJIs1 HAC BOTIPOC JKU3HU U CMEPTH.

Anrnuiickoe Boipaskenue «at stakes («Borpoc xusHu
U CMEPTH» ) CBSI3aHO C CO’KKEHNEM Ha KOCTPe — Ka3HbIO,
K KOTOPOIl TIPUTOBAPUBATHN U IO CUX TIOP TIPUTOBAPH-
BaIOT TeX, KOTO YJIWYHIJIN B €PeCH B XOJl€ PETUTHO3HBIX
BOIH, WJIN Te€X, KOTO CYUTAJIU JUKAPSIMHU BO BpeMeHa
KOJIOHMAIBHON aKcmancun. Dopma Ka3Hum M3MeHUIach,
HO He cpe/icTBa ¥ Tesu. Ham cienyeT MOMHUTD, YTO B
OKPYZKAIOTel HAC PeasIbHOCTH, TYMAHHON WJIM HET, KaK
TPaHCIIEHICHTHBIE, TaK W yHACJEJOBAHHBIE OT TPEIKOB
[EHHOCTU CO BPEMeH JIaJIeKOro MPOILJIOro U J0 HAIIUX
JIHEl MTO3BOJISIIN JIIO/ISIM YHUYTOXKATh TO, YTO MbI CTpe-
MUJIMCh B3PAIIIBATb.

[laBaiite 3amymaeMcst HaJl ATUMOJIOTHEN UCIIOIb3Yye-
MBIX HAMU KJIIOUEBBIX TEDMITHOB. /[€J10 B TOM, 4TO CJI0Ba
COXPAHIIOT B CBOeil (hopMe YacThb NCTOPUM dYeIoBeve-
CKOI1 KYJIbTYPBI — HEKUI CMBICJI HAIIIETO HACTOSIIIETO 1
MIPOILJIOTO CYIIECTBOBAHMUSI.

B «Oxcdopackom cioBape aHTIUHCKOTO S3bIKA OH-
Jaiiay» [16] MBI HAXOUM TPU 3HAYEHUS CJIOBA <TPAH-
US>, KOTOPOE TIPOUCXOUT OT:

<AHTJIO-HOPMAaHJICKOTO U cpeHedPaHILy3CKOTO CJIO-
Ba tradicion, tradition (dpaniysckoe tradition), o3Hayas-
IIETO IIepegavy U3 PyK B PyKU (KaKoro-aubo IIpeaMera)
(crapodpanityscknii sa3eik, XIIT B.), mepemauy (unewn,
HOHSITUS, PEJUTHO3HOTO YYEHUsT), a TaKKe IMepejiaBae-
MyI0 TakuM oOpasoM uzero (1 T. 1.) (06a 3HaueHus ja-
tupyiorcst ipumepro 1370 1.), BeiZIady, MpeaaTesbCTBO
(uenoBeka) (1444 1.)».

B matuHCKOM SI3BIKE 9TO CJIOBO MPOUCXOIUT OT TJia-
roJa tradere, KOTOPBIN SIBISIETCST CTOKHBIM CIOBOM, CO-
CTOSITIIUM U3 TIPUCTABKU trans («Mesky» ) u riarosa dare
(«1aBatrb»): tradere MOeT 0O3HAUATH «CABATh», <BbI/Ia-
BaTh» U <«IlepegaBaTh moroMkaM» [16]. Takum o6pasom,
«TPAAMIIKS> OTHOCUTCS K YUCIY CJIOB, TAKUX KaK «pac-
CYXKIIEHWEe», <[I0CPETHIYECTBO» U «BOCIIUTAHIEY, KOTO-
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PbI€ BHIPAJKAIOT B PA3JIMYHBIX KYJIbTYPaX U B PA3JINYHbBIE
HUCTOPUYECKHE BTTOXH UJEI0 TOTO, KaK OCYIIECTBIISIIOTCS
HAaIIIU COLMAJIbHbIE «B3aMMO/IENCTBUS» — HaIlla IPAKMU-
Ka, Hay o0IIKe CpeAcTBa IIpeobpa3oBaHus TeopeTnde-
CKWX W 9THYECKUX B3TJISIOB B TIPAKTUUECKYTO JIE€SATEIh-
HOCTb. Eciii yuecTh KOJUIEKTUBHOE CO3HAHME, KOTOPOE
MPOCJIEIKUBAETCS B ATUMOJIOTMU CJIOBA, 9TH TPAKTUKU
MOT'YT OBITh CONPSAKEHDI ¢ IIPeJaTeIbcTBOM. «Bbigauar,
«TIPeaTeNbCTBOY, KaK U JIPYTHe UeH, 3aKII0UYeHHbIE B
CJIOBE «TPAJUIIAST», CBSI3aHbI C TOHSITHEM IOPUCAUKIINN,
B CTPOTOM TIPABOBOM CMBICJIE HTOTO CJIOBA.

S He x0uy CcKa3aTh, YTO MbI TIOJXOUM K JIE€SITEHLHO-
ctu ISCAR apo6HO, pasjieJissi ee Ha OT/Ie/IbHbIe 00J1aCTH,
3aKperieHHbIe 32 KaK/IbIM HalpaBJIeHUEM ee JIesSTeb-
HOCTH, a 3aTe€M IbITAEMCS] Y3aKOHUTD OT/I€JIbHBIE ACTIeK-
TBI, O[IHOBPEMEHHO CTaBsI BHE 3aKOHA JIPYyTHe: MOA0GHBII
[IO/IXO/I, BHE BCAKOIO COMHEHUSI, 0O3HaYa/l Obl IIPeaTe lb-
cTB0. OIHAKO HAM CJ1e[J0BaJIO Obl IIPU3HATD TO, KaK Hallla
TpaAUIs, yHACeI0BaHHAst HaMu OT BbIroTckoro, a Tak-
JKe JIPYTMX YYEHbIX, YIIOMIHYTBIX B HacTosIeill pabore,
KOTOpble OBLIM HPEAIIECTBEHHUKAME WM IIOCTIEN0Ba-
TeJsIMM  BBITOTCKOTO, Onpee/nan 1mpobieMaTu3alnio
B KauecTBe JBVIKYIIErO HaMK 100y IUTEJbHOI0 MOTHBA.
[Ipu aToM ciiesyeT OTMETUTH CYyIECTBOBAHWE 3HAUM-
TEJTHHOTO TIPOTUBOPEUUS MEK/LY TTOIXOJI0OM, CBSI3BAHHBIM
¢ Hallel Tpaguineii, Kotopast BeJeT K ApoOJeHUIO 1 pac-
Majly, ¥ aJIbTEPHATUBHBIM TTOJX0/IOM, KOTOPBIH UCXO/IUT
U3 IOTYIIEHNUs], YTO B KayK/I0W TPAUIIUN TIPUCYTCTBYIOT
Te WU WHbIe MPOOJIEMbI, OJHAKO MbI JOJKHBI 00be1 -
HUTD HAITK BO3MOKHOCTH W UCCJIEI0OBATETTHCKUE YCUITUS
M HAIIPaBUTD MX Ha PelIeHUe dTUX POBJIEM.

Bouio Gbr abCypAHBIM JIOIYCTUTD, YTO MBI B KaKOW
6bl TO HU OBLIO creleHu IpeHeOperaeM IpoOJeMaMH,
UMEIONUMI MECTO B paMKaX Halllell TPajWIliu, WJIN He
3aZlyMbIBaeMcs HaJl UX pemenneM. [Ipo6iembl, comepsxka-
IIIMECsT B TIOCTYJIaTaX, KOTOpbie BBITOTCKMIT 1 €ro KOJLIern
YHACJIEZIOBATIM OT CBOMX TPEIIECTBEHHUKOB, PABHO KaK
1 IpobJIeMBbl, KOTOPbIE OHU OCTABHJIU TIOCJIe ce0sl B CBOMX
paborax, cTaju IPeIMETOM MHOTOYHCJIEHHBIX 00CyKie-
HUH 1 KpUTHUECKUX Pa3MbITIIeHni. Ecii MBI TTpocTo 110-
CMOTpUM Ha oryasyierre ToMoB «CoOpaHust COunHeHui
JL.B. Beirorckoros [31; 32; 34; 35; 37; 38; 39], mbr cpasy
JKe 3aMETHM, HACKOJIbKO Y4acTO CJIOBO «IIpodJsieMa» BeTpe-
YyaeTcsl B 3ar0JIOBKaX Pa3iMuYHBIX crareil. Eciau mbl pac-
[IIMPUM 3HAYEHKE STOTO TMTOHSITHUS, BKIIOYUB B HETO CJIOBO
«KPU3HC», TAaKUX CTaTell okaxerca eme Oosbiie. Oue-
BUZIHO, YTO IIOCTAHOBKA IIPOOJIEM SIBISETCS KIIOYEBOI
0COGEHHOCTBIO 9TOTO METOA BEEHIAX HAyYHbIX CIIOPOB.
ABTODBI psiga PaboT, CO3IAHHBIX B IIOCJIEAHIE TPUALATH
JIET, BHOBb OODAIAIICh K I0BOJAAM, IPUBEACHHBIM 9THM
[IEPBBIM TIOKOJIEHHEM MbBICJUTE/IEH, W IIbITAJIUCh TIePeoc-
MBICTUTD UX. ClieyeT Takke OTMETUTH HelpeKpariao-
IIHeCsT TIOTBITKUA HallTH W OmyOJHKOBaTh PabOTHI OKPY-
skeHust Boirorckoro (Mbl B3si Ha cebst CMEJIOCTDb CO3/1aTh
TAKOr0 POJia PETPOCHEKTUBHBIN COOPHUK), CHAOAUB MX
MepeBojIaMu, TOSICHEHUSAMU U KOMMeHTapusiMu. Hema-
JIble YCHJIUST ObLIN IPEAIPUHATBI IJIs TOTO, YTOOBI IIOII0JI-

HUTDH ¥ OyOJMKOBATD 9TU apXUBHbIE MaTepuasbl. Takxke
cJlelyeT YIIOMSTHYTh TIOTIBITKY TIPOCTIEANTH SIBHBIE U TTO/I-
pasyMeBaeMble OTCBIJIKHU K TPyZaM, Ha KOTOPBIX TIOCTpoe-
Ha Haia Tpaauimst. Kpome Toro, cyiecTBytoT paboThl, Ha
KOTOPBIE ATa TPAAWIINS OKa3aja BIUSHUE, a TAaKKe CBSI-
3aHHbIE W CXOJIHBIE 110 TeMe PaboThI, KOTOPbIE HE TOJBKO
pacImpsIoT Hallle IOHNMAaHue BOIIPOCa, HO M OCTaBJISIOT
HaM MOBOJ JIJIs1 pasMbiiiierust. He ToBopst yske 06 poBo-
JIMMBIX U OIUCHIBAEMBIX SKCIIEPUMEHTAIbHBIX, TPUKJIA/I-
HBIX U UCCJEI0BATENbCKUX paboTax Ha mectax. [Tomryda-
eTCst CITUIIKOM OOIIUPHBIN CITUCOK, YTOOBI TPUBECTH €10
B TIOJTHOM OObEMeE, U 3TO €Il IAJIEKO He BCe, YTO JIOCTONHO
YIIOMUHAHUSL.

Opnako ecth mpoOseMbl Kak B caMOil Hameil Tpa-
JVIIIAY, KOTOPBIE s TOMBITAIOCh OTYACTH ONUCATh B CJIe-
JyIOIEeM pasjielie, Tak U POoGJIeMbl, ¢ KOTOPHIMU Hallla
TPAAUIK, KaK U Jitobas Apyrast, CTATKIUBAETCS B CBOEM
Da3BUTHM.

Ecim paccmaTpuBath CJIOBO «TPAUIUS»> B 3HAUCHUN
«Iepejava mpejiMera U3 PyK B PyKu», TOra Mo, Ge3yc-
JIOBHO, JIOJIDKHBI COXPAHSTb, MOJIEPKUBATD U YMHOKATh
MATEPUAJIBHYI0 U UHTEJIEKTYATIbHYIO KYJbTYPY, 4YTO
TpebyeT OT HAC TPYAOTIOOUs], OIPENETEHHBIX MOJIOKU-
TEJIbHBIX KAYeCTB U TBEPIOI DPENIMMOCTU BbIIOJHUTH
MOoBepeHHyI0 HaM Muccuio. To, Giarogapst 4emy Tpy/bl
BBITOTCKOTO 1 €r0 OKPY’KEHUs TTPOIOJIKAIOT JKUTh, CY-
IIeCTBOBATh, AOHIS 10 HAC HECMOTPS HA TsKeJble HC-
MIBITAHUS TPOIIJIBIX AECSTUIETHI, — 9TO HE MPOCTO Ke-
JIaHUEe COXPAHUTDH MOKYMEHTBI, HEB3UPAs HA BAKHOCTH
moo6HoH 3asaun. PaboThr 0CTAIOTCST JKUBBIMI OJarosia-
psi Tiepeiade CoIePKaIMXCs B HUX MBICJIEH, 1 3TH MBIC-
JIV TIPOJIOJIKAIOT JKUTD TOJIBKO TOT/IA, KOTZIA OHU EHATCS
U OKa3bIBAIOTCSI BOCTPEOOBAHHBIME B KAUECTBE OCHOBBI
n oObsicHeHUsT Halell Tekyieil gesreabHocTtu. [lepeza-
Ya — 9TO He IPOCTON MEXaHIMUECKUIT JKeCT.

K uncny Bakneimux npobieM, CBI3aHHBIX ¢ (heHo-
MEHOM <«BHe KOKu», 0 kKotopoMm Bepu (Wertsch), Tyib-
sucte (Tulviste) u Xarcrpom (Hagstrom) sasiBisior,
YTO «HECOKPATUMON eIMHUIIeH aHATM3a IesTeTbHOCTH
aBjsgercs “IMYHOCTb (JIMYHOCTH), AedcTBylomas (z1eil-
CTBYOIIIKE) ¢ TOMOTIbIO cpecTB (mediational-means)”s
[40, p. 342], otHOocHTCS TOT (haKT, YTO B HAITH THU JINY-
HOCTb HEPEJKO YTPAYMBACT CBOIO aKTyaJbHOCTH B pe-
AIBHOU COIUATBHO-TIONUTUYECKOU cpezie. Ham cienyet
C OTIACKO¥l MOAXOANTH K PACIIPEeIEHHbBIM CUCTEMAM, B
KOTOPBIX OTBETCTBEHHOCTh 32 TIOCPEIHUYECTBO IePeia-
Ha KaKoii-1nb0o MOUTH POUTENBCKON, TOUTH TPAHCIIEH-
JeHTAIbHOI JIMYHOCTHY, KOTOpAasi, KaK TI0JIaraioT, BCeraa
IJIe-TO PSI/IOM, BCET/Ia aKTHBHA, Beeria GJIaroTBOPUTENb-
ma. Koria MBI BriajiaeM B 3aBHCHMOCTD OT HEKOTO BOOO-
pakaeMoOro MOTYCTOPOHHETO MUPA, HACENEHHOTO Oec-
CMEPTHBIMHU CYIIECTBaMU, KOTOPBIE 3a60TATCS O HAC, 9TO
3HAUUT, YTO MBI BBINLIN HE MPOCTO 3a MPeesbl HAeH
TeslecHOI 060JI0YKHU, HO U 34 IIPeJieibl Beeil 001ecTBeH-
HOU km3HM. Hukakas Tpaauins He MOXKeT COXPaHUTb-
€S B BUPTYaJbHOM TIPOCTPAHCTBE, €CIU TOJIBKO OHA HE
[epPeIarieT Yepe3 4eI0BeYeCcKyIio IPUPO/LY.

4 B aHrI0A3bIMHON TPaAIINK B KauecTBe MPUMEPOB MOKHO MpuBecTH Mara B Jmie Maiikia Koymna (Michael Cole) u kypartopa B siuie Suan

Bayngena (Andy Blunden).
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Mpbl HaxozMMCcd Ha TpaHUlle [BYX IOKOJIEHUH, KO-
TOpbIe MOHMMAIOT BBITOJLI U IIOTEPU, KOTOPbIE HeceT B
cebe BUPTyaJIbHAS TEXHOJOTHYECKas peBoJorus. [lo-
HTOMY HaM HEOOXOJMMO KpaiiHe BHUMATEJIbHO U3yYHTh
mpobIEMY TOTO, KaK B CBSI3U C 9THM M3MEHMIOCH HAllle
cozHanue. [los n3aMeHeHNEM 5 TOIpa3yMeBaro He TOJIBKO
yayuiieare. Ecim mcropudeckoe TOHUMaHUE KYJIbTYP-
HOTO Pa3BUTHUSA M HAYYWJIO HAC YEMY-TO, TaK 3TO KpH-
THYECKOMY MOAXOAY K JIIOOOMY IIOCTYJIATy, KOTOPBII
CBA3bIBACT JIPYT C IPYTOM MOHATHUS ITUBUJIU3AIINH, KYJIb-
Typbl, 0OpasoBanus u mporpecca [20]. Bocxoxaenue 1mo
COLIMAJIbHOI JIECTHUIIE 10]] BJACTbI0O MaMMOHBI B HAIIN
JITHU HE MeHee PeajibHO U 0Cs3aeMO, YeM B CPe/IHEBEKO-
BoOil anucreme o Besmkoii nenu Guitus. ITosHoe yHIY-
ToykeHne Ge3 HaeXbl Ha BO3POKAEHUE B HAIIWA THU
CTasI0 TAKOH JKe pealbHOI yrpo3oit GyayIero, Kak u B
TpoIITbie BpeMeHa. BoaMoskHo, make Gosiee peasbHOI.

ITogo6OHbIE COMHEHUST OTHOCHTENBHO MOJIOKUTE b=
HOI pOJIM TUBUJIM3AINHY U KyJIbTYPBI HE HOBBI, XOTS, BO3-
MO’KHO, UM TIPOCTO HE YJEJSAIU TOCTATOYHOTO BHUMA-
nust. [Ipeuiaraio BaM BHUMATEIBHO IEPEUUTATH PaboTy,
OKa3aBIITyI0 OTPOMHOE BJIMSHUE HA TTOHUMaHue Bpiror-
CKMM TPOUCXOKIEHUs s13bika. Pabora Gblia Harmvcana
BO BpeMeHa eBPOIEHCKON PEeBOJIONUU U HUMIIEPCKON
HKCMAHCUH, KOTOPast TyOUTETbHBIM 06pa3oM TOBJIHUSIIA
Ha aGOpPUTEHHBIE HAPO/IBI U KYJIbTYPBI BCETO MUPA:

«C TOYKHM 3peHust BHYTPEHHErO JOCTOMHCTBA JyXa
IUBUJIN3AITAIO W KYJIbTYPY HEJb3sI CUUTATH BEPUTUHOM
BCETO, /IO UeTO MOXKET MOTHATHCS YeJI0BEUeCcKas TyXOB-
HOCTb. MBI BUIUM, 4TO 00€ OHU PAa3POCJIUCH B HOBEliIIIee
BpeMs JI0 BBICIIErO Ipejiea, 10 Beandaiiieil ooiesHa-
YrMOCTH. A HaBJIIOIAEM JIM MBI TETIEPD CTOJIb JKE YACThIe
U MOTIHbIE, HE TOBOPIO YK — G0Jiee BBICOKUE TPOSIBIEHIIST
BHYTPEHHEI! YeJI0BEeYeCKOll IPUPO/IBI, KaKue ObLIN Ipu-
CYIITH HEKOTOPBIM 3110XaM aHTUYHOCTU? JTO MBI €/1Ba JIN
pelmMcs yTBEPKAATD € TOH JKe YBEepEeHHOCTbIO, C KaKOI
roBopuM 00 ycrexax IUBUIM3AIN; ¥ €Ile MEHbIIE Oc-
HOBAHMH CYUTATDh, YTO B3JIETHI T€HUAJIBHOCTH Yallle Bce-
ro OBIBATIM y HAPOJOB, KOTOPHIM IIMBUJIU3AINS 1 KYJTb-
Typa 6oJIbIITE BCETO 00S3aHbI CBOUM PACITPOCTPAHEHHEM.

[uBwimsaius ectb odesJOBeUYeHUE HAPOAOB B UX
BHEIIHUX YUPEKACHUSX, 0ObYAsIX W B OTHOCSIIEHCS
CIOJIa YaCT! BHYTPEHHETO AYXOBHOTO ckiana. Kymbrypa
K 9TOMY 00JIarOPOKEHHOMY COCTOSIHUIO T00ABJIsIeT Ha-
YKy U ucKyccTBO. Ho Korma, He mosib3ysich 3aMMCTBO-
BaHUSIMU M3 JIATBIHH, Mbl TOBOPUM 006 06pasoBaHUU, TO
no/pasyMeBaeM HeuTo HoJiee BBICOKOE U BMECTE C TeM
GoJiee MHTUMHOE, 2 UMEHHO CTPOI MBICJIU, KOTOPBIi, TTH-
TasCb 3HAHUEM U TIOHUMaHUEM BCeX JIOCTYIIHBIX YesloBe-
Ky MHTEJJIEKTYaJIbHBIX M HPABCTBEHHBIX YCTPEMJICHUI,
TapMOHUYECKN MPeoOpaskaeT BOCIPUATHE W XapaKTep
OTNIEJTbHOM JIMYHOCTH WJIN 11eJI0T0 Hapoaay [14, p. 34—
35. Iurt. no: T'ymborwom B. ¢pon. VI3bpaHHbIE TPYIbI
o a3piko3Hanuio/ Ilep. ¢ HeM.; IO pel. U ¢ TIPeanc.
I'.B. PamumBusm: 2-e uzn. M.: [Iporpecc, 2000].

Baxnast MbICJIb TPETBETO 1IPE/IJIOKEHUS T1I€PBOTO I1a-
parpada — HeoqHO3HAYHOE oTHOUIeHUe (HoH ['ymMO0IIb-
ATa K yJIy4ylIeHUAaM, IIPUBHOCUMbBIM IIMBUIU3ALIUEH, N1
K ee TIOJOXKUTEJTHbHOMY KyJbTYpHOMY BIHMsHUIO. Kak
u Bororckwit, hon TyMOOTBAT CTPEMUTCST <«TTOBEIATD
HCTOPHIO PAa3BUTHsI YMCTBEHHBIX CIIOCOOHOCTEN uesioBe-
Ka OT HU3MuUX (HopM K Beicimm» [ 12, p. 189], a Takske on
COCPE/IOTOYEH Ha «BHYTPEHHEN /yXOBHOH OIleHKe», I10-
J0OHO TOMY, KaK BBITOTCKUI TOBOPUT O BIMSHUHU OKPY-
JKEHUST Ha «BHYTpPEHHee OTHOIIEHUEe» peOeHKa:

«Cpezia okaspIBaeT TO WM MHOE BJIUSHUE HA Pa3BU-
THe peOeHKa, PA3IMIHOE B PA3JINYHble BO3PACTBI, TIOTOMY
9TO caM PeGEHOK MEHSIETCSI M MEHSIETCS €70 OTHOIIECHYE K
aToil cutyanuu. Cpesia OKa3bIBaeT 3TO BJAUSHNE, KAK MBI
TOBOPUIIH, Yepe3 TiepekuBarie peOeHKa, T. €. B 3aBUCHMO-
CTH OT TOTO, Kak peGeHOK BbIpaboTas B cebe BHyTPEHHEe
OTHOIIIEHUE K TOMY UJTH MTHOMY MOMEHTY, K TO WJIN WHOM
cuTyaru B cpezies [33, p. 346; cm. takxke 28].

Boirorckuii mpoBoauT elie GoJIbIlee IMIMPUIECKOE
pasymyme MeKIY MEKJINIHOCTHBIM BIAUSHUEM COIIAAID-
HOU CUTYAIMK Pa3BUTHUsL, 4eM B PaMKax 0oJiee UPOKOTro
BOIpoca, 3agaBaeMoro ¢hoH ['yMO60JbATOM OTHOCUTEb-
HO CB43U MEX/IY KyJbTYPHBIM BOCIIMTaHWEM, BHYTpPEH-
HUM MUPOM YeJIOBEeKA U HUBUJIM3AIMOHHBIM BJIUIHUEM
KyJIbTypbl. HekoTopbiM acriektam Gosiee MMpoKoit corm-
AJIbHO-TIOJIMTUYECKON CPe/Ibl U CBA3U PA3BUTHS C JLyXOB-
HO 11eJIOCTHOCTBIO IICUXUKK BbIroTcKuil yiesnser MeHb-
mee BHUMaHe. Pasinuns HabII01ar0TCs 1 BO B3TJISIIAX
dhon T'ymbGosbaTa 11 BRITOTCKOTO Ha CBOOOLY CJIOBA: XOTSI
B 1820-¢ rr. TIpyccust u Gbliia PeaKIIMOHHBIM TOCY/Iap-
CTBOM, HO JKU3HD B Hell Oblia HAMHOTO Oe30TacHel, 4eM
B CoBerckom Cotoze B 1930-e rr. Onnako Ham cieyer
B3IJISTHY T Ha TIPOGJIEMY «BHYTPEHHETO OTHOIIEHUST> HE
C TTO3UIIUH TOCIIOICTBYIONIEH TOYKY 3PEHNS HA KYJIbTYPY
KaK HOCUTEJIS IIMBUIIU3AIIMHN, HO G0JIee OCTOPOIKHO, KPH-
TUYECKU OCMBICJIMBAS BIUSHUE KYJIbTYPbI HA YeJIOBEKa.

B to Bpems, koraa s peflakTHpoBas aTOT (hparMenT J10-
Kiaaza B HostOpe 2016 1., 51 yeabiman coobienne Biauu-
mupa CobknHa B PoccuiicKoM TyMaHUTaPHOM YHUBEPCHU-
Tete B MOCKBE — TOM YHUBEPCUTETE, KOTOPBII HA3bIBAJICS
yauBepcuteToM IllansBckoro Bo BpeMeHa, Koria Beiror-
CKMH CJTyIIal B HEM JIEKIIUK O MBICJH 1 cJioBe TToreOHu
u Inera [45]. Cobxun [22] o6bsicHsiT 3amudpoBaHHbIe
MIPELYTIPEKICHNS, JIeKAINe B OCHOBE MTOCTEIHEH TIaBbl —
«Mpbicib 1 cioBo» — kaUTH «Mbiiierne u peubs (1987).
B cBou nocaemune aam 1934 r. Boirorcknii jukroBast ce-
KpeTapio TeKCT, B KOTOPOM TIPOIUTHPOBAJI [IBA CTUXOTBO-
penust — «Jlacrouxka» Ocuna Mangesnbinrama® u «CiroBo»
Huxomag T'ymuesa’, 3Has, uTo 06a Apyra CKOpo yilayT B
MUP UHOHU. YMBUTe/IbHAS POKOBask IPOHULIATEIBHOCTD U
abCoITIOTHAST PENTUMOCTD CBOOOIHO#T BoJTH!

Takum 06pasoM, KyJbTYPHO-UCTOPUUYECKUE HCCIIe-
MOBaHMsT — 9TO 00TIIee €m0, KOTOPOE TPOIOIKAETCS B
dbopme Tpaguimu Gaarogapst CO3UAATETbHON JESATEIb-
HOCTH, B KOTOPOW TPU3HAECTCS CUJIA JTUATEKTHYECKOTO

° Bbu1 oTnpasiiet B ccbliky B 1934 1., 3aTeM MOIyYwII paspelieHne BePHYTHCsI U3 CCBLUIKH, ObLI aDECTOBAH ¥ HANPABJIEH B MCIIPABUTEIHLHO-

TPYIOBOIi JTareps, rae ckonvascs B 1939 r.

6 Paccrpesstn B 1921 r. Ilurara u3 cruxorsopenus ['ymuiiea «CiioBo» 3anmcTBoBana u3 ctatbu Manjespinrama 1922 r. «O npupoje cioBas

[em. komm: 31, p. 384].
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MO/IX0/Id KaK KPUTHYECKOTO M UCTOPUYECKOTO HAYMHA-
HUSI, OTIAIONIETO JIOJEKHOE TUPOTE YeJT0BEYECKON Mpu-
pombl. [Tpuposa Hembicanma 6e3 3a60ThI O TOTOMCTBE,
POJKIIEHIE HEBO3MOKHO Ge3 cTpaianuii, (puioreHes He-
BO3MOJKEH Oe3 OMoTeHesa, MHANBULYYM — Oe3 001ecTRa,
cyObekTrBHOE — 6e3 0OGBEKTUBHOTO, co3uaanne — 0e3
paspyleHus, JIu3uc — 06e3 Kpusuca, 10Xo1 — 6e3 Tpya,
a BoJist — 6Ge3 Hatieit 60pbObI 3a ee cBobo1y. Ham nHeo6xo-
JIIMO TTOHSTE TO, KAK MbI TPATUM HAIIHU Iy IIEBHBIE CUJIBI,
U BOCIIPUHUMATD 3Ty 0COOEHHOCTD HAIIEH MICUXUKI KaK
«BHYTPEHHIOIO JIYXOBHYIO JIESITEIbHOCT» (CM. HUIKE);
B KOHEYHOM CUeTe, ICUXUIECKUE PECYPChl — TO TAKIKE
(husmueckue u IyXOBHBIE PECYPCHL:

«SI3BIK crieyeT paccMarpuBaTh He KaK MEPTBBIN
IIPOJIYKT, HO KaK CO3UAAIONIHiT ripoiiecc. [1pu aTom Hamo
abCTparupoBaThest OT TOTO, UTO OH (DYHKIIMOHUPYET ISk
0003HAUCHUST TIPEIMETOB U KaK CPEACTBO OOIIECHUs, U
BMeECTe ¢ TeM ¢ OOJIBIIIMM BHUMAHUEM OTHECTUCH K €rO
TECHOU CBSI3W C BHYTPEHHEH /TyXOBHOU /1eATeJbHOCTHIO
1 K (hakTy B3aMMOBIUSAHUSA 3TUX ABYX ABJICHWI> [(HoH
Tym6Gombar’; 14, p. 48. Iur. no: ITymborwom B. ¢hon. Ns-
OGpaHHbIE TPY/IBI [0 SI3BIKO3HAHUIO |.

ISCAR B Hameil Tpaguin Hecer Ha cebe peaabHoe
OpeMst OTBETCTBEHHOCTH 34 TO, YTOOBI POIOJIKATH TBO-
pHUTh B 0Csi3aeMoil (hopMe 13 MOKOJIEHHsI B TIOKOJIEHHE,
MpUYEM He B CUITY 06S3aHHOCTH, OCOOEHHO B TsKEITbIe
BpeMeHa, Kak TOTO TpeOyeT Hallla HCTOPUST:

«Bes TBOpuUecKoro mepeckasa U PEKOHCTPYKIIUHU CTa-
past TIPUTYa — BCETO JIUIIb TMKOBUHKA, MEPTBBIN SI3BIK —
BCErO JIUIIb MEPTBBIH SI3BIK, a KyJbTypa IIPOILIBIX
3MOX — BCETO JIUIIb My3eiHbIe aKCTTIOHAThI» [21, p. 198].

Bpemsi cooupaTh KaMHH

51 mepeckaky npuTdy o cobupaHun KaMHeil Tak, Kak
cam ee nornMaio®. OHa UMeeT KJII0YeBoe 3HAYCHUE JIJIsI
MOWX PACCY’KIAECHUI 11O TIeJIOMY PSILY TTPUYUH, TTOCKOJIb-
Ky B Hell IlepeceKkatoTcst pasJiuHble acIleKThbl MpobJie-
MaTH3al[ii, KOTOPBIM MbI TIpHaeM GOJIbIIOE 3HAYECHHE,
MTOCKOJIbKY PEYb UAET O PyHAaMEHTATbHBIX BOIIPOCAX, B
KOTOPBIX MbI IIbITAEMCS Pa300PAThCSL.

$1 momaraio, 4TO, MIOMUMO I[€JIOTO PsIIA POJACTBEHHBIX
npobJjieM, KOTopble ObLIM IIOAHSATBI B MCTOPUM MBIC-
JIM, PeYb UJET O BOIIPOCE, KOTOPBIN ysKe ObLI 3aTPOHYT
BO BpeMeHa TICHXOJIOTHYECKOTO KPU3HCa: PacuIeHeHne
«TIPUPOJIBI HAIETO cyliecTBOBaHus» [47, p. 32]. ITo
pacusieHeHde YaCTUYHO OTPAKAET THOCEOJOTHYECKOE
pasnesnenne GuIOCOGCKUX M MCUXOJOTMUECKUX BO-
MIPOCOB, 33J1aBaEMbIX OTHOCUTEJIBHO TOTO, YTO MMEHHO
obpasyeT LeJbHOCTb KU3HU KaK ObITHs. ITO O3HAYaeT
HEOOXOAMMOCTh MPOBECTH pasjinyre, MoJA0OHOE TOMY,
koTopoe (hoH ['yMOOIBAT TPOBOJANUT MEKIY OHTOJOTHEN
KaK MPOAYKTOM U OHTOTEHE30M WJIU, CKOPee, OHTOJIOTHU-
3aI(ell Kak MpoIeccoM, MOCKOJIBKY MOCTIeHsIsE 00aia-
et GoJiee CUITbHON SHEPTETUKOM.

SUHYEHKO [47] aHaInM3upoBas OMbIT AyMaHUs O J1y-
Manuu. Ilo ero MHEHHIO, B 9TOM 3aKJjIo4yaeTcs OjHA U3
[JIABHBIX MTPOOIEM HAIel TPAJUIINH, B paMKax KOTOPOH
HU Buirorcknii, Au /laBBIZIOB Tak 1 HE CMOTJIH IaThb ITOJI-
HOTO OTBETA Ha BOTIPOC O CBSI3W MEKIY MBICTBIO W CJIO-
BOM MJIU HA BOTIPOC O TOM, OTKY/Ia BOBHUKAET OCO3HAHNE
CO3HAHUs, UJIM, HAKOHEII, YTO OHO MPEACTABJISIET coO0it
o cyTu. $1 He Gy1y OAPOOHO pacCMaTpUBATh PACCYIKIe-
HUS 3UHYEHKO, TOCKOJIbKY OHU CJIMIITKOM ITPOCTPAHHbI
U TIPOBOKAIMOHHBI, YTOOBI M3JIaraTh UX B 9TOH CTAThE.
[Tpu aTOM B KOHIIE CBOMX paccy:KAeHUN 3UHYEHKO CETY-
eT Ha pacujeHeHue e[MHCTBA, BHIPAYKAEMOI0 IICUXUKOM,
WJIN YOI, B KOTOPOM (eIUHCTBE), 10 €0 MHEHUIO, MbI
TaK HY’KJIaeMCS:

«Bossparmasics k mpobieMe KOpHel MBITIIIEH s, 10-
GaBUM ... CITOCOOHOCTh K HeOoCcO3HaBaeMOH pediiekcun,
noposkjaolieil uyyscrsa “nonumaio”, "mory”, "xouy”.
B utore MBI TTOJTyYMM HEKOTOPOE TIEPBUYHOE UHTETPATTH-
Hoe (CHHKpeTHuYeckoe) oOpasoBaHue ... B KOTOPOM ...
MPUCYTCTBYIOT MpahOPMbl BCeX KIACCUYECKUX aTpH-
GyTOB [yl — IO3HAHUs, YyBCcTBa U BoJm. VIx mudde-
pEHIMAIMS Ha OT/eIbHbIC ICUXUYecKre (hYHKIUU, AKTbI
o6s13aHa BEKOBBIM YCUJIHUAM (DUITOCO(DOB U TICUXOJIOTOB.
Korza B pesysibraTe aTux ycuauii ayia “ucrnapuiace”’,
a 1I03HaHKe, YyBCTBO U BOJI II€pecTalu y3HaBaTh JApYyT
Jpyra, HacTajio BpeMs cobuparb KamMuu» [47, p. 41].

Bonpocsl, koTopble 3ajaeT 3UHYEHKO, — 9TO UMEHHO
TO, UTO MBI CTPEMUMCSI TIEPECTPOUTD, U S HE JyMAI0, 4TO
OH MMEJI B BUJTY TICUXOJIOTHIO KaK TAKOBYTO MJIA HAYUHBIIA
METOJI, @ CKOPEEe BO3MOKHBIE MYTH PEIIeHUsT MPOOITIEMbI
MIPOJIOJKEHUS Halllell TPAJAUIINY W U3y4eHUS TTPUPOJIBI
Goitust. BO3MOKHO, 9TO 0O3HAUYaeT cOOMpaHue paHee pas-
OpoCaHHbIX KaMHel, a BO3MOKHO — cOOMpaHue HOBBIX
kamueil. Cuiia JKUBOIW MaMATU U CUJIA TPAJUITUN 3aKJII0-
YaIoTCs B TOM, 4TO MbI CIIOCOGHBI BCE 3aHOBO PaccKasaTh
U 3aHOBO [IOCTPOUTD, TI0KA y HAC €CTb BOJIS, CTPACTb 1
HNOHUMAaHUE TOTO, KaK 3TO CllesIaTh U3 — CKOJIBKO JIeT
ATOM MpUTYE? — HAIIEro COOCTBEHHOTO TIPaxa.

Hama wunresexTyasbHas KU3Hb, UHTEJIEKTYaJlb-
Hast KyJbTypa — 9TO UCTOYHUK GECIIEHHOTO OOTaTCTBa;
OHAa BJIOXHOBJISIET HAIUX MYIPEIOB HA Pa3MbIIJICHUS
HaJ[ BOIIPOCaMU OBITHSL: O TPOCTPAHCTBE, KOTOPOE, BEPO-
ATHO, HAXOJIUTCS 32 TPAHUTIAMY TTPOUCXOSIIETO 3/1eCh 1
ceifyac, 1 0 BUJIEHUU KU3HU, B KOTOPOH HaM MPeICTOUT
peajiu30oBarh CBOOOLY BOJIH.

ITpu 5TOoM 3UHYEHKO CTPOUT ropaszio Hojiee TOHKYO
CBA3b. BBITOTCKUIT IPAMO OTCBLIAET K BBIPAKEHUIO O CO-
Gupanuy KamHeil B csoeM gokaane 1934 r. o «IIpobiaeme
cosHaHusy [35], sanucanHom A.H. JIeoHTbeBbIM 1 CHAO-
JKEHHOM ero KoMMeHTapusaMu ( BoiroTckuii BBICTYIINII Ha
«BHYTpeHHE KoHDepeHI I, T/ie 06CYKIATICST BOIPOC O
Te3Wcax JJIs MJIAHWPOBABIIEHCS OTKPBITON TUCKYCCHH O
paborax JI.C. BbIrOTCKOIO U €ro 1KOoJIbl ):

«(BBenmenne: Ba)KHOCTH 3HAKA; €T0  COIMATBHBIN
cMbich). B crapeix paGotax Mbl HTHOPUPOBAIU TO, YTO
3HaKy mpucynie 3Hauenre. <“Ho ecTb Bpemst coOMpaTh

7 Cm.: https://www.marxists.org/reference/subject/philosophy/works/ge/vhumboldt-wilhelm.htm
8 B camoM Hauajie MHe OKazasl ToMoll[b podeccop Buktop 3aperikuii, KOTOpbIit OTBETHII Ha BOTIPOC, BO3HUKIINIT y MEHsT BO BPEMsI UTEHUS

Tpyaa 3undenko [47, p. 41].
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KaMHM 1 BpeMs pasOpacbiBath” (DKKje3nacT).> Mel
WCXOIVJIN 13 TIPUHITATIA KOHCTAHTHOCTH 3HAYEHMUSI, BbI-
HOCHJIM 3HadeHue 3a ckoOku. Ho yike B cTapbix mccie-
JOBaHUSAX MpobsieMa 3HaYeHUs ObLTa 3ak/oueHa. Eciu
Mpek/ie Halell 3agaueil OBIIO TToKasaTh 001ee MEKIY
"y3ekoM” U JIOTUYEeCKOW TTaMSIThIO, Teleph Hallla 3ajia-
a 3aKJ0YAETCST B TOM, YTOOBI TIOKA3aTh CYIIECTBYIONIEE
MeXKly HUMU pasjnune. V3 Hammx paboT CJIemyer, 4ro
3HAK UBMEHSeM MeACPYHKUUOHATbHbIE omHoweHUs> |35,
p. 130—131].

ITO KPUTHYECKOE MECTO MTOBOPOTA M CMEHbI HATIPAB-
JIEHVSI B IIUTHPOBAHHBIX BBINIE PACCYKICHUSIX MbI 00-
Hapy>kKMBaeM U B 3aBepiiatolneii riaase 7 — «Mbicab 1
c10B0» — paboThl «Mbiiiene u peub» [31]. OTkpbiTHe
3aKJTI0YAETCS B TOM, UTO HEKas MBICJIb, c(DOPMUPOBaB-
rasicst B OJIMH MEPUOJT BpEMEHHU TIPOTIecca pacCy KIeHUS,
paccestna (pazbpocaia) nmen, KOTOpbie MO3BOJISIOT B KO-
HEYHOM UTOTE cOOPaTh CBSI3aTh PACCYsKACHUE BOEIMHO
(cobpaTb BMecTe). BbIroTCKUI BBICKA3bIBAET CXOAHYIO
MBICJIb, HE OCTAHABJINBASICH HA BOITPOCE BDEMEHH, B AITHU-
rpacde, murupylomem Epanrenne or Mardes, k pabore
«croprueckuil CMbIC TICUXOJIOTMYECKOrO KpU3Hucar:
«Kamenb, xoTopblil OTBEpPrJau CTPOUTENH, TOT CAMBIN
cziesiasics riasoio yrias [36, p. 233].

[TpenBapsia cBom paccyskaeHust B « MbICIH U cJI0BE,
Berrorckuii nutmert:

<.l [JMHTBUCTHUKE]| OCTaeTcsl 4yKAa MBICJb, YTO
B XOJIe MCTOPUYECKOTO PA3BUTHUS SI3bIKA W3MEHSETCS
CMBICTIOBAs CTPYKTypa 3HAYCHWS CJIOBA, W3MEHSETCS
MICUXOJIOTUYECKasl MPUPO/Ia ITOTO 3HAYEHUS, UTO OT
HU3IINX ¥ TPUMUTUBHBIX (hOpM 0OOOIIEHUST SI3BIKOBAST
MBICJIb TEPEXOMUT K BBICIIUM U HAUOOJIEe CIIOKHBIM
(dhopmam, HaXO/SIIUM CBOE BbIpaKeHHE B aGCTPAKTHDBIX
HOHSITUSX, YTO, HAKOHEII, He TOJIbKO IIPEeJIMETHOE COJIep-
JKaHWe CJI0Ba, HO caMblil Xapakrep OTpakeHust 1 06006-
IIEHUST [IeICTBUTEIBHOCTH B CJIOBE U3MEHSLICS B XOJIE
HCTOPUYECKOTO Pa3BUTHS sI3bIKa» [31, p. 245].

N3 aroro yTBep:KIeHUS BBITEKAOT CPasy IBE IPO-
Gaembl [20; 44; 45; 46; 47; 24; 1; 12]. TlepBas cBsizaHa
¢ npeobsaaoIuM [IHBUJIN3AIIHOHHBIM TOJIKOBAaHUEM
TMOHSATHS «ITPOTIECC MCTOPUYECKOTO Pa3BUTHs». Bropas
mpobemMa KacaeTcst YucTo 0OBEKTUBICTCKOTO TTOHUMA-
HUSI CMBIC/IA BBIPAsKEHUS «XapaKTep OTpaskeHus u 0600-
HIEHUST JIENCTBUTENBHOCTH 8 CJIOBe» (KYypPCUB MOIt). DT
nBe (HOPMYJIUPOBKU 0O03HAYAIOT JIBE KJIOUYEBDHIE IIPO-
GJ1eMBblI, Kacaloluecst IPUMEHeHUs: U 060CHOBAHUS WJIei
Boirotckoro, B yactHocTH, B chepe obpazosanus. Ilep-
Bas U3 BBIJIEJCHHBIX TPOGJIEM MO3BOJISIET HAM MPE/IIo-
JIOJKUTb, UTO MIPEIOJIABAHNE «JTUHTBUCTITYECKOI MBICII»
(1011 KOTOPOT cJIeIyeT TOHUMATD oGkl HieH, chopmu-
POBaHHBIE IIPU TOMOIIN BTOPIMYHBIX 3HAKOBBIX CHCTEM,
BKJTIOYAst, HAIPUMEpP, MaTeMaTUYeCKWe IOHSTUS) I10
CBOEI TPUPOJIE SBJISETCS TIPOBOHIKOM ITUBUIU3AIINN 1
coBepieHcTBOBaHusL. JIpyras mpobiieMa, Kak IpecTaB-
JIZEeTCs, CBSI3aHA C UTHOPUPOBAHUEM IEJIOCTHOCTH BHY-
TPEHHETO COCTOSHUSA 4YesoBeKa. To, YTO TPOHUKAET BO
BHYTpeHHUI Mup (IIpU 9TOM «BHYTPEHHUN MUP» — ITO
TO JK€ CaMOe, OJTHA ¥ Ta JK€ PeabHOCTb, YTO U «BHEITHUI

9 Cobupareib; B TIEPEHOCHOM CMbICJIE — YYUTENb, TPOPOK.
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MUP» ) IIOCPEACTBOM SI3bIKA, — 9TO HEYTO HAMHOIO OJIb-
1ee, 4YeM MPOCTOi HAabOP MpaBUJl ISl CO3MAHUST CMBIC-
JIOB KaK MPOCTHIX 3HAKOBBIX MTPOYKTOB — 9TO MaTepuaJ
JUIST HAIllero OBITHS, 1T CaMOM JKU3HU:

«Camo cofiepkanue KU3HU OAYIIEBJSETCS dYepes
OTKPBIBAIOIINECS B HEM 3HAYEHUsI, HO W Yepe3 TOT 6HY-
MpPeHHULl CMBICTL, O1az200apst KOMOPOMY 603HUKAEM 6 HAC
YYECmeo CoOCMEEHH020 MECA 8 MUPe U 6CSKOU Beulll 6
nem (kypcus Moit — B.3.)» [Ier, 1914; 44, p. 17].

IlocencTBus aToit umaen 06 <«OHTOJOTU3AIUU MEH-
TasbHOTO> [44, p. 18] MHOTO3HAUNTENBHBI. XOTS BhIroT-
CKUH He CMOT JI0 KOHIIAa PA3BUTh HAIIPABJIEHIE, YKa3aHHOE
SUHYEHKO: TO, KaK Hallla BHYTPEHHSIS /IeITeJbHOCTh —
Tak CKa3aTh, WHANBU/yaTbHAS TICUXUUECKAS JIESTEb-
HOCTb — 00OpasyeT (pparMeHT U YacTHUKY, — Hen30eKHO
peasbHyI0, MPEBOCXOSANIYIO BCe JIPyTHe, HO TIPU TOM
riyGOKO OTJIMYAOILYIOCS OT TOU AEATENbHOCTH, KOTO-
PYIO MBI BeJieM B Halllell «BHEITHe» KU3H!, OJIUIIeTBO-
pSieT HaIM TOMCKUA W Hallle KOJJIEKTUBHOE HauWHAHUE
BMeECTE € TIOCTaBJICHHBIMU 337Ia4aM¥ 1 HOBLIMH HaIlpaB-
JIEHUSIMM, KaK ceifuac, Tak v B OsvsKaiineM OyyIiem.

Taxum 06pas3oM, IIOUCK KOPHEeil 1 coOupanue KaMHeil
OTKpbIBAET II€Pe HAaMU BO3MOKHOCTH BbIOOpA Iy T CJIe-
JIOBaHUS TI0 HAIleMy WHTEJJIEKTYaJbHOMY IPOCTPaH-
crBy. IIpoGiemarusaiysg Hamiell TpagulMy JEKUT B
cepe Harrero obpasosanust. Tesucsl, KoTopbie BoIror-
CKHUI ¥ er0 COPATHUKHU PA3BUBAJIN JIEBSIHOCTO JIeT Ha3a/l,
ObLIN PaZNKAIbHBIMU Y3KE B TO BPEMS U OCTAIOTCS PaJ-
KaJIbHBIMU ceffyac, MOCKOJIbKY OHU TIO3BOJISIOT PeliaTh
BeuHble MPOOJIEMbI YeJIOBEYECTBA. BBITh «PaHKaIb-
HBIM» [ 16] o3HAuaeT nckath HeUTO (hyHIAMEHTAIbHOE 1
MEPBUYHOE, T. €. MBITATHCS 00PATHCS 10 OCHOB OBITHSI.
B 3nauenuu ke rpedeckoro cioBa «re3ucs [16] 3axiio-
YyeHa Uest UTPhI B MY, YETO-TO 0C0O0 IOAYEPKUBAEMOTO,
BBIJIEJISIEMOTO U TAKUM 00Pa3oM IIpeJIaraeMoro. Tu Te-
3UCHI HE 3aBepIIIeHb! 110 CBOE MPUPOo/Ie, 1 3a/1a4a Halllen
TPAJUIUN — TIEPE/IaTh UX CJELYIOTINM TOKOJIEHUSIM.

OnHako MBI ele He 3aKOHYHUJIU ¢ Hallleil TPUTIeil o
cobupanuu kamueir. Hackonbko s momsi us apxmusa Boi-
roTckoro [43] u Apyrux ero pabor, elne He epeBeIeHHbIX
Ha aHTJINHCKIH SI3BIK, OTPBIBOK 13 Koremera® B Tanaxe n
Ikkresncta B bubsu, oTkyma ObL1 B3ST arturpad, ocra-
BAJICSI MECTOM JIJIsI aHAJIN3a U TOJKOBAHUS — Mudpaul B
TAJIMYINYECKON TPAUINN — HA TIPOTSIKEHUH BCell JK13-
Hu BeIroTcKoro, HauMHast CO CTyJIeHUEeCKUX JIeT U JlaxkKe
paHbllle, KOT/[a OH BIIEPBbIE YBJIEKCS [ICUXOJIOTHEN; TO
OBLIU OBl IPAYKIAHCKON CMYThI, MUPOBOIl BOHBI 1 Pe-
BOJIIOINHY, 32 KOTOPOU TOCJIE/IOBAIN TO/IBI TPAKIAHCKON
BOIHBI U ToJsiozia. [lepBble cTUXM 3HAKOMBI BCEM M3 HAC,
KTO MOJIY4nJI XoTs1 Obl 6a30BOE pesUrnosHoe obpasoBa-
HUe B PaMKax Uye0-XPUCTUAHCKOHN TPAIUINN; OHAKO
€CTh CMBICTT HATOMHUTD HECTaPEIOIIe CTPOKH:

1. Bcemy cBoe Bpemst M CBOHM CPOK Y KaK/IOW Bemn
oz HebGoM:

2. BpeMs poauTh U BpeMsi yMUPaTh, BPEMsI CasKaTb 1
BpEMSI BBIPBIBATH TTOCAKEHHOE;

3. Bpems ybuBaTh M BpeMs JIeYMTb, BpeMsl IIPOJIO-
MUTb U BPEMSI OTCTPOUTD;
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4. BpeMms miakath ¥ BpeMsT CMeSIThCST, BPEMST IPUY -
TaTh ¥ BPEMsI TAaHIIEBATh;

5. Bpema pasOpacbiBaTh KaMHU U BpeMsi cOOMpaTh
KaMHI, BpeMst OOHUMAaTh U BPeMsl YKJIOHITHCS OT 00b-
ATHS,

6. BpeMs rckaTh U BpeMsi yTpaunuBaTh, BpEMs COXpa-
HSITH U BpeMst Opocats;

7. Bpemsi pa3pbIBaTh U BpeMsi CIIMBATh, BpeMsl CMOJI-
4aTh 1 BPEMsI TOBOPUTH;

8. Bpems moOUTh U BpeMsl HEHABUAETH, BPEMsS BO-
WHBI U BDEMST MUPA.

9. Yero mocrurrer paboTaloOUMil BCEM CBOMM TpY-
nom?

10. ¥YBuzesn 51 3aHgTHSA JTI0/1€1, KOTOPBIMU /1a1 UM bor
3aHnMatbes. (IJKKIe3nacT, raasa 3, cruxu 1—10).

C TOYKHM 3peHUsT UATIEKTUKY, B PAMKaX HCTOPUYECKO-
ro MaTepuaJn3Ma, 3/1eCh MOKHO Hajl MHOTUM TTOPa3MbIC-
JINTb — ¥ 9TO yIOBOJBCTBUE ST OCTABJISAIO BaM. S IpocTo
TPOIITY BAC 33/{yMaThCsI HAJl TIEPBBIM U TIOCJIETHUM CTUXa-
MU B CBSI3U C KyJIbTYPHO-UCTOPUYECKUMHU UCCJIEI0OBAHN-
aMu. B 6puTaHCcKON U pyCCKON pajiiKaabHBIX TPAIUIIUSAX
OKKJIe3nacTa IUTUPYIOT C JIABHUX BPEMEH JIJisl BbIpa-
JKeHUs OCHOBHBIX uzei: ToJsictoil B cBoelt «l/crnosenm»
(1882—1921 rr.) ucrnosib3yeT c0Ba IKKJIE3NACTA B Kaye-
CTBE HOJUTUIECKOTO U JyXOBHOI'O IIPOOYKIEHMSI.

Heo06xoaumocts TpyaHoCTEit

«JIe7I0 TOJIBKO B TOM, 4TOOBI MIPABUJIBHO W BOBPEMSI
[IOCTaBUTD 1IpoOJIeMy, a pelenne OyaeT 100bITo — Ho3/1-
HO nJu paHo» [36, p. 47].

Muorue u3 npobuem, uin «3arajgok» [36, p. 47], ¢
KOTOPBIMH Mbl CTAJTKUBAEMCSI B PAMKaX COBPEMEHHBIX
KyJIbTYPHO-UCTOPUIECKUX HUCCJIEOBAHUN, MEPEKINKa-
10TCA ¢ TpobaeMaMu, Hajl KOTOPbIMU BbiroTckuii pas-
MBI B TIOCJT€IHNE TOABI CBOEN JKU3HU: <«IIPUHIU-
ITBI CMBICJIOBOTO CTPOEHUSI CO3HAHWS» [42, p. 34; 47])
u mepexuBanve. TeMa IeHHOCTH TepeKUBAHUSA 1 00b-
€KTUBHOCTHU JUJISI KYJIbTYPHO-UCTOPUIECKUX TIOXO/IOB
npuBJeKaeT K cebe BHUMAHHE MHOTUX TEOPETUKOB U
smpukoB |25; 10; 11; 28]. S cumraio kpaiine ymagHOi
nzeto Boxkosuy (2009) o BHyTpenHel nosunun pebeHka.
OrpomHubIil UHTEpeC B ¢BA3U ¢ dustocodueii cCo3HAHUSA
yaensercs: (GOPMUPOBAHUIO pa3yMa B MPOIlECCe PA3BU-
tusd [2; 3; 7]. Besen 3a negarornyeckoit tpaauiueit [6], B
KOTOPOIi aT0#1 TIpobIieMe yaessieTcst 60JIbInoe BHUMaHUE
KaK Jiekalieil B caMoil OCHOBE HayYHOIl KOHIIeNTyaan3a-
IIUU, PACTET MHTEPEC K JABOMHOM cTuMmyssiiun [19]. Dib-
konuH [8] u Xenmeraapa [Hedegaard; 13] BHoBb 0Oparu-
JIV Hallle BHUMaHWe Ha BA)KHOCTh KPU3WCA Pa3BUTHSL.

Hac sayT coxHble UHTEIEKTYa bHble TyTH W UH-
TepecHbIe MCTOPUW, HEKOTOPBbIE W3 HUX BEAyT HAC Ha-
3a]l U BIIepes uepes 1eOpu pacCy:KIeHU U Tpauiinii 3a
npefeslaM OCHOBHOTO T€UE€HUS B TICUXOJIOTHH, & TOPOH
1 3a [IpejiesiaMi caMoOM TICHXO0JIOTUH B paMKaX TOW KyJIb-
TYPbI, B KOTOPOH BocnutTbiBajicsa Bororckuit. OmpHako
MBI HY’KZIaeMCsI B TPYIHOCTSIX, U HAIIA TPAIUIIUS BIIOJIHE

[I03BOJISIET HAM ITYCTUTHCS B [TOJI00HOE PUCKOBAHHOE TTY-
TeTeCcTBUE.

B 3aBepimenue st 661 XOTE BEPHYTHCST K POJIU, KOTO-
PYIO B HaIlle# TPaIUINN 3aHUMAET BOBMOKHOCTD YUUTh-
¢Sy IPYTHX, OMHOBPEMEHHO TTOMorast UM B yuebe, oHa
OTpakeHa B OYEHb BA’KHOM II€PHOJIE CTAHOBJIEHUS B
JKU3HU BBITOTCKOTO, KOTOPBIM TPUIIEJNCS HA PaHHUE
TOZIBI €TO B3POCJON JKU3HH, COTIACHO BOCTIOMUHAHUAM
€ro JI0UEepH:

«Texunukym' craBun 1mepes coGoil 6aaropoaHyIo
1eJTb TTOJITOTOBUTD KOJBHBIX PAOOTHUKOB, B KOTOPBIX
OCTPO HysKAamach Mojojiast peciybmiuka. 'azera coob-
Iasa, 4YTo M3 PasHbIX ye3[a0B ObLT0 mojano 250 3asB-
JIeHUH, B OOJIBIIMHCTBE CBOEM OT KPECTbsiH. B mepsbiil
moTok Obu1o 3aunciaeno 80 uenosek. CTUmEHIUSA CTY-
JICHTaM BbIIaBaJIach B BHUJIe MYKH U caJa. ... Yucyio cry-
JIEHTOB TEXHUKyMa OBICTPO pociio, B 1922 1. 37ech yike
obyuamnocy 190 ywarmuxcs. ... B aroM megarornueckom
kosuiekTuse ¢ 1922 r. 66wt u JI.C. Boirorckwit. ... [Tepsoe
YIIOMUHAHUE O €r0 padOTe B IEAarornueCKOM TEXHUKYMe
MbI HAXO/IUM B IIPOTOKOJIE 3aCEAHSI [1€IarOTHYECKOTO
coseta Jmiib ot 15 deBpansg 1923 r. Ou Ben JOruKy u
BCe KypchI Ticuxosioruns [29, p. 49—50].

Boirorckuii npernogaBan pasHoobpasHbie TMPEAMETh
B HECKOJIBKMX YUeOHBIX 3aBe/IeHUsIX T. [OMeJIst B iepBbie
roznl CoBeTckoll Biactn — ¢ konia 1917 r. o 1924 r.
Kuremun Tomens M ero OKpecTHOCTEN IIpeTeprieBan
GOJIbIIME JIMIIEHUST B 9TH BOEHHBIE TOJIBL PEBOJIFOIHS,
HEeMeIIKash OKKYIaIus, 0CBOOOKICHUE COBETCKUMHU BO-
HicKkaMu, TpaskJaHCKas BOWHA M pasrysl OaHAUTU3MA.
O6a 6para Boirorckoro ymepsu ot 6osesneii [29]. dto
HAJIOKUJIO OTTIEYaTOK HA €0 COBPEMEHHUKOB U B OTIpe-
JIeJIEHHO CTeleHy OTPA3UIOCh HA JKU3HU U MTOCIYKUIIO
CBOETO pojia COLMANBHON CUTyalluell pa3BUTUS CaMOTO
Boirorckoro. Bunmanue K sKM3HU Hapojia v ero 06paso-
BaHUIO CTOSLJIO HA NIEPBOM MecTe JiJisi BhIroTckoro, Kak u
TSI HAC B HAIIIW [THU.

s xoresm 661 0CO60 TOAYEPKHYTH POCT WHTEPECA CO
CTOPOHBI BBITOTCKOTO K MpobIeMaTH3anu Mocjae ero
Bo3BpaleHust B MockBy 1 Hayasma paborsl B HapogHom
KoMuccapuare rpocserienus B uiosie 1924 r. Ormernm,
C KaKMM BHUMaHNeM BBITOTCKIIT OTHOCHUJICS K TOMY, UTO
SIpomesckuii (1989) HasbiBaer «OTPEOHOCTHIO B Me-
TOAUKE» MPU pa3paboTKe METOAUKU 00yUEHUsT JIIOJEN ¢
(busznueckumu n ymcrBeHHbIMU HejlocTaTKamMu (jedek-
Tosorun) [3]:

«CryemyeT 3aaThCs BOIIPOCOM: KaKasi CBSI3b MEKIY
HTUMU aGCTPAKTHBIMU OOIIME TPOGIEMAMU U TEM, C YeM
YUUTETh CTATKUBACTCST €KEIHEBHO TIPH 0OYUYEHUH CJICTIO-
IO WJIN TIIyXOHEMOro pebeHKa? ... BhIroTcKuii OTMeTHII ...
YTO MX CJIENOoTa WK TIIyXOHEMOTa He eCTh IJIaBHOe, IOo-
CKOJIbKY TaKWe JIETH He MOTYT CAMOCTOSITEThHO OCO3HATD
CBOU PacCTPOICTBA; OHA BTOPUYHA, SIBJISISICH PE3YJIbTATOM
COTMAIBHOTO O1bITa. JI1060H AedeKT, B IEPBYO 0uepe/b,
HOCHUT COIMATTBHBIN XapaKTep, a He SBJSeTCS OpraHuye-
CKUM HapyIieHueM rnosenenuss [41, p. 107].

B nexnuum [32, p. 139] 1928 r. «Tpyanoe nercrBo»
(pemaxTop mpensaraeT HaM MEPEBOJUTb PYCCKOe BbIPa-

10

10 Peup mjier 0 megaroruyeckoM TeXHUKyMe, OTKpbIToM B 1921 1. B possom ropoje Boirorckoro — F'omerne (Besopyccust).
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JKeHUe <«TPYAHBIA PeOeHOK» Ha aHIVIMICKMI SI3bIK KaK
problem child — «mpo6iemubiii pe6eHOK» ), BbiroTckuii
nucast: «llesenanpaBuTh pasBUTHE B BBICHIEH CTelleHU
CJIOKHO 1 TPyAHO» [32, p. 144]. Beirorckuit pa3mbiii-
JisteT HaJl TorcKamMu 3(h(HEKTUBHBIX TTOAX0/I0B (TTPUHITUTI
«MeromoJiormyeckoil auanexktukuy Opuamana) — Hax
<TIOJIXO/IOM, TIPU KOTOPOM TPUXOIUTCS JIeJIaTh HEUTO
obparHoe TIPSIMON Tl ... BHEIIHE TPUCITIOCOOUTHCS
K ero [pebenka] HepocTaTKy, a IOTOM B34Thb HaJ HUM
BEPX, T. €. YCTYIUTh €MY JIJISI TOTO, YTOOBI HACTYTATH HA
Hero» [32, p. 143]. Tam, rue «OoJiee Win MeHee BHENIHUE
CPE/ICTBA YacTO OKa3bIBAIOTCA O4eHb 3 (PEeKTUBHBIMUS,
«KOTJIa peub uJeT 0 pebGeHKe, He OKa3bIBAIONEM GOJIBIIO-
IO COIPOTUBJICHUS», «BCE 9TU CPEJCTBA ... OKA3bIBAIOT-
cs1 6eCCHITBHBIMY, KOT/[A BBl HATBIKAETECH HA CTPAITHOE
COTPOTHUBJIEHHE CO CTOPOHBI pebeHKa». Y IpsiMblii pebe-
HOK TIOTIIEJT TI0 HEBEPHOMY ITyTH Pa3BUTHS, <IIEJBIN PSIJ|
OPTaHUYECKUX U BHEIIHUX CHJI U 00CTOSTENBCTB, B TOM
YHUCJe CAyYalHBIX» CTajl MPUYNHON OKa3bIBAEMOTO UM
cornporuBJieHus [32, p. 144]:

<A Takoe CONPOTUBJIEHWE [EHCTBUTEJBHO TIPE-
CTaBJIsIeT OrPOMHYI0 Cuily, W60 ynpsam pebeHoK He
MOTOMY, YTO OH XOYeT ObITh YIPSIMBIM, a TIOTOMY, YTO
M3BECTHBIE [IPUYUHBI, KOTOPbIE OIPe/esIii Pa3BUTHE
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ZBR and ZPD: Is there a difference?
N.N. Veresov?*,

Monash University, Melbourne, Australia,
noveresov@hotmail.com

The paper considers some problems of understanding the content of the theoretical notion of zone of
proximal development in the English-language literature, related to unavailability of sources and some
inaccuracies in translations. It is shown that, as a result of such inaccuracies, the notion of zone of proximal
development (ZPD) turns out to be different in terms of its theoretical content from the notion of zona
blizhayshego razvitiya (ZBR) (3ona 6amxaitimero passutus, 36P), so that we can say that ZPD is not the
same as ZBR. Simplification and fragmentation of basic theoretical ideas lead to some serious consequences,
which cause difficulties both in the search for a common understanding and further development of cultur-
al-historical theory, as well as in the practical application of ZBR in educational practices.

Keywords: cultural-historical psychology, ZBR, ZPD.

«30Ha OmKaiiniero passuTusi> U «zone of proximal
development»: ectb 1 pasuumna?

H.H. Bepecos,
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nveresov@hotmail.com

PaceMarpuBaioTcsi HEKOTOPbIe MPOGJIEeMbl TIOHUMAHKST COJAEPKAHUSA TEOPETHYECKOTO TIOHATUS «30Ha
GusKaiiero pasBUTHsI» B aHIJIOSA3BIYHON JINTEPATYPE, CBA3AHHbIE ¢ HEJOCTYITHOCTBIO HCTOUHUKOB ¥ He-
TOYHOCTSAMU B TepeBogax. [lokazaHo, 4To B pe3yJsbTaTe TAKMX HETOYHOCTEH, oHsTHe «zone of proximal
development» okasbiBacTCst OTIIMUHBIM 110 TEOPETUYUECKOMY COAEPIKAHUIO OT MOHSITUS «30Ha OJIMKaiiero
pasBUTHSI». YIIpollleHe U (hparMeHTaInsd OCHOBHBIX TEOPETUYECKHUX UJIei TPUBOJIAT K CEPbE3HBIM MOCJIE]I-
CTBUSIM, KOTOPbIE CO3/IAIOT TPYAHOCTH KaK B IIOUCKAX OOIIEro IOHUMAHMS ¥ JIAJIbHEHIIIET0 Pa3BUTHSI KYJIb-
TYPHO-UCTOPUYECKOI TEOPHHU, TaK U B IIPAKTHUYECKOM TIPUMEHEHUH METO/[a 30HbI OJIMIKANIIIEro Pa3BUTHS B
00pa3oBaTeNbHBIX TPAKTHKAX.

Kntouegote crosa: KybTypHO-UCTOPUYECKAST TICHXOJIOTHS, «30Ha OJIMIKAIIIIETO pa3BUTHsI», <zone of
proximal developments.

In English

et me start with an anecdote, a kind of epigraph, Judge: — Defendant, you are accused of having found

which bears a direct relation to the subject of the a huge gold bar, but you didn’t hand it over to the au-
paper, even though we take it as a metaphor. It clearly  thorities, as required by law. If you do not say where the
shows the dependence of correct understanding on the  gold bar is, you face punishment up to the death penalty.
translation accuracy. Do you understand the accusation?
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Barrister: Your Honor, the defendant is a representa-
tive of one indigenous peoples of the North. He does not
understand Russian. We have invited an interpreter.

Judge: Well. Please, translate my words to the defen-
dant.

Interpreter: The judge says that you found a huge
gold bar without handing it over to the authorities.

Defendant: I've hidden the gold behind a large boul-
der. It’s easy to find: there is only one large boulder in
the vicinity.

Interpreter: The defendant says that he found nothing,
and let there be the death penalty, he knows nothing.

Some time ago I published a paper where I claimed
that in the literature either very simplified or arbitrarily
fragmented interpretations of the Vygotsky theory pre-
vail, and his complex and multifaceted concept of “zona
blizhayshego razvitiya” (ZBR) — in English translation:
“zone of proximal development” (ZPD) — was the first
victim of such interpretations. As a result, this concept
is either misunderstood or not understood at all [20]. As
expected, there was no reaction from the academic com-
munity, except for a short answer on the well-known fo-
rum xmca, boiling down to the fact that I had proposed
them a stone instead of bread. At first I wanted to argue
that the position of those who, while demanding fish, re-
fuses to accept the proposed fishing rod, considering this
as a personal insult, is regrettable. But then I came to
the conclusion that my critical friend is probably partly
right. That is when T thought: “ZBR and ZPD: Is there
a difference?”

To date, publications on ZPD are too numerous to
name them all. Only Web of Science provides 215 ar-
ticles over the past 5 years, not to mention Scopus, Psy-
cInfo and PsychLIT. However, it seems to me that the
situation with the understanding of ZPD as a complex
concept related to the problem of development has not
changed significantly. Quantitative growth does not al-
ways lead to qualitative changes; a simple repetition of
the lesson learned does not guarantee any progress in un-
derstanding, but sometimes leads to vulgarized simplifi-
cations, especially when it comes to complex concepts.
We can say that the concept of ZBR is adopted, but not
completely assimilated.

Therefore, I will not analyze in detail all this huge ar-
ray of publications, growing in a geometric progression;
I try to show how the concept of ZPD is understood and
used by researchers who position themselves as continu-
ers of the Vygotsky’s tradition — Vygotskians and Post-
Vygotskians. After all, who, if not they, the Vygotskians,
the continuers of tradition, could clarify the content of
this concept to the academic community, give the right
guidelines for understanding its essence and content?
Who could contribute to the further development of
this concept in relation to development in the tradition
of cultural and historical psychology?

And they really do it. Back in 1998, A. Palinscar re-
gretfully stated that ZPD remains one of the most used
and least understood constructs in modern pedagogical
literature [16, p. 370]. In his brilliant article, Seth Chaik-
lin, agreeing with Palinscar, undertook a serious analysis
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of Vygotsky’s texts and existing interpretations of ZPD
and came to a conclusion that it is difficult to disagree
with:

The zone of proximal development was introduced as
a part of a general analysis about child development. It
is not a main or central concept in Vygotsky’s theory of
child development. Rather its role is to point to an impor-
tant place and moment in the process of child development.
To understand this role, one must appreciate the theoreti-
cal perspective in which it appeared. That is, we need to
understand what Vygotsky meant by ‘development’ in
general, if we are going to understand what he meant by
Zone of proximal development’ in particular. In this way,
the reader can develop a generative understanding of the
theoretical approach, which will be more valuable than a
dictionary definition of the concept [11, p. 45—46].

Almost 15 years have passed, but are there any
grounds for us to assert that something has changed,
that the process of generating understanding, to which
S. Chaiklin called, might be slowly but really occurring?
I do not think that the picture looks optimistic, because
since 2003 almost no serious theoretical article has ap-
peared that would attempt to provide such a generative
understanding of ZPD. It seems that the Vygotskians
simply, as they say, “stopped talking about this” — either
thinking that it was done, or getting tired to explain to
colleagues the true meaning of this concept, or else, tired
of playing with ZPD, they have turned to other “toys”,
such as the concept of perezhivanie.

But this is only a superficial impression. Among many
reasons, for which the concept of ZBR in international,
primarily English, literature retains its status as one of
the most used and least understood concepts, there is
one that requires special attention. This problem is due,
first, to the limited availability of original sources, and
secondly, to inaccuracies in translations in those sources
that are available to English-speaking researchers. Here
“sources” mean the Vygotsky’s original texts.

This article is mainly devoted to the analysis of these
two reasons, which, in my opinion, essentially restricts
the possibility of an adequate understanding of the con-
tent of ZBR and the further development of this content,
as well as the practical application of the ZBR method in
educational practices.

Availability of Sources for Western Researchers

In the most complete and detailed form, the concept
of ZBR is presented in four Vygotsky’s works. This, first,
chapters 1 and 3 in his book “Mental Development of
Children in a Process of Learning”, published in 1935 [1]
and republished in 1999 as part of “Educational Psychol-
ogy”. Secondly, chapter 3 in the work “The Problem of
Age” (1932—1934), published only in 1984 in the col-
lection of works [5]. And, thirdly, chapter 6 of “Think-
ing and Speech” |3], which refers to the formation of
scientific concepts. I could also mention in this regard
the well-known work “Game and Its Role in the Mental
Development of Children”, where the author states in
general terms that the child’s play creates ZBR, but does
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not specify how this happens, and what are the mecha-
nisms thereof.

In these studies, ZBR is presented in the context of
the problem of relationship between school education
and the dynamics of the child’s mental (intellectual) de-
velopment, as a possible alternative to existing methods
and techniques for diagnosing the levels of intelligence
development, such as 1Q [6]. From this point of view,
ZBR is really not the central concept of cultural-histori-
cal theory [11]; it is used, rather, as a practical diagnostic
method. However, if ZBR is considered in isolation from
Vygotsky’s entire theoretical system, then understand-
ing it, both as a theoretical concept and as a diagnostic
method, is doomed to remain essentially incomplete and
superficial.

Chapters 1 and 3 of “Mental Development of Childrenin
a Process of Learning” became available to English-speak-
ing researchers through two translations. First translation
of 1978 [21] is a greatly reduced and simplified version
of these two chapters, combined into one under the title:
“Interaction between Learning and Development” |21, pp.
79—92], which is explained by the task of the whole book
“Mind in Society”, that, according to the editors, consisted
in presenting Vygotsky’s ideas to the American readers in
a simple and understandable form. However, for a number
of reasons, it is this translation that still remains the most
famous and most cited in the academic community. A
new and complete translation of Chapter 3 became avail-
able in 2011. [22] As for chapter 1 of the work of 1935, it
still remains inaccessible to English-speaking researchers
because of the lack of its full translation. The work “The
Problem of Age” was translated into English and included
in Volume 5 of the Collected Works [27]. “Thinking and
Speech” was translated several times more or less success-
fully and was included Volume 1 of the American edition
of the collected works [23].

Translation Problems and Their Implications

According to some researchers, whose opinion I share,
the English translations of Vygotsky’s texts leave much
to be desired. However, as history shows, Vygotsky is
not alone in this misfortune. The same can be said about
the texts Piaget, Wallon, Freud, as well as the Russian
translations of Maslow and Rogers.

And yet, the translation of the Vygotsky’s texts is a
special case. They had no luck from the very beginning.
The book of Vygotsky that was first to be published in
English translation — “Thinking and Speech” — became
legendary not only because it was read by Piaget. He did
read it, and even gave a detailed response to criticism,
which he had never done before nor after. This book
became legendary also because it was severely reduced
and poorly translated. There is even a joke about this:
from “Thinking and Speech”, the publishers took the most
important thoughts, rejected them, and then translated
what was left, in an ugly way. Without going into de-
tails, I will say that, if the name itself was translated as
“Thought and Language”, then what can we say about
the content! Of course, one can say that “thought” can
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mean both “thought” and “thinking”, but “language” is
certainly not “speech”, not to mention the fact that, ac-
cording to Vygotsky, language is a system of cultural
signs, whereas speech is a mental process inseparable
from thinking. It is with this inseparability of thinking
and speech that the concept of units of analysis is con-
nected, which is introduced in the first chapter of the
work “Thinking and Speech”, and the search for which is
the subject of a significant part of the book itself.

The concept of “activity” in Vygotsky’s texts was
even more unlucky. I will not go into the discussion
about whether Vygotsky had a concept of activity;
there are various points of view on this matter. But if
you look at the problem from the point of view of trans-
lations, the Russian word “deyatelnost” has been trans-
lated into English as “activity”. But, after all, the “vys-
shaya neronaya deyatelnost” in English is also “higher
nervous activity”, although it is clear that, in this case,
“activity” has nothing to do with the concept of activ-
ity developed by the Leontiev’s school. Moreover, the
word “aktivnost” in English is also “activity”. And since
both “deyatelnost” and “aktionost” are always translated
as “activity”, in all translation of Vygotsky’s texts, it
seems that Vygotsky was, as they say, an activity theo-
rist. But if you look at the original Russian texts, the
picture is not so simple.

For example, here is an excerpt from Vygotsky:

“If the main and most general activity of the cerebral
hemispheres in animals and humans is signaling, then the
main and most common activity of man, which primarily
distinguishes the person from the animal in terms of psy-
chology, is the signification, i.e. the creation and use of
signs. We take this word in its most literal and exact mean-
ing. Signification is the creation and use of signs, that is,
artificial signals” 4, p. 79].

So there are different activities. Here Vygotsky says
that activities that distinguish the man from the animal
are activities to create or use artificial signs as external
means, that is, the activity of mediation, or, using the
Vygotsky’s wording, “mediating activity”. That is, the
sign itself does not mediate; it is the man who mediates,
when creating new signs or using existing ones. Continu-
ing this fundamental idea of activity, Vygotsky speaks of
two types of mediating activity: (1) the use of tools and
(2) the use of signs, while stating that these are two dif-
ferent lines of development [4, p. 89] (Fig. 1).

Mediating activity

e

Use of tools Use of signs
Fig. 1. Two types of mediating activity (L.S. Vygotsky)

And what do we have in translations? In the famous
book “Mind in Society” (1978), about which I will speak
later, mediating activity is translated as indirect medi-
ated activity [21, p. 54]. And instead of two kinds of me-
diating activity we see the following (Fig. 2):
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Mediated activity

—

Sign

Tool

Fig. 2. Two kinds of mediating activity (translations from the
book “Mind in Society” (1978)

Thus, this most important thought of Vygotsky
about the activity is lost almost completely. But that is
not the whole story! Sometimes you wonder how hard
translators try to turn Vygotsky into activity theorist,
even where it is absolutely inappropriate!

Thus in article of 1925 “Consciousness as a Problem of
Behavioral Psychology”, Vygotsky wrote:

This article was already in proof, when I got acquainted
with some works on this issue, that were written by behav-
ioral psychologists. The problem of consciousness is posed
and solved by these authors in a way close to those devel-
oped here, such as the problem of the relationship between
reactions (cf. “verbalized behavior”) |1, p. 198].

However, in translation [24, p. 35] “relationship be-
tween reactions” is translated as “the relation between ac-
tions”. However, this was written in 1925, when there was
no talk about the theory of activity: it simply did not exist,
and Vygotsky was interested in behaviorism for a short
period of time. Of course, experts will correct me and say
that this annoying omission was corrected in the second
translation of this article, in the second volume of the Eng-
lish edition of collected works [25, p. 63—79]. But if you
compare these two translations with the original and with
each other, it is difficult to say which one is worse. “Both
are worse!”, as a politician said one day. For example, in
this new translation, “reflex” is sometimes translated as
“reaction”, and sometimes vice versa [25, p. 74].

Even the epigraph in which Vygotsky quotes Marx,
and to which he returns in the text, has changed amus-
ingly. Here is the original:

A spider weaving its web, and a bee building cells from
wax do it by virtue of the instinct, lime machines, always
in the same way, and do not show any more activity in this
than in all other adaptive reactions |1, p. 164].

It is clear why the aktivnost is translated here as ac-
tivity, but the words “adaptive reactions” are translated
as “adaptive activities” [25, p. 68].

I specially made this brief digression in order to clari-
fy the general picture with the translations of Vygotsky’s
texts. However, any expert in this topic would cite doz-
ens, if not hundreds, of even more expressive examples.

Let’s return, however, to our subject.

Let’s start with the simplest. In chapter 3 of the book
“Mental Development of Children in a Process of Learning”,
there is the following definition: the child’s ZBR is “...the
distance between the level of his actual development, as de-
termined with the help of the tasks the child solves indepen-
dently, and the level of possible development, as determined
with the tasks the child solves under the guidance of adults
and in cooperation with more intelligent peers” [2, p. 42].

The Vygotsky’s logic is as follows: ZBR is not a zone
of the nearest training and not the zone of tasks that
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the child is able to solve independently or in coopera-
tion, not the distance between what the child knows
and what he does not yet know, but ZBR of the higher
mental functions, because “The level of actual develop-
ment of a child determines his already mature functions,
the products of his development. The child knows how to do
something, therefore, he has matured functions in order to
do something else”, whereas through the identification of
the level of possible development, it is possible to define
functions that are not mature yet, but are in the process
of maturation [2, p. 42].

In other words, the child’s ability to solve problems
independently depends on the level of his actual devel-
opment, which, in turn, is determined by his already
developed functions. The child’s ability to solve prob-
lems in interaction with others depends on the level of
his possible development, i.e., functions that are at the
beginning of their development cycle. Thus, the child’s
ability to solve certain tasks independently or in coop-
eration depends on the level of development of his higher
mental functions. ZBR is not the distance between task
levels, but the distance between the levels of develop-
ment of intellectual functions, as determined through
solving problems.

But who does this, who identifies the child’s devel-
opment levels with the help of tasks? From the whole
text, it is clear that it is an adult — the teacher or the
researcher — by whom these development levels are to
be identified through solving tasks. That’s how these
words should be understood: “the level... of development,
as identified by the teacher with the help of ... tasks”. Here,
the word “determined” is a synonym for the word “identi-
fied’. The teacher identifies levels of development that
are independent of tasks in any way, but depend on, but
do depend on (i.e. are determined by) the levels of func-
tions development. In this sense, the word “determined” is
a synonym for “depend on”.

Having identified the levels of development, the
teacher or researcher gets an opportunity to find out
what intellectual functions of the child have already
completed the development cycle (“flowers of develop-
ment”), and which are at the beginning of the develop-
ment cycle (“germs of development”), and, accordingly,
to design the training in the ZBR.

However, the translation in the 1978 edition does
not accurately reflect the logic of Vygotsky:

“[ZPD is] ..the distance between the actual develop-
mental level as determined by independent problem solo-
ing and the level of potential development as determined
through problem solving under adult guidance or in col-
laboration with more capable peers” [21, p. 86].

Indeed, ZPD (zone of proximal development) is
defined here as the distance between the “actual devel-
opmental level” and “the level of potential development”,
which, in general, is true, even if we translated wuroven’
vozmozhnogo razoitiya as “the level of potential develop-
ment”, although it would be more accurate to translate it
as “the level of possible development”.

But the words “determined” through problems, i.e.
identified, and “determined” as “dependent on” played
a cruel joke. The level of possible development in the
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translation is presented as the level determined through
problem solving under adult guidance or in collaboration
with more capable peers.

If we assume that the expression “with the help of”
and the word “through” are, in principle, synonymous,
then the translation in this place can be recognized as
more or less adequate. At the same time, in the transla-
tion, “the level of actual development” is presented as de-
termined, conditioned by problems that the child solves
on his own (as determined by independent problem
solving). In other words, it turns out that not the abil-
ity to solve problems independently depends on the level
achieved of actual development and is determined by it,
but, on the contrary, the level of actual development is
determined by an independent solution of problems. The
phrases “to be identified /defined with the help of a task”
and “to be determined by the task” have different mean-
ings. You can define (identify) your location with a map,
but this does not mean that the location depends on the
map and is determined by it.

Hence, the first problem arising from the transla-
tion: what determines what? The level of actual devel-
opment is determined by an independent solution of
problems, or the level of actual development can be de-
termined (identified) by an adult with the help of tasks
that the child can solve independently? The definition
in the Russian text gives an unambiguous answer: both
levels of mental development (and therefore ZPD) are
determined (identified) with the help of tasks that the
child can solve independently or with the help of an
adult, in collaboration with peers, but are determined
by, dependent on the mental functions development
level. In translation, this logical rigor is largely lost. In
the translation, the level of actual development is de-
terministic, that is, it depends on the independent solu-
tion of problems (“determined by independent problem
solving”), And the level of possible development is “de-
termined through” problems that the child can solve in
cooperation.

The second problem: what does it mean “in coopera-
tion with more intelligent peers”? In the Russian text,
this is obvious, since it is about, we recall, only and ex-
clusively the relationship between school (academic)
education and intellectual development. The more intel-
ligent peers are more intellectually developed, being at
a higher level of development of their intellectual func-
tions. The translation “with more capable peers” is not
quite accurate, since, in the original speech, it is clearly
not about different levels of development of capacities,
even intellectual ones, but about different levels of in-
tellectual development. In this connection, it is interest-
ing to note that this, seemingly insignificant, omission
caused a number of both minor and major misunder-
standings. We only note one of the latter. Over time,
“more capable peers” in English literature has become
“more competent peers” [18] and even “more knowl-
edgeable other” [15, p. 231; 17, p. 51].

In the new translation of this chapter [22], ZBR is
defined as follows: “The ZPD of the child is the distance
between the level of his actual development, determined
with the help of independently solved tasks, and the lev-
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el of possible development,defined with the help of tasks
solved by the child under the guidance of adults or in co-
operation with more intelligent peers” (p. 201). The trans-
lation “level of possible development” is more accurate
than “level of potential development” and completely
corresponds to the original: “the level of possible devel-
opment”. “More intelligent peers”- here the translation
is also accurate.

However, ZBR itself is not very accurately interpret-
ed in translation. In the Russian original of 1935 we read:
“what lies today in the zone of the proximal development,
tomorrow will be at the level of actual development” [2, p.
42]. In translation it looks differently: “what is within the
ZPD today, tomorrow will be within the child’s zone of ac-
tual development” [22, p. 205]. “Level of actual develop-
ment” here is translated as “zone of actual development”.
It turns out that, in addition to the zone of proximal
development as the distance between the two levels of
development, there is also a certain zone of actual devel-
opment. And it also led to some implications, namely, to
the fact that the level of actual development has really
become quite often interpreted as some kind of uncertain
“zone of actual development” [7; 12]. But if it exists, then
what is it like, how to define it, and what are the levels
the distance between which it describes? And, most im-
portantly, how does this “zone of actual development”
correlate with ZBR and with the development of higher
mental functions?

Although the translation of 2011 is more accurate,
almost all researchers still refer to and quote the transla-
tion of 1978. But, as I tried to show, it cannot be consid-
ered adequate. As a result, in the literature, we still meet
with a whole range of misunderstandings.

Thus, Lambert and Clyde (2000) put the question
sharply:

“We feel...that Vygotsky’s ZPD presents a restricted
view of learning processes and reduces the learner’s role
to one of passivity and dependence upon the adult” [14,
p. 29].

I should say so too! If ZPD is entirely dependent,
determined by the tasks given by an adult, then there
is nothing else to expect but the passivity of the learner
and his dependence on the adult. The only thing is that
ZBR is not ZPD: an adult identifies ZBR with the help
of tasks in order to build the learning in cooperation with
the child, so as to create conditions for the development
of those functions that are at the very beginning of their
development cycle. Where is here learner’s passivity?

There is is quite a lot of this kind of criticism of ZPD,
due to inaccessibility of original sources and poor trans-
lations. And this, in turn, influenced the fact that ZPD
was gradually replaced in the English literature by the
concept of scaffolding. As a result, Vygotsky’s strong liv-
ing metaphor about the buds and flowers of development
was replaced by another one — a mechanical metaphor
for scaffolds supporting a building being constructed.
And although it is quite clear that scaffolding is not
about development, but about learning, the opinion that
scaffolding is “the operationalization of Vygotsky’s con-
cept of work in the zone of proximal development” [27,
p. 127] became almost dominant in the English-language
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literature [8; 9; 10; 13]. Indeed, compared to the vague
and contradictory definition of ZPD, scaffolding is a
method with which one can work somehow. At the same
time, serious researchers from the very beginning were
fully aware that “scaffolding is not aimed at developing
those functions that are at the beginning of its develop-
ment” [19, ¢. 39].

And once we started talking about metaphors, we
should mention another problem related to ZBR and
ZPD. The metaphor of flowers and buds in development
clearly indicates that it is a question of the various intel-
lectual functions that exist in the child at the same time,
but are at different stages of development.

Let’s ask a question: when we talk about the flow-
ers and buds of development, where are these flowers or
buds? Where are the functions that have already com-
pleted the development cycle (flowers), and functions,
just starting the cycle of development (buds)? It is clear
that the functions that have completed the development
cycle lie in the individual plan of consciousness, or, as it
could be said in English, in child’s mind. This question
will be answered in the same way as those researchers
who work with the concept of ZBR, and those who work
with ZPD. But if we ask both those and others where
the buds of development, that is, functions that are just
beginning their development cycle, the answer would be
different. Researchers working with ZPD will answer
this question unambiguously: these are the functions of
the child, which means that they are with child, in child.
Other answer is impossible, if we proceed from existing
translations and the dominant interpretations of ZPD.
However, the concept of ZBR implies a different answer
to this question.

To clarify this, let’s turn again to the original Vygotsky
text, namely to the first chapter of the same book “Mental
Development of Children in a Process of Learning” [2].

“...Education creates a ZBR, that is, it awakens and sets
in motion in the child a number of internal development
processes that are now still possible for the child only in the
sphere of relationships with others and in cooperation with
his peer, but that, after passing their inner route of devel-
opment, become the inner treasure of the child himself”.

And below:

“..The education of the child leads to a child’s mental
development, brings to life a whole series of such develop-
mental processes that, outside of learning, would not have
been possible at all. Education is, therefore, an inherent and
universal moment in the development process of a child not
of natural but historical features of the man” [2, p. 16].

Initially, at its first stage, at the developmental
phase, mental functions exist only in the sphere of re-
lationships with others and cooperation with peers,
and only after a certain course of development, they
become the flowers of development, internal individual
functions. In this sense, the concept of ZBR is noth-
ing more than a concretization of the basic genetic law
of cultural development in application to the solution
of a specific problem about the relation of learning
and mental development. This basic law says that ev-
ery function in cultural development appears on stage
twice: first among people, as a interpsychological cat-

Bepecos H.H. «3ona bauscatiuiezo paseumust»...

28

egory and then within the child as an inter-psychologi-
cal category[4, p. 145]. The child’s higher mental func-
tions are nothing but an internalized social relationship
[4, p. 146]. And this, in turn, is directly related to an-
other fundamentally important theoretical position of
the cultural and historical theory that social relations,
social reality is the source of development, and devel-
opment itself is the process of how the social becomes
individual [5, p. 258]. That’s why teaching/learning is
not a factor, not a condition, but a source of intellectual
development [2, p. 17]. And this means that the level of
possible development and ZBR as a whole does not ex-
ist until the child’s starts his interaction with an adult
or a more developed peer.

But here the knowledgeable reader might object:
in the translation of 1978, so criticized by Nikolai, it
is said that the level of possible development is deter-
mined by tasks that the child can solve independently
or in cooperation! But this exactly corresponds to the
just mentioned Vygotsky’s thought! But the fact of the
matter is that the levels of development are only identi-
fied with the help of tasks and they are not determined,
that is, they do not depend on them. But the process of
development is “triggered” only when the very process
of learning, i.e., joint solution of problems, begins to be
built in the zone of proximal development. Then, what
Vygotsky understood to be development, that is, the
social (the ways and forms of cooperation, interaction)
becomes individual (individual intellectual functions,
which, according to Vygotsky, still remain social in its
content and structure). Therefore, by the way, Vygotsky
does not say that learning should be built at the level
of possible development, which would be quite logical,
if development is determined by tasks, but he says that
learning should be built in the ZBR, i.e., in some space
between the development levels.

As we see, in order to measure the depth of the theo-
retical content of the concept of ZBR, it is necessary to
correlate it with the general understanding of the laws
of development, on which the cultural and historical
theory is based.

However, there may be a question: and what about
ZPD? Is there really a difference, in general, theoretical
terms, between the content of the concepts of ZBR and
ZPD? Although, the translation is imperfect, the way
of interpretation is inaccurate, hoewever there are the
very words of Vygotsky himself, clearly explaining the
connection of ZBR with the foundations of the theory!
Yes, translations confuse the essence of the matter, but
Vygotsky’s words make it perfectly clear. However, the
fact is that his words were taken by me from chapter 1 of
the book “Mental Development of Children in a Process of
Learning”, which, as I have already said, has not yet been
translated in its entirety, and is therefore only fragmen-
tary for Western researchers, outside the logics of its the
Russian original. And therefore, as the classic said, we
again speak different languages.

In conclusion, I would like to say that I fully real-
ize that my analysis is far from complete. Namely, I did
not dwell on translations of ZBR in “The Problem of the
Age” and the “Thinking and Speech”. 1 would be grateful
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if colleagues continue this work, which seems to me to be
important and relevant. My task was, first of all, to draw
attention to the problem and outline the ways to solve
it. I wanted to show that Russian researchers, who work
with original sources, and English-speaking researchers,
who deal with translations, in fact, work with fundamen-

tally different concepts. So you can even say that ZPD is
not the same as ZBR.

It seems that the publication of new and accurate
translations of all of Vygotsky’s major works on ZBR
will help us find a common language and come to a com-
mon understanding.
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HaqHy C aHEeKJIOTa, CBOEro pojia amurpada, KOTOPbIii
HMeeT HelloCpe/ICTBEHHOEe OTHOIIEHUE K TeMe CTa-
TBH, a €CJIU MIPUHSTH €ro Kak Meradopy, To TeM Ooree.
OH SpKO WILTIOCTPUPYET 3aBUCUMOCTH MTPABUIBHOTO T10-
HUMaHUS OT TOYHOCTH TTE€PEBOJIA.

Cyovsi: «Ilopcyanmbiii, Bor 06BUHSIETECH B TOM, UTO
HAILIA OTPOMHBIH 30JI0TOH CJTUTOK U HE CIIAJIA €TO TOCY-
JIApCTBY, Kak Toro Tpebyer 3akoH. Ecsin Bor He ckaskere,
e CJIUTOK, To BaM rpo3uT HakazaHue BILIOTD /10 CMEPT-
HOH KasHu. Bam monarno o6sunenne?»

Adsokam: «Baiia yectb, HOACYAUMBIN — TIPECTABH-
TeJIb OJHOTO U3 MaJIOYMCIeHHBIX HapojoB CeBepa 1 He
HOHUMAET 110-PYCCKU. Mbl IIPUTIACKIIN [I€PEBOYNKAS.

Cyovs: «Xoporo. IToxkanyiicra, epeBeauTe mojcy-
JIUMOMY MOW CJIOBa».

Ilepesoduux: «Cyibsi TOBOPUT, YTO ThI HAILEJ OTPOM-
HBIN 30JI0TOM CAaMOPOIOK U HE C/IaJT €T0 TOCYAAPCTBY».

TTodcydumoiii: «CaMOPOIOK CTIPsITaH 32 OOJIBIIIM Ba-
syHOM. Ero jierko HaifTH, B Hallleil OKpyTe TOJIBKO OJMH
GOJBIION BAJyH».

Ilepesoduux: «IloacyarMblii TOBOPUT, YTO HIYETO HE
HaXO/IMJI U TYCTD Jla’ke CMEPTHAs Ka3Hb, OH BCE PABHO
HUYETo He 3HAeT».

Hexoropoe Bpemst Hazajx s omybankoBan paboTty o
TOM, UTO B 3apybOesKHOI TuTeparype nmpeobaanaoT Ju6o
OYeHb YIPOTIEHHbIE, JTHO0 MPOU3BOIBHO (BParMEeHTH-
POBaHHBIE TPAKTOBKHU TEOPUM BBHITOTCKOTO, a €ro CJI0XK-
HOE W MHOTOILTAHOBOE MOHSITHE <«30HA OJMKaiiiiero
passutusi» (3BP) — «zone of proximal development»
(ZPD) B aHTIUTICKOM TIEPEBOJIE — CTAJIO TIEPBOM JKEPT-
BOI TaKMX TPAaKTOBOK. B pesysibraTe B COBpeMeHHON
AHTJIOA3BIYHON JIMTEpaType 3TO TOHATHE WM MOHU-
MaeTcsl HENpaBUJIbHO WM HE IMOHUMAeTCs BOOOIIe
[20]. Peakiuu co CTOPOHBI aKaJZeMUYECKOro coo0mIe-
CTBa, KaK U CJIeI0BAJIO 0KU/IaTh, He TIOCJIE0BAIIO0, €CTII
HE CYMTAThb KOPOTKOTO OTBeTa Ha M3BECTHOM (hopyme
XINCa, CBOJAIIEIOCS K TOMY, YTO £ IPEJIOKNI KaMeHb
BMecTo xseba. CHavasa st XoTesr OBIIIO BO3PA3UTh, YTO
BBI3BIBAET COKAJIEHUE MTO3UIIKS TEX, KTO, TpeOys phiOy,
OTKAa3bIBAETCS ITPU ITOM OT MPeJIJIaraeMoil yZI0UKH, BOC-
MIPUHUMAs 3TO Kak JimaHoe ockopbiierne. Ho, ogymas,
S IPHUIITEJT K BBIBOJLY, YTO KPUTUK MOIi, HABEPHOE, B UeM-
TO TIpaB. Bot Torma To g u 3amymadcs Ha temy «3bP u
ZPD: ectb 2iu pazuuna?s
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In Russian

K nHacrosiemy BpeMeHU 4HMCIO IyOJIMKaluii, CBsi-
3aHHbIX ¢ ZPD, cTosb BeIMKO, 4TO HE IOJJAAeTCs I10/I-
cuery. Tompko Web of Science maer 215 crareii 3a 1o-
ciegHue 5 Jiet, He ToBopst yxke o Scopus, PsycInfo u
PsychLIT. OxHako, Kak MHE TIPEJCTABISIETCS, CUTYaI[UsT
¢ nonnManueM ZPD kak cjI0KHOTO MOHSATHS, UMEIOIIe-
ro OTHOLIeHME K IpobjieMe pasBUTHUSI, HEe U3MEHWJIACH
CKOJIb-HUOYIb 3HAYMTEIbHO. KOJIMYeCTBEHHbI POCT
JIAJIEKO He BCET/la MPUBOJUT K KAueCTBEHHBIM M3MeHe-
HUSIM; TIPOCTOE TIOBTOPEHUE TPOMIEHHOTO HE TapaHTU-
pyeT TPOBUIKEHUS B TOHUMAHNUU, HO TIPUBOIUT TTOPOI
K BYJIbrapU3MPOBAHHBIM YIIPOIIEHMIM, OCOOEHHO ECJIH
pedb UJET O CJIOKHBIX TOHATHSIX. MOKHO cKazaTh, 4TO
nousaTre 3bP ocBoeHo, HO He cOBceM YCBOEHO.

[Toatomy st He Oyay aHAJM3UPOBATh JETAJTBHO BECh
ATOT OTPOMHBII U PACTYIII B TEOMETPUUIECKOIT ITporpec-
cuu BaJl IyOJIMKaIHil, a MonpoOyo MOKa3aTh, KakK MOHsI-
tie ZPD MOHMMAeTCss U UCIOJBb3YeTCss 3apyOesKHBIMU
y4YeHBbIMU, KOTOPbIE HO3UIUOHUPYIOT ce0sl KaK IIPOA0JIKA-
TEeJIU TPAUIUN BhITOTCKOTO — BBITOTCKUAHIIBI UJIU [TOCT-
BBITOTCKHUAHIIBL. Beab KTo, ecin He OHM, BHITOTCKUAHIIDI,
[IPOIOJIKATENM TPAAUIMK, MOLJIM Obl IIPOSICHUTD aKajie-
MHUYECKOMY COOOIIECTBY COJEpP/KaHUE ITOrO ITOHSITHS,
JIaTh TIPABUJIBHBIE OPUEHTUPBI JIJIsT TTOHUMAHUS €T0 CYTH
u cozpepkanust? Kto Mor 6b1 BHECTH BKJIA/I B I/ IbHEHIIYIO
Pa3paboTKy 9TOIr0 HOHITHS IIPUMEHUTEIbHO K Pa3BUTHIO
B TPA/IUIINHN KYJIbTYPHO-UCTOPHUYECKON TTCUXOJIOTHH ?

W onu peticrBuTenpHO 2TO AenaoT. Eme B 1998 r.
A. TlanmuHckap ¢ cokajleHHeM KOHCTaTHpOBaja, 4TO
ZPD ocraercst olHUM 13 HauboJiee MCHOTb3YEMbIX U
HanMeHee TOHUMAaeMbIX KOHCTPYKTOB B COBPEMEHHON
nearoruyeckoii mureparype |16, c. 370]. B 6uucraresin-
noit cratbe Cer Yaiikiuu, corsamasck ¢ [Tamunckap,
TPEINTPUHSLI CePbe3HBIN aHAJIN3 TEKCTOB BBIroTCKOrO 1
CyIIeCTBYIONIUX UHTepHpeTaluii ZPD u npuiiesn K Bbi-
BOJLY, C KOTOPBIM TPY/IHO HE COTJIACUTHCS:

«ITonsTue “soHa GuzKaiiiero passuTus” ObLIO BBE-
JICHO B KOHTEKCTe OOIIEro aHaausa pasBUTUs pebeHKa.
ITO He TJaBHOE W He IeHTPAJbHOE MOHSTHE B TEOPUU
JieTckoro pasputusi Beirorckoro. Ckopee, ero poJib B TOM,
4yTOObI BBIJIEJUTH OJUH U3 MOMEHTOB B IIPOLECCE Pa3BU-
tust peberra. [ToHsaTe posb ZPD MOKHO TOJBKO ecsin
[OHATH OOIUIT TEOPETUYECKIIT KOHTEKCT, B KOTOPOM OHO
MMOSIBHUIOCH. ITO 3HAYUT, YTO MBI JOJUKHBI TOHSATH, YTO
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nMmen B Buy Beirorckuii moyx ZPD B 11es1om, ecii MbI X0-
THUM TIOHSITh, YTO OH nMen B Buy nox ZPD B wactHOCTH.
ToJbKO Tak YUTaTEh MOKET HaYaTh BbIPadaThIBaTh 110~
poskaatoiiiee moHnManue (generative understanding) Te-
OPETUYECKOTO MOAXO0/a, KOTOPhIN OyzeT Gojiee TECHHBIM,
YyeM orpeziesieHrs u3 ciaoBapst» |11, ¢. 45—46].

[Iporro mouTw 15 j1eT, HO UMEIOTCSI JIM Y HAC OCHOBA-
HUS YTBEPK/IATh, YTO UYTO-TO U3MEHUJIOCH, YTO TIPOIECC
[MOPOXKIAIONIETO MOHUMAHUS, K KOTOPOMY IIPU3bIBAJ
C. Yaiikyis, IycTh MeJIJIEHHO, HO JIEUCTBUTEIBHO TIPO-
ncxoaut? He pymaio, 4To KapTUHA BBITJISIUT ONMTUMU-
ctuyeckoi, Be/ib ¢ 2003 T. He TOSIBUJIOCH MTPAKTUYECKHT
HU OJIHON CEPhE3HON TEOPETUYECKON CTaThH, B KOTOPOH
ObL1a ObI IPEAIPUHATA MOIMBITKA TAKOTO MOPOKAAIONIEr0
norumanusg ZPD. Cosnaercs BneuatsieHue, 4To 3apy-
OesKHbIE UCCIIe0BATEIN-BBITOTCKMAHI[bI IPOCTO, KAK I'O-
BOPUTCS, «3aKPBLIA TEMY» — TO JIM TIOCYUTAB, YTO /IO
CHIEJIAHO, TO JIK OTTOTO, UTO YCTalU O0bSCHSATH KOJIJIETaM
MOJVIMHHBINA CMBICJI TOTO MOHSTHS, TO JIM, YCTaB UTPATh
¢ ZPD, ob6patuyiich K IPYTUM <UTPYIIKaM», HATIPUMED,
K TIOHSTUIO TIePeKNBAHUSI.

Ho aTo Tosibko oBepxHocTHOE Brieuatienue. Cpenu
MHOTUX TIPUYHH, B CJIE/ICTBUE KOTOPHIX moHsTre 3bP B
3apyOesKHOM, IIPEsKAe BCErO aHIIOA3BIYHOI, IUTEPATyPe
COXpaHsieT CTaTyC OJHOTO M3 HamboJee UCIOJIb3yEMBbIX
U HauMeHee TOHATHIX, eCTh O[Ha, TpeGyolas 0coboro
BHUMaHKA. ITO — NpobieMa, CBA3aHHasA, BO-IIEPBbIX, C
OTPAaHUYEHHOCTHIO JIOCTYITHBIX OPUTHHAIBHBIX HCTOU-
HUKOB, BO-BTOPBIX, C HETOYHOCTSIMU B TIEPEBOJIAX B TEX
HNCTOYHWKAX, KOTOPBIE IOCTYITHBI aHTJIOS3bIYHBIM HCCIIe-
JIOBATEeIAM. 371eCh TIO/] CJIOBOM <«MCTOYHUKI» S NMEIO B
BU/ly OPUTUHAJIbHBIE TEKCThI BBITOTCKOTO.

JlanHas cTaThs U MOCBAIIEHA IJIABHBIM 00pa3oM aHa-
JIN3Y 9TUX JIBYX IIPUYHH, CYIIIECTBEHHO OTPAHUYMBAIOIIIUX,
Ha MOU B3IJISJ, BO3MOKHOCTU aJ€KBATHOI'O ITOHUMAHUS
conepxanust nousatusi 3bP u nasbHelimero pasBuTnsg
ATOTO CO/IEPIKAHMUS, TAK K€, KAK U TTPAKTHYECKOTO TIPUMe-
HeHus MeToga 3BP B 06pasoBaTeIbHBIX IPaKTHKaX.

HOCTYHHOCTI) HCTOYHHUKOB AJId4 3alla/THbIX
I/ICCJICIIOBaTeJIeﬁ

B nauboJiee TOJHOM U Pa3BEPHYTOM BHJIE MOHSITHE
3BP npezcrapiero y BeiroTckoro B ueThipex paboTax.
ITO, BO-TIEPBBIX, TIaBbl 1 1 3 B KHUTE «YMCTBEHHOE
pasBuTHe pebeHka B Tporiecce 0OyYeHUs >, U3JAHHON B
1935 1. [1] u nepenspannoii B 1999 r. kax yactp «Ile-
Jarornyeckoil ICuxoJaorun». Bo-BTOpHIX, r1aBa 3 B pa-
6ore «IIpobiema Bospactay (1932—1934 rr.), uspaHnas
stis B 1984 1. B cobpanmu countenutii [5]. U, B-TpeThux,
riaBa 6 «Mbritenus u peans [3], rae roBoputcest o Gop-
MUDPOBAHUU HAYYHBIX MOHSATHUN. MOXHO YIIOMSIHYTH B
3TOM CBSI3U TaK/Ke U3BECTHYIO paboty «Vrpa u ee poJib B
MICUXMYECKOM PasBUTHM PeOEHKa», B KOTOPOil aBTOP TO-
BOPUT B 0011eM BH/e, 4TO urpa cosgaer 3BP, Ho kak 910
MPOUCXO/IUT, KAKOBBI MEXAHU3MBI, HE YTOYHSIET.

B osnauennpix paborax 3BP 1mpejcraBieHa B KOH-
TeKcTe MPOOJIEMbI O COOTHONIEHUH MEK/IY HIKOJIBHBIM
o6yJyeHreM W JAMHAMUKON YMCTBEHHOTO (MHTEJJIEKTY-
AILHOTO) Pa3BUTHA pebeHKa Kak BO3MOKHAS albTepHa-
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THBA CYIIECTBYIONMM CIIOCOOaM U METOJIaM JTHATHOCTH-
KU YPOBHeH pasBUTHS WHTEJJIEKTa, Takux Kak 1Q [6].
C artoii Toukn 3penust 3bP neiicTBUTETHHO HE SBISETCS
[EHTPAJIbLHBIM TTOHSATUEM KYJbTYPHO-UCTOPUIECKON Te-
opuu [11] m BeIcTyTIaeT, cKOpee, KaK MPaKTHIeCKUI Trua-
rHoctrueckuii Mmetoz. Oaaako ecim 36P paccmaTpuBath
B OTPBIBE OT BCEH TEOPEeTUYECKOl crucTeMbl BeiroTckoro,
TO TIOHWMAaHUE €r0 U KaK TEOPETHYECKOTO TTOHATHS, 1
KaK J[MarHOCTHYECKOTO METO/[a OOPEUEHO OCTABATHCS CY-
IECTBEHHO HEIOJHBIM U TIOBEPXHOCTHBIM.

I'nasst 1 1 3 us paborsr 1935 1. cTamu KOCTYIHBIMU
UL aHTJIOA3BIYHBIX HCC/eoBaresaeil Giaarogapst IByM
nepesosaM. [lepseoiit mepeBox 1978 r. [21] npencrasiis-
et co6oil 0YeHb CUIBHO COKPAIEHHYIO U YIIPOTIEHHYIO
BEPCUIO ATUX JBYX TJIaB, CKOMOMHWPOBAHHBIX B OIHY
nmon HasBanuweM «Interaction between learning and
development» [21, ¢. 79—92], uto 0ObsicHsIETCS 3a1aUeii
Beeil kuuru «Mind in society», cocTosIBIIEH, 1O CJIOBaM
PEAKTOPOB, B TOM, YTOOBI [TPEICTABUTH Ujien BBIrOTCKO-
TO aMEepPUKAHCKOMY YHUTATEJNI0 B TPOCTON U TOHSATHOU
opme. Opnako B cuity psjia TPUYUH UMEHHO 3TOT Iie-
PEBOJL U TIOHBIHE OCTAETCSI CAMBIM M3BECTHBIM U CAMBIM
[UTUPYEMBIM B akajeMuueckoM coobiectse. HoBbrit
U TIOJIHBIN TIepeBo/ riaBbl 3 yBujea cset B 2011 1. [22]
Yro e Kacaercs riasbl 1 us paborsl 1935 1., TO OHa 1
ceifyac ocTaeTcs HEIOCTYITHON [T aHTJIOSI3BIYHBIX HC-
ciefoBaTesieil 13-3a OTCYTCTBHUSI TIOJIHOTO IIepeBOjaA.
Pa6ota «IIpobiiema Bo3pacTta» InepeBejieHa Ha aHTJINI-
CKUIl ¥ BOIILJIA B MSATBHINA TOM cOGpaHus counHenmit [27].
«MplITIeHne 1 peuby TepeBoInIach C Pa3HON CTETIEHBIO
YCIIENITHOCTH HECKOJIBKO Pa3 U BOIILJIA B IEPBBIN TOM aMe-
PUKaHCKOTrO U3fatus coOpanust countenuii [23].

HpOﬁJIeMbI C IIEPEBO/IOM U MOCJIEACTBUA

[To MHEHNMIO HEKOTOPDBIX HCCJIe/IoBaTeNIEH, KOTOpOe pas-
JIeJISIIO U 1, TeKCTaM BBIroTCKOro oyeHb He MOBE3JIO ¢ Iepe-
BoJaMu Ha aHrmiickuil. Oznnako, Kak 1oKasblBaeT UCTO-
pust, BeITOTCKII B 9TOM CMBICTIe He OIMHOK. T0 ke camoe
MOJKHO CKa3aTb 1 0 TekcTax [Tnaske, Banmona, Opetina, kak
1 0 pycckux repeBosiax Macsoy n Pozkepca.

W Bce xe mmepeBOIbl TEKCTOB BhIrOTCKOTO — Ciryyaid
ocobbrit. IM He Bessio ¢ camoro Havasa. [lepBast KHU-
ra Boirorckoro, omyO6inMKOBaHHAsT B IEPEBOjie HA aH-
rauiickuil, «MBbIleHne U peub» CcTaja JereHIapHon
He TOJIbKO ToToMy, uTo ee mpodes Ilmaxke. Ilpouen n
Jlaske pa3BepHyTO OTBETUJI HA KPUTUKY, 4YerO OH HUKOT-
Jla B )KM3HU He Jlesiajl HU J10 aToro, Hu nocJe. OHa cra-
JIa JIETEHAAPHON €eIe W TIOTOMY, 4TO ObLTa 3HAYUTETHHO
coKpallleHa U IJI0X0 liepeBefieHa. EcTh faxe HIyTKa 110
3TOMY TIOBOJY: U3 «MBIIIJIEHUST W PeUr»> U3/IaTeTN B3sI-
JIF CaMO€ TJIaBHOE, BBIOPOCHIIN 9TO, & OCTABIIYIOCS YaCTh
6e306pasto nepesenu. He Baasasch B 1oapoOHOCTH,
CKasKy, 4TO €CJIU caMO Ha3BaHUe ObLIO MEPEBENEHO KaK
«Thought and language» («MBbICJIb 1 SI3BIK» ), TO 4TO YK
roBoputTh 0 conepskannn! MoKHO, KOHEYHO, CKa3arb,
yr0 «thought» MokeT 03HAYATH U «MBICJIb», ¥ «MBbIIILIE-
Hue», HO «language» — yiK TOUHO HUKAK He «pedb», HE
rOBOPA YK O TOM, 4TO, 110 BbITOTCKOMY, I3BIK — 3TO CH-
CTeMa KyJIbTYPHBIX 3HAKOB, a pedb — 3TO IICUXO0JIOTHYe-
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CKUI TTpoTiecc, HEOTAEJIUMbII OT MbllieHus . VIMeHHO ¢
ATOH HEPa3AeTbHOCTHIO MBITIIJIEHNS U PEYN CBSI3AHO T10-
HSTHE O eIMHUIAX aHAIN3a, KOTOPOE BBOJUTCS B TEPBOI
ryaBe paboThl « MBIIIIEHIE W PEYb»> ¥ TIOUCKY KOTOPOTO
MOCBsIIIleHa 3HAUNTeIbHAs YACTh CAMO KHUTH.

Eirte Gosibliie He TTOBE3JI0 B TeKCTaX BBITOTCKOTO 1M0-
HSTHUIO <«JIeSITETbHOCTb». 1 He cTaHy B/laBaThCs B JIUC-
KyCcCHIO 0 TOM, ObLIO U y BBITOTCKOrO mmomsATne mes-
TEJbHOCTH, Ha JTOT CYET CYIIECTBYIOT Pa3Hble TOUKU
spennsa. Ho ecim mocMorpers Ha IpobieMy ¢ TOYKU
3PEHUsT TIePEBOJIOB, TO PYCCKOE CJIOBO «/I€SITETHHOCTbY
MepeBoINTCI Ha aHT/MicKuil kak <«activitys. Ho Benn
U BbICIIAsg HEPBHAS JIeITETbHOCTh TO-aHTJIMHCKU 3TO
<higher nervous activity», XoTsl MOHSITHO, Y4TO 31€Ch
«JI€ATEJIBHOCTb> HIYEro OOIIEro ¢ MOHSATHEM JEesTe/lb-
HOCTH, pa3paboTaHHbIM B 1IKoJe JIeOHTheBa, He MMeeT.
Bostee TOrO, CIIOBO «aKTUBHOCTbHY TO-aHTJIMHCKHU TOKE
«activity». A MOCKOJIbKY U <«JI€SITeJbHOCTb», U <«aKTUB-
HOCTb» BO BCeX IepeBojiax BbIroTcKOro Bcerza mnepeBo-
IATCS Kak «activity», Bo3HUKaeT BIeyatieHue, 4To Boi-
TOTCKHUH, 4TO HasbiBaeTcst an activity theorist. Ho ecoin
IMIOCMOTPETh OPUTUHAJIbBHBIE PYCCKUE TEKCTHI, TO KAPTU-
Ha OKa3bIBAETCs He TAKOW TIPOCTOI.

Bort, nanpumep, y Beirorckoro:

«Ecm ocHoBHas 1 camas 061as 1esTeJIbHOCTD 00JIb-
IMUX TTOJIYIapUil Y KUBOTHBIX M Y€JI0OBEKA €CTh CUTHA-
JIMBAIMS, TO OCHOBHOI 1 caMOIi 00IIell AesTebHOCThIO
YeJIoBeKa, OTJIMYAfoniell B TIEPBYIO Ouepeb desoBeKa
OT JKMBOTHOTO C TICUXOJIOTUYECKON CTOPOHDI, SIBJISIETCS
cUTHUMPUKALNS, T. €. CO3/[aHue 1 yroTpebieHne 3HAKOB.
Mol 6epeM 9TO CJIOBO B €ro caMOM OYKBaJIbHOM U TOUHOM
sHavennu. CurHnguKaIus ecTb co3ganue u yrnorpebiie-
HUe€ 3HAKOB, T. €. UCKYCCTBEHHBIX CUTHATIOB> [4, ¢. 79].

Tak uTo gesTesbHOCTH ObIBAIOT pasHble. 31ech Bbi-
TOTCKUW TOBOPUT O TOM, UTO JIEATEIHHOCTb, OTJIMYAIO-
1asi 4ejioBeKa OT JKUBOTHOTO, €CTh JIESTEJbHOCTh T10
CO3/IAHUIO UJIN UCITOJIb30BAHUIO UCKYCCTBEHHBIX 3HAKOB
KaK BHENTHUX CPEJICTB, T. €. JIeSITeJTbHOCTh OTIOCPE/I0Ba-
HUSI, WJIH, CJIOBaMM BBITOTCKOTO, «OTIOCpeAYIONIast mesi-
TEJLHOCTB>. TO ecTh omocpeyer He 3HAK caM Mo cebe,
OTIOCPETYET YEIOBEK, CO3/1aBasi WU UCTIONb3YS YKe Cy-
miectByionue 3Haku. [Ipogomkas aty GyHIaMeHTa b-
HYIO TI0 Ba)KHOCTU MBICJIb O JIeITEeAbHOCTH, BBITOTCKIIT
TOBOPUT O JIBYX TUIIAX OMOCPENYIONIEN AesITeTbHOCTA —
(1) ynorpebaenue opyuii u (2) ynorpebiieHie 3HaKOB,
OTOBApUBASICH [TPU ITOM, YTO ITO JIBE PA3HbIE IUHUM PA3-
BuTHuA [4, c. 89] (puc. 1).

A 4TO MBI UMeeM B TiepeBoziax? B m3BecTHOU KHUTE
«Mind in Society» (1978), o koTopoii 4 ele Oyay roBo-
pUTH HUXKE, OMOCPEAYIONast JesITeTbHOCTh TiepeBe/ieHa
kak indirect mediated (omocpenoBanHas) activity [21,

Omnocpenyromas AeSTeIbHOCT

— .

Ynorpebnenue Ynotpebnenue
OpyIuid 3HAKOB

Puc. 1. /lea muna onocpedyroweii desmenviocmu
(V/I.C. Bvizomxuii)
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c. 54]. A BMecTO JIBYX BH/IOB OIOCPEAYIOINIEH esiTe/b-
HOCTH BUIUM cJiefrytorree (puc. 2):

Takum 06pasoM B IepeBo/ie aTa BasKHEIass MbIC/Ib
BbITOTCKOTO 0 IEATENBHOCTH OKA3bIBAETCS YTPAUuECHHOM
mouyTtn noaHocThio. Ho u 370 eme we Bee! Ilopoit muBy
JIAelTbCsl, ¢ KAKUM CTapaHUeM MEePEBOUNKH TTHITAIOTCS
npeBpaTuTh Beirorckoro B activity theorist maske tam,
TJe 3TO YK COBCEM HEYMECTHO!

Tak, nanpumep, B crarbe 1925 r. «Cosnanue Kak
1pobJieMa IICUXOJIOTMH OBEAEHUsT> BBITOTCKUI MUIIIeT:

«Hacrogmas craths OblIa yiKe B KOPPEKTYPE, KOI-
Ja S OBHAKOMUJICSI ¢ HEKOTOPhIMU PaboTaMu 110 9TOMY
BOIIPOCY, NPHMHALJIEKAIIUME TICHX0JI0TaM-ONXeBHOPH-
cram. [IpobiieMa co3HAHMSI CTABUTCS U PELIACTCsT OTUMME
aBTOpaMK GJIMBKO K Pa3BUTHIM 3/€Ch MbICJISIM, Kak IIPO-
GJieMa OTHOIIEHUsT MEKLY PeakiusiMu (cp. «Bepbanzo-
BaHHOE TIOBe/IcHIe )» [ 1, ¢. 198].

Opnmaxo B niepeBojie |24, ¢. 35| «OTHOIIEHUsST MEKILY pe-
akIAMU» 1epeBeieHo kak «the relation between actions»
(orHomeHuss MeXxay JefcTBusiMu). A Belb 3TO CTaThs
1925 1., KOrzia 0 TEOPUH JAEATEILHOCTH He ObLIO ellie U Pedl,
OHa TIPOCTO He CYIIeCTBOBAJIA, a BhITOTCKUIT HA KOPOTKOE
BpeMs1 ObLI yBJIeden OuxeBnopusmMoM. Koneuro, snaomye
JIOJTA MEHSI TIOTIPABSIT ¥ CKAXKYT, YTO ATO JI0CAHOE YITyIIle-
HEte ObLJIO UCITPABJIEHO BO BTOPOM TIEPEBOJIE ATOI CTAaThU,
BO BTOPOM TOME QHTJIUIICKOTO U3IaHUs COOPAHUS COUMHE-
Huii [ 25, c. 63—79]. Ho ecim cpaBHUTD 9T1 /Ba TIepeBojia 1
C OPUTHHAJIOM, U MEKILy COOOM, TO TPY/HO CKa3aTh, KaKOi
u3 HUX xyske. O6a XyiKe, KaK BBIPA3UIICS OTHAKIBI OUH
TIOTMTIYECKOH iessTesb. Hampumep, B 9ToM HOBOM TIepeBO-
nie «pediieke» WHOT/IA TIEPEBOITCS KaK «reactions (peax-
1), a uHora Haobopor [25, ¢. 74].

[axe smurpad, B kKoropom BeiroTckuii mutupyer
Mapkca, ¥ K KOTOPOMY OH BO3BpAIaeTcsl B TEKCTE, 3a-
GaBHBIM 00pa3oM U3MeHUJICs. BoT opurumai::

«ITayk, KOTOpBIi TKET TMayTUHY, U TY€eJa, CTPOSIIAsT
SIYENKH U3 BOCKA, JIEJIAIOT 3TO B CUJIY MHCTUHKTA, MAIITHU-
HOOOpasHoO, BCe OAMHAKOBO U He 0OHAPYKUBAIOT B 9TOM
GoJIbIle AKTUBHOCTH, YeM BO BCEX OCTAJIbHBIX IIPUCIOCO-
OUTEJIBHBIX peakiusax» [1, c. 164].

[TousiTHO MOYEMY aKTUBHOCTD 3/1€Ch TIepeBe/ieHa KaK
activity, a BOT ¢JIOBa «IIPUCTIOCOOUTEIBHBIX PEAKIIUAX>
nepeBejieHbl Kak «adaptive activities» [25, c. 68].

SI cnenmabHO cea; aToT HeGOJMbIION SKCKYPC ¢
TeM, YTOOBI IIPOSICHUTD OOLIYIO KapTUHY C IIepeBOJaMu
TeKCTOB Bbirorckoro. Brpouewm, o060ii crienpaiuct B
ATOW TeMe NMPHUBEIET BaM JIECSITKH, €CJIM HE COTHU elle
GoJiee BhIPA3UTEIbHBIX IIPUMEPOB.

Bepnewmcs, ognako, k Hatreit teme.

Haunewm c camoro mpoctoro. B tnaBe 3 kauru «Yw-
CTBEHHOE pasBuTHE peOeHKa B Iporiecce 00yIeH s> JaHO

Mediated activity

— T

Sign

Tool

Puc. 2. Ilepesod mepmuna «onocpedyouas 0essmesvHocnvs
6 knuze «Mind in Society> (1978)
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onpenesenre: 36P pebeHKa ecTb «pacCTOSHUE MEKILY
YPOBHEM €r0 aKTyaJbHOTO PA3BUTHS, OTPEAECISIEMbIM C
MOMOIIIBIO 33/[a4, PEHIAEMBIX CAMOCTOSITEJBHO, U YPOBHEM
BO3MOKHOTO PasBUTHsI, ONPEAEASEMbIM ¢ TIOMOIIIBIO 3a-
J1ad, PeIaeMbIX TI0/I PYKOBOJCTBOM B3POCJIBIX 1 B COTPY/I-
HITYecTBe ¢ Oosiee yMHBIMU COTOBapUIamu» |2, ¢. 42].

Jlornka Beirorckoro cocrout B caenyiomnieM: 3bP —
He 30Ha OvKaiiiiero oOy4yeHus: 1 He 30Ha 3a/a4, KOTO-
pble pebeHoK crocobeH pemarb CaMOCTOATENbHO WU
B COTPY/IHUYECTBE, HE PACCTOSIHUE MEXKY TEM, UTO pPe-
GEHOK 3HAET W TEeM, YTO OH ellle He 3HaeT, a 30Ha Ou-
Jcaiiuez0 pa3zsumus 6blCUUX NCUXULECKUX PYHKUUL,
MOTOMY 4TO «YPOBHEM aKTyaJbHOTO Pa3BUTHS peHeHKa
OTIPEJIEISTIOTCSI YKe co3peBInne GYHKIUH, TI0JIbI Pa3BH-
THst. PeGeHOK yMeeT caMOCTOSATENBHO /IeIaTh TO-TO, TO-
TO U TO-TO, 3HAYNT, Yy HETO CO3PeH (DYHKIMH JIJIsT TOTO,
4TOOBI JIEIaTh CAMOCTOSITEIBHO TO-TO, TO-TO W TO-TO»,
TOT/Ia KaK depes BBISIBJICHUE YPOBHSI BOBMOKHOTO Pa3BU-
THSI MOKHO OTIPEIeTUTh (QYHKI[HI, HE CO3PEBIINE EIIlE,
HO HaxOJISIIIUECs B ITPOIlecce co3peBanust [2, c. 42].

Muaye roBops, criocobHOCTh pebeHKa pelrath 3aja-
Y1 CAMOCTOSITENIHHO 3aBUCHUT OT YPOBHSI €r0 aKTYaJbHO-
TO PA3BUTHSI, KOTOPBIiA, B CBOIO OYEPE]Ib, OMPEEIISIETCST
yske passurbiMu byrknuamu. CrocobHocTh pebeHka
peliaTh 3ajla4u BO B3AaMMOJIEHCTBUN C IPYTUMU 3aBUCUT
OT YPOBHSI €T0 BO3MOKHOTO Pa3BUTHS, T. €. OT (HYHKIIHIA,
HAXOJISTIMXCS B HAYasle THKIa pa3BuTus. Takum o6pa-
30M, CIIOCOOHOCTH PeGEHKA PEliaTh OIPeIe/IeHHbIE 3a/1a-
Y CAMOCTOSITETbHO WJIM B COTPYAHUYECTBE 3aBUCUT OT
YPOBHST PasBUTHSL €r0 BBICHINX MCUXUUECKUX (PYHKITHIL.
3BP — 310 He paccrosinvie MeXK/ly YPOBHSIMU 3ajiad, a
PACCTOSTHIE MEKY YPOBHSIMHU Pa3BUTHUST MHTEJIEKTYAb-
HBIX (DYHKIIUH, OTIPEIETISIEMBIX C TIOMOIIBIO 33/1a4.

Ho KTo iesiaet 310, KTO OTpe/ie/isieT YPOBHY Pa3BUTHS
pebetika ¢ momotbio 3aga4? V3 Bcero TekcTa siCHO, 4TO
C MOMOIIIBIO 33/1a4 YPOBHU Pa3BUTHS PeOEHKA BBISIBJISIET
B3POCJIBIN — YUUTEJb MU MCCeoBaTesb. VIMEHHO Tak
U cJIe/lyeT TIOHUMATD CJI0BA «YPOBHEM... DA3BUTHSI, OIIpe-
JIEJISIEMBIM € TIOMOIIBIO 33/1a4». 3/IECh CJIOBO <OIpe/IeJisi-
eMbIM» €CTh CHHOHHM CJIOBA <BBISIBJISIEMbBIM»>. Y UUTE b
BBISIBJISICT YPOBHY Pa3BUTHsI, KOTOPbIE HUKAK HE 3aBUCST
OT 3aj1a4, HO 3agucsam om (T. €. ONPeNeJISTIOTCS) YPosHell
pazsumus Qynxyuil. B 3ToM cMBICJIE CTIOBO «OTIpees-
IOTCST» €CTh CHHOHUM CJIOBOCOYETAHUST «3aBUCST OT>.

BbisiBUB yPOBHU Da3BUTHSL, YUUTEIb WU UCCIENO0-
BaTEJb TMOJy4aeT BO3MOKHOCTD Y3HATH, KaKUe HHTEJ-
JIeKTyasbHble (QYHKIME pebeHKa yiKe 3aBEPIIUIIN IIHKIT
pasBuTUsT (<«IBETHI Pa3BUTHUSI»), a KAKU€ HAXOASITCS B
Havaje IUKJIa Pa3BUTHs (<«3aBSI3M PA3BUTHUS» ), U, CO-
OTBETCTBEHHO, CTPOUTH 0OyUeHre B 30HE OJIMIKAiIero
Pa3BUTHSI.

Opnnako iepeBo B u3ganun 1978 r. He coBceM TOYHO
oTpajkaeT JIOTMKY BhITOTCKOTO.

«[ZPD is] ..the distance between the actual
developmental level as determined by independent
problem solving and the level of potential development
as determined through problem solving under adult
guidance or in collaboration with more capable peers»
[21, c. 86].

HeiictBurenso, ZPD (zoneofproximaldevelopment)
OITPEJIEISIETCS] 3IECH KAK PACCTOSIHUE MEK/Y YPOBHSIMHU

Bepecos H.H. «3ona bauscatiuiezo paseumust»...
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aktyanbHoro passutus (actual developmental level)
U ypoBHeM mnoreHnuanbHoro passutusi (the level of
potential development), uTo, B 11e10M, BEPHO, faxKe eCJiu
«yPOBEHD BO3MOKHOTO Pa3BUTHUS» IepeBecTn Kak «the
level of potential development», xors Tounee GbLIO ObI
«the level of possible developments.

Ho cnoBa «ormpenessiemblit» ¢ TIOMOIIBIO 33/1a4, T. €.
BBISIBJIIEMDIH, U «OTIPEIe/ISIEMBII» B CMBICJIE «3aBUCSIITNN
OT» CHITPAJIM 3JTYIO MIYTKY. Y POBEHb BOSMOKHOTO Pa3BH-
TSI B TIEPEBOJIE JIaH KaK YPOBEHD, OMPE/IEIAeMbIi uepes
(through) pemenue 3amau B coTpyaHUYECTBE CO B3pPOC-
JbIM ua cepetHukoM (problem solving under adult
guidance or in collaboration with more capable peers).

Ecnu mpuHATH, 94TO BBIPAKEHHWE «C MOMOIIBIO» U
CJIOBO <«4€pPe3» B TIPUHIUIE CHHOHUMUYHBI, TO Tepe-
BOJL B 9TOM MECTe MOKHO NMpPU3HATh GoJiee MM MeHee
aJIecKBaTHBIM. BMmecTe ¢ TeM B TepeBojie «ypOBEHb aK-
TYaJIbHOTO Pa3BUTHsI» NPEACTABIEH KaK JeTEPMUHUPO-
BaHHbBIH, 0OYCJOBICHHBIN 3aa4aMu, KOTOPbIe peGEeHOK
pemraer camocrogTenbHo (as determined by independent
problem solving). IHbiMU cJIOBaMU, TIOJIy4a€eTCst, 4TO HE
CIIOCOGHOCTH CAMOCTOSTENILHOTO PellleHus 3a/ad 3aBU-
CHUT OT JIOCTUTHYTOTO YPOBHSI aKTyaJbHOTO Pa3BUTHUS U
JAETEPMUHUPYETCA UM, a, Ha060POT, YPOBEHb aKTyalb-
Horo passutus gerepmunuposad (determined by) ca-
MOCTOSTETIBHBIM pellieHneM 3a/iad. Boeipakenust «ObITh
BBISIBJIEHHBIM IIPU TIOMOIIH 3aga4ur» («to be identified/
defined with the help of a task» ) 1 «6bITb OIIpeeIsTeMbIM,
JIeTePMUHUPOBAHHBIM 3aj1aueii» («to be determined by
the task») nmeror pasubiii cMbica. MoOXKHO OlIpegesnTh
(BBISIBUTH) CBOE MECTOTIOJIOKEHHE TTPU TTOMOIIN KapTHhl,
HO 9TO HE 03HAYAET, YTO MECTOINOJIOKEHUE 3aBUCUT OT
KapThl U IETEPMUHUPOBAHO €10.

Otcioia — nepsas mpobieMa, BBITEKAOIast 13 TePeBo-
J1a: 4TO JIETEPMUHUPYET YTO? Y POBEHb aKTYalbHOTO Pa3-
BUTHUS JIETEPMUHUPOBAH CAMOCTOSATENBHBIM PEIIeHUEM
3a/1a4 WM YPOBEHD aKTyaTbHOTO Pa3sBUTHST MOJKET OBITh
OTIpeiesieH, BBISIBJICH B3POCJBIM C MOMOIIBIO 3a/1a4, KO-
TOpBIe PeGEHOK MOJKET PEIiaTh caMoCTosATeNbHO? Otpe-
JeIeHre B PYCCKOM TEKCTE JIAeT OJHO3HAYHBIA OTBET —
o6a ypoBHSI YMCTBEHHOTO PasBUTHsA (1, CJIEAOBATETHHO,
3I1/1) otnpenensiiorest (BBISABIISIIOTCS ) NPU NOMOWU 3a/1a,
KOTOpBIE PEGEHOK MOKET PEIaTh CAMOCTOATENbHO WU
[PH TIOMOIIA B3POCJIOTO B COTPYAHUYECTBE CO CBEPCTHH-
KaMU, HO OTIPEEJISIOTCS, 3aBUCAT OT, JI€TEPMUHUPOBAHBI
YPOBHEM pa3BUTHS Ticuxuveckux GyHKiuii. B nepeBoje
aTa JIOTUYECKast CTPOTOCTh B 3HAUMTEJBHOM CTENeHN Te-
pstercs. B miepeBojie ypoBeHb akTyalIbHOTO Pa3sBUTHUS Jie-
TEPMUHHUPOBAH, T. €. 3ABUCUT OT CAMOCTOSITEJTBHOTO Peliie-
Hus 3agay (determined by independent problem solving),
a YPOBEHDb BO3MOKHOTO Pa3BUTHSI I€TEPMUHUPOBAH Yepe3
(determined through) s3azauu, KoTopbie peGEHOK MOKET
peIarh B COTPYIHUYECTRE.

Bropas mpobieMa — 4TO O3HA4aeT <«COTPyAHUYE-
cTtBO ¢ GoJiee YMHBIMU COTOBapuiiaMu»? B KoHTekcTe
PYCCKOTO TEKCTa 9TO OYEBW/IHO, BE/lb PEUb, HATIOMHUM,
WJIET TOJBKO U UCKJTIOUUTENHbHO 00 OTHONICHUU MEK/Y
IIKOJBHBIM (aKaZeMUYeCKoM) OOy4eHHeM M yMCTBEH-
HbIM (MHTEJUIEKTYaIbHBIM) passuThHeM. Bosee ymHbIe
COTOBApUIIYM — 9TO HOJIee MHTEIIEKTYANIbHO Pa3BUTHIE,
HaxoJsIecst Ha Oojiee BBICOKOM YPOBHE Pa3BUTHS
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UHTeJUIEKTyaabHbIX (pyHKUmil. Ilepesox «with more
capable peers», T. e. «c 6Gosiee crIOCOOHBIMU TOBAPHIIA-
MU, IBJISIETCS HE COBCEM TOUHBIM, TOCKOJIBKY B OPUTHU-
Hajle pedyb sIBHO MJET HEe O PA3HbIX YPOBHSX Pa3BUTUS
CTOCOOHOCTEH, MYCTh MaKe W UHTEJUICKTYAJIbHBIX, & O
Pa3HBIX YPOBHSIX WHTEJIEKTYAJIbHOTO paspurus. M-
TEPECHO OTMETHUTD B 3TOU CBSI3U, UTO 9TO, KA3aI0Ch OB,
HECYIIECTBEHHOE, YIYIIeHNe TOPOIUIO TIEbIH Pl KaKk
MEJIKUX, TaK W KPYIHBIX HejopasymMeHui. 13 kpyi-
HBIX OTMETUM Jiniib 0H0. C TeueHneM BpeMeHU «more
capable peers» B aHTJIOSI3bIYHO JUTEpaType IpeBpa-
TUJIOCH B «more competent peers» [18] u naxe B «more
knowledgeable other» (Gosee snarommii gpyroii) [15,
c.231;17,c. 51].

B HOBOM mepeBojie aTOl TrMaBbl [22] omnpenesnenue
3BP nmaercs caenyromum obpazom: «The ZPD of the
child is the distance between the level of his actual
development, determined with the help of independently
solved tasks, and the level of possible development,
defined with the help of tasks solved by the child under
the guidance of adults or in cooperation with more
intelligent peers» (p. 201). 1 210 BrioJiHe aeKBaTHO OT-
paskaeT JOruKy Mbicau Boirorckoro. «Determined with
the help of tasks» — BrosHe agexBaTHBINA EPEBOL I
«OTIpE/IeTISIeMbIM € TTOMOTIBIO 3a1aus». [lepeBoa «level
of possible development»> — Gosee ToueH, yem «level of
potential developments u BroJiHe cooTBETCTBYET OPHU-
TMHAIY — <yPOBEHb BO3MOKHOTO pa3ButTusi». «More
intelligent peers» (6oJiee yMHBIE COTOBAPHUIIN) — 3€Ch
MEPEBOJL TOXKE TOYEH.

Onnako cama 3bP B niepeBo/ie MHTEPIIPETUPYETCS HE
coBceM akKypaTHo. B pycckom opurnnare 1935 r. unra-
€M: «TO, UTO CETOJIHSI JIEKUT B 30He OJIMIKANUIIET0 PAa3BU-
THSs, 3aBTPa OyIeT Ha YPOBHE aKTYaJIbHOTO Pa3BUTH» | 2,
c. 42]. B mepeBoze 910 BHIMIAAUT MHAue: «<what is within
the ZPD today, tomorrow will be within the child’s zone
of actual development» [22, ¢. 205]. «YpoBeHb akTyaib-
HOTO Pa3BUTHsI» 37IECh TIEPEBECH KaK «30HA aKTyaJlb-
Horo passutusi> («zone of actual development»). ITo-
JIYYaeTCst, 9TO KPOME 30HBI OJIMKANIIEro PasBUTHST KakK
PaCCTOSTHUS MEXKY JIBYMsI YPOBHSIMU Pa3BUTHSA, CyIIle-
CTBYET ellle ¥ HeKas 30Ha aKTyaJIbHOTO pa3BuTus. 1 ato
TaKKe TPUBEJIO K HEKOTOPBIM MOCECTBUAM, a MMEHHO
K TOMY, YTO YPOBEHb aKTyaJIbHOTO Pa3BUTHUS CTAJ Jeii-
CTBUTEJIBHO [IOBOJIBHO YACTO TPAKTOBATHCS KAK HEKast
HeOoTIpe/leJIEeHHAsT «30Ha aKTyaJIbHOTo pa3BuTusi» [7; 12].
Ho ecsm ona cymuiectByet, To 4To oHa coboii mpeicTaBis-
€T, KaK ee OIPeNeIUTh, U PACCTOSIHUEM MEXKIY KaKUMU
YPOBHSMHU OHa siBJisteTcs1? U, camoe TiiaBHOe, KaKk COOT-
HOCUTCST 3Ta «30HA aKTyaJbHOTO» pa3Butusd ¢ 3bP u ¢
Pa3BUTHEM BBICIIUX TICUXUYECKNX (DYHKITUI?

N xora nepesox 2011 1. 6osiee TOUEH, IOYTH BCE UC-
CNIeIoBaTENN TIO-TIPEKHEMY CCBIJIAIOTCS W IUTUPYIOT
nepesost 1978 r. Ho, kak s 1ornbiTajicst mokasarb, OH He
MOJKET CUMTATHCS a/IeKBATHBIM. B pe3ysbraTe B uTepa-
TYPE MBI IO CUX ITOP BCTPEYAEMCSI C I[EJIBIM CIIEKTPOM He-
JIOpasyMeHui.

Hanpumep, Jlambepr u Kiaiizon (2000) crassar Bo-
IPOC TIPEIETTBHO JKECTKO:

«Mpbr cuntaem, uto ... ZPD Beirorckoro npejcrasiis-
eT co6oil OrpaHUUYCHHBII B3TJISA/ HA TPOIECCHI 00YUEHUs
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U CBOJIUT POJIb 06yYaeMOTO K TIACCHBHOCTH ¥ 3aBUCHMO-
CTH OT B3pocyoro» [14, c. 29].

Eue 6b1! Eciin ZPD 11e/IMKOM 3aBUCHT, JJETEPMUHU-
pOBaHa 3a/layaMiu, KOTOPbIE JIAeT B3POCJIbINA, TO HUYETO
JIPYTOTO, KPOME MACCHBHOCTH 00y4aeMOro U 3aBUCHU-
MOCTU €TO OT B3POCJIOTO, W OKHUIATh HE MPUXOIUTCS.
Tombko neso B ToM, uto 3BP — ato ne ZPD: B3poc.ibiit
BoisiBasier 3BP npu nomorm 3axay ¢ Tem, 4To0bl B CO-
TPYAHUYECTBE ¢ PEOEHKOM IIOCTPOUTH 00ydYeHne TaKuM
06pasoM, 4ToOBI OHO CO3/1aBaJIO YCJIOBUS JIJIS PA3BUTHUS
TeX QYHKINI, KOTOPBIE HAXOAATCS B CAMOM HavaJIe K-
Ja passutus. Kakas yk TyT maccuBHOCTH 06ydaeMoro!

Taxoro poma kputuku nousitusi ZPD, ocHoBanHO#
Ha HEIOCTYITHOCTH OPUTHHATBHBIX UCTOUHUKOB 1 HA He-
KA4eCTBEHHBIX II€PEeBO/IAX, MMEETCS JIOBOJBHO MHOTO.
A 3T0, B CBOIO OU€pPE/Ib, OKA3AJI0 BJIUSHUE HA TO, UTO TI0-
Hstie ZPD ObLI0 TIOCTETEHHO BBITECHEHO B AHTJIOSI3bIY-
HOU JuTepaType nonsaTreM ckahdosamara. B pesysibra-
Te cusibHasA KuBasg Metahopa BeIToTcKOro 0 3aBA34X U
IJI0/IaX Pa3BUTHUs ObLJIA BBITECHEHA WHOM — MeXaHUJe-
ckoit Meracopoii crpourenbhbix Jiecos (scaffold), mox-
JePsKUBAIOIINX CTPOSIIIYIOCS KOHCTPYKIuIo. M XoTst co-
BEPIIEHHO SICHO, YTO CKabMOIIUHT — ITO He O PA3BUTHH,
a 06 06ydeHnn, MHEHUE 0 TOM, 4TO cKahPOIAUHT — 9TO
«OTepaIMOHAN3AIINS TIOHATHS BhiToTcKOTO0 0 paboTe B
30He Oamzkaiiinero passurusi» [27, ¢. 127] cramno exsa i
He JJOMUHUPYIONUM B aHTJIOSI3BIYHON JauTteparype [8; 9;
10; 13]. U1 meficTBUTENIBHO, IO CPABHEHUIO C TYMAHHBIM
U TIPOTUBOPEUYNBBIM omipesiesiearieM ZPD, ckadbdonamar
MpeACTaBIsieT coO0it MeTOM, ¢ KOTOPBIM MOKHO XOTh
Kak-TO pabotaTh. [Ipu 5TOM cepbe3HbIe UCCIE0OBATENN C
CaMOTO MOMEHTA TOSIBICHUS MOHATUI «cKahhOITIHT>
BIIOJIHE OTJaBaiu cebe OTYEeT B TOM, 4TO «CKa(hOIAMHT
He HallpaBJieH HA Pa3BUTHe TeX (PYHKIIMIL, KOTOPble Ha-
XOJIATCS B Hauase cBoero pazsutust» [19, ¢. 39]. Oxnako
ceftuac 06 aTOM, TIOXOJKE, MAJIO KTO OMHUT.

W pas mbr 3aroBopuiu o Metadopax, ciemayeT yio-
MSIHYTB 00 elie ogHOI mpobieme, cBsgzanuoil ¢ 3BP u
ZPD. Metadopa na010B pa3BUTHS U 3aBsA3€il pa3BU-
TUS SBHO YKa3blBaeT HA TO, UTO PEYb UIECT O PA3HbIX
WHTEJJIEKTYAJIbHBIX (DYHKITUSX, KOTOPBIE CYIIECTBYIOT
y pebeHKa OJHOBPEMEHHO, HO HAXOASTCsS Ha PasHbBIX
CTAINSIX PA3BUTHUS.

[aBaiiTe 3ama1uM BOIPOC: KOT/ZAa MBI TOBOPUM O
IJI0/IAX PA3BUTHUS 1 3aB351X PA3BUTHUS, TO I/l€ HAXO/ST-
Cs1 9TH TLIOJBI Win 3aBsa3u? e naxozasarcst GyHKIINH,
KOTODbIE y’Ke 3aBEPIIIIN ITUKJI Pa3BUTHs (IIJIObI), U
yHKIUU, TNUITH TOJIHKO HAYMHAIOIINE ITUKJ PA3BUTUS
(3aBasm)? IlousTtHO, 4yTO (QyHKIIMM, 3aBEpIIUBIINE
IIUKJ PA3BUTHUS, HAXOASITCS B MHANBUAYAIbHOM IIJIaHE
CO3HAHUA, WJIH, KAK 9TO MOXKHO GbLIO OBI CKa3aTh MO-
anraniicku, in child’s mind. Ha aTor Bompoc umenHo
TaK OTBETAT KaK Te UCCJEI0BATENH, KOTOPbie paboTa-
ot ¢ nousaruem 3I1/I, Tak u Te, kTo paboraior ¢ ZPD.
Ho ecnu cnpocuTh M TeX, U APYTUX, T/le HAXOIATCS
3aBs3U Pa3BUTHSA, T. €. DYHKINHU, TOJIbKO HAUYMHAIO-
[ye MUKJ Pa3BUTUs, TO, KAK IIPEJCTABIISETCS, OTBET
Oyzner pasubiM. Vcciegosarenu, paboraiomue ¢ ZPD,
OTBETSIT HA ATOT BOMPOC OJHO3HAYHO: Be/lb 3TO HYHK-
uu peberka, 3HaYNT, U HAXOJATCSA OHU Y pebenka, in
child. MHoii oTBET HEBO3MOXKEH, €CJIN UCXOAUTD U3 CY-
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MIECTBYIOMINX ME€PEBOOB U JOMUHHUPYIOIUX TPAKTO-
Bok ZPD. Onnako nonsatue 3BP npexamomaraer nuoi
OTBET Ha 3TOT BOTIPOC.

Jliist IposiCHEeHMsI BHOBb 0OPaTUMCST K OPUTMHAJIBHO-
My TeKCTy BBITOTCKOTO, 2 IMEHHO K TIEPBON TJlaBe BCe
TOW JKe KHUTHU <Y MCTBEHHOE Pa3BUTHE JeTeH B Iporiecce
obyuemmsi» [2].

«...O6yuenue cosmaer 30Hy OJMIKANIIEro pa3BUTHS,
T. €. BBI3bIBAaET y PeOEHKa K KU3HU, TPOOYKIAET U IIPU-
BOJIUT B JIBVKEHUE TIeJIblil Psi[i BHYTPEHHUX IIPOIIECCOB
Pa3BUTHUS, KOTOPbIE cefuac sBASIOTCS st pebeHka
ele BO3MOKHBIMU TOJIbKO B c(hepe B3aMMOOTHOIIEHMIT
C OKPYKaIOIIMMH M COTPYIHUYECTBA C TOBAPHUINAMH,
HO KOTOpPBIE, MPOIEJIBIBAsI BHYTPEHHWIT X0 Pa3BUTHI,
CTAaHOBATCS 3aTeM BHYTPEHHUM JOCTOSTHHEM CaMOTO
pebenkar.

N nanee:

«...O0yuenne pebenka Bemet 3a coOON JETCKOE YM-
CTBEHHOE Pa3BUTHE, BLI3bIBACT K JKU3HU IEJIBIN DA Ta-
KUX MPOIIECCOB Pa3BUTHsL, KOTOPbIE BHE 00yUYeHUST BO-
obuie caenamich Obl HeBO3MOKHbIMKU. OOydyeHue ecrsb,
TakuM 00pa3oM, BHYTPEeHHEe HeOOXOAUMBII 1 BCeoOIuit
MOMEHT B IIPOIecce Pa3BUTHs Y pebEeHKA He TIPUPO/IHBIX,
HO UCTOPUYECKUX 0cOOEHHOCTEN yestoBekas [2, ¢. 16].

[TepBonauasbHO, HA CBOEl TEPBOI CTajuU, Ha CTa-
VW 3aBsI3eil Pa3BUTHs, TICUXUYecKre GYyHKIINU CyIie-
CTBYIOT TOJIBKO B chepe B3aUMOOTHOIIEHUII ¢ OKpYyKa-
IOMMMHA W COTPYIHUYECTBA C TOBAPUIAMU U TOJBKO
ocJie 3TOTO, MPOMETbIBas HEKOTOPBIN X0/ Pa3BUTHS,
CTAHOBSITCS IIOAAMU PAa3BUTHUS, BHYTPEHHUMU WUHIIH-
BUIyaJTbHBIMU (DYHKIIUAMU. B aTOM cMmbIcie MOHATHE
3BP ecTh HE 4TO MHOE, KAK KOHKPETU3AIMST OCHOB-
HOTO TeHEeTUYEeCKOrO 3aKOHA KYJbTYPHOIO Pa3BUTUS
B TNPUMEHEHUW K PEHICHUI0 KOHKPETHON TpobiieMbl
06 orHomeHUN 0OyYeHUsT ¥ YMCTBEHHOTO Pa3BUTHL.
ITOT OCHOBHON 3aKOH, HATIOMHIO, TJIACUT, YTO KasK[Iasi
OYHKIIMS B KYJIbTYPHOM Pa3BUTUU TIOSIBJISIETCS Ha
CIIeHe JBaK/IBI: CHAYaJa MEXKIY JIOAbMHU, Kak (DyHK-
IMsT WHTEP-TICUXUYEcKasi, a TOTOM BHYTPH peheHKa,
Kak yHKIMsT uHTpa-ticuxnveckas |4, c. 145]. Boicuiue
ncuxudeckne (GyHKIUU pebGeHKa eCcTh HE UYTO HHOE,
KaK MHTEPUOPU3UPOBAHHBIE COIMATbHBIE OTHOIICHUS
[4, c. 146]. A 310, B CBOIO OUepeshb, IMEET MPSMOE OT-
HOTIIEHUE K elle OAHOMY (DYHIAMEHTAIBHO BAKHOMY
TEOPETUUYECKOMY TIOJIOKEHWIO KYJIbTYPHO-UCTOPHUYE-
CKOIl T€OpUU O TOM, YTO COI[UATbHBIE OTHOIIEHUS, CO-
[UAThHAS J€ICTBUTETBHOCTD €CTh UCTOYHIK PAa3BUTHI,
a caMO pPa3BUTHE eCTh IIPOIECC TOTO, KAK COIMATIbHOE
CTAaHOBUTCSI MHAMBUAYATIbHBIM |35, c. 258]. TloTomy-TO
u HasbiBaeT Beirorckuii o6yuenuie B 36P He dhakropom,
He yCJIOBHEM, HO NCTOYHUKOM YMCTBEHHOTO Pa3BUTHS
[2, c. 17]. A 9T0 03HAYaeT, 4YTO U YPOBEHb BO3MOXKHOIO
passutus u 36P B 1e0M He cyIiiecTByeT, oka He 0y-
JIeT TIOCTPOEHO B3aUMO/IelicTBIE PeGEeHKA CO B3POCIBIM
ny 6oJiee PasBUTHIM TOBAPHIIEM.

Ho 311ech Mmue Bo3passirt: B iepeBojie 1978 1., koTopbiii
BbI TAK KPUTHKYeTe, KAK Pa3 1 TOBOPUTCS, YTO YPOBEHD
BO3MOXKHOTO PA3BUTHUSI OIIPENENIIeTcsl 3aauaMil, KOTO-
pbie pPeGEHOK MOKET PEIaTh CAMOCTOSITEIbHO MU B CO-
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TpyaHudecTBe! A Beslb 9TO TOYHO COOTBETCTBYET TOJIHKO
YTO TpUBeIeHHON Mbicau Bwirorckoro! Ho B Tom-To 1
JIeJI0, 9TO YPOBHU Pa3BUTHS JIMIIb BBISBISIOTCS C TI0-
MOIIIBIO 33/1a4 U UMU HE OIPEIESIIOTCS, T. €. OT HUX He
3aBUCST. A BOT TIPOTIECC PABBUTHST «3AIYCKAETCS»> JIUTITH
TOT/Ia, KOT/Ia caM TIpoliece 00YUEeHMUs], T. €. COBMeCmHoe,
6 compyonuuecmee, pewienue 3ajad, HAYNHAET CTPOUTHCS
B 30He OJzKkaiiiero passuTus. Toraa u mpoucxoauT To,
4yTO BBITOTCKUI TOHUMAJ TI0]] PAa3BUTHUEM, T. €. COIUATD-
Hoe (crocoObl 1 (GOPMBL COTPYIHUYECTBA, B3AUMOIE-
CTBUS) CTAHOBUTCS WHUBHUAYATbHBIM (MHIUBUYaTb-
HBIMU WHTEJJIEKTYAJIbHBIMU (DYHKITUSIMU, KOTOPBIE, 110
BeiroTckomy, Bce paBHO OCTAIOTCST COMTUATBHBIMHU 110 CO-
Jiepskanuio u crpoennio). [ToaTomy, ketaTu ckaszarsb, Boi-
TOTCKUII He TOBOPHT, YTO 0OyUYEHUE JOJKHO CTPOUTHCS
Ha YPOBHE BO3MOKHOTO Pa3BUTHSI, YTO ObLIO Obl BIIOJHE
JIOTMYHO, ecJii Obl pa3BUTHE OIPEAETIAIOCH 3a/auaMu, a
TOBOPHUT O TOM, UTO 00yUEHUE TOJIKHO CTPOUTHCS B 30HE
GJIMKAMIIero pasBUTHS, T. €. B HEKOTOPOM IIPOCTPAHCTBE
MEXKY YPOBHSIMU PAa3BUTHS.

Kak BuzmM, 1711 TOro 4to0bl BBISIBUTD BCIO IIyOUHY
TEOPEeTUUYECKOTo cojiepkanus nousitus 3bP, HyskHo co-
OTHECTH €ro ¢ OOIIUM IIOHUMAHUEM 3aKOHOB Pa3BUTHS,
Ha KOTOPOM CTOUT KYJIbTYPHO-UCTOPUYECKAST TEOPUS.

OnHaKo MOKeT BO3HUKHYTH BOITPOC — a Kak xxe ZPD?
Heysxemn u B 9T0M, 00IIETEOPETHUYECKOM, ILJIAaHE €CTh
pazHuia Mexay cojaep:xanuem noustuii 3bP u ZPD?
[Tycth mepeBos HECOBEpIIEHEH, MyTh WHTEPIPETAIUN
HETOYHBI, HO BeIb €CTh JKE CJI0Ba CaMOTO BBITOTCKOTO,
sicHo oObsicHsttoNIHE CBs13b 3BP ¢ ob1eTeopeTnuecKkuMu
nosioxkenusimu Teopun! Jla, iepeBojibl 3a1yThIBAIOT CYyTh
Jleia, HO C¢JIoBa BBITOTCKOrO BHOCAT TIOJIHYIO SICHOCTD.
OHAKO 1eJI0 B TOM, UTO CJIOBA BBITOTCKOTO B3STHI MHOI
n3 T1aBbl 1 KHUTU «YMCTBEHHOE PAa3BUTHE JIETEH B TIPO-
necce 00yueHMsI», KOTOpasd, KaK 5 yKe TOBOPILII, 10 CHX
1Op B MOJTHOM BHJIE He TIepeBe/ieHa U TOTOMY JIOCTYITHA
JUIST 3aIaJIHBIX MCcJiefioBaresieil Jiniib (parMeHTapHo,
BHE TOH JIOTUKH, B KOTOPOW OHA CYTIECTBYET B PYCCKOM
opurnHasie. A mocemy, Kak cKas3as KJACCUK, MBI CHOBA
rOBOPHUM Ha Pa3HbIX S3bIKAX.

B 3aximodenne g xorea ObI CKa3aTh, 9TO ITOJTHOCTBIO
oTnaro cebe OTYET B TOM, YTO MOI aHAIN3 JAJIeKO He I10-
JIOH. I, B 4aCTHOCTH, He CTaJl OCTAHABJIUBATHLCS HA Tiepe-
Bogax 3BP B «IIpoGieme Bospacta» u B «MBIILIeHUH
u peurt». byjy npusHaTesiet, ecau KOJJIETH TPOI0JIKAT
9Ty paboTy, KOTOpas IPEACTABJIIETCs MHE BaXKHOI 1 aK-
TyanbHOM. Mos 3aj1aua cocTosa, Mpexie BCETO, B TOM,
4yToOBl IIPUBJIEYb BHUMaHKE K 1pobjieMe U HAMETHTh
MyTH ee pelieHust. Sl XoTes 1Mokasath, 4YTO POCCUNCKUE
uccsenoBaresu, paboTaolue ¢ OpUTHHAIBHBIMU UCTOY-
HUKaMM, W aHIJIOSI3bIYHbBIE HCCJIEOBATENN, MMEIOIie
JIeJIO ¢ TIEPEBOIaMHK, TI0 CYTH Jea, paboTatoT ¢ cylie-
CTBEHHO OTJIMYAIOTIIUMUCS JIPYT OT APYTa KOHIETITTUSMU.
Tax uto gaske MOKHO cKa3aTh, 4To ZPD — 910 coBCceM He
TO Ke caMmoe, uTo 3BP.

Ilymaercst, 4to 1myOauKaIus HOBbIX M TOYHBIX Iepe-
BOJIOB BCEX OCHOBHBIX pabor Buirorckoro o 3BP Gyuer
CI10co6CTBOBATH TOMY, Y4TO OOIIUI A3BIK U 00IIee TTOHK-
Manue OyayT, HaKOHell, HallIeHbL.
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Cultural-historical psychology and the activity approach

in the studies of modern education: comments
The report on the International Symposium “L.S. Vygotsky and modern
childhood” November 15—16 2016, Moscow, Russia

M.S. Veggetti®,

Sapienza University of Rome, Rome, Italy,
serena.veggetti@gmail.com

With reference to the Presentation of the colleague Lucisano of the Sapienza University, the author
stresses the still great meaning of the KIP by Vygotskij for a correct understanding of today’s needs for
education and instruction in Europe. Expecially the further analysis and deepening of KIP by Davydov
predisposes a full understanding of the learning activity as a way not for competing, but for attaining a
general growth of the entire human personality. The project for a new Programme on “Historical cultural
psychology and Activity Theory Approach in Instruction”, existing in Moscow at the Psycho-pedagogical
University and cared for by a team of Vygotskian followers engaged in the realizing of it, demonstrates the
strong potential connection between the KIP theory and the social needs of present-day society. Moreover,
a new historical-cultural school was projected and will be opened in Russia.

Keyworlds: KIP, science- foundation, Social ties of instruction, new master programme, new historical-
cultural school.
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MOIXO0/I B HCCJIEIOBAHUSX MPOOJIEM COBPEMEHHOTO

00pa3oBaHMsI: KOMMEHTaPHUH
[To maTepuasnam gokaana Ha MexyHapOAHOM CUMIIO3UYMe
«JI.C. BpIrOoTCKMI 1 COBpEMEHHOE JIeTCTBO»,
15—16 nost6pst 2016 r., Mocksa, Poccus

M.C. Beraxerrn,
Pumckuit ynusepcuter Jla Canmentia, Pum, Mtanus,
serena.veggetti@gmail.com

ABTOp TTOTYepKUBaeT HEM3MEHHO BBICOKOE 3HAUeHNe KyIbTypHO-HcTOprdeckoit meuxosorun JI.C. Ber-
TOTCKOTO LT TIPaBUJILHOTO MOHUMAHUSA COBPEMEHHBIX MOTPEOHOCTEH eBPOIEHCKOro obimecTsa B 00paso-
BaHUWM U BOCITUTAHUK MOJIOIBIX JIO/Ieil. B yacTHOCTH, ManbHelne NCCae0OBAHNS U PA3BUTHE KYJbTYP-

For citation:

Veggetti M. S. Cultural-historical psychology and the activity approach in the studies of modern education: comments. The
report on the International Symposium” L.S. Vygotsky and modern childhood”. November 15—16, 2016, Moscow, Russia.
Kul’turno-istoricheskaya psikhologiya = Cultural-historical psychology, 2017. Vol. 13, no. 1, pp. 37—43. (In Russ., abstr. in Engl.).
doi: 10.17759/chp.2017130103

JIJ1st IUTaThL

Bezoacemmu M.C. KyapTypHO-UCTOPIYECKAS TICHXOTIOTHS 1 AESITETbHOCTHBII MOXO/] B UCCIETOBAHMUSIX TPOGITIEM COBPEMEHHO-
ro obpazoBanus: Kommentapuu. [To Mmarepuasiam fokraza va Mexaynapoanom cumnosuyme «J1.C. Beirorckuii u coBpemMennoe
nerctBo», 15—16 Hos6pst 2016 r., Mocksa, Poccus // Kynbrypro-ucropuueckas euxoqnorus. 2017, T. 13. Ne 1. C. 37—43.
doi:10.17759/chp.2017130103

* Veggetti Maria Serena, Prof of General Psychology, Master Programme Pedagogy and Educational Sciences, Sapienza
University of Rome, Rome, Italy. E-mail :serena.veggetti@gmail.com

Bezoocemmu Mapusi Cepena, ipodeccop obuteil nicuxosoruu, [IporpaMma moAroroBKu MarucTpoB B 00JIaCTH TIearoruky u 06-
pasoBaTesIbHbIX Hayk, Pumckuii yausepcuter Jla Canuenia, Pum, Utanus. E-mail: serena.veggetti@gmail.com

37



Veggetti M.S. Cultural-historical psychology and the activity...

Bezoacemmu M.C. Kynomypho-ucmopuueckast ncuxoiozus...

HO-UCTOPUYECKOl TIcuxosoruy, npeanputsatbie B.B. /[aBbimoBbiM, CIysKaT NpearochlIKaMu A GoJee
[OJTHOTO TIOHUMaHHsI 06pa30BaTEIbHOTO MPOIlecca He KaK MyTH K COMEPHUYECTBY, @ KAK CPEICTBA BCECTO-
ponHero pasBuTHs JuuHOCTU. IIpoekT HOBOI nporpaMmsbl «VICcTOPHUKO-KYJIbTYPHBIN U eATeJIbHOCTHBIN
HOJXOJl B 00pa3oBaHum», peaiuzyemoii Ha 6aze MOCKOBCKOTrO roCyIapCTBEHHOTO TICHXO0JIOTO-TIe/[arornye-
CKOTO yHUBepcuTeTa rpyrioii nocaenosaresieil JI.C. BpiroTckoro, 1o3BoJseT BbISIBUTD HATUYNE CHIBHBIX
CBsI3ell MEK/Ly Teopueil KyJIbTyPHO-UCTOPHYECKON MCUXOJOTHH W HYKJIAMU COBPEMEHHOTO 001ecTBa. AB-
TOp MPUBETCTBYET co3/iaHue B Poccun HOBBIX 06pPa30BaTEIbHBIX TUIAHOB Ha OCHOBE KYJIbTYPHO-UCTOPIYE-

CKOM TICUXOJIOTHM.

Kmouegvie cioga: KyibTYPHO-MCTOPUYECKAS ICUXOJIOTH, HAYYHBIH (DOH/I, COIMAIbHBIE CBS3U B chepe
06pa3oBaHist, HOBast IIPOrPAMMa TTOJITOTOBKY MarkCTPOB.

Considering the cultural -historical psychology, de-
veloped by Lev Vygotsky in no more than a decen-
nial (1924—1934), on the background of the general
directions characterizing development of psychological
and educational initiatives, defining the overall situation
of today’s instruction in the West, and its organization
in the future, will be the task of this presentation.

This leads us to some observations in relation to the
topic presented by the colleague Pietro Lucisano at the
same symposium.

We proceed from the fact that Lev Vygotsky was the
only psychologist who, in the early XX, searching for
the foundation for popular education, wrote about con-
sciousness. The concept of social value as the basis of con-
sciousness was introduced into psychology, by him [18].
To him this concept has the priority in the explaning de-
velopment and education of children. In fact, the general
trend in education is to identify the scientific method as
the only suitable for the new psychological science, al-
most everywhere in the West, based on the example of the
general great improvement of experimental science. This
trend still plays a role in cosidering education.

Not casually Delors (J. Delors), political representa-
tive of UNESCO, proposes La Fontaine fable already
elaborated by the classic storyteller Aesop, as a sort of
methodological approach, in his report as Chairman of
the Committee of UNESCO for education [5].

Typical for naturalistic method is the assumption that
“not observable objecst cannot be the subject of science”.

A review of the scientific literature and also the criti-
cal references by Lucisano about Delors as Chairman of
the UNESCO Commission for Education provides op-
portunity to note that, in Western psychology and peda-
gogy, understanding of school education and of the role
of consciousness and self consciousness in it, was for a
long time absent and has probably not yet achieved.

The complexe nature of human learning is generated by
the development of the entire personality [see 16; 17], or,
according to Davydov, by its becoming developmental [3].

This process, to Davydoy, and also to Vygotskij and Ma-
karenko, becomes personal, intrapsychic, once it was inter-
personal, interpsychic, through the process of interiorization.

However, learning cannot only result from the pro-
cess of interiorization and must necessarily be attached
to the joint experience and communication of the person.

Human development, in its content, stems from shared
experience, education and instruction (Davydov).
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In this respect, properly Lucisano,concerning the use
(done by Delors) of the Aesop/La Fontaine fable,

focuses on the fact, that the diyng father makes the
only attempt to educate his sons by means of a hoax; and
the latter even if “... for a good purpose, is not acceptable
as a means, since means and ends represent a continuous
and must be consistent ¢, as he here comments.

We all know that Vygotsky, after initial interest in
educational psychology, with the publication, in 1926, of
his book about Pedagogical Psychology, titled like the fa-
mous work published in United States by Thorndike [15],
he devoted himself more and more to genetic psychol-
ogy, and, more specifically,. to the explaining the genesis
of higher cognitive processes characteristic of man. From
the very beginning of his explanations, associates it with
consciousness,and the latter with social experience.

Word as a cultural /stimulus — tool, thanks to its so-
cial value belongs to the realm of language and to the
field of thinking, according to Vygotskij, and should be
indicated as the reason for the reaching the higher men-
tal processes, prerogative of the human specie, through a
rebuilding on a higher functional level.

This process brings on the achievement of multiplied
effect by the individual experience, which can be called
a historical experience. Absorb the historical experience
of others, who lived before us, means to recognize them
on the cultural level. From a psychological point of view,
there is no continuity between animals and humans. It is
this experience and the ability to know the past, a trait
that defines the gap between human kind and other spe-
cies of living creatures.

These positions are the only ones in the psychology
of that time, in the period from 25-to 30, where the link
to the story remains typical for completely different dis-
ciplines.

It is important to note that to Vygotsky (1931,/60) as
to A.R. Lurija [8], language preserves and conveys pre-
cisely the practical experience of the previous genera-
tions. Semantic structure of words reflects and preserves
in some cases, traces of these experiences, referring to the
practice of previous generations.

Founding a new psychological conception launched
by Vygotskij, in fact was, according to Lurija A.R. [8],
a joint effort of an entire generation, of those who par-
ticipated in the Socialist Revolution. Some of the main
conceptions of the cultural-historical psychology were
shared by many scientists in Russia.
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For example, the pedagogist P. Blonsky [1], as a pro-
fessor at the University of Shanjavskij, where Vygotsky
studied philosophy, has developed a similar concept of
polytechnic education as the goal of the new school. The
school was supposed to be founded on labour experience,
according to him and also to his disciple (Vygotsky).

Vygotsky himself was not simply a scientists un-
dertaking theoretical formulation of cultural-historical
psychology but was,at the same time, a political figure:
he had function of councillor of the Frunze district in
Moscow, as wrote Vygotskaja G.1. and Lifanova T. [23].

In his role of district councillor he attempted to trans-
late at school a psychopedagogial approach based on prac-
tical work. It is also interesting to note how he strongly
criticized (1926) the wrong solutions to the question of
the introduction of labour in school, which were often
made to give someone privileges for favoritism.

Vygotsky, in those years, very clearly stated what
we have heard from Pietro Lucisano: every learner
takes independent decisions on how to respond to the
incentives offered to him. It follows that the educator
must to provide to his learners,in each period of educa-
tion «..concrete aspects and typologies and nature of the
conduct,which education wants call to life” [6].

With such words Vygotskij catches the essence of
the approach of a natural experiment to education of
humans. Can,accordingly, claim that the natural way for
educating a human being is human social experience.

It follows,from this,that any variation in individual
education is not individual but social in its nature, al-
ways referring to the collective group (Vygotsky, ibid
1991, p. 366, 1996 2., p. 312).

Group team is a priority for education because it pro-
motes a positive meeting with the rules. Rule becomes
the basys, on which you can play and effectively act
without any forced submission to the authority, for the
sole purpose of experiencing pleasure in the joint action.

The same opinion is shared by his followers and con-
temporary scholar — the Ukrainian educator Anton Ma-
karenko.

We find in them-i.e. Makarenko and Vygotsky-spe-
cific examples of academic scholars using their practi-
cal social activities to understand and support students.
To both of them social experience is the main factor of
spontaneous human development, not in the sense that
the process takes place spontaneously, or at least simply
spontaneously.

If we recall the statements by Delors and evaluate
them in terms of cultural-historical conception about
learning and about the organization of school, it is pos-
sible to observe that, in fact, they did not reveal any ex-
planation nor pedagogical nieder psychological about
development of trainees. He writes, as we heard in the
Presentation by Lucisano:

“As it concludes its work, the Commission affirms its
belief that education has a fundamental role to play in
personal and social development. The Commission does not
see education as a miracle cure or a magic formula opening
the door to a world in which all ideals will be attained, but
as one of the principal means available to foster a deeper
and more harmonious form of human development and
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thereby to reduce poverty, exclusion, ignorance, oppression
and war” |5, p. 239].

Education as a mean to achieve harmonic forms of
human development is not characterized by him-in this
quotation- by an accurate identification of aspects ren-
dering possible to “. reduce poverty, eliminate ignorance,
oppression and war.” May be it is not by chance, as such
task could not be reached by words.

Instead, his political tendencies in education have led
to a deep depletion consciousness of children currently en-
rolled and preparing them to exploitation in the workplace
and to ensure that there is no more work for them as a right.

What upper exposed convinces us that the value of
cultural-historical psychology today is still very impor-
tant and valid to organize training activities and also for
the formation of young specialists in education.

However, the present exposition would not be com-
plete without mentioning another issue on which to
bring together Davydov and same Vygotsky.

Elucidating a new concept of education relies not
only on the cognitive process of imagination, and the
imaging new forms of training- activities to practice, im-
plies they should be checked in detail and evaluate. We
all certainly remember that, to Vygotsij [20], imagina-
tion and creativity are not distinct from the wealth of or-
dinary everyday’s experience. Social experience cannot
be transmitted in the finished form. [3; 7] as a form of
theoretical knowledge. This explains the reason why,for
the formation of young professionals to education, at our
University Sapienza, the absorption of methodological
approaches to empirical studies is very important.

Any update on education requires not mythology but
knowledge of the specific reality and knowledge of the
methodological procedures that evaluate changes in edu-
cational processes. Implementation of the joint university
curriculum giving a double Master degree as a form of
joint cultural-historical study among Sapienza University
of Rome and MGPPU in Moscow is, for all of us involved
in it, an attempt to create a environment , which provides
an opportunity for new education through mutual ex-
change of joint social experience at the University- level.

This program responds to the need for modern social
practices of Russia in updating the qualification of teach-
ers, more specifically devoted to the opening of a cultur-
al-historical school as a new type of school for Russian
society. Open and organize programs for new teachers
and tutors means just aiming to reorganize education ac-
cording to new social needs of society [14].

New school project was in detail described by some
close participants of the staff of Davydov. Actually on this
project for several years worked a team of professionals
and scholars of V.V. Davydov, like same Rector MGPPU
prof. V.V. Rubzov, V.A. Guruzhapov and A. Margolis, to-
gether with professionals, associate professors and experts
in psychology of education MGPPU [11—13].

This initiative also proves the value of cultural-his-
torical psychology for today’s young learners, rendering
them able to grasp and catch the needs of present world
for a better future.

Concluding my presentation, thank you for your at-
tention.
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Ha OCHOBE JIOCTHKEHUH ITKOJIbI KYJIbTYPHO-UCTOPHU-
YeCKOH MCUX0JI0TUH, KoTopyio JIeB BeiroTcknii cos-
nasan B Teuenue Gosee gecsatu jer (B 1924—1934 1r.), a
TaK’Ke C YIeTOM OCHOBHBIX HAIPABJICHWH Pa3BUTHS [ICHU-
XOJIOTHYECKUX 1 00PA30BATEIBHBIX TPOTPAMM 321 [FM-
Cs1 TEJIBI0 OIUCaTh OOIIYI0 CUTYAIMI0 B COBPEMEHHOI
06pa30BaTEIbHON CHCTEME 3AMAHBIX CTPAH, & TAKKE €€
Gyyiiee yecTponcTBo.

B sTOM KOHTEKCTE MBI XOTE M Gbl BHICKA3aTh HEKO-
TOpBIE MBICJU B CBS3U C JOKJIAIOM, IPEACTABIEHHBIM
Harum KoJsuteroit [Tuerpo Jlyuucano (Pietro Lucisiano)
B pamMKax HacTogiiero cummnosnyma «JI.C. Beirorckuit n
COBPEMEHHOE JIETCTBO>.

Mpr ucxonum n3 Toro ¢akra, uyto JleB Brirorckmit
ObLT eIMHCTBEHHBIM TICUXOJIOTOM, KOTOPBII B Havase
XX B. IpPeNPUHST MOMBITKY HATH HOBBIE OCHOBBI CH-
CTEMBI HAPOJHOTO 0OPa30BaHUsST W MUCAT O CAMOCO3HA-
HUU JTUYHOCTU. VIMEHHO OH BBEJ B MCHUXOJIOTHIO MOHS-
THE COLUATBHON EHHOCTU KaK OCHOBBI CAMOCO3HAHMUS
[22]. lng BpiroTckoro aTo MOHATHE UTPAeT OTPOMHYIO
POJIb B TIOHUMAHUY TIPOIECCOB PA3BUTHUSI U BOCITUTAHUS
pebenka. Makruyecku, obIas TeHAEHIUA B 00pa3oBa-
HUU 3aKJTI0YAETCS B OTIPeIeIeHITN HAyYHOTO METO/IA KaK
eTMHCTBEHHO TIPUMEHUMOTO JIJISI TieJieil HOBOI TICHXO0JT0-
TYeCKOI HayKH MIPaKTUYECKU BO BCEX CTPaHAX 3araja,
Ha TIpUMepe 3HAYUTEJbHBIX YCIIEXOB AKCIIEPUMEHTAIb-
HOU HAayKd B TIeIOM. JTa TEHCHIINS TTO-TIPEKHEMY 3a-
HUMAaET BUIHOE MECTO B TEOPHH 0OPa3OBAHUSL.

Hecuyuaiino K. Teqop (J. Delors) B cBoem pokiaze,
€ KOTOPBIM OH BBICTYIHJI B KadecTBe [Ipencenarens ko-
mutera IOHECKO 10 o6pasoBanuto 5], ucmonb3oBai
croxer Gacuu JladoHTeHa, KOTOPBIA, B CBOIO OYepesb,
GbLJT 3aMMCTBOBAH y J3011a, B KAYeCTBE HEKOETO METO/10-
JIOTHYECKOTO TIO/IXO/IA.

[l ecTeCTBEHHBIX HAYK TUIIUYHBIM SIBJISIETCS CJie-
mytolee JoMyIenne: HeHabogaeMbie 0ObEKThI He MO-
TYT CTaTh MIPEAMETOM HAYIHOTO FICCIEOBAHUSI.

Ha ocHoBe 0630pa Hay4HOH JIATEPaTyPhl, @ TAaKKe C
YYETOM KPUTHUYECKUX BbIcKasbBanuii 1. Jlyumcano o
noksaze JK. Jlesopa Mbl XoTes 1 ObI OTMETUTD, UTO B 3a-
MAJIHON TICUXOJIOTUYECKOH | TTe/JarOTMYeCKOi TPAIUIINT
MOHMMAHWE TIKOJLHOTO 00PA30BaHUsI M POJIA CO3HAHUS
U CAMOCO3HAHUS [0JITO€ BPEMSI OTCYTCTBOBAJIO U [I0 CUX,
BO3MO’KHO, HEJIOCTATOYHO XOPOIIO PA3BUTO.

CrioxHBI XapakTep 06yYeHUs YeTOBEUECKO JTUUHO-
¢t 06y CIIOBJIEH KOMIIJIEKCHBIM PA3BUTHEM CAMOMN JIHYHO-
ctu [em. 16; 17], nin, cornacuo B.B. /laBbiioBy, ipespa-
meHneM oOydeHrs B pasBuBaloliee ooyuenue [3].

Jna JlaBblioBa, Tak sKe Kak JJist Beirorckoro m Ma-
KapeHKOo, 9TOT TMPOIECC U3 MEKJIUIHOCTHOTO, WHTEPII-
CUXWYECKOTO CTAHOBUTCS JIMYHBIM, MHTPATICUXUIECKIM
GJiarojiapst POIECCY NHTEPUOPU3AIIHH.

ITpu aTOM 06yUeHHe He MOKET OBITh MCKITIOUUTETHHO
CTIEJICTBUEM TIPOTIeCCa WHTEPUOPUIAIUU; OHO JIOJIKHO
ObITH B 00513aT€JIBHOM TIOPS/IKE CBI3aHO C COBMECTHBIM
OIIBITOM U OOIIEHUEM JIIO/ICH.

Passutue suuHOCTH, 10 CYTH, GEPET CBOE HAYAIO B
obuieM onbite, o6pasosanuu u socrurtanuu (B.B. [la-
BBIJIOB).

Bezoacemmu M.C. Kynomypho-ucmopuueckast ncuxoiozus...
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B aroii cesasu I1. JIyuncano obpamaercst K UCIOJIb-
soBanuio (kak u B pokiajge Jenopa) cioxkera GacHu
I3oma/JladoHTeHa, B KOTOPOI TIOBECTBYETCS, KaK OTell
Mepei CMEPTHIO MTPEIITPUHSI MOTIBITKY BOCITUTATh CBOUX
CHIHOBE, TPUOETHYB K XUTPOU YJIOBKE; MPU 3TOM, KaK
OTMEeYaeT aBTOP, 0OMaH Pajil TOCTHKEHMsI OJIaroi TiesIu
abCOTIOTHO HEMPUEMJIEM, MMOCKOJBKY CPEICTBA U I[eJIb
HEPas3phIBHO CBSI3AHBI JIPYT C APYTOM M 0OPasyioT eju-
HBIII KOHTUHYYM.

Bcem nam m3BectHo, uTO BhIroTcKuUil, KOTOPBII 13-
HAYaJIbHO MHTEPECOBAICs 06pPa30BaTEIbHON TICHXOJIO-
rueii, nocse onyoaukosanusg B 1926 r. ero kauru «Ile-
Jarorunyeckast MCUXO0JOTUSI» — TIO/l TeM JKe Ha3BaHUeEM,
uyTo W 3HaMeHuTas pabora, omybimkoBanHas B CIITA
A.JI. Topumaiixom (Thorndike) [15], — cTan Bce Gomb-
e YBJIEKAThCSI T€HETHYECKOH mcuxosoruei, a boee
KOHKPETHO — M3YYEHHEM MPOUCXOKICHUS U Pa3BUTHUS
BBICIITUX KOTHUTHUBHBIX (DYHKIIWIA, XapaKTEePU3YIOIINX
yesoBeka. C caMoro Havajia CBOMX HMCCJIEIOBAHUN OH
CBSI3BIBAET ITO SIBJIEHIE C CAMOCO3HAHUEM, A MO3/[HEee —
U C COIUATTBHBIM OITBITOM.

CornacHo BeiroTckoMy, CJI0BO KaK KYJIbTYPHBII CTH-
MYJI-CPEICTBO OJrarojiapsi CBOEH COTMANBHOM TIEHHOCTH
IPUHAJIEKNAT OJHOBPEMEHHO U K chepe I3bIKa, U K cde-
pe MBIIJIEHNsT, I UMEHHO CJIOBO SIBJISIETCS MPUYMHON
Pa3BUTHST BBICHTUX TICUXUYECKUX TTPOIECCOB, OTJIMYA-
IOIMX YeJTOBEKA OT BCEX JIPYTUX JKUBBIX CYIIECTB, TIPH
nepexojie Ha HOBBIH (DyHKITHOHATBHBIN YPOBEHb.

ITOT TIPOTIECC TTOPOXKAAET MHOTOKPATHO yYCUJIEHHBII
a(deKT OT CcIoXKEHUS UCTOPUIECKOTO U WH/IUBU/IYaTb-
Horo onblTa. ITepeHumast ucTopuuecKkuii OmbIT APYTUX
JIOJEe, KOTOPBIE KUK JI0 HAC, Mbl T€M CaAMbIM OTIAaeM
NOJDKHOE JIOCTUTHYTOMY UMH KYJbTYPHOMY YDPOBHIO.
C 1CHUXOJIOTNY€eCKOil TOUKHU 3PEHUS He CYIECTBYET TIPsi-
MO TIPEEeMCTBEHHOCTH MEKIY JIOABMU U SKUBOTHBIMU.
VIMeHHO 3TOT OTIBIT M yMEHUE TTO3HABATH MTPOIILTIOE U CO-
CTaBJISIET Ty TPOMACTh, KOTOPAs IPOJIETAET MEXK/TY Ye0-
BEKOM W JIPDYTUMU KUBBIMU OPTaHU3MaMU.

Ira TouKa 3peHus He Obla eUHCTBEHHON B TICUXO0-
JIOTHYECKON HAYKe TOTO BpEMEHH, T. €. B iepuos ¢ 1925 .
1o 1930 1., Korma obpaieHue K UCTOpUK ObLIO 0OBIYHOI
MPAKTUKON JIJISI COBEPIIEHHO Pa3HbIX HAYYHBIX IUCIU-
LT H.

Baxkno ormetuts, uto 114 Beirorekoro (1931—1960),
kak u st A.P. Jlypum [8], s3bIK coxpaHser u HeceT B
cebe UMEHHO TIPAKTHYECKHIA OTIBIT TIPOILIBIX MOKOJIEHHUIA.
B psine coryuaeB B ceMaHTHUYECKOI CTPYKTYpE CIIOB OTpa-
JKAIOTCS W COXPAHSIOTCST CJIE/[bl 9TOTO OTIBITA, OTCHLIAI0-
IIYe K TPAKTHKE MTPEAbIIYINNX TOKOJIEHH JTIo/eH.

OTKpBITHE HOBOW TICUXOJOTMYECKOW KOHIIETINH,
MOJIyYUBIIEH pa3BUTHE C MOJaul BBITOTCKOTO, HA ca-
MOM JIeJie cTajo, Kak otMedaeT Jlypus [8], pesyabratom
COBMECTHBIX YCHJIUH 1I€JIOTO TMOKOJIEHUS, MOKOJEHUS
y4acTHUKOB COIMaTuCTUYeCKOoi peBoJionuu. Muorue
OCHOBOIIOJIATAIONINE TIOHATHS KYyJbTYPHO-UCTOPUYE-
CKOM NICUXOJIOTHH CTAIN OOIUMM JJIS1 PSIfia POCCUICKIIX
U COBETCKUX YUEHBIX.

Tak, neparor I1. Bionckuii [1], mpodeccop yrusep-
curera [llangasckoro, rae Boirorckuit nusyyan guioco-
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¢uio, pazpaboTas aHATOTHYHYIO KOHIEMITHIO TOJUTEX-
HIYECKOT0 00pa3oBaHUs KaK OCHOBHOW 3a/ayy HOBOW
HIKOJIbL. B ero mpejcrapjienuy, Kak 1 B IIpe/iCTaBAeHII
ero yuennka (JI.C. BHITOTCKOTO) TITKOJA TOKHA OBITA
CTPOUTBCST HA OCHOBE TPYAOBOI €SI TEIbHOCTH.

Cam Bbirorckuii OblJI HE MPOCTO YUEHBIM, KOTOPBIN
MIPENIPUHSI MOTIBITKY C(HOPMYIUPOBATH TEOPUIO KYJIb-
TYPHO-UCTOPUYECKON TTCUX00TH. OH TaK:Ke BBICTYIIAT
B POJIU TOJIMTUYECKOTO iesaTesist, Oy nyun usbpat B Kaue-
crBe wiena CoBera HapoaHbIX genytaToB DpyH3eHcKo-
ro paiiona ropoza Mocksbl, 1o cBuzeTeabcTBy I.J1. Boi-
rogckoit u T. Jlucdanosoii [18].

Ha cBoeit nomknoctn yinena CoBera HapOJIHBIX Jie-
IIyTaTOB OH IIBITAJICS IPUMEHUTD IICHXOJIOT0-TIe/[aroT -
YeCKUH TIOXO/ JITIST YTy UIIEHHsT TPAKTHIECKOH paboThI
mkos. VIHTepecHO OTMETUTh, KaKoi CypOBON KPUTHKE
oH moziBepr B 1926 1. omubouHoE perieHne Mo BBEACHUIO
TPYIOBOM JIESTEIBHOCTH B MIKOJIbHOE 0O6Pa3OBAHUE, UTO
HEPEJIKO TIPUBOIUJIO K TOSIBJICHUIO 0COOBIX TPUBUJIETUI
Y OT/ICTIBHBIX YYCHUKOB.

B e ronpt Beirorckuii ouenb 4eTko cpopMyupoBa
MBICJIb, HEJIABHO YCJBINIAHHYIO HaMu B jokJaze Ilue-
Tpo Jlyuncano: KaKIblli yYeHUK CaMOCTOATENbHO TTPU-
HUMaeT pellieHne, Kak UMEHHO pearupoBaTh Ha Te WU
MHble CTUMYJIBI U T10olIpeHud. V3 aToro ciempyer, uto
Ha KasK/[OM aTare Tporiecca 06pa3oBaHust mearor [oJ-
JKeH IIpeJlylaraTb CBOMM yYEHUKaM «...KOHKPETHbIE BU/IBL,
THUTIBI ¥ XapaKTep MOBeIeHUS, KOTOPbIE U SBJISIOTCS KO-
HEYHO 11es1ht0 00pasoBaHus» [6].

B atu ciroBa BeiroTckuii cymest 061eub CyTh TOX0/1a
K 00pa3oBaHNI0, OCHOBAHHOTO HA €CTECTBEHHOM JKCITe-
pumenTe. COOTBETCTBEHHO, OH BIIPaBe YTBEPKIATH, YTO
COIMAJIbHBIH OMBIT ABJISETCS €CTECTBEHHBIM TTOJIXO/IOM K
06pa3oBaHUIO YEJIOBEUECKON JIMIHOCTH.

U3 artoro caemyer, 4To JIOObIE U3MEHEHUS] B WHIM-
BULyaTbHOM 00Pa30BaHUU ABJISIIOTCS [0 CYTH HE WH/IM-
BU/IyaJbHBIMHU, & OOIECTBEHHBIMY SIBJEHUSIMH, BCET/a
OTCBHIJIAIONIMMHU K KOJUIEKTUBHBIM rpymmaMm [21: 1991,
p. 366; 1996, p. 312].

KostekTHB — 9TO IEHTPaNbHbBII 3JIeMEeHT 00paso-
BaTEJBHOTO MPOIIECCa, MOCKOJBKY OH CIHOCOOCTBYET
MTOJIOKUTEILHOMY BOCIIpUATHIO TipaBuJi. [IpaBwia cra-
HOBSITCSI OCHOBOW JIJIsl UTPBI ¥ JIESITEIbHOCTH O3 TPUHY-
NUTEIBHOTO TIOYNHEHUS aBTOPUTETY, IPOCTO PAIH Y/I0-
BOJIBCTBHS, TIOJIyYAEMOTO OT COBMECTHOM JIEITEIbHOCTH.

ATy Ke TOYKY 3PEHUS PA3/eIsain 0CJae0BaATE/IN
JI.C. BpITOTCKOTO, @ TaK)Ke €ro COBPEMEHHUK — YKpauH-
ckuii neparor AntTon MakapeHko.

Mpsri Busimm B Hux — B A.C. Makapenko u B JI.C. Boi-
TOTCKOM — MHCKJIIOYUTEJIbHbIE IIPUMEPBI HcceoBare-
JIell, KOTOpbIe IIBITAJINCh B PAaMKaX CBOEH IIPAKTUYeCKON
00IIECTBEHHOI JeATEbHOCTH MOHATh U TOAAEPKAThH
CBOMX YYEHWKOB. /lJI KaKIOTO M3 HUX COTMAJBbHBIN
OTBIT SIBJISIZICSI OCHOBHOM [IBVIKYIIEH CHUJION CITOHTaH-
HOTO Pa3BUTHS YEJIOBEYECKON JTUYHOCTU — HO HE B TOM
CMBICJIE, YTO ATOT MTPOIECC TPOUCXOMUT CIIOHTAHHO WJIN,
110 MEHbIIEl Mepe, TOJIBKO CIIOHTAHHO.

Ecnu BepHyTbhCa K BbicKadbiBaHusM Jlesopa u oiie-
HUTDb UX B CBETE KYJIbTYPHO-UCTOPUYECKON KOHIETIITNHI
06ydeHus 1 OPraHU3aIMHU IIKOJIBI, MOSKHO 3aMETUTD, 4TO
Ha CaMOM JIeJie B HUX OTCYTCTBYET Kakoe-Iubo meaaro-
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IMYECKOe WJIM TICUXOJIOTMYECKOE M3ydeHHe Pa3BUTHSI
yueHUKOB. MbI ycJiblnanu B Jiokyaje Jlyaucano ciemy-
foliee BbicKa3biBanue /lesopa:

«Ilepex oM 1esoro  psiga  npobseM, KOTO-
pble YTOTOBWJIO HaM Oyjyliiee, YeJl0OBEYECTBO B CBOEM
CTPEMJIEHUH K HjleaJaM MEPa, CBOOOBI U COIUAIBHOM
CIIPABEJIMBOCTU PacCMaTpUBaeT 0Opa3oBaHUE KaK He-
06xXouMbIil HHCTPYMEHT. B 3aksouenun xk pabore Ko-
MUCCHUST TOJYEPKUBAET BaKHEHUIIYI0 POJb, KOTOPYIO
obpasoBaHye UrpaeT B Pa3BUTUU OTAEIbHON JTMYHOCTH
u Bcero obmecTBa. KoMmuccenst paccmarpuaer o0pasosa-
HUe He B KauecTBe IIaHALleW MU BOJIeOHOro 3aK/IMHa-
HUsI, OTKPBIBAIOIIETO JIBEPU B UJICAJIbHBIN MUP, HO B Ka-
YecTBE OJIHOTO M3 TJIABHBIX MHCTPYMEHTOB BOCITUTAHUS
6oJiee ryOOKON ¥ TapMOHMYHOI JIMYHOCTH, GJarogapst
4eMy MBI CMOJKEM TOOEUTh OEHOCTD, COIMATbHOE OT-
YyIK/IEHIEe, HEBEKECTBO, YTHETEHNE M BOWHBI» |5, p. 239].

Kak ciemyer w3 3T0il 1mTarel, o6pasoBaHuEe Kak
CPEZICTBO JIOCTVKEHUS TAaPMOHWYHBIX (DOPM pPa3BUTHUSA
YeJI0BEKa He CBOAUTCS K OIMHUCAHUIO CIOCOOOB «Imode-
JIMTh OEIHOCTD, COLUAIBHOE OTYYIKIEeHUe, HEBEKECTBO,
yrHeTeHue 1 BONHbBI». BO3MOKHO, 3TO He CIy4YaitHo, Mo-
CKOJIBKY IOZ00HYIO 3a1a4y HEBO3MOKHO PELINTh TOJbKO
OJTHUMU CJIOBAMHU.

Ha camom e jejie moguTudecKue TeHIeHIuI B 00-
Pa3soBaHUU TIPUBEJIU K TIO/IaBJIEHUIO CAMOCO3HAHUS CO-
BPEMEHHBIX HIKOJIbHUKOB. J[eTeil FOTOBAT K TOMY, 4YTO0BI
craTh 00bEKTaMU 9KCILIyaTallii Ha paboueM MecTe, U K
TOMY, UTO TPY/I TIepecTas ObITh ISt HUX TIPOCTO TIPABOM.

Boimensiosxkentoe yOexaaeT Hac B TOM, 4YTO B
Halll THU KyJbTYPHO-UCTOPUYECKAS TICUXOJIOTUS TI0-
MPEKHEMY UTPAET BaKHYIO POJIb B OpraHUsanuu yued-
HOTO TIPOTIeCCa W B TIOATOTOBKE MOJIOBIX TI€Iarormye-
CKUX KaJ[POB.

Opnako Hamt JOKIa He OyIeT IMOJHBIM, eCJIM MbI He
VIIOMSIHEM ellle OAHy mpobiemy, oburyio aus JaBbiosa
n Beirorckoro.

Buzienue HOBOI KOHIEMIMKM 00pa30BaHUsS OMMPAET-
sl He TOJIbKO HAa KOTHUTUBHYIO (QYHKI[IIO BOOOPasKeHNs,
HO TaK’Ke Ha Co3/laHie HOBBIX (hOpM 0OYUEHUsT — MMEF0-
MTUX TPAKTUYECKYIO OPUEHTAIINIO, KOTOPbIE HYKIAI0TCS
B TIOAPOOHOM U3YUYEeHUH U OlleHKe. MbI, BHE BCSIKOTO CO-
MHEHUS, TIOMHUM O TOM, 4TO Jiig Bwirorckoro [23] Bo-
obpaskeHue U TBOPUECTBO HEOTETUMBI OT OGBIYHOTO TI0-
BCeHEBHOTO OMbITa. COIUATBHBIN ONBIT HE MEPEIAETCS
B 3aKOHUYeHHOU (hopme [3; 7] Kak HEKOe TeOpeTHYecKoe
3HaHue. IT0 00bSICHSIET, [I0YEMY B HallleM YHUBEPCUTETE
Jla Canmenia nmpuMeHeHne METOIOJOTMYECKUX MTO/IXO0-
JIOB B OMITMPUYECKUX UCCIIEIOBAHUSAX UMEET HACTOJIbKO
BA)KHOE 3HAYEHMUE TIPU TIOJTOTOBKE MOJIOJIBIX TIE/IaTOTOB.

JIroOble HOBIIIECTBA B cucTeMe 00pa3oBaHUs TPEOYIOT
He MUGOJIOTHH, a 3HAHWST KOHKPETHBIX Peanil U OBJia-
JEHUST METOMOJIOTUIECKUME TTOXOIaMU  JIJIST  OIIEHKH
u3MeHeHWT B 0OpasoBaTeIbHOM Iporiecce. BHeapeHue
JIBOMTHOUM YHUBEPCUTETCKON IIPOTPAMMBI JIJIST TIOJTyYeHUS
JIBOMHOU CTETIeHU MaTUCTPa B BUZIE COBMECTHBIX KYJIb-
TYPHO-UCTOPUUYECKUX MCCJeJ0BaHUN yHUBepcuTeTa Jla
Carnmenna B Pume u MITIITY B MockBe gaBiigercd g
BCEX HAC KaK aKTUBHBIX YYACTHHUKOB 3TOTO TPOIlEcca
MOTIBITKOM CO3/IaTh CPely, KOTOPasi OTKPbIBAET BO3MOXK-
HOCTb IS TI0J1y4YeHus oOpasoBaHust O1arogaps AByCTO-
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POHHEMY OOMEHY COBMECTHBIM COIMATBHBIM OTBITOM Ha
YPOBHE YHUBEPCUTETOB.

ITa mMporpaMMa OTBEYaeT MOTPeOHOCTIM COBpe-
MEHHOU MPaKTuKH, npuMensiemoil B Poccum ams mno-
BBIIECHUST KBaJTU(UKAIMKE TIperojasareaeii, a 6omiee
KOHKDETHO — OHa CJYKUT IeJIM PAa3BUTUS NIKOJIBI
KaK HOBOTO THIIA 00Pa30BaTEIHbHOTO YUPEKICHIS ISt
poccuiickoro HacejseHus. PaspaboTka u BHeapeHUe
MPOTPAMMBI IJI MOJIOJIBIX YYMTeJel U MeIaroroB —
9TO OAUH U3 CIIOCOO0B ABUKeHUs K pedopme 00paso-
BaHUsI B COOTBETCTBUM C TMOTPEOHOCTSIMU COBPEMEH-
Horo o6mectsa [15].
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ITpoekT HOBOII IMIKOJIbI ObLI MOAPOOHO ONKMCAH He-
KOTOpBIMU coTpyaHuKamu 1ipod. [laBeioBa. Yike He-
CKOJIBKO JIET Hajl 9TUM IIPOEKTOM paboTaer TpyIia
CIIENMAINCTOB W HMCCaeoBaHUI KoJstekTuBa B.B. [la-
BBIZIOBA, B YKcjie KOTOpbiX cam pektop MITIITY mpod.
B.B. Py6mos, B.A. T'ypysxamos 1 A.A. Maprozuc, a Tak-
JKe CIIeLUANCTDI, JOLEHTDI U 9KCIIEPThI B 061acTu o6pa-
3oBaTesbHOM nicuxosorur MITITTY [11—13].

ITO WHUIMATHBA MOAYEPKUBAET BBICOKYIO IEHHOCTD
KYJITYPHO-UCTOPHUYECKOM TICUXOJIOTUH JIJIS COBPEMEHHBIX
TIe/IATOTOB, TTO3BOJISIST UM JTyUIIle TIOHSITh HY K/IbI COBPEMEH-
HOTO MUPA Pajiy HOCTPOEHHsI HALIETO OOIIEro OyIyLIero.
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The pillar of education is trust in youth

P. Lucisano®,
Sapienza University of Rome, Rome, Italy,
pietro.lucisano@gmail.com

Moving from a critical consideration of the politics of the European Commission concerning instruction
in the last 20 years, the presentation highlights the contradictions in interpreting the value of education.
Due to the prevailing interest of the financial ideologues stressing competition, Delors as Head of the Euro-
pean Union tried to draw the attention of economists toward the field of education, stressing the relevance
of education for economic competition. Later on, as head of UNESCO Committee for Education, he tried
to bring the attention back on the true value of education, but the damage was done. Curiously, in the
UNESCO book, he used as mainframe the famous La Fontaine/Aesop’s fable (n. XLII) about the Farmer
and his sons, emphasizing the need to better listen to the youngsters and to educate them to the values
and social meaning of non-alienated work. However, the fable implies a pedagogical contradiction, because
education requires trust and not escamotage. The deep anti-pedagogical result was to allow economists to
think about education as just as a way to improve human capital.

Keywords: Competition vs cooperation, work, social values, anti-pedagogical results, misunderstanding.

OcHoBa 00pa3oBaHHs — JJOBEPHE MOJIOIEKH

I1. JIyuucasno,
Pumcknii ynusepcuter Jla Canmenna, Pum, Utanus,
pietro.lucisano@gmail.com

Vcxo/st U3 KpUTHYECKOTO OCMBICJIEHUS TIOJUTUKY EBpoIeiicKoii koMuccuu B oTHOIEHUN 06pa3o-
BaHus, TIPOBOJMMOI B TeueHWe MOCAeHUX JBYX JECATUIETHI, aKIeHTUPYIOTCS ITPOTHBOPEUNs B T10-
HUMaHUU [IeHHOCTH 06pa3oBanusi. B ¢Bsi3u ¢ pacTylieil posibio GUHAHCOBBIX UIEOJIOTOB, YACISIONIX
OCHOBHOE BHUMaHNe BoIIpocaM KoHKypeHIHH, JK. /lerop kak riaBa EBporelickoit KOMUCCHH HOTIBITAI-
cs1 IPUBJIEYh BHUMAHIE H9KOHOMUCTOB K T1pobeMaM 06pa3oBaHusl, HOMYEPKUBAsT €r0 aKTyaJlbHOCTD B
YCJIOBUSIX 9KOHOMUYECKOIT KOHKYpeHuu. B kauectse raasel komurera KOHECKO o o6pasoBanuio on
CTPEMUJICS] HATIOMHUTH 00 MCTUHHOI IIeHHOCTH 06Pa30BaHusl, IIYCTh Jaske U C HEKOTOPBIM OTI03/IaHUEM.
B ony6aukosannoii oz srugoii IOHECKO pa6ote [lenop ocobo noguepkuBas HeoOX0AMMOCTh 60-
Jiee BHUMATEJbHOTO OTHOIICHMSI K MOJIOIE)KU U IPUBUTUST M TOHUMAHUSI IIEHHOCTH U 0O1IeCTBEHHOTO
3HaueHUs npocToro TpyzAa. [Ipu aToM TOIBKO JOMyleHHBIE Cepbe3Hble MefarorniecKue IPoCcYeTh 3a-
CTABJISIIOT 9KOHOMUCTOB 3a/lyMaThcst 00 00pa3oBaHUU Kak 0 CII0co0e HMHBECTUPOBAHMSI B Y€JTOBEYECKHUIT
KaruTasl.

Knrouesvte cnosa: KOHKYpEHIUA, COTPYAHUYECTBO, TPyAOBasd AEATE/IbHOCTD, O6LL[6CTB6HIIBI€ IEHHO-
CTH, Tle/larorn4eCKue NpocyeTbl, OTCYyTCTBUE TIOHUMaHUI.
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20 years have passed since Jacques Delors headed
the UNESCO Commission aimed to outline the policies
supporting education in the coming millennium.

In January 1995 Delors ended his third term as Presi-
dent of the European Commission and became chair of
the UNESCO International Commission on Education
for the Twenty-first Century. In his new role, Delors
fully committed to the preparation, together with the
other members of the Committee, of a very interesting
document, rich of extensive evaluations, and entirely
directed to describe the fundamental role of education
for the future of society, under the title L’éducation: un
Tresor est caché dedan.

“In confronting the many challenges that the future
holds in store, humankind sees in education an indis-
pensable asset in its attempt to attain the ideals of peace,
freedom and social justice. As it concludes its work, the
Commission affirms its belief that education has a funda-
mental role to play in personal and social development.
The Commission does not see education as a miracle
cure or a magic formula opening the door to a world in
which all ideals will be attained, but as one of the princi-
pal means available to foster a deeper and more harmoni-
ous form of human development and thereby to reduce
poverty, exclusion, ignorance, oppression and war”.

The document identifies four main pillars of the
learning process:

learning to know

learning to do

learning to live together

and learning to be.

In the following years, this document has been a con-
stant reference for the European institutions and, nev-
ertheless, among the goals that have not been achieved
in Europe, those related to the educational system have
achieved a prominent place. It is clear that, of the four
basic principles that Delors had stated, only two really
interested politicians: learning to know and learning to
do, goals whose purpose was essentially to increase hu-
man capital.

The partial failure of the UNESCO paper has deep
roots, which lie in the genesis of the document and in the
author’s previous work.

Delors is best remembered for his White Paper on
growth, competitiveness, and employment, published in
1993. In this paper, he places great emphasis on training
and education, issues that are of interest to him, due to
his personal and political training. But Delors makes a
real attempt to convince decision makers of the impor-
tance of education, and he does so by using the theme
of the meaning of education for competitiveness, so that
the word competitiveness is found in the White Paper
many, many times, while the word cooperation is used
very sparingly. Actually, the word competitiveness ap-
pears in the White Paper 129 times and the word co-
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operation only 58, whereas in the UNESCO report on
education competitiveness occurs only 17 times and co-
operation 80 times.

Delors’s error was shared by many, and in the nine-
ties, we, as educators, struggled to persuade politicians
and economists that there was a treasure to enhance
in education. To convince them, we adopted their lan-
guage, we accepted that young people would have been
considered as human capital, we adopted the concept of
flexibility, which translated into availability to accept
anything, to abandon any safety and health at work: hu-
man capital is a treasure, that must be captured by any
means. Delors, on his side, heavily uses this expression
starting from the title, as we have already mentioned
(L’éducation: un Tresor est caché dedan — Learning: the
treasure within) and ending his report with reference to
the fable La Fontaine about the Treasure in the field.

This fable is a classic, Aesop (Esopo) being, in our
culture, among the first storytellers. A father is dying,
he calls his sons and tells them that there is a treasure in
the vineyard; so, after the father’s death, the sons go to
the field, take a plow and dig through their own ground.
They do not find the treasure, but the harvest for the
next season is rich and so they discover that work is a
treasure itself.

Like this father, Delors tries to convince that the
field of education can provide a treasure-trove of com-
petitiveness for the European economy.

The fable of Aesop, however, can be considered as
anti-pedagogical, due to merits and method; and results
and morals, among other things, constitute a forced in-
terpretation. Consider the details: the father dying real-
izes that he could not, in any way, encourage his sons to
develop true love for work and for the land, which were
important values for him that he wanted to teach them.
Thus, given that there is no direct reference to the de-
sired result, he decides to try with deception. We can
reasonably guess that the father doesn’t trust his sons.
He has probably spoiled them and he believes them to be
greedy. Therefore, he tells them that he hid the treasure
in the vineyard. After the death of their father, the sons
immediately started their treasure hunt. Now, it is not
difficult to imagine that these greedy, scarcely judicious
sons began to dig throughout the land and also destroyed
the grapevine. Obviously, the search for a treasure and
their contempt for cultivation, for work, brought them
to dig everywhere, wasting the grapevines, and nothing
makes us believe that, after wasting them, disappointed
for not having found any treasure, they would replant
and cultivate them. Without work, no grapevine can au-
tomatically grow any fruit.

The reasonable effect, therefore, is not the moral of
this story, but what we’ve seen, as economists, bank-
ers and politicians began to toss into the air the field
of education, searching for the treasure: human capital,

T A farmer being about to die and wanting his sons be accustomed to practical agriculture, called them to him and said: «Guys, a treasure is
hidden in one of the vineyards.» They, after his death, took a plow and dig through their own ground. The treasure was not found there, but the
vineyard gave them a lot of product. History shows that the work is a treasure for mankind (Aesop’s Fables XLIT).
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without any work culture and without any love for the
vineyard. So it is true that the vineyard was hoed over
time and the cultivations that made our country one
of the wealthiest and most educated in the world were
eradicated. Perhaps we lack work culture, perhaps these
spoiled guys thought that the hoard can be achieved
without work, like in the stock market. The outcome,
however, was devastating.

From a pedagogical point of view, the father made a
lot of mistakes. Of course, he failed to educate his chil-
dren; he probably spoiled them, allowing them to grow
without work, without love for land and vineyards. They
have grown so stupid to believe that the buried treasure
could solve all their problems, and would enable them to
live a happy life without having to work. At his death,
the father feels that the only thing to do for the benefit of
sons is to spoof them with the revelation of the treasures
in the field. He obviously does not trust them and be-
lieves that if he spoke differently he would not be heard.
The guys also feel the scorn of their father. Difficult to
rebuild trust, when this perverse scheme is activated.
We only know that the expectations of educators affect
their students.

Now it’s hard to believe that cheating is a good train-
ing practice, although, recently, we had the Minister of
Education, former Rector of the Polytechnic, which glo-
rified the “carrot and stick” approach.

The first priority of education is trust. Secondly, the
teacher should work together with the learners, and
should not think at their place; the learner’s autonomy
of judgment, in fact, is not only the ultimate goal of edu-
cation, but also the only means by which this goal can be
achieved. All studies on learning confirm that the learner
is the protagonist of learning? [ 2].

In addition, cheating for a good purpose is not ac-
ceptable as a means, since means and ends represent a
continuum and must be consistent.

Delors, unlike the father of the fable, didn’t die, and
after 1993, began to cope with the problems of the Eu-

20 ner naszan JKak Jleaop (Jacques Delors) Bosria-
st Komuccnio FOHECKO, nocraBus cebe 1es1bio pas-
paborarh MpOrpaMMbl MOANEPKKU 06pPasOBaHUsI B TPsi-
IYIIEM THICSTYEJIETHH.

B sBape 1995 ., miociie 3aBepiieHusi TPETHEro CPOKa
nostHOMOun# /[esiopa Ha mocty EBporieiickoii komuccumu,
on Bo3riasua Mexaynapoanyio komuccnio IOHECKO
1o obpasosanuio s XXI B. Ha cBoeil HOBO 10/IKHO-
cru Jlenop MOJHOCTBIO TIOCBITUI ce0sT TTOJTOTOBKE O]1-
HOTO OYeHb WHTEPECHOTO IOKYMEHTA, B COTPYHIUECTBE
C IPyTUMU YjieHaM#u KomuTeTa. /JoKyMeHT, o3aryiaBJieH-
Hbiil «I’éducation: un Trésor est caché dedans» («O6pa-

Jyuucano II. Ocnosa obpasosanus — dosepue moso0exncu

ropean Union without a soul, only interested in the
Treasury and the greed of banks seeking to create wealth
without work.

The UNESCO document tried to remedy, but, as you
know, closing the door of the stables after the horse is
gone, to cite an agricultural metaphors, is hardly effec-
tive at all. Thus, young professionals and adults talk a
lot, especially in recent years, about how to succeed in
life: to compete, compete, compete and try to win by any
means. What is done less often is to listen to the young.
We can observe that very often, in conversations about
young people, their limitations and their shortcomings
are emphasized. There is a willingness to list everything
that they do not know and do not know how to do. We
worry a lot less about what they think and what they are.
Another common place: to compare them with young
people from other times. Our deformed memory from
the past describes young people as possessing abilities
and attention that today’s youngsters do not have. Thus,
young people grow with the burden of lack of respect.
And yet, as we have seen, also thanks to their families
and schools, they reach the age of choices full of good
principles, but they also seem to know how these prin-
ciples come into conflict with the peculiarities of the so-
ciety, to which they must conform. A similar treatment
is reserved to educational institutions, heavily impacted
by lack of resources, lack of confidence and legitimiza-
tion. Here the game becomes more complex, as school
and university are constantly assigned new tasks with-
out attribution of the resources required to implement
them, and then they are carefully evaluated based on
their default. All mistakes depend on teachers and young
people, while the recipes by specialists tell us how things
should be done in the right way. A great educator, Sir
Robert Baden-Powell, the founder of the scouting move-
ment, responded to those who asked him the secret of
education: “Ask the boys”. We tried to do it, but just ask-
ing is not enough, we should ask with respect, listen and
act accordingly.

In Russian

3oBatHue: CKPBITOE COKPOBUIIE» ), COMEPKUT TIyOOKUI
aHa/IM3 U OIIMCAHUE BaKHeHIel poin 06pasoBaHus [t
GYIyIHX TIOKOJIEHUTA.

«Ilepex mumoM  1esoro  psza  mpobaeM,  KOTo-
pble YTOTOBMJIO HaM Oyjyliiee, 4elI0BEYeCTBO B CBOEM
CTPEMJICHUW K WJealaM MUpPa, CBOOOIBI U COIMATHHOMN
CTIPaBETUBOCTH paccMaTpuBaeT oOpa3oBaHue Kak He-
06X0IMMBIHT MHCTpYyMeHT. B 3akiiouernn k pabore Ko-
MHCCHSI TOTYEPKUBAET BAXKHEHIIYIO POJIb, KOTOPYIO
obpasoBaHue UrPaeT B PasBUTUU OTAETbHOU JIMIHOCTH
u Bcero obuecTsa. Komucens pacemarpusaer oO6pasosa-
HUe HE B KQUECTBE MaHAIleW WU BOJIIEOHOTO 3aK/IMHA-

2 In his paper Delors [2], taking stock of 15 years after the UNESCO report, finally protests against the dominant economic ideology: «the
last catastrophe, which T want to mention, is the dominant economic ideology that leaves everything to be decided by the market. We saw it in
the years 2000. And it is very convenient for politicians, as it exempts them from responsibility, because the final arbiter is the market. It gives
judgment and imposes penalties. People talk a lot about the banking crisis, but it is an ideology of that time, which should be criticized along with
the rule of finance. This is the reason of the terrible crisis that we have” [2, p. 239].
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HUSsI, OTKPBIBAIOIIETO JIBEPU B UJICAJIbHBIH MUP, HO B Ka-
YecTBE OJIHOTO U3 TJIABHBIX MHCTPYMEHTOB BOCITUTAHUS
6osiee TryOOKOI M TADMOHUYHON JIMYHOCTH, OJaromapst
yeMy MbI CMOKEM MOOeAUTh OETHOCTD, COIUATBHOE OT-
Yy>K/IeHIe, HeBeKeCTBO, YTHeTeHIe 1 BOWHBI» [ 1].

B nmokymente mepednciieHbl KpaeyroJibHble KaMHHU
006pa3oBaTeSHHOTO MPOIECCa:

* T0JIydeHUe 3HAHU;

* TI0JIyYeHWe TPAaKTHUECKUX HAaBBIKOB;

* pa3BUTHE HABBIKOB COTPYIHUYECTBA,

* OBJIAJIEHNE YMEHWEM SKHUTb.

B nocnenyromue rogpl Ha 3TOT JOKYMEHT HEOIHO-
KPaTHO CCBLIAJUCH PAa3MYHbIe €BPOTECKUEe UHCTUTY-
THI; OJIHAKO IOCTaBJIEHHbIE B HEM 3aaul 00pasoBaHus
BO3IJIABJISIOT CIIMCOK IIPOOJIEM, 10 CUX ITOP HE PELIEHHBIX
Ha eBPOITeICKOM TTpocTpaHcTBe. TOMBKO /1Ba U3 YETHIPEX
OCHOBHBIX TPHHIUIIOB, KOTOPbIe OBLIA CHOPMYIIIPO-
Banbl J[e0poM, peasbHO 3aMHTEPECOBATH MOJUTHKOB:
[oJIydeHre 3HAHUN U TOJTydeHre TIPAKTUIEeCKUX HABBI-
KOB, OCKOJIBKY OHU TIPEJCTABJISIIOT COO0N MHBECTHITUN
B U€JIOBEYECKUX KaIUTaJl.

Yacruunetii weycrex jgoknaga IOHECKO wumeer
riay6okue KopHHU, Gepyline Hayaao Kak B UCTOPUH CO3-
JIAHUST ATOTO IOKYMEHTA, TaK U B TIPEbIAYIIEN JAesITe/b-
HOCTH €ro aBTopa.

[lenop B ocHOBHOM 3anioMHUIICS cBOel «bBemoit kHu-
roii», IOCBSIIIEHHON Mpo6jieMaM 9KOHOMHYECKOTO Po-
€Ta, TIOBBIIEHNsT KOHKYPEHTOCIIOCOOHOCTH U paciiipe-
HUST 3aHSATOCTH, KOTOpast Oblia onyb koBara B 1993 r.
B arom moksaze oH yzaesusi OrpoMHOE BHUMAHUE TIPO-
GsieMam 06pa3oBaHUsT, KOTOPbIe HHTEpecoBau Jleopa B
CHUJTy €r0 JINYHOTO U TIOJIMTUIECKOTO ombita. /lesop cue-
JIaJI peasibHYIO HOIBITKY YOeIUTh CUIbHBIX MUPa CEro B
BaKHOCTH 00pasoBaHus, U OH HOOMICSA CBOEH IIeJIH,
CCHLIASACHh Ha 3HaYeHne 0OPasOBAHUS [JIs MOBBIIIEHIII
KOHKYpeHTOCIocoOHoCTH. CII0BO «KOHKYPEHTOCIOCO0-
HOCTb» MCIIOJIb3yeTcs B «besioil KHure»> MHOTOKPATHO,
B TO BPEMSI KaK CJIOBO «COTPYZIHUYECTBO> BCTPEUAETCSI
B Hell HaMHOro peske. Tak, CI0BO «KOHKYPEHTOCIOCO6-
HOCTb» purypupyet B «besoit kaure» 129 pas, a cioBo
«COTPYIHUYECTBO> — TOJBKO 38 pa3, XOTs B OKJIaje
IOHECKO 10 Bompocam 06pa3oBaHUsI CJIOBO «KOHKY-
PEHTOCIIOCOOHOCTh> MOKHO BCTPETUTH TOJIBKO 17 pas, a
CJIOBO «COTPYAHUYECTBO» — 11eibix 80 pas.

Muorue nosropuau omubky /lenopa, u 8 1990-e rr.
MBI, TIeJ[arOrt, IbITAINCH YOeIUTh IIOJIUTUKOB U 9KOHO-
MHUCTOB B TOM, KaKyIO BBICOYAHIIYIO TIEHHOCTb HECET B
cebe o6paszoBanue. I 9THX IeJeil Mbl HCIIOJIb30BAII
WX JKe SI3BIK; Mbl COTJIACUJTCH HAa3bIBATh MOJIOJIEKD «ue-
JIOBEYECKHMM KaIUTAJIOM»; MbI TIPHHSIN UIEI0 THOKOCTH,
CMBICJI KOTOPOIl 3aKJI0YaeTCsi B TOTOBHOCTH TIPUHSITH
YTO YrofHO, mpeHeOperas TpeboBaHUAMEI (E30MaCHO-
CTH ¥ OXPaHBbI TPY/A: «UeJOBEYECKUIT KAUTAT» — 3TO
COKPOBHIIE, KOTOPOE CJIEAYET 3aXBaTHTh JIOO0I 1IEHOI.
Jlestop MUpPOKO UCHOJIB3YET ITO BHIPAYKEHUE, HAUNHAS C
3arojioBka cBoeil paborbl «O6pasosanue: CKpbITOE CO-

KPOBHUILE> U 3aKaHYMBasi OTChLIKON K GacHe JladoHTeHa
0 «COKPBITOM B TIOJIE KJIAJIE».

Ira GacHs — KJacCHYecKoe IPOU3BeleHre J3011a,
OJIHOTO M3 OCHOBHBIX GaCHOTIMCIIEB B HaIllEH Ky IbTYPHOI
rpaguimn. OTel nepej CMepThio 103Bal cebe ChIHOBEI
U PacCKa3aJl UM O TOM, YTO 3apPbLJT KJIa/l B HACJIE/ICTBEH-
Holi 3emJe. [Tocsie cMepTH OTIIa CBIHOBbBST OTITPABUJINCDH B
oJie U Meperaxajin ero BIoJb 1 ronepek. Knax onu rak
¥ He HaIIJIN, 3aTO HA CJIEAYIONIHI TO/ ITOJIe TPUHECIO UM
JIBOIIHOM soxo/. Tak oTelr moKa3aa UM, 4To TPy U eCTh
HACTOATIMN KIamr'.

[Topo6uo oty u3 Gacuu [enop nbitaercs yoeauTb
JPYIUX B TOM, YTO Ha HUBe 00Pa30BaHUs CIIEAYET UCKATh
COKPOBHIIE, KOTOPOE CTAHET 3aJI0TOM TIOBBIIIEHUs] KOH-
KYPEHTOCIHOCOOHOCTH €BPOIIEHCKON 9KOHOMUKH.

ITpu sTOM GacHi0 D30Ma CJELyeT paccMaTPUBATh B
KavyecTBe OTPUIIATENBHOTO MeAarornyecKoro ombiTa Kak
[0 CYTH, TaK U C TOYKHU 3PEHUST CIIOCOOOB JTOCTUKEHIISI
1IeJIU: U Pe3YJIbTAT, 1 MOPaJib, IOMUMO IIPOYETO, UMEIOT
JIOBOJIBHO HATSIHYTYIO TPakTOBKY. /[aBaliTe Biaymaemcs:
OTeIl, HAXO/SICh TIPU CMEPTH, TIOHUMAET, YTO TaK U He
CMOT IIPUBUTDH CBOUM CHIHOBBSIM UCKPEHHIOIO JI060Bb K
TPYAY M K 3eMJie — BaJKHBIM JIJIsT HETO TIEHHOCTSIM, KO-
TOpbIE OH JKEeJIaeT MepeaaTh CBOUM JieTsiM. [loaTomy, He
BUJIS APYTUX CIIOCOOOB 100MTHCS CBOEH 1IeJIH, OH PelaeT
npuberHyTh K o6Many. Mbl IMeeM Bce OCHOBaHMS IIPEe/-
MTOJIOKHUTh, UTO OTEIL HE JI0BEPSIET CBOUM ChIHOBBSIM. B0o3-
MO’KHO, OH MX M30a/J0Bal U CYUTAET UX anyHbIMu. [103-
TOMY OH U CKa3aJl UM, UTO 3aPBLJI KJIa]] TTO]] BAHOTPAHOM
so3oit. Ilocse cMepTu OTIIa CHIHOBBST HEMEIJIEHHO OT-
MPaBUJIMCh HAa MOUCKK KJiaja. HeTpyaHO 1Ipe/CcTaBUTh,
YTO 5T aJIYHbIe U HelaJIeKUe JIIO/IU TIEPEKOTIANIN 3EMJTIO,
MIPU 3TOM YHUYTOKUB Bce TOcaaKu. BriosHe oueBHIHO,
YTO B MOMCKAX KJa/a, TPH MOJHOM PAaBHOIYIIUU K 3€M-
JIJIEJINIO ¥ K TPYAY BooOIIE, OHK MEePEKOIaIN BCe TOoJIE,
PasopUIIM BUHOTPAHUK, U HET HUKAKUX OCHOBAHUI T10-
JlaraTh, 4TO TIOCJIE 3TOTO OHM, Pa3/0CaI0OBAHHbIE CBOEH
HeyIaueil, CHOBA TIOCAIMIIN JIO3Y W BO3IEJIBIBAJIU TIOJIE.
Ho 6e3 tpyna, cam 1o cebe, BUHOTPaJL He BHIPACTET.

[ToaTomy mocturHyThIli ahdeKT panrex OT MOpasn
9TON GacHU: Mbl MOTJIM HabJII0AATh, KAK YKOHOMUCTBI,
GaHKMPbI U I[OJUTUKUA [PUHIIUCH [IPEBO3HOCUTH 0
HebGec 1EHHOCTh 00pa3oBaHUs, IBITASCh OTHICKATh CO-
KPOBHIIE — YeJIOBEUeCKUH KarurTaj, Ho 6e3 KaKoH-1160
KYJIbTYPBI TPyia U €3 JII0OBY K BO3/IE/IBIBAEMOMY OJIIO.
HeyauButesbHO, 4TO CO BpEMEHEM JI03a 3aYaxJia, a Co-
3UaTeNbHbIH TPyh, Ojarogaps KOTOPOMY Hallla CTpa-
Ha CcTajla OJHOI M3 caMbIX OOTAThIX M IIPOCBEIIEHHBIX B
Mupe, ObLI IOJHOCThIO MCKOPEHEH. BeposaTHO, HaM He-
JI0CTaeT MMEHHO 9TOM KyJIbTYDPbI; BEPOATHO, 0OMaHy Thie
JIeTH PEIUIIN, 4TO MOKHO pasborarersb 6e3 0coboro Tpy-
1a, kak Ha GoHpoBoil OGupsxke. IlocaencTBus okasanuch
VAPYYarOIUMH.

C 1negarornyeckoil TOYKM 3PEHUsT OTEI] COBEPIIUII
1LeJIblii psaj; omuboK. BesycnoBHo, OH He CMOT I0CTOIHO
BOCIIUTATh CBOMX JeTeil; BO3MOKHO, OH MX M36ajIoBall,

! KpecTbsTHIH cOGPAJICST yMIPATh U XOTEJ OCTABUTH CBOMX CBIHOBEH XOPOINMHI 3eMreebiiaMi. OH CO3BAJ UX 1 CKasasr: «/{eTKH, 0/ 0HOi
BUHOTPA/IHOM JIO30H Y MeHsI 3aKonaH KJaj». Kak ToJIbKo OH yMep, CBIHOBbsI CXBATUJIN 3aCTYIIbI U JIONATHI U IIEPEKOIAIN Bech yyacTok. Kiama onn
He HAIIJIU, 3aTO TePEeKOMaHHbI BUHOTPAIHUK TPUHEC UM YPOsKail BO MHOTO pa3 6osrbinwii. Tpya — ato kira s mozeii (bacun d3oma, XLIT).




Lucisano P. The pillar of education is trust in youth

[O3BOJIUB UM PACTH B IIPA3IHOCTH, 6€3 JII0OBU K 3eMJIe 1
K BUHOTPaJIHOM J103e. OHU BBIPOCIU HACTOJBKO TJIYTIbI-
MU, 4TO IOBEPUJIH, OYATO KJIaJ PELIUT BCE UX MPOOIeMbI
U TI03BOJIUT 6e36€eIHO TIPOKKUTD KU3Hb Oe3 He0OX0ANMO-
CTH TpyAuUThCs. [lepen cMepThIo OTEIl OCO3HAI, UTO €My
He OCTaeTcsl HUYero APYroro, Kak OoOMaHyTh ChIHOBEil
paju ux ke Gjara, pacckasaB O 3apbITOM Ha MOJie KJia-
ne. Ckopee Bcero, OH He BEPUT B HUX U OMACACTCH, UTO K
JIPYTUM €0 CJIOBaM OHU TIPOCTO He mpucaymaTcst. Col-
HOBbSI, CO CBOEIi CTOPOHBI, C NPeHebpesKeHeM OTHOCIT-
cs1 K oTIty. TpyZHO BOCCTaHOBUTD JIOBEPHE, BHIPBABIITHICDH
13 3TOT0 MOPOYHOTro Kpyra. QO4eBUIHO JIUIITH TO, YTO Ha-
MePEeHUsI MeIar0roB OTPAXKAIOTCS HA UX BOCITUTAHHUKAX.

Ceifuac TpyHO TIOBEPUTH B TO, UTO BOCITUTAHUE MO-
sKeT OBbITh MOCTPOeHO Ha oOMaHe. OHAKO HEJABHO MbI
UMeJT BO3MOKHOCTD HaO/II0aTh, Kak MUHHCTD 06paso-
BaHUs, OBIBIINI pekTop TTOMUTEXHUUECKOTO HHCTUTYTA,
MIPEBO3HOCUIT TTOJIXO/T «KHYTa U TIPSHUKA>.

['maBHOE B BoctmTannm — 3to noBepue. Ha BTopom
MecTe — 00513aTesIbHOE COTPYAHUYECTBO YUUTES C yUe-
HUKaMHU, TIPYA 9TOM YUUTEh HE OJIKEH IyMaTh 32 CBOUX
YUEHHMKOB; (PaKTUUECKH, CIIOCOOHOCTh YYeHUKa K CaMO-
CTOSITEJTBHOMY CYSKJIEHWIO — 3TO HE TOJHKO KOHEUHast
1eab 06pasoBaHUs, HO TaKKe ONUH U3 CIOCOGOB [0-
CTW)KEeHUs 9TOH 1iesin. Bee uccnenoBanus, mOCBsIEH-
HBIE BOIIpOCaM 00pasoBaHUs, CIIyKaT MOATBEPKACHUEM
TOMY, YTO UMEHHO YYEHUK SIBJISIETCS KJIIOYeBOW (pury-
poii o6pasoBaTesbHOTO mporecca’ [2].

Hakownerr, oOMan pajgu goctuskenust 6aroi nesu ab-
COJIIOTHO HETIPHeMJIEM, TTOCKOJIbKY CPENCTBA U TIeJib He-
Pa3pPBIBHO CBSI3aHBI JIPYT C APYTOM U 00PasyioT eAuHBII
KOHTHHYYM.

B orimmume ot otuma us Gacuu [leop He ymep, a ¢
1993 r. B3siicst 3a perenue pobiiem EBporeiickoro co-
1033, XOTA U 0e3 0c000ro BOOLYIIEBICHHS, N€HCTBYS B
unTepecax MunucreperBa GUHAHCOB U aUHBIX OAHKU-
POB, JKeJaouX pasborareTs 6e3 Tpyia.

[oxyment IOHECKO cranm momnbsITKOl MCTIPaBUThH
CHUTYal[l0, OJHAKO BOCIOJIb3yeMcsl 00pasHbIM BbIpa-
JKeHUeM U3 00JIaCTH CEJIbCKOTO XO3sIiCTBA: TIO3HO 3a-
MUpaTh CTOWJIO, KOT/Ia JIOMAIh yCKakaga. B mocnennme
TO/IBI MOJIOZIBIE U B3POCJIbIe CHEeIMaJNCThl MHOTO Pac-
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Jyuucano II. Ocnosa obpasosanus — dosepue moso0exncu

CYKIAJTH O TOM, KaK JOOUTHCS ycrexa B JKU3HU: HYKHO
COPEBHOBATLCH, KOHKYPUPOBATh U IIBITATHCA OJepKaTh
noGexy m060i 1eHoit. ITpu 9TOM PEAKO CJIBIIIEH TOJIOC
caMoil mMouoztexk. Mbl wacto HabJsogaeM, Kak B pas-
TOBOpaxX O MOJIOJIEKU Ha MEPBOM MECTE YITOMWHAIOTCS
ux TPo6JIeMbl ¥ HeZOCTAaTKHU. TIPOCTeKUBAETCS SIBHOE
CTPEMJICHE TIEPEYNCAUTD BCE, YETO MOJIOJIbIE JIIOU He
3HAIOT U He yMeroT. [Ipu 9TOM MBI MaJIO0 03a60UYEHBI TEM,
0 YeM OHM JIyMalOT U YTO OHU COOOI TPECTABIAIOT.

Emte ona pacxoskad npakTuka — CpaBHUBATH MOJIO-
JIESKb € MOJIOJIBIMM JIIOIbMU JIPYTUX TIoKoseHni. Hammm
HCKa)KeHHbIe BOCIOMUHAHUA O IPOILJIOM PUCYIOT HAM
MOJIOZIBIX JTIO/IeH, HA/ICJIEHHBIX CIIOCOOHOCTSIME U BHHU-
MaHueM, KOTOPBIX JIMIIEHO COBPEMEHHOEe MOJIOJ0€e T10-
kosienue. 11 Mosoziexb BOCIIUTBIBAETCS 110/l THETOM He-
JocTaTka yBaskeHus. IIpu 9TOM, Kak MbI BUIUM, B TOM
qucJIe O/ BAUSHUEM CEMbU U TITKOJIBI, OHW BCTYMAIOT B
BO3PACT CO3HATEILHOTO BHIOOPA, OY/LyUH HCIIOJTHEHBI XO-
POIIUX TPUHIIUIIOB, OJIHAKO OHU CKOPEE BCETO HE 3HAIOT
0 TOM, UTO 3TH TIPUHIIUIIBI HE COTJIACYIOTCS ¢ TPeOOBaHU-
SIMU OOIECTBA, K KOTOPBIM OHU JOJIKHBI TPUCTIOCAOIH-
BaTbCS.

AHAOTUYHBINA TOAXOJ NPUMEHATCI U K 00paso-
BaTeJIbHBIM YUYPEXKACHUAM, KOTOPbIE CTAJKUBAIOTCI C
OCTPBIM HE/IOCTATKOM CPE/ICTB, OTCYTCTBUEM JIOBEPUS U
odurmaIbHOTO TPU3HAHUS. B aT0M cepe cuTyarms Ha-
MHOIO CJIOJKHEE, IIOCKOJIbKY Ilepejl IIKoJaMu U By3aMu
CTaBSITCS BCE HOBBIE 1 HOBBIE 3aauul Ge3 BbIJICJICHUST He-
0OXOIMMBIX CPEJCTB JIJIST UX JOCTUKEHUSI, TPH 9TOM X
paboTa MPUCTPACTHO OIIEHUBAETCS HA OCHOBAHUU BHISIB-
JIEHHBIX B HeHl HeZ0cTaTKoB. Bce mpocueTsl OTHOCAT Ha
CYUET Te/IATOTOB U MOJIOJIBIX JIIO/IEH, & CIIEITUATTUCTBI B 3TO
BpEMSI «BBINMHICHIBAIOT PEIENTHI» C YKA3aHUEM ITPABUJIb-
HBIX JIe1ICTBUIL.

Bemukuii nemaror cap Pobepr bBamen-Ilayain
(Robert Baden-Powell), ocHoBaresb ckayTckoro asu-
JKEHUS, TaK OTBEYAJ Ha BOIIPOC O CEKpeTe CBOEro Iesa-
rorugeckoro metoga: «Cripocure camux pebat!s. Vven-
HO 9TO MBI U IbITaeMcs cenarb. OaHako Majo 1IpocTo
CIIPOCHUTH — HYKHO 33/IaTh BOIIPOC C YBAsKEHUEM, BBICTY -
maTh cobeceHUKa U eiiCTBOBATh COOOPA3HO TTOMyUYeH-
HBIM OTBETaM.
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In the article was carried out a comparative analysis between two distinctive psychology schools: the cul-
tural-historical psychology of L.V. Vygotsky and the positive psychological school. Distinct are a number of
significant similarities between their basic ideas that are valuable both for the development of human knowl-
edge and for public practice. The authors have outlined and systematized the leading personal and intellectual
qualities of the famous psychologists who have created the most promising theories in the psychological science.
The category is highlighted as well as a small group of visionary psychologists who have identified the most
important problems of man and psychology and have offered the best quality solutions to these problems. These
are W. James, S. Freud, L. Vygotsky, E. Eriksson and A. Maslow; We've noticed that Vygotsky alone meets all
the criteria, as if the concept of insightful psychologists was modeled over his creative work and his personality.
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YeH Psijl CYIIECTBEHHBIX CXO/ICTB MX OCHOBOIOJIATAIONINX U/IEH, 3HAUNMBIX KaK JIJIST Pa3BUTHS TTO3HAHUS
0 YeJIOBeKe, Tak ¥ Jiist OOLIECTBEHHOM MPAKTUKU. ABTODPBI BBIZE/SIIOT U CUCTEMATUSUPYIOT BEAYIIE JINY-
HOCTHbBIE W MHTEJJIEKTyaJIbHbIe KAYeCTBA BbIIAIOMIUXCS MICUXOJIOTOB, CO3/IABIINX CaMble TePCIEKTUBHbBIE
TEOPHUH B IICUXOJIOTHYECKON HayKe. Pa3rpaHuumnBaeTcst KaTeropust «IIPO3OPJIUBBIN TICUXOJIOT> U BbIJIEJIsI-
eTcst HebOoJIbIast TPYIIIa TPO30PJIMBBIX TICHXOJIOTOB, YKA3aBIINX Ha BaskKHeIe mpobaeMbl YeloBeKa 1
HCUXOJIOTHH U TIPEIJIOKUBIIIX Harbolee KaueCTBEHHbIE PEHIEHUsT 9TUX TPOOJAeM. DTY IPYIIILY COCTABJISAIOT
B. Txxemce, 3. @peiin, JI. Beirorckuii, 3. dpukcon u A. Macjioy; npumedarebHbIM sIBJsieTcst (DaKT, 4TO
cpenu HUX eAnHCTBeHHO JI. BhIroTCKuil 0TBeUaeT Ha Bce KpuTepuu — OYATO KOHIIEIIUS O PO30PIUBBIX
MICUXO0JIOraxX CO3/1aHa 1o 0Opasily ero TBOPYECKOI JeATEbHOCTH 1 €r0 JIMYHOCTH.

Knrouesvie cnosa: CoroctaBUTETbHBII aHaJIn3, KYJbTYPHO-UCTOPUYECKaA IICUXOJIOTUA, IO3UTUBHAS

TICUXO0JIOTHA, TPO30OPJINBBIC TICUXOJIOTH.

Over the last 50 years (half a century) extremely
rarely appeared fresh, large and fundamental psy-
chological ideas from which can crystallize and distin-
guish a new psychological school or at least a tradition;
the only exception is the Positive Psychology of M.
Csikszentmihalyi and M. Seligman. The previous clear
separation of the numerous scientific schools in the
psychology, which distinguished the content, direction
and methodology of their scientific quests, is already
blurred, and from the powerful and influential scientif-
ic schools and trends of the past, now are standing only
the humanistic school (on E, Maslow and K. Rogers),
the epigenetic theory of E. Erikson, the genetic explan-
atory diagram for intellectual development of G. Piaget
and cultural-historical theory and school of L.S. Vy-
gotsky and his followers. The cognitive school does not
show any particular activity, and the rest of the schools
look more like some science museum exhibits than alive
and functioning communities, and only their individ-
ual ideas influence the minds and the mentality of the
contemporary psychologists researchers. Our position
and judgment is that the remains of the behaviorism
are transformed into the modern empirical psychologi-
cal tradition (manifested as a research mentality with
neopositive flavor and not as a specific content), and
this tradition overflows and buries the scientific jour-
nals with uniform research psychological confection
the results of which usually get forgotten even in the
next six months. This state of psychology without hesi-
tation again would be called a “crisis in psychology” if
the creators of that term K. Buhler and L.S. Vygotsky
were still among us.

And if the German psychologist K. Biihler, who iden-
tifies the inconsistent and contradictory theoretical
knowledge and explanations in the different schools as
a “crisis,” proposes to overcome this crisis by combining
the most valuable ideas contained in the opposite direc-
tions, but L.S. Vygotsky proposes a completely different
solution. According to him, “the creation of a common
(in the sense of unity — V.V,, R.S.) psychology repre-
sents not a third psychology in terms of two struggling,
but one of the two” [2, p. 381]. The basis of this process
and its driving force should be the psychotechnic, which
will rapidly develop under the pressure of social practice
[p. 387—388]. “Not only does life need psychology and
applies it everywhere in other forms, but psychology
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should also be expected to advance from this interaction
with life” (ibid., p. 390).

For almost 90 years, L.S. Vygotsky’s cultural and
historical school has maintained its up-to-date and
highly scientific level and can confidently claim that it
is constantly evolving (which can not be said with re-
gard to the other science schools in psychology, which
have looked undeniably stable). Such long-standing
scientific flourishing is possible only if the scientif-
ic school is built on many real and deep theoretical
foundations and is created by many talented and in-
sightful classics. The past decades have proved con-
clusively that, with regard to L.S, these assessments
are perfectly fair.

Among the recently emerging psychological trends,
the positive psychology develops with a fast-pace. Its
creators are strongly opposed to the theoretical mod-
els and paradigms that dominated the psychology over
the last decades, against the research mentality and
the content of modern psychology. Mihaly Csikszent-
mihalyi is categorical that happiness is a condition
that everyone have to prepare for, to build and keep it
in ...; People who have learned to control their experi-
ences can themselves influence the quality of their own
lives ...; Each of us can come to the state of happiness
[6, p. 22]. Martin Seligman shows insight and scientific
courage, and opposes to the inertia of traditional psy-
chology, which for decades looks mainly at the negative
phenomena in people’s mental lives, almost ignoring
its positive content. “The remarkable progress in the
knowledge and treatment of man’s mental disorders
is achieved at a high cost. By treating the sick, psy-
chotherapists completely forget that their help is also
needed by the healthy ones. People do not just want to
get rid of illnesses, they need to find purpose and mean-
ing for their lives ... It’s time to create a new science to
study the positive feelings to help people develop the
positive properties of their character and achieve what
Aristotle calls “good life” [3, p. 2].

Occurring in different historical epochs, L.S. Vy-
gotski’s cultural and historical school and the school
of positive psychology at first glance seem very differ-
ent. Is that really true? We have dealt with the com-
parative analysis of exactly these two schools, because
we are convinced that there are substantial similari-
ties between these two interesting and promising sci-
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entific trends in modern psychology. Their relating
and further convergence can only enrich and deepen
the psychologists’ knowledge of the soul-life of mod-
ern man.

In fact, what is more interesting and useful for our
science — the differences and the contradictions or the
similarities between scientific theories and schools? Our
answer is that similarities are more important and more
useful, so the theoretical analysis must purposefully
seek, discover and highlight them — in the name of the
development of psychological science, its public author-
ity and its contribution to social practice. The analysis
based on such a principle must be carried out with spe-
cial meta-studies that can be called comparative; their
aim is to coordinate and integrate the psychological
knowledge so that they can better serve public practice.
The aim of comparative psychological research is not to
remove the diversity of psychological knowledge, theo-
ries and schools, they must contribute to transform-
ing the variety of psychological theories from a crisis
symptom into a constructive feature and an advantage
of our science [1, p. 128].

*

The theoretical parallels between the basic ideas of
cultural-historical psychology of L.S. Vygotsky, the
ideas of positive psychology and the spirit of humanis-
tic tradition we will carry out over the position that the
various psychological schools should not oppose, but
must complement each other and be mutually enrich-
ing. As human knowledge does not develop by chang-
ing outdated theoretical paradigms with new true ones
but by mutual enrichment, clarifying and agreeing be-
tween the new and the previous ones. Because in the
qualitative theories of psychologists-classics there are
valuable and enduring ideas that should not be rejected
and disposed of, but to enrich and update, complement-
ing and specifying the complex picture of the man and
his psyche.

Based on this position, we will do a comparative anal-
ysis of both these similarities and resemblance between
the cultural-historical psychology of L.S. Vygotsky and
the positive psychology of M. Csikszentmihalyi and
M. Seligman that exist, and also of the directions in
which can be achieved rapprochement between the two
schools through purposed synchronization and mutual
enrichment.

Here are the basic guidelines and meaningful mo-
ments of this analysis:

1. The first, resemblance between these two schools is
that they do not accept their contemporary (welded by
them) psychology. Based on the strong criticism of its
position and awareness of the need for a new direction of
its development, they offer new, original and alternative
theoretical platforms.

2. In these new and alternative platforms that offer
both psychological schools, leading theoretical pathos is
the constructivism. L.S. Vygotsky raises the fundamen-
tal idea that psychology should contribute to the build-
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ing of the new man, and his formation is realized through
the deliberate misappropriation of cultural and historical
experience. The positive psychology supports the view
that every person has the personal potential to develop
his strong and positive sides, to overcome his problems
and weaknesses through active interaction with the sup-
portive environment.

3. As L.S. Vygotsky and his followers, also the
founders of the positive psychology show interest and
sense towards the time parameter and a measure of
the human mental life, which makes them sensitive to
the developments in ontogeny, to the positive chang-
es (development, complicating, improvement) in the
psychic life.

This is one of the most characteristic features of the
most discerning (insightful) psychologists to the group
of which we can rightfully add Lev Vygotsky and also
the creators of the positive tradition M. Csikszentmi-
halyi and M. Seligman. (To the category of the most
insightful theorists we also inset W. James, S. Freud,
E. Erikson and A. Maslow).

4. Both the positive psychology and the cultural-his-
torical psychology show sensitivity and concern about
the real problems in people’s lives and on their observa-
tion and study they formulate their own core research
objectives and problems; while both schools assimilate
valuable ideas of solid classical philosophical theories
and doctrines (cultural-historical school is based on the
ideas of the Hegelian school, and positive psychology —
on Kant and the existentialists).

*

Each of these psychological schools would be seri-
ously enriched if it borrowed some valuable ideas from
the other. For example:

1. Cultural-historical psychology would only benefit
if it shows a keen interest in issues of personal autonomy
and originality, freedom of choice and self-regulation
at the expense of normative patterns and trends in be-
havior and development. Said otherwise, the cultural-
historical psychology would be enriched if it is oriented
more on optimism than on normativity contained in the
cultural and historical experience of mankind. In posi-
tive psychology — contrarywise — it would be useful if
it accepted a reasonable dose of normativism from the
public experience at the expense of the unlimited, liberal
optimism.

In the cultural-historical experience are contained
both positive and negative traditions and trends. An
important task of the psychology is to differentiate and
derive the most useful from the historical experience of
mankind.

2. Positive psychological school would only gain if
shows interest and master the competencies of apply-
ing the psychological experiments in which this school
barely has its own experience. Especially would be en-
riched if it borrows from the impressive competence of
cultural-historical psychology in the realization of form-
ing experiments.
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*

Recently are more noticeable the voices of disagree-
ment, protest, and criticism of the complete dominance
of empirical psychology, in which research design, sam-
pling, psychometric testing and statistical dependencies
are more important than human meaning, life signifi-
cance, actuality and credibility of the problems experi-
enced by real people that psychologists are required to
explore in live contact and cooperation. The psychologi-
cal science increasingly needs visionary psychologists
who deeply and thoroughly understand the real expe-
riences, cares and hopes of people and with an insight
pinpoint the ways to solve their problems with psycho-
logical means. And for the psychological science and so-
cial practice is not enough only an army of academically
trained psychologists who have mastered the skills to
conduct empirical diagnostic research.

In the history of our science a number of psycholo-
gists are revealed who, with their ideas and theories,
have guided psychology to the most promising direc-
tions of its development. We have systematized the
leading characteristics of the theories of these scholars
in unity with their personal qualities, which also explain
the peculiarities of their theories.

1. Perceptive psychologists are sensitive to the cri-
sis situations in science and its inadequate state, to the
inability of psychology to solve the real problems of
modern people; They have a sense of the connection be-
tween psychological science and life practice. This cri-
terion is distinguished by S. Freud, L.S. Vygtsky, E. Er-
iksson, A. Maslow; To this list will be added J. Dewey,
M. Csikszentmihalyi and M. Seliman (together), as well
as V.V. Davidov.

2. Insightful psychologists have the talent and po-
tential to observe, analyze and synthesize problems in
science and its general state; Based on this background,
they can deliver complete, large-scale solutions. Some-
times this depth and comprehensiveness is explained
by the wider competence of psychologists-theorists in
other fields of science and humanitarian practice. This
criterion is based on W. James, L.S. Vigotski, E. Erikson,
G. Piaget, K. Rogers.

3. A leading personality characteristic of insight-
ful psychologists is their scientific courage — they are
looking for and are finding alternative and innovative
solutions and bravely affirming and asserting them. This
criterion is distinguished by L.S. Vygotsky, E. Erisson,
G. Piaget, A. Maslow, V.V. Davidov, M. Csikszentmih-
alyi and M. Seligman.

4. Insightful psychologists also differ in their vision —
they unite around themselves, around their cause and sci-
ence a group of enthusiastic, talented and brave followers
who would continue their work. They more distinguished
ones are S. Freud, A. Adler, L.S. Vogtzski, K. Levy, V. Da-
vidov, M. Csikszentmihalyi and M. Seligman.

5. Perceptive psychologists are particularly sensitive
to the temporal parameter (aspect and plan) of the psy-
chic life, thanks to which they develop a sense of the de-
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velopment of the psyche and are interested in its study,
and some also in its purposeful activation. The more
distinguished are L.S. Vigotski, G. Piaget, E. Erikson,
D.B. Elkonin, V.V. Davidov.

The two schools (cultural-historical and positive)
are sensitive and highly interested in the problems of
development and self-perfection of the psyche, and
therefore the convergence and synchronization of their
points of view can lead to the differentiation and con-
struction of interesting research problems. For exam-
ple, what is the link between the periodically chang-
ing directions of mental development (according to
D.B. Elkonin’s concept) [7] and the experienced psy-
chological well-being? In what period is the child (the
person) feeling happier in the one in which a motiva-
tional-needy sphere develops, or in the one where the
operational-technical development takes place? And
how can we help a man better achieve mental well-be-
ing (and experience a state of “flow”) in the conditions
of a certain activity and due to it?

*

It is not difficult to notice that the only psycholo-
gist who’s name is found on all lists by all criteria, is L.S.
Vygostky; As if the evaluation concept was based on the
model of his creative activity and personality.

Our list of the most insightful “knights” of psycho-
logical science includes (in chronological order) the fol-
lowing psychologists:

o William James (1842—1910)

 Sigmund Freud (1856—1939)

Lev S. Vygotsky (1896—1934)

Erik Erikson (1902—1994)

Abraham Maslow (1908—1970)

In the second stage of the “grandmasters” are:
John Dewey (1895—1952)

Alfred Adler (1870—1937)

Kurt Lewin (1890—1947)

Jean Piaget (1896—1980)

Vasily V. Davidov (1930—1995)

* M. Csikszentmihalyi (1934) and M. Seligman
(1942) and many others.

The list is still open and new names may be added.

*

As can be seen from the comparison of the two
schools — L.S. Vogtoski’s cultural and historical school
and the positive psychological school — are similar to
the insightfulness of their classical creators. The rap-
prochement and the theoretical coordinating of ideas
of cultural-historical psychological school of L.S. Vy-
gotsky and the positive psychological school can con-
tribute to the overcoming of the serious lack of con-
structiveness, positivity and insightfulness in modern
psychological science.
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3a nocyiegaue 50 JieT MCKII0YUTENbHO PEKO MOSIB-
JIJIACH CBesKUe, MaciiTabHbie 1 QyHIaMeHTalbHbIE
MICUXOJOTHYECKUE UEH, U3 KOTOPBIX cMorJia Obl Bbije-
JIUTHCST HOBAsl MCUXOJIOTHUYECKasT IKOJA UM XOTST Obl
TPAIUINS; eIMHCTBEHHBIM UCKJIIOUEHUEM SBJISETCS T10-
autuBHasA 1cuxosorus M. Uukcentmuxan u M. Cemmr-
Mmana. [Ipextee sipkoe 000cobIeHIE MHOTOYHCTIEHHBIX
HAYYHBIX MIKOJI B MICUXOJOTUU, KOTOPOE pa3rpaHnynBa-
JIO cofiepsKaHue, HAIPAaBJECHHOCTb U METOIOJIOTHIO WX
HAyYHBIX U3bICKAHUI, YK€ Pa3MbIBACTCS, U CPEJIM BJIUS-
TeJIHbHBIX HAYYHBIX IIKOJI U HAIIPABJICHUH TIPOIILIOTO BbI-
JIeJIAI0TCS TOJIBKO TyMaHucTH4eckas mkosa A. Macisoy
u K. Pomkepca, anureneTnyeckasi Teopust J. JPUKCEHA,
reHeTruyeckast 0ObsICHUTEIbHAS CXeMa WHTEJIEKTYalb-
nHoro passutus JK. [lnaxke u KyJabTypHO-UCTOPUYECKAS
teopust u mkosa JI.C. BwIroTckoro m ero mocsjenoBa-
tesieil. KorHuTrBHas 1IKoJIA He IPOSBJIAeT 0coO0N aK-
TUBHOCTH, @ OCTAJbHBIE MIKOJIBI BBITJISIAT OOJIbINE KAK
My3elHbIe 9KCIIOHATHI, HE3KEN KaK JKU3HeHHbIe, (PYHK-
[UOHUPYIOIHe OOIIHOCTH, U TOJBKO OTJEJbHbIE X
WJied OKA3bIBAIOT BJIMSIHUE HA YM U MCHTAJIUTET COBpe-
MEHHBIX IICUXO0JIOTOB-HUccaeioBaTesneil. Haia nosuims
U OI[€HKA CBOJIMTCSI K TOMY, YTO OCTaTKU OUXEBHOPU3MA
TpaHCHOPMUPOBAINCH B COBPEMEHHYIO dMIINPUYECKYIO
[ICUXOJIOTUYECKYI0 TPaJuIuIo (IIPOSBIIAIONLYIOCS KaK
WCCTIE/IOBATENLCKUN MEHTAJIUTET C HEOTIO3UTUBUCTCKUM
MPUBKYCOM, a He KaK CcIerudmueckoe conep:kanue), u
9Ta TPAIUIINS JABUHOU OOPYITHBAETCS B HAYUHbIE JKYyP-
HaJbl B (hopMe OIHOTUITHON MCCIeI0BATENbCKOM MTCUXO0-
JIOTUYECKON MPOLYKIIUHU, PE3YJIbTATBI KOTOPOIl 0OBIUHO
YXOIAT B 3a0BeHUe yepes Kakue-HuOY /b I0JIro/Ia.

ITO COCTOSIHME TICUXOJOTUM HECOMHEHHO CHOBA
MOKHO ObIJIO GBI HA3BAaTh «KPU3UCOM B TICHXOJOTHH»,
ecJsi Obl cozziaTesiu aToro oreHounoro repmuna K. Bio-
siep u JI.C. Boirorckuii 6bii cpeau Hac ceituac. U ecin
Hemenkuii nicuxosior K. Bionep, onpenenmmsimii Heco-
rJlacoBaHHble U IIPOTUBOPeYallye ApyT APyry TeopeTu-
YyecKne 3HaHWS W OOBbSICHEHWS B PasHbIX IIKOJIaX Kak
«KPHU3HUC», TIPEJIjIaTaeT MPEOI0JIeTh ero myreM o0beau-
HEeHUs MeHHENUNINX HAeH, COAepKalUuXCS B TTPOTUBO-
MOJIOKHBIX HarpaByienusx, To JI.C. Beirorckuit mpesu-
JlaraeT coBepiieHHO uHoe pentenue. [lo ero MHeHUIO
«cosganue obuieil (B cMmbicie equnoit — B.B., P.C.) ncu-
XOJIOTHU SBJISIETCS He TPeThell IICUX0JI0rueli K 1ByM 60-
prommmcst, a oHol us aByx» [1, c. 381]. B ocnose aToro
rpolecca U ero JABUXKYIIeH CUJIbl J0JKHA HAXOAUTbCA
MICUXOTEXHUKA, KOTOpast GyeT 6hICTPO Pa3BUBATHCS IO/
JlaBJieHreM conranbHoi mpaktuku [1, c. 387—388]. «He
TOJIBKO KU3Hb HYXK/IA€TCS B IICUXOJIOIMHU U IPAKTUKY-
eT ee B Ipyrux (hopmax BesJie, HO U B TICHXOJIOTUU HA/IO
JKIATh TO/'heMa U3 3TOTO COMTPUKOCHOBEHUS C KU3HBIO>
[Tam ke, c. 390].

Yixe moutn 90 jieT KyJIbTyPHO-UCTOPUYECKAS TITKOJIA
JI.C. BBITOTCKOTO yCTOMYMBO MOJIEP;KIBACT CBOIO aKTY-
AJIBHOCTD U BBICOKUI HAYYHBIN YPOBEHDb, 1 MOXKHO yBe-
PEHHO CKa3aTh, YTO OHA PA3BUBAETCS HEIPEPBIBHO (Yero
HeJIb3d YTBEPKAATh B OTHONIEHUH OCTAJIbHBIX HAYYHBIX
IIKOJI B IICUXOJIOTUM, KOTOPbIE PaHbIle BbITJISAIENN He-
okone6uMo  crabunbHbiMK). [Togo6HOE [oJIrojeTHee
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In Russian

Hay4YHOE MPOIBETaHNEe BO3MOKHO TOJBKO €CJIM JIaHHAs
Hay4Has MIKOJIa MOCTPOeHa HAa OYeHb UCTUHHBIX W TJTy-
GOKMX TEOPETHYECKUX OCHOBAHUSX U CO3/IaHAa OYECHb
TATAHTINBBIMU 1 TTPOHUIIATEIHHBIMU KIaccukaMu. Mu-
HYBIIIWE JECITUIETUST yOeIUTENbHO JOKA3BIBAIOT, UTO B
otuoternu JI.C. BbITOTCKOTO 5T OIleHKY BIIOJIHE CIIpa-
BeJIJINBbI.

Cpenu HelaBHO TOSIBUBIIUXCS TICUXOJOTHYECKUX
HaIpPaBJIeHUH YCKOPEHHBIM TEMIIOM PAa3BUBAETCS TIO3U-
TUBHAS Ticuxosorus. Ee co3iarenu pe3ko u KaTeropuy-
HO BBICTYHAIOT TIPOTUB TOCIIO/ICTBYIONIUX B IICUXOJIOTUH
B TOCTIE/IHAE JECSATUJIETUS TeOPeTHYeCKuX Mojiesiell u
MapajiuT™, TPOTHUB UCCIeIOBATETbCKOTO MEHTATTUTETA U
cozlep;KaHUsI COBpPeMeHHON menxomorun. Muxait Unk-
CEHTMUXANN yTBEPKIAET, YTO «CUYACThE — ITO COCTOS-
HIe, K KOTOPOMY KaK/IbIi JIOJI?KEH TOTOBUTBHCS, PACTUTD
€r0 U XpaHUTh BHYTPU cebsl...; JII011, HAyYUBIINECS KOH-
TPOJIUPOBATH CBOM TEPEKMUBAHUS, CMOTYT CaMU BJIMSTH
Ha KaueCTBO CBOEH JKU3HMU...; KAK/IBIN 13 HAC MOXKET IPU-
GJIM3UTHCST K TOMY, YTOOBI OBITH CYACTAUBBIM> [4, . 22].
Maprun Cenurman mposiBJseT TPO30PJANBOCTb U HAYY-
HYIO CMEJIOCTh U TIPOTUBOIIOCTABJISIET UX WHEPITUU TPa-
JIUIIMOHHOU TICUXOJIOTHH, KOTOPAst IECATUIETHS TTO/IPSI]T
MPUCMATPUBAJIACH TIPEUMYIIECTBEHHO K HETaTUBHBIM
SIBJIEHUSIM B JIyIIEBHOW >KM3HMU JIIO/IeN, UTHOPUPYS MOY-
TH TIOJTHOCTBIO ee MO3UTHUBHOE cofiepKaHne. «3ameda-
TEJBHBIH TPOTPECC B IO3HAHWH U JICICHUN TICUXUIECKUX
paccTpoOCTB YesoBeKa JOCTUTHYT JOPOroil TieHol. 3a-
HUMasICh UCIeIeHeM GOJIBHBIX, BPAYM-TICUXOTEPATIeB-
TBI COBCEM 3a0BLJIH, UTO UX TIOMOIIb HYKHA U 3[0POBBIM.
Bepb 110111 XOTAT He TOJbKO U30aBUTHCS OT HEJYIOB, UM
HEOOXOANMO HANTH 1eJIb U CMBIC] CBOEH KU3HM... [Ipu-
1710 BPEMST CO3/IaBaTh HOBYIO HAyKy, M3Y4aloNIylo T10-
BUTUBHBIE YYBCTBA, YTOOBI IIOMOYb JIIOASM Pa3BUTh I10-
JIO)KUTETbHbIE CBOMCTBA XapaKkTepa W IOCTUYb TOTO, UTO
Apucroresb HasbiBa “Oyaroi xKusHbo”» [2, . 2].

Bosnukiiie B pasHble MCTOpUYECKUE IMOXU KYJIb-
TypHO-uctoprueckas mkosa JI.C. Beirorckoro u mnkosia
TTO3UTUBHON TICUXOJIOTUM Ha TIEPBBIA B3TJIS KaKyTCs
O4YeHb pasHbIMU. Tak Ji 9TO Ha caMoM Jesie? Mol 3a-
HSJIUCh COTIOCTABUTEJIbHBIM AHAJN30M HMMEHHO 3THUX
JIBYX IIIKOJI, TIOTOMY 4TO YOEKIEHBI, YTO MEKILY STUMHU
JIByMsI MHTEPECHBIMU U TEPCHEKTUBHBIMU HAYUHbIMU
HAIPABJIEHUSIMUA B COBPEMEHHON TICUXOJIOTUU UMEIOTCS
cyttecTBennble cxojictBa. CooTHeceHne U JlajibHelIIee
cOMKeHne MexXIy HUMHU MOXET TOJbKO OOOraTUTh M
yryOuTh HO3HAHME IICUXO0JIOIOB O AyLIIEBHON KU3HU CO-
BPEMEHHOTO YeJI0BeKa.

B camom gesie, uto siBiisiercss 6ojiee MHTEPECHBIM U
TTOJIE3HBIM JIJIST Halllel HayKW — Pas3Inyuusl ¥ TPOTHBOPeE-
YUS WIW CXOZCTBA MEKIY HAYUYHBIMU TEOPUSIMU U TITKO-
jgamu? Hamn oTBeT: BaskHee 1 ToJie3Hee CXOJICTBA, U T103-
TOMY TEOPeTHUeCKNI aHAJIN3 TOJKEH TeJIeHaIPaBJIeHHO
WX UCKATbh U BBIJIEJISATh — B 11EJISIX PAa3BUTHSI ICUXOJIOTH-
YeCcKoil HayKu, ee 00IeCTBEHHOIO aBTOPUTETa M BKJIa[a
B OOIIECTBEHHYIO MPAKTHKY. AHaJIU3, OCHOBAHHBIN Ha
000HOM TIPUHIMIE, CIELYeT OCYILECTBJIATH CIIELn-
AJIbHBIMU MeTa-UCCJIEJI0BAHUSIMY, KOTOPbIE MOKHO Ha-
3BaTh KOMIAPAaTUBHBIMHU; X I[€JIb — COTJIACOBATh U UH-
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TErpupoOBaTh Pa3HOPOHBIE TICUXOJIOTHYECKUEe 3HAHUS,
4yTOOBI OHM CJIYKUJIM OoJiee YCIENHO MIMPOKOo obiie-
CTBEeHHOII pakTuKe. [leabio KoMITapaTUBHBIX TTCUXOJIO-
TMYECKUX MCCIIeIOBAaHUI He SIBJISIeTCS yIaleH1e Pa3Hoo-
Opasus NCUXOJOIMYECKUX 3HAHUI, TEOPHIA U IKOJI, OHU
JIOJKHBI CIIOCOOCTBOBATh TOMY, UTOOBI pa3HOOOpasue
MICUXOJOTHYECKUX TEOPHUil TPaHC(HOPMHPOBAIOCH U3
KPU3UCHOTO CUMIITOMA B KOHCTPYKTHBHYIO XapaKTepu-
CTHKY M IPenMylIecTBO Hameii Hayku [6, c. 128].

Teoperuueckue mapasiesn Mex/1ly OCHOBHBIMU U/le-
SIMU KyJbTypHO-uctoprueckoii rcuxosorun JI.C. Boi-
FOTCKOTO, UJeIMH IMO3UTUBHON MCUXOJOTUA U UJEeIMU
TYMaHUCTUYECKOW TPAJUIUM Mbl CTPOUM HUCXOJST U3
TOTO MTOHUMAHWUS, YTO Pa3Hble MICUXO0JOTUYECKUE TITKOJTBI
He JIOJDKHBI OMMOHUPOBATH JAPYT APYTY KaK BPakayIo-
TI¥e CTOPOHBI, & IOJIKHBI JIOTOTHATD JAPYT JAPyTa U B3a-
nmooboramarbes. Ilo3HaHUEe O YeloBEKe pPa3sBUBACTCS
He TIyTeM CMEHBI YCTapesbIX TEOPETUYECKUX MapajurM
HOBBIMM, 60JIee UCTUHHBIMH, & IOCPEICTBOM B3aUMO0O0-
raifeHusi, yTOYHeHUsI U COTJIACOBAHUST HOBBIX C IPeEJIbl-
JIYIIUMU. ITO TPOUCXO/IUT TIOTOMY, UTO B KAUECTBEHHbIX
TEOPUSX TICUXOJIOTOB-KJIACCUKOB €CTb IIeHHble W He-
nepexoIsIie Uen, KOTopble He ceyeT oTOpachiBarh,
uX cjeayer oboraiarh 1 akTyaJIu3upoBaTh, ZOTIOJIHSISA 1
KOHKPETU3UPYSI KAPTUHY O YeJIOBEKE U eT0 TICUXUKE.

OCHOBBIBASICh HA 3TUX B3TJISIZIAX, MBI TTPOBEJIEM COTIO-
CTABUTEJIbHBIN aHAN3 CYTECTBYIOMINX CXOJCTB MEXKIY
KyJIbTypHO-ucToprueckoii nenxosorueit JI.C. Beiror-
CKOTO U TTIO3UTUBHOM 1ncuxosorueit M. UukceHTMUXaiin
n M. Cennrmana, a Takyke aHaJIn3 HallpaBJIeHUil, B KOTO-
PBIX MOKHO JOCTUYD COMMKEHUS MEKILY 9TUMH IKOJIa-
MU TIyTeM IleJIEHATIPABIEHHOTO CUHXPOHU3UPOBAHUS U
B3auMO00OOTalleHU.

OcHosHble HanPasienus U COOePICAMebHbIe MOMEN -
mbl IM0O20 AHANU3A TAKOBBI.

* Obe MKOJIBI TIOXO0KU B TOM, YTO OHU KaTeropuye-
CKHM He TIPUHUMAIOT MICUXO0JIOTUI0 cBoero BpemeHu. Ha
6ase OCTPOil KPUTHKK €€ COCTOSHIS 1 0CO3HABAHMsI He-
00XOIMMOCTH B HOBOM HAIIPABJIEHUU €€ PA3BUTUS OHU
npejjlarajii U TPeJJiaraloT HOBblE, OPUTMHAJIbHbIE U
aJIbTePHATUBHbBIE TEOPETUYECKHE TIJIAT(HOPMBI.

* B HoBbIX asibTepHAaTUBHBIX IJIaT(opMax, mpesia-
raeMbIX O0OEUMU IICUXOJIOTUYECKUMU ILIKOJbIMU, BELY-
UM TEOPEeTUYECKUM Ma(oCcoM SBJSIETCA KOHCTPYKTH-
BusMm. JI.C. Boirorckuii BbIZIBUTaeT OCHOBOIIOJIATAIONLYIO
UJIEI0 O TOM, YTO IICUXOJIOIMS [JOJIKHA CIIOCOOCTBOBATDH
(hopMupoBaHUIo HOBOTO U€JIOBEKA, a €r0 (hPOPMUPOBAHUE
OCYIIECTBJISIETCS TTyTeM IleJIeHAIIPABJIeHHOTO IIPUCBau-
BaHUST KYJbTYPHO-UCTOPUYECKOTO OrbiTa. [losutnBHas
TICUXOJIOTUS TIPUIEPKUBAETCS TTO3UITUN, YTO KaKIbII
yesoBeK 00J1a7aeT JIMYHBIM OTEHIUAI0M, OJarogaps
KOTOPOMY MOJKET PasBUTh B cebOe CBOU CUJIbHBIE U MOJIO-
SKUTEJIbHBIE CTOPOHBI M IIPEO0JIETh COOCTBEHHBIE TIPO-
6sreMBI M €1a00OCTH ¢ TIOMOIIBIO AKTUBHOTO B3aNMOJEH-
CTBUA C TIO/I/IEPKUBAIOIIEH CPEION.

e Kak mma JI.C. Boirorckoro m ero mocjenoBaTe-
Jel, Tak U [UId co3jaTesieidl MO3UTUBHOU IICUXOJIOTUN
XapakTepHa ocobasi 4YyTKOCTb K BPEMEHHOMY Ilapame-
TPY ¥ U3MEPEHUIO YEJOBEYECKOU IMCUXUIECKOH JKU3HMU,
oHa 00YCJIOBJIMBAET WX MCCJIENOBATEJbCKUN HHTEPEC K
Pa3BUTUIO B OHTOTEHE3e, K TO3UTUBHBIM M3MEHEHUIM
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(K pa3BUTHIO, YCJIOKHEHUIO, YIYUIIEHUI0) B Iy IIIEBHON
KU3HU. ITO — OJ[HA M3 CAMBIX BaKHBIX 0COOGEHHOCTEH
Hanbosiee TMPO30OPIUBBIX TICHXOJIOTOB, K KOTOPBIM C
nostHBIM TipaBoM oTHocutes JI.C. Beirorckuit m x Ko-
TOPBIM OTHECEM W CO3JIaTesiell MO3UTUBHON TPAUITIN
M. Yuxcentmuxau u M. Cenmurmana (K kareropuu ca-
MBIX TTPOHUTIATEIbHHBIX TECOPETUKOB MBI OTHOCHM TaKKe
Y. xemca, 3. Mpeiiga, . Ipukcena u A. Macioy.).

* U 1mo3uTuBHAsS TICUXOJIOTHUS, U KYJbTYPHO-UCTO-
pUYeCKasi TICUXOJIOTHUS TIPOSIBJISIIOT YyBCTBUTEIBHOCTD
U MHTEPEC K PEAIbHBIM MPoOIeMaM B KU3HU JIOJEH 1
Ha X HaGIOAEHUAX U U3y4eHUn (hOPMYIUPYIOT CBOU
OCHOBHBIE HCCJIEZIOBATEIBCKIE T[CJTH 1 TPOOJIEMBI; OJIHO-
BPEMEHHO 06€ TITKOJIbI ACCUMUTUPYIOT TIEHHBIE UIEH aB-
TOPUTETHBIX KJIACCHIECKUX (HUI0COMDCKIX UIeil 1 T0K-
TpUH (KyJbTYPHO-UCTOPUYECKAS TITKOJIA OCHOBBIBACTCS
Ha UJIeSIX TeTeJIbTHCKOM TITKOJTBI, & TIO3UTUBHAS TTCUXOJIO-
rust — Ha Kanrte u axk3ucreHImaancrax).

Kaskas 13 aHaIM3upyeMbIX IICUXO0JIOTHYECKUX MIKOJI
oboratuyach 661 B GOJBIION cTeneHu, ecan Obl Hayaja
3aUMCTBOBATb HEKOTOPBIE IIEHHDbIE Ueu y Apyroil. Bot
HEKOTOpPBIE ITPUMEPBI.

* KysbTypHO-icTOpHYECKast [CUXOJIOTHS BbIIpasia
ObI [IPY IPOSABJIEHUN OOJIBLIEr0 MHTEpPeca K IpobaeMam
JIMYHOCTHON aBTOHOMUM U CBOeOGpasusi, K cBOGOIE Bbl-
Gopa W CaMOPEryJIsiiiui 3a CYeT HOPMATUBHbBIX 3aKO-
HOMEPHOCTEH ¥ TEHACHIMI B MOBEJCHUN U PAa3BUTUU.
WHaue TOBOPSI, KyJIbTYPHO-UCTOPHYECKAS TICHXOJIOTHUST
oboratusach Obl, eciin Obl OpUEHTUPOBAIACH OOJIbIIE HA
ONTUMM3M, YeM Ha HOPMATUBHOCTH, COJAEPKAILIYIOCS B
KYJIbTYPHO-UCTOPUYECKOM OIIbITE YeJ0BeYecTBa. A st
MO3UTUBHON [ICUXOJIOTUM T0JIe3Hee ObLIo Obl, ecau Obl
OHa BOCIHPHHsIJIa Pa3yMHYIO 103y HOpMaTHBU3Ma 0011e-
CTBEHHOTO OIIbITA 32 CYET HEOIPAHUYEHHOTO Jrbepaib-
HOT'O ONITHMH3MA.

B KyJIbTYpPHO-MCTOPUYECKOM OIIBITE COAEPIKATCS KaK
MO3UTUBHbBIE, TAK W HETATUBHBIEC TPAAUIIMKA W TEHAEH-
nnu. Bakaas 3amada mcuxosorun — auddepeHIupo-
BaTh UX U U3BJIEYb CAMOE II0JIE3HOE U3 UCTOPUYECKOIO
OIIbITA YEJI0BEYECTBA.

o TlosuTuBHAS IICUXOJIOTMYECKAs IIKOJA, KOTO-
past He 00JraziaeT COOCTBEHHBIM OIBITOM B IPUMEHEHUT
ICUXOJOTMYECKUX SKCIIEPUMEHTOB, BbIpaga Obl, €C/Im
Obl 1IPOSIBIJIA MHTEPEC U OBJIaJesla KOMIETEHTHOCTSIMM
KYJIbTYPHO-UCTOPUYECKOI TICUXOJIOTUU B OCYIIECTBJIE-
HUHU (POPMUPYIOIINX DKCIIEPUMEHTOB.

B nocsieiiee Bpemsi Bce CJIbIIITHEE TOJIOCA HECOTJIa-
CUsI, TIPOTECTa U KPUTUKH MPOTUB MOJHOTO JOMUHUPO-
BaHUS AMITUPUIECKON TICUXOJOTHUU, B KOTOPOH AM3aliH
UCCe0BaHNs, BLIOOPKH, ICUXOMETPUYECKUE XapaKTe-
PUCTUKHN TECTOB U CTATUCTUYECKNE 3aBUCUMOCTH OKa3a-
JINCh HECPABHEHHO BajkKHEe YeJI0BEUYECKOro CMbIC/IA, JKU-
TeHCKON 3HAYMMOCTH, aKTYAJIbHOCTU U [IPaBAONOA00MS
npobJjieM, MEPeKUTBIX PEeaJbHBIMU JIIOAbMH, KOTOPBIX
[ICUXOJIOTU JIOJIKHBI UCCIEA0BATH B KUBOM KOHTAKTE U
corpyanudectse. I[lcuxosornueckas Hayka Bce OOJIblle
HYJKJIAeTCsT B TPO30PJIUBBIX MICUXOJIOTAX, KOTOPbIE YTITy-
GJIEHHO U TOHKO IIOHMMAIOT peaJibHble IepeKrBaHus,
3a00ThI U HaJeKIbl JIOJell U IPOHMKHOBEHHO Hameya-
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0T CIOCOOBI PENIeHNsT UX MPOOIEM MCHXOJIOTHIECCKIMHU
cpencrBamu. U nicuxosiornyeckoii Hayke, 1 COIIMaIbHON
[IpaKTUKe HeJ0CTaTOYHO MMETb TOJIbKO apMUIO akaje-
MUYECKH TOJITOTOBJEHHBIX TCHUXOJIOTOB, OBJAJIEBIITAX
YMEHUSIMU TIPOBOUTH IMITUPUIECKUE TUATHOCTHUECKIE
HCCTIeIOBAHMS.

B ncropuu Hamelt HayKu BBIACTSAIOTCS PSAL TTPO30P-
JIUBBIX MICUXOJIOTOB, KOTOPBIC CBOUMU UICSIMU U TEOPUSI-
MU BeJIH MICUXOJIOTUIO B CAMble MIEePCIEeKTUBHBIE HAITPaB-
JIeHUsI ee Pa3BUTHSL. Mbl CHCTEMATU3UPOBAIU 8edyuiie
XAPAKMEPUCTIUKI MEOPUTL IMUX YUEHbIX 8 eOUHCMEe C
meMu Ux 8e0YUUMU JUYHOCTIHBIMU KAYECNE8AMU, KOMO-
POLMU 00BACHAIOMCS U 0COOEHHOCTU UX TEOPUIL.

1. ITpoHHKHOBEHHbIE MCUXOJOTH YYBCTBUTEJIBHBI K
KPU3UCHBIM CUTYAIUSIM B HayKe U K ee Hey/l0BJIeTBOPU-
TEJILHOMY COCTOSIHUIO, K HECIOCOOHOCTH TICHXOJIOTHI
PEInTh peajibHble TPOOJIEMBbl COBPEMEHHBIX JIIOJICIH;
OHU 00JIAJIAT0T TOHKUM Yy TheM K HAJTIMUIIO CBSA3H MEKILY
TICUXOJIOTUYECKON HAYKOM M JKUTEHCKON TTPAKTHUKOM.
Iromy kputepuio otBeuaioT 3. Opeiix, JI1.C. Boirorckuii,
3. Ipukcon, A. Macjioy; k Hum gobasum erte k. Ipion,
M. Yukcenrmuxaitn u M. Cenurmana (BMecTe), a TaKyKe
B.B. /laBbioBa.

2. Y 11po30pJMBBIX IICUX0JIOTOB €CTh TaJaHT 1 OTeH-
I[Maj 3aMeyaTb, aHAJIU3UPOBATbL U CUHTE3UPOBATD IIPO-
6JeMBI B HayKe U ee obIee COCTOSHIE; Ha 9TOH OCHOBE
OHU MOTYT TIPEJVIOKUTD TIETOCTHBIE MacCIITabHbIE perrie-
Hus. VHoTa 9Ta riiyOrHA M BCEOXBATHOCTH OOBSICHSIET-
cs1 GoJiee TMMPOKOI KOMITETEHTHOCTBIO MCHXOJIOTOB-TEO-
PETUKOB U B APYTUX 00JIaCTSIX HAYKU W TYMaHUTaPHON
npakTukn. [To aTomy kputepuio Boiiessiores Y. [xxemc,
JI.C. Boirorckuii, 3. Ipukcown, K. [Tuaxe, K. Pomkepc.

3. Benyieit TMYHOCTHON XapaKTEePCTUKON TTPO30P-
JIUBBIX TICUXOJIOTOB SABJISIETCS UX HAyYyHAs CMEJIOCTh —
OHM UIILYT U HAXOAAT aJTbTepPHATUBHBIC 1 MHHOBATHBHbBIC
peleHuss 1 CMeJIo UX YTBEPIKIAIOT U OTCTauBAIOT. DTOT
kputepuii otsmuaet JI.C. Bpirorckoro, 9. JpuKcoHa,
K. [Inaxe, A. Macnoy, B.B. /laBeimoa, M. HukcenTmu-
xaiiu u M. Cesurmana.

4. IIpo30pauBbIe TICUXOJIOTH OTJINYAIOTCS W IaJIbHO-
BUIHOCTBIO — OHM OOBEIUHSIIOT BOKPYT celst, BOKPYT
CBOMX ujieil ¥ cBoell Hay4yHOI [IporpaMMbl PYIILY BO-
ONLYTIEBJICHHBIX, TATAHTINUBBIX W TAKUX K€ CMEJbIX T10-
ciIemoBareieli, KOTopble IIPOAOIKIAIN Obl UX JeI0. ITO
kauectBo npucyiie 3. Opeiiny, A. Axnepy, JI.C. Boiror-
ckomy, K. Jleuny, B.B. /laBbiioBy, M. Hukcentmuxaiin
u M. Cenurmany.

5. IlpoHukHOBEHHbIE U TIPO30PJUBbIE IICUXOJIOTU
0COGEHHO YYBCTBUTEJNBHBI K BPEMEHHOMY MapamMeTpy
(acrekTy ¥ IUIaHy) IMCUXMYECKOW KHU3HHU, OJarogapst
4eMy OHHU O0JAMAl0T 9yTheM K Pa3BUTHIO TCHXUKU U
MIPOSIBJISIOT UHTEPEC K €T0 U3yUeHUI0, 2 HEKOTOPbIe — 1
K €ro IeJieHanpaBIeHHOMY akKTUBUpoBaHuio. [1o aTomy
kpurepuio Boizessiorcs JI.C. Bororckuii, JK. [Tuake,
9. Ipukcow, /I.B. dnbkonun, B. B. /laBbijioB.
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3UTHBHAsI) YYBCTBUTEJNbHBI K BOTPOCAM Pa3BUTHUS U
CaMOYCOBEPIIEHCTBOBAHUS TICUXUKW U CUJIBHO 3aMH-
TEPECOBAHbI B UX PEIIEHUH, M0ITOMY COJIMKEeHne U
CUHXPOHU3UPOBAHUE UX TOUEK 3PEHUS MOKET MpUBeE-
CTU K BBIJIEJIEHUIO ¥ KOHCTPYHPOBAHWIO MHTEPECHBIX
mpobyieM uccienoBanus. Harmpumep: KakoBa CBsSI3b
MEXK/y TEePUONYECKN MCHAIOMMUMUCS HalpaBJeHU-
SIMU TICUXUYECKOTO PasBUTHST (COTTIACHO KOHIETIIHHT
/.. DabpkonuHa [5]) W TEPEKUTHIM TCUXUIECKIM
6J1aromoIyYreM? B Kakoii epuojy — B TOT, B KOTOPBIi
pasBHUBaeTcs MOTHUBALUOHHO-IOTpeOHOCTHasE cdepa,
WJIX B TOT, B KOTOPbIN MPEUMYIIECTBEHHO MPOTEKAET
olepanroHHO-TEXHUUECKOe pasBuTHe — pebeHoK (ue-
JIOBEK) 4yBCTBYeT cebsi Oojiee CUACTIMBBIM? KaK Mbl
MOKEM TIOMOYb YeJIOBEKY yCTelllHee JOCTHYh TCUXH-
yecKoro Garonoyunst (U MepesKUTh COCTOSTHUE «I10-
TOKa“) B YCJIOBUSX OIpe/eJeHHON AesATeJbHOCTH U
Guarogaps ei?

Hetpynno 3aMeTuTh, YTO €IMHCTBEHHBIN MICUXOJIOT,
UMs KOTOPOTO BCTpeYaeTcs BO BCEX CIUCKAX MO BCEM
kputepusiM, — 910 JI.C. Boirorckuii; OyaTo oleHouHast
KOHIIENIUS CO3/1aHa 110 MOJIEJIN €ro TBOPUECKOTO Jieia 1
€ro TBOPYECKOM JIMYHOCTH.

Hamr criicox caMbIx mpo30pJIMBBIX phIliapeil ICHXo-
JIOTUYECKOI HAYKH BKIOUaeT B cebst (B XPOHOIOTHYE-
CKOM TIOPSI/IKE ) CIEeYIOTINX TICXOJIOTOB:

o Yuipam [xxemc (1842—1910);

o 3urmynn Opeiix (1856—1939);

* JleB CemenoBuu Boirorckuii (1896—1934);

o Ipuk Ipurcon (1902—1994);

» Abpaxam Macioy (1908—1970).

Bo Bropoii amanon «<rpocceMmeiicrepoBy> BXOIAT:
lxon Ipion (1859—1952);
Andpen Annep (1870—1937);
Kypr Jlesun (1890—1947);
Kan [Inaxe (1896—1980);
Bacumit Bacunbesnu [lassimos (1930—1995);
Muxait Ynukcentmuxaitn (1934) u Maptun Ce-
squrman (1942).

CIHCOK OTKPBIT M B HETO MOKHO J[0OABUTH HOBbIE
MMeEHa.

Kak BuaHO 13 comocrasjieHus, 00e KOl — KYJIb-
typuo-uctopnyeckass JI.C. BbIroTckoro u mo3amTuBHast
MICUXOJIOTMYECKAST 1TKOJIA — TIOXOKH U 10 TIPO30PJIH-
BOCTH MX cosjaTesieil-kiaccukos. COmxKeHne U teope-
TUYECKOE CUHXPOHU3UPOBAHME Uell KyJIbTYPHO-UCTO-
puueckoil rcuxosornyeckoit mromsl JI.C. BeiroTckoro
U TIO3UTUBHON TICMXOJIOTUYECKON IITKOJBI MOTYT CIIO-
coOCTBOBATH MPEOIOJCHUIO CEPhE3HOTO Ae(uIInTa KOH-
CTPYKTUBHOCTH, MMO3UTUBHOCTH U MTPO30OPIUBOCTH B CO-
BPEMEHHOH TICUX0JIOTHYEeCKOHN HayKe.

Jumepamypa

1. Buwzomcxui JI.C. Cobp. cou.: B 6 1. T. 1. Bomnpocst
Teopun n uctopuu ncuxosornn. M.: [Texarormka, 1982. 488 c.




Vasilev V.K., Stamatov R.I. Positive psychology and ideas...

Bacunes B.K., Cmamamos P.H. Ilosumusnas ncuxonozus u uoeu...

theories and hystory of psychologies]. Moscow: Pedagogika,
1982. 488 p.

2. Seligman M. Novaya pozitivhaya psihalogiya:
Nauchnuy vzglayad na schastie i smysl jizni [New positive
psychology: Scientific overlook over happiness and the
meaning of life]. Moskow: Sofiya, 2006. 236 p.

3. Tulmin S. Mozart v psohalogii [Mozart in psychology].
Voprosy filosofii [Questions of philosophy], 1981, no. 10,
pp. 127137,

4. Csikszentmihalyi M. Potok. Psihalogiya optimalnava
perejivaniya [Flow. The Psychology of optimal experience].
Moscow: Smysl, 2011. 460 p.

5. El’konin D.B. K probleme periodizacii psihicheskogo
razvitiya v detskom vozraste [Towards the problem of
periodization of psychological development in child’s age]. In
El’konin D.B., Izbr. Psihol. Trudy. [Selected psychol. works].
Moskow: Pedagogika, 1989, pp. 60—77.

6. Vasilev V., Sudani T. Jan Piaje i Lev Vygotskii —
sypostavitelen analiz. Printzipite na komparativnata
psihologiya [Jean Piaget and Lev Vygotsky — comparative
analysis. Principles of comparative psychology]. Plovdiv:
Sema, 1999. 144 p.

7. Stamatov R., Sariiska S. Pozitivhata motivatziya
[Positive motivation]. Plovdiv: Univ. izd. Paisii Hilendarski,
2016. 124 p.

56

2. Cenuzman M. HoBasg 103UTHBHAS IICUXOJIOTHSL:
Hayunplii B3risag Ha cuactbe U cMblca skusHu. M. Codus,
2006. 236 c.

3. Tyamun C. Momapr B ucuxosoruu // Bompocs
umocodpnn. 1981. Ne 10. C. 127—137.

4. Yuxcenmmuxaiiu M. [Totoxk. IIcuxosorus
orntumasibuoro nepexusanus. M.: Cmbica, 2011. 460 c.

5. 9mokonun  J[.b. K  mpobseme  InepuoaMsaliu
TICUXIYECKOTO Pa3BUTHS B JIETCKOM Bo3pacTe // IJIbKOHUH
J1.B. N36p. nicuxou. tpyst. M.: Ilegaroruka, 1989. C. 60—77.

6. Bacunes B., Cyoanu T. YKau ITnasxe u Jles Burorcku —
ChIIOCTABUTENIEH aHain3. [IpUHIUINTE HA KOMIApaTHBHATA
ncuxosiorust. [Imosaus: Cema, 1999. 144 c.

7. Cmamamos P., Capuiicka C. Ilo3utuBHATa MOTUBAIUSL.
[TnoBnuB: Yuus. uzn-so [lancuit Xunenpapcku, 2016. 124 c.




KysbrypHO-1cTOpHYECcKast IICHXO0JOTUS Cultural-Historical Psychology

2017. T.13. Ne 1. C. 57—67 2017. Vol. 13, no. 1, pp. 57—67
doi: 10.17759/chp.2017130106 doi: 10.17759/chp.2017130106
ISSN: 1816-5435 (1nieuwaTHbiii) ISSN: 1816-5435 (print)
ISSN: 2224-8935 (online) ISSN: 2224-8935 (online)
© 2017 ®TBOY BO MTTIITY © 2017 Moscow State University of Psychology & Education

At the Origins of Personality
N.N. Avdeeva*,

Moscow State University of Psychology & Education, Moscow, Russia,
nnavdeeva@mail.ru

The paper discusses the problem of personality development at the early stages of ontogenesis. The key idea
is the L.S. Vygotsky’s concept of an infant as “the most social creatures” and perception of oneself as an infant
in the form of “pre-we”. The development of Vygotsky’s views is considered in the concept of communication
of M.I. Lisina, as well as in the studies of the primary pre-personal formation, the essence of which is the
child’s experience of himself as a subject of communication and social interaction. The data obtained within
the framework of the cultural-historical approach are compared with the results of foreign studies of socio-
cognitive development, psychology of attachment and social interaction. We presented an evidence of a variety
of innate manifestations of social activity, the social competence of a child, starting from the first months of his
life, his readiness to perceive an adult and enter into social interaction. We consider the “inter-subjectivity” — a
congenital psychological mechanism that ensures the infant’s ability to social interaction; a mutual predisposition
to interaction in a mother-child pair. We offer an interpretation of L.S. Vygotsky ideas about the social situation
of infant development taking into account modern data of Russian and foreign psychology.

Keywords: Infant age, personality, social situation of development, social competence, interaction.

Y UCTOKOB JUUHOCTH
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B crarbe o6cyskmaercst mpobiemMa pasBUTHS IMYHOCTY HA PAHHUX 9Tallax OHTOreHesa. B kayecTse KIo-
4yeBoii uien BoicTynaioT npecraBienns JI.C. BbIroTckoro o MiajeHiie Kak «MaKCUMaJIbHO COIMAIbHOM
CyIIeCTBe» M BOCTIpUATUH cebst MitajieHiieM B (hopMe «IIpa-Mbl». PaccMaTpuBaeTcst pa3BUTHE B3TJISIIOB Bbl-
rorckoro B Koumerntmu obmmenst M.U. JlucuHoii, a Takke B UCCIeI0BaHUSX GOPMUPOBAHSI TIEPBIIHOTO
MPETHYHOCTHOTO 0GPa30BaHIst, CyTh KOTOPOTO — OIIBIT MepeskuBanust peGeHKoM celst Kak cydnekTa obiie-
HUS U COIMATIBHOTO B3auMo/ieticTBus. /laHHbIe, TIOyYeHHbIe B paMKaX KyJIbTYPHO-UCTOPUYECKOTO MO/X0/1a,
COIIOCTABJISIFOTCS C PE3YJIbTaTaMu 3apYOEsKHBIX MCCIEN0OBAHUN COIUATBHO-KOTHUTUBHOTO Pa3BUTHUSL, TICUXO0-
JIOTHHU TIPUBSI3AHHOCTH U COIMAJIBHOTO B3aumojieiicTBust. [IpecraBieHbl 0Ka3aTe/bCTBa PasHOOOPA3HBIX
BPOYKICHHBIX TPOSIBJICHUI CONUATLHON aKTHMBHOCTH, COIMAJBbHON KOMIIETEHTHOCTH peheHKa, HAYMHasl ¢
MePBBIX MECHIEB JKU3HU, €0 TOTOBHOCTU K BOCHPUSATHIO B3POCJIOTO M BCTYIICHUIO B COIMAJIbHOE B3aMO-
neiictue. PaccMarpuBaercst «MHTEPCYObEKTUBHOCTb> — BPOSKICHHBIN MICUXOJIOTMUECKUI MEXaHU3M, 00e-
CTIEYMBAIONTHI CIOCOOHOCTD MIIAJIEHTIA K COTIMATBHOMY B3aHMOJIEHCTBIIO; B3aHMHAs HACTPOEHHOCTH Ha B3a-
umojieiicTue B nape Mmarb—pebeHok. [Ipencrasaena unrteprperarus ueii JI.C. Boirorckoro o corpaibHOM
CHUTYaI[K PA3BUTHUSI MJIAJIEHIA C YYETOM COBPEMEHHBIX JIAHHBIX OTEYECTBEHHOI 1 3apyOesKHOU CHXOJIOTHH.

Kmoueewte cnosa: M]IaﬂeH‘IECKI/H;'I BO3pacT, JIMYHOCTD, COIIMAJIbHAA CUTYallUA Pa3BUTUA, COITUAJIbHASA
KOMIICTECHTHOCTD, BSaHMOHCﬁCTBHC.
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Formation of the personality in the Russian psychol-
ogy is traditionally correlated with late stages of
childhood and adulthood (B.G. Ananiev, L.I. Bozhovich,
V.V. Davydov, AN. Leontiev, A.V. Petrovsky, V.A. Slo-
bodchikov, Filstein and others). Is there a personality
in an infant? Most Russian psychologists voice serious
doubts about this. So, A.N. Leontiev points out that an
infant “as well as the animal” has no personality [6].

The most authoritative and generally recognized is the
point of view on the origins of the personality expressed
by L.S. Vygotsky. In his work “The Infant Age”, L.S. Vy-
gotsky, characterizing the period of a newborn child,
singles out the individual psychic life of such child as a
new feature of this age period, closely intertwined in the
social life of the surrounding people. Following Ch. Biih-
ler, Vygotsky emphasizes that ... the first contact of the
child with his mother is so close that it is more possible
to speak of a cohesive existence rather than of a contact.
<..> During the first month, there is nobody and nothing
for a child, rather all irritations and everything around is
experienced only as a subjective state” [4, p. 277]. Based
on data from predominantly German psychologists
(Ch. Biihler, K. Koftka, W. Stern, G. Hetzer and others),
Vygotsky gives a characteristic of the newborn’s mental
life originality. This uniqueness consists in the predomi-
nance of undifferentiated, undivided experiences, repre-
senting a kind of fusion of attraction, affect and sensation;
non-separation of the child from himself and his experi-
ences from the perception of objective things, his inability
to differentiate social and physical objects. According to
Vygotsky, the perception of the outside world by a child
during his newborn period consists of undivided affective-
ly colored impressions of the situation as a whole, in the
absence of the ability to perceive separately the form, size,
color of surrounding objects [4].

The consequences of such a level of organization of
mental life is, according to Vygotsky, that “.. a new-
born... does not show any specific forms of social behavior
<...>the social nature of the child is characterized by com-
plete passivity” 4, p. 278].

At the next age stage, in infancy, the infant, who does
not yet have the basic means of social intercourse, seems
at first glance to be asocial. However, Vygotsky empha-
sizes, this opinion is erroneous, since in the first year of
life the child’s development is characterized by a special
form of sociality resulting from the unique social situation
of his development. The peculiarity of the social situation
of an infant’s development consists, first of all, in its com-
plete biological helplessness. All the basic life needs of the
child are satisfied with the help of adults caring for them.
Such dependence on the adult creates a special relation-
ship of the child to reality and to himself. Throughout
the entire infant age, the child does not separate himself
from the adult, perceiving a certain fusion with the latter,
akind of integrity, which L.S. Vygotsky, using the term of
Ch. Biihler, called “pre-we” (Ur-wir). During this period
the infant is “the most social being”, since all of his adapta-
tion to reality, starting with the satisfaction of his simplest
biological needs, is mediated through another person.

Asoeesa H.H. Y ucmoxos auunocmu
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Discussing the possibilities of the child during the
first year of life to interact with the outside world, Vy-
gotsky stressed that the newborn’s passivity is replaced
in the infant by a certain interest in the external world,
which acts as a response to various stimuli, including
those emanating from the other person. At the age of
4—>5 months, there are new forms of behavior: an active
search for irritants, an active interest in the surrounding
world. At the 10* month, the infant shows some rudi-
ments of further development of more complex forms of
social activity: the use of tools and the use of words to
express his desire.

Analyzing the social situation of child development
in infancy, L.S. Vygotsky concludes that, from the first
days of life, the objective conditions for the development
of a child create the necessary prerequisites for the emer-
gence of the need for communication, which is social
both in nature and in origin. This need is the basis and
driving force of all further mental development of the
child. L.S. Vygotsky believed that the need for commu-
nication is formed in life on the basis of primary biologi-
cal needs (in food, warmth, movement, etc.).

L.S. Vygotsky’s ideas on the importance of communi-
cation with an adult for the mental development of the
child formed the basis of the concept of M.I. Lisina on the
development of communication in ontogeny. According
to M.I. Lisina, communication has the most direct rela-
tionship to the development of the child’s personality.
Already in the first six months of life, in the form of im-
mediately emotional, situational communication, it leads
to the establishment of connections of the child with the
surrounding people and becomes a component of the “en-
semble” (K. Marx), “integrity” (A.N. Leontiev) of social
relations, which, from the point of view of Marxist psy-
chology, constitute the essence of personality [7]. The im-
portance of communication for the formation of personal-
ity was stressed by E.V. Ilyenkov. In his work “The Origin
of the Personality”, he wrote: “Since the body of the baby
from the first minute is included in the totality of human
relationships, it is potentially a person. Potentially, but
not actually, because other people “treat” him as a human,
and he does not... The child will become a person — a so-
cial unit, a subject, a carrier of social and human activity —
only there and then, where and when he will start to carry
out this activity independently |5, p. 336]. Personality, as
stresses by E.V. Ilyenkov, is “.. the totality of a person’s
attitudes to himself as to somebody other — attitude of “I”
to one self as a certain “Non-I" [5, p. 329]. For communica-
tion is characterized by the reciprocal nature of relations,
and it is this specificity of communication that explains
how and why the active action directed by a child on an
adult, rebounds from the latter and returns to the former,
becoming an action directed towards oneself [5].

Properly personal structures are formed along the
lines of three types of relations: to oneself, to the objec-
tive world, to other people, at points of their mutual
intersection and tying in “knots” (A.N. Leontiev). Ge-
netically first in the child there is his relation to an adult
relative (M.I. Lisina). Under the influence of communi-




KYJbTYPHO-UCTOPUYECKA IICUXOJOTUA 2017. T. 13. Ne 1

CULTURAL-HISTORICAL PSYCHOLOGY. 2017. Vol. 13, no. 1

cation with an adult who practices in advance a “human
attitude” (E.V. Ilyenkov) to the baby, the child’s atti-
tude toward himself begins to take shape. Later, the at-
titude to objects, natural phenomena, the objects of the
environment, is formed too (M.I. Lisina, A.N. Leontiev).

M.I. Lisina’s followers conducted research on the de-
velopment of attitudes toward themselves, other people,
the objective world in infancy (Avdeeva N.N., Mazi-
tova G.Kh., Meshcheryakova S.Yu., Kornitskaya S.V.).
It has been experimentally proved that emotional, situ-
ational and personal communication with an adult is the
main activity in the first six months of the child’s life and
plays a crucial role in the development of the child’s atti-
tude to himself [7]. Based this form of communication, the
infant gradually develops the image not only of an adult,
but also of himself as a subject of communicative activity.
This image has the form of an emotionally positive self-
awareness and is essentially the first pre-personal forma-
tion of the infantile age. Such an experience is a reflection
of the attitude to the child of surrounding adults who, in
their interaction with the child, express the “human at-
titude”, endowing him with value, a unique significance.
In the second six months of his life, the emotional positive
self-perception, based on the expanding individual experi-
ence in handling objects is enriched with the child’s ideas
about himself as an agent, subject of practical actions. The
infant begins to distinguish the success and failure of his
practical manipulations, to experience his achievements
and already on this basis to regard the approval or disap-
proval of an adult. The cognitive and affective compo-
nents of the image of the Self in the first year of life are still
not clearly differentiated and manifest in the form of an
emotionally positive experience of the child’s subjectivity
in communicative and subject-practical activities [2].

In further experimental studies, it was shown that
the character of the child’s communication with an adult
is reflected in the qualitative features of the child’s at-
titude to himself. A methodical method of objectifying
these features was the study of the child’s perception of
his own mirror image. The attitude of children to their
mirror image represents their attitude to themselves.
The experiments compared the perception of their re-
flection in the mirror and the attitude towards it in
children of the first two years of life who were educated
under different conditions: in the family and the child’s
home. As a result of the study, a clear difference was re-
vealed in the perception of mirror reflection between
family children and pupils of an orphanage. Family chil-
dren showed a strong interest in their mirror image, ex-
pressed in a much longer examination of the face, hands,
eyes, accompanied with clear positive emotions, as early
as from the third month of life. Pupils of an orphanage,
on the contrary, often showed a complete lack of interest
in their own reflection in a mirror; negative emotional
manifestations were clearly expressed: anxiety, fear,
desire to avoid unpleasant impression, to turn away, to
avoid looking in the mirror. In addition, according to the
data obtained, self-recognition in family children was
observed at the end of the first year of life, whereas in
orphanage children, only in the first half of the second
year. Moreover, signs of actions aimed at themselves
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(the child removes the headscarf from his head, guided
by his reflection in the mirror; plays with his reflection;
grimaces; performs rhythmic actions or moves in front
of the mirror), were more visible in family children than
in orphanage ones. The revealed differences in the atti-
tude towards themselves in family and orphanage chil-
dren can be explained by an incomplete, disharmonious
interaction of the staff of closed children’s institutions
with their pupils. Studies show that in this environment
the “medical” model of caring for the child prevails;
there is practically no person-oriented attitude of adults
towards their fosterlings, whereas individual charac-
teristics of children are assessed in terms of “difficulty”
or “ease” of care and integration into the regime. In the
absence of subjective, personally oriented communica-
tion with an adult, orphanage children do not develop
a subjective component of the image of themselves; they
do not develop a positive self-awareness, an experience
of their significance for surrounding adults, Openness to
people and the world around them, which is reflected in
the children’s attitude to their mirror image (negative
expression, rejection, fright), lack of recognition [2].

Summarizing the studies of the origins of the person-
ality in the context of the cultural-historical approach,
we should note that the views of L.S. Vygotsky, accord-
ing to him the baby is “the most social being”, have been
confirmed and developed in the M.I. Lisina school’s stud-
ies of the formation of the child’s personality of the child
in communication. It was shown that the decisive condi-
tion for the child’s personal development is the unique
social situation of development, when an adult, entering
into communication with a child, shows in advance an
attitude to the latter as a person having his unique im-
portance. Such an attitude of an adult at the child’s pole
is reflected in the formation of a positive emotional self-
awareness, the first pre-personal formation, the essence
of which is the child’s experience of himself as a subject
of communication and social interaction.

In foreign psychology, since the second half of the 20t
century, there has been a rapid growth of research on the
child’s mental development in the early stages of ontogen-
esis. At present, there are many facts that testify to the in-
tensive cognitive development of an infant, that shed light
on the sources of social and personal development [8].

First of all, these are new data on the social competence
of the infant, starting from the newborn period. Thus, in
terms of visual perception, it has been shown that infants
start responding to people since the very first days of
life. Already during the first hours after birth, newborns
prefer to examine a human face located at a distance of
20 c¢m from them. Namely, this is the distance at which
the mother’s face is located, when she holds the baby in
her arms while breastfeeding. Some researchers believe
that infants have an innate “pattern” of the human face.
Such sensitivity to a human face allows babies to rec-
ognize their mother’s face very early. In the Carpenter’s
experiments, it was proven that already two-week-old
newborns prefer to look at their mother’s face, as com-
pared with the face of an extraneous woman [8]. In ex-
periments involving the presentation of photographs,
first with one, and then with another facial expression,
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it was found (by indicators of the oculomotor system
and habituation), that newborns are able to distinguish
the expression of happiness, sadness, surprise, and at a
later age they can distinguish slides with an expression
of joy, anger and a neutral facial expression. In doing so,
they better distinguish “positive” facial expressions than
“negative” or “neutral” ones [2].

Infants show not only visual, but also auditory pref-
erences. They clearly prefer to listen to a human voice
rather than to sounds of the same pitch and loudness, and
distinguish a connected speech from a set of meaningless
syllables. Babies prefer voices in the female frequency
range to voices in the male one (an average of one octave
lower). There is an inborn coordination between sight
and hearing, helping them recognize different people. In
the experiments of E. Spelke and C. Ouseley, it was dem-
onstrated that a few months after birth, children can rec-
ognize the voices of their mother and father. Babies were
given to listen to the tape recording of the voice of one of
their parents through a loudspeaker, which was located
exactly between father and mother. Parents were sit-
ting, without talking, without moving their lips. Already
3-month-old babies looked at the mother when they
heard the mother’s voice, and at the father, if his voice
sounded. This allows us to conclude that three-month
infants are able to form certain ideas about the voice and
appearance of those who care for them [1].

Since the first weeks of life, babies are able to send
certain social signals to the people around them. They
change the facial expression, so that parents interpret it
as joy, anger, surprise, fear, sadness or interest. These ear-
ly facial expressions have a reflex nature. However, there
is evidence that an infant, from birth, has a high degree
of facial neuromuscular maturity, and the movements of
the facial muscles are combined into recognizable con-
figurations that have the meaning of social signals. Al-
ready at the age of 2—4 months, the facial expressions
of a baby can be easily recognized and classified by his
parents using the same categories as for identifying the
facial expressions of adults. When interacting with the
child, parents are guided by the expression of his face,
appropriately changing their behavior [8].

The most important specific means of human com-
munication is a smile; it is considered a part of the sys-
tem that ensures the establishment of the relationship
between the parents and their child. Even in newborns
there is a so-called reflex smile, which is often caused by
stroking the cheeks or lips, and also during sleep. At the
age between 6 weeks and 3 months, the smile becomes so-
cial. Most often, a smile is caused by a human face, a look
in the child’s eyes, a smile and the mother’s voice, tick-
ling. At the age of three months, the child not only smiles
in response to the mother’s smile, but uses his own smile
instrumentally to attract attention, to provoke a smile,
to hear the mother’s voice. At the age of 4—5 months, the
infant begins to laugh in response to social interaction,
and at 7—9 months, anticipating the appearance of the
mother’s face when playing Peekaboo [8].

Another important social signal is crying. Newborn’s
crying is an innate and involuntary reaction to a discom-
fort, when crying, the child “tells” his parents about his
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needs. Crying is as unique a characteristic of a baby, such
as fingerprints; hearing it, the mother to distinguish her
child from other children on the second day after birth.
In addition, crying is heterogeneous and can transmit
various messages about the condition of the baby, which
the mother learns to recognize [1].

Among social signals of the infant there are those that
are aimed at regulating interaction with an adult rela-
tive. Some of them serve to attract attention and initiate
interaction, while others serve to avoid or stop interac-
tion. In the first month of life, the signals of a newborn’s
readiness to interact are a lively expression, spreading
his arms with slightly bent fingers, lifting his head and
reducing body movements, freezing. In older children,
clear signals of invitation to interaction are advocated:
vocalizations, smile, eye contact, cyclic movements with
hands and feet. The child’s desire to stop interaction is
expressed by means of the following signals: whiny face,
whimper, crying, coughing, looking away, turning away
the head, pushing away. It is noteworthy that many of
the infant’s social signals to keep to stop the interaction
are also observed in adults. This indicates the existence
of a high social readiness for interaction, starting from
the first month of life [8].

The most impressive data in the foreign psychology
of development were obtained in the very field of study-
ing the interaction of mother and child. In the 1970s,
the use of video recording and frame-by-frame analysis
of video materials allowed psychologists to draw conclu-
sions about the child’s innate abilities for social interac-
tion, establishing a connection with his mother.

A kind of mutual adjustment can be observed already
in the situation of breastfeeding. It was found that dur-
ing breastfeeding, a baby sucks a nipple in a series of 8
to 10 seconds, interrupted by pauses of 2 to 5 seconds.
However, in terms of breathing and rest, there is no need
for these pauses. Regardless of the nature of the feeding
(breast or bottle), most mothers, during pauses, pat the
child, encouraging him to continue sucking, although he
begins to suck without any action on the part of the moth-
er. Since no physiological reasons for such pauses have
been identified, it has been suggested that they are neces-
sary for establishing the first dialogue between the infant
and the mother, which looks like alternating breastfeed-
ing, pause, and tactile stimulation by the mother [1].

The D.L. Stern’s study revealed that the movements of
the mother and her three-month-old baby during their in-
teraction represent a highly precise, harmonious combina-
tion of mutual approximations and recessions, reminiscent
of a kind of “waltz”. Studying how the mother and child
look at each other during the interaction made it possible
to identify the organization of their actions, which can be
compared with the exchange of replicas by adult commu-
nication partners. The basis is the alternation of the roles
of the actor and the observer, the sequential activation
and deactivation of activity. Authors studying positive in-
teraction in a dyad use such characteristics as: reciprocity,
synchronicity, elusive ballet, disposition to each other [9].

Strong evidence of a child’s innate ability to social
interaction was obtained in the of studies of C. Trevar-
then. Under experimental conditions, the behavior of five
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babies at the ages of one week to six months was photo-
graphed in two situations: when there was a mother near
the child and when the mother was absent, and the child
had bright toy before him. According to the results of the
experiments, it turned out that the babies’ behavior in re-
sponse to the presence of their mothers, and their behavior
in response to an inanimate object differed significantly.
The baby produces as it were two ways of spontaneous ac-
tivity, two different “interests” to living and nonliving ob-
jects. The greatest differences were recorded in the facial
expression, voice reactions and the hands position during
the perception of the mother and the toy, starting from
the first weeks of life. In addition, characteristic changes
in the movement of the fingers, tongue, and lips were de-
tected when hearing the mother’s words, which was never
observed in response to the presentation of a toy. These
findings indicate that during the first weeks of life infants
distinguish between living and nonliving objects [10].

Summarizing the results of his research, C. Trevar-
then suggested that already two-month-old babies inter-
acting with adults in some way feel their ability to act,
have a sense of subjectivity; In addition, they have an
idea of the relationship between their own behavior and
the behavior of another person, an interaction partner.
Trevarthen called it “the primary inter-subjectivity”, a
congenital form of adaptive functions, which ensures the
infant’s ability to interact with other people. In the next
few months, the cognitive development of the infant
and the experience of interpersonal interaction lead to
a growing awareness of the desires and behavior of other
people. Approximately at the age of 8—9 months, “the
secondary inter-subjectivity” is formed: the understand-
ing of the fact that there are other people in the world,
and objects of the external world can be a focus of joint
activity of the child with an adult. It is assumed that in
this period the child shows interest in what other people
know about the surrounding objects and how they are
able to handle them [10].

Another important area of research on social develop-
ment in the early stages of ontogenesis in foreign psychol-
ogy is the study of the attachment of a child to an adult
relative. Attachment to the mother is formed by the end
of the first year of life and has a certain value for the baby
due to safety and self-preservation. First of all, it gives the
child a sense of self-confidence when interacting with the
surrounding world of objects and people, facilitating ad-
equate socialization in subsequent age periods [3].

J. Bowlby conducted a series of studies for the World
Health Organization concerning the impact the child’s
separation from this mother in early childhood on the
mental development of the child. As a result of the stud-
ies conducted in France, the Netherlands, the USA,
Sweden, Switzerland, England, there was established the
high importance of a lasting warm, emotional interaction
with the mother (or a substitute person) in which both
partners find satisfaction and pleasure, which is required
for the child’s mental development.

The results of the observations, clinical data showed
that the absence or interruption of such contacts lead to
serious distress, the emergence of problems associated
with mental development and the behavior of the child.
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Following the ethological approach to understanding at-
tachment, J. Bowlby notes that “attachment behavior”
serves the purposes of adaptation and survival. The adult
and the child, between whom attachment is established,
behave quite differently towards each other than in in-
teractions with other people. They are well aware of each
other’s signals and establish, in essence, the first social
ties. The infant has a certain ability to come into contact,
communicate with an adult, signaling about his needs,
and an adult has the ability to understand such manifes-
tations and adequately respond to them in the process of
interacting with the child. According to J. Bowlby, by the
end of the first year of life, the infant develops internal,
intrapsychic “working models” reflecting the main aspects
of the surrounding world, including close adults [8; 10].

The above data from foreign studies indicate that the
infant is a complex, internally organized being, gifted
with spontaneous activity, the ability to perceive other
people and the establishment of social interaction. Vari-
ous innate manifestations of social activity of the infant
have been found, starting from the period of newborns.
Both and in the cultural-historical approach and the
foreign developmental psychology, the decisive condi-
tion for the child’s social and personal development is
interaction with an adult relative. However, in foreign
studies of infant competence and in interaction theories,
greater importance is attached to the baby’s innate abili-
ties to establish contact with a close adult, and also to
the existence of a well-balanced, congruent social be-
havior system in the mother-child pair. The child is able
to give social signals aimed at establishing interaction,
and the mother can read these signals and adequately
respond to them. “Inter-subjectivity” is an innate func-
tion that provides the infant with the ability to interact
with other people (C. Trevarthen). D. Stern’s discovery
of “complementarity” in such a dyad interaction clarifies
the social situation of infant development, testifies to the
great contribution of the child’s own activity in the de-
velopment process.

The cultural-historical approach and the theory of
interaction agree that the other person is the “psycho-
logical center” of any situation for the child. The origins
of the personality must be sought in the space of interac-
tion between the child and the adult, the experience of
interaction in dyad.

New data obtained in Russian and foreign psychology
allow us to take a different look at the views of L.S. Vy-
gotsky about the “pre-we” as a special form of the infant’s
sociality. Apparently, we can talk about the experience
of “pre-we” in the situation of interaction, both at the
child’s pole and at the pole of the adult. In a child, this
experience is provided by his innate ability to inter-sub-
jectivity. As for the mother, the experience of the unique
importance, “subjectivity” of the child in the organiza-
tion of emotional, situational and personal communica-
tion, is ensured by her, in addition to the cultural-spe-
cific value setting, the ability to respond to the child’s
social signals and to establish an adequate psychological
interaction with the child. Thus, the experience of “pre-
we” is not only an infant, but also an adult is a necessary
condition for the development of the child’s personality.
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q)opMI/IpOBaHI/Ie JIMYHOCTH B OTEYECTBEHHOW IICH-
XOJIOTHMH TPAJAUITUOHHO COOTHOCHUTCSI C TIO3/IHU-
MU 3TamaMu feTrctBa U B3pociocThio (B.I. Amanbes,
JI.N. Boxosny, B.B. /lassinos, A.H. Jleoutses, A.B. ITe-
tpoBckuii, B.A. Ciio6omunkos, Ouibirreiin u ap.). Cy-
MIECTBYET JIN TMYHOCTD y MJIaficHIIa? BoJbIMHCTBO OT-
€4eCTBEHHbBIX IICUXOJIOTOB BBICKA3bIBAIOT HA ITOT CUET
cepbesnbie comHenns. Tak, A.H. JleoHTbeB yKa3bIBaer,
YTO y MJIQJIEHTIA «TaK K€ KaK U Y JKHUBOTHOTO» JTMYHOCTHU
Her [6].

HaubGoJsee aproputeTHOii U 00LIENPUSHAHHOMN SIBJISI-
eTcst Touka 3penns Ha uctoku snanoctu JI.C. Beirorcko-
ro. Bpabore «Muagenueckuii Bospact» J1.C. Boirorckui,
XapaKTepuaysl TIepruoJi HOBOPOKJICHHOCTH, BBIIEJSIET B
KauecTBe HOBOOOPA30BaHU 9TOTO BO3PACTHOTO TIEPHU-
0/1a VHAMBUAYAJIbHYIO MCUXMYECKYIO KU3Hb PeOCHKa,
TECHO BIJIETEHHYIO B COIUATBHYIO JKU3Hb OKPY KAIOIIIX
moneit. Benen 3a III. Bionep, BeiroTckuit moguepkuBa-
€T, YTO ... [IEPBBII KOHTAKT pebeHKa ¢ MaTepbio [0 TOro
TeCeH, 4TO, CKOpPee, MOKHO TOBOPUTH O CJAUTHOM CYIIle-
CTBOBAHWW, YeM O KOHTAKTHOM. <...> B mepBbIii MecsI]
11 pebeHKa He CyLIeCTBYeT Hi KTO-TO, HH YTO-TO, CKO-
pee, Bce pas/paskeHust U BCe OKPY’Karollee rmepekuBaeT
TOJIBKO KaK CyObEKTUBHOE cocTosIHUE> [4, ¢. 277]. OcHo-
BBIBASICH HA JIAHHBIX TPENMYIIECTBEHHO HEMEIIKUX TICH-
xosioroB (III. Bromep, K. Koddxka, B. lItepn, I'. l'etmiep
1 7p.), BBITOTCKUIT HaeT XapaKTepUCTUKY CBOCOOPasist
HCUXUIECKON JKU3HU HOBOPOKIEHHOTO. TO cBOeoOpa-
3We 3aKjouaercs B mpeobiaganin HeauddepeHpo-
BaHHBIX, HEPACUJICHEHHBIX MEPEKUBAHUIM, MTPECTABIIS-
I0IIMX Kak Obl ciiaB BaedeHus, ahdexTa u OulyIeHus;
He oTAeNeHUN pebeHKOM cebsl U CBOUX IIePeKMBaHUIL
OT BOCIPUATHA OObEKTHBHBIX Belleld, HEBO3MOKHOCTH
middepeHIupoBaTh coluanbible u dusndyeckue o0b-
ekThl. [lo MHeHMIO BhIroTckoro, BocpusiTiie BHENTHETO
Mupa pebeHKa B MePUOl HOBOPOKAEHHOCTH COCTOUT U3
HepacuJieHeHHbIX ad(peKTUBHO OKpaleHHbIX BIeyaTJie-
HUIT OT CUTYaIlUX B IIEJIOM, TIPK OTCYTCTBUU CIOCOOHO-
CTH K BOCIIPUSTHUIO OTAEIBHO (POPMBI, BEJTMUNHBI, T[BETA
OKPY>KaIOIUX TIpeIMeToB [4].

[MocyepcTBUAMEU TAKOTO YPOBHSI OPraHU3AIUU TICHU-
XUYECKOUN JKM3HU ABJSETCS, TI0 MHEHWIO BBITOTCKOTO,
TO, YTO <... HOBOPOK/IEHHBIIL... He 0OHAPY/KUBAET HUKA-
Kux crernuduieckux (GopM COIUAIBHOTO TIOBEIEHUS
<..> COIMAIBHOCTh peOeHKa XapaKTepU3yeTcs MOJIHOI
MacCUBHOCTBIOY [4, c. 278].

Ha creyroriiem Bo3pacTHOM aTtarie, B MJIQJIEHYECKOM
BO3pacTe, He 00IaJAIONINIT ellle OCHOBHBIM CPEICTBOM CO-
[MAJILHOTO OOLIEHMST MJIaJIeHel] KasKeTCsT Ha IIEPBBII BIJIsI
acoraabHbIM. OfHAKO, TTOMYEpKUBAET BBITOTCKUIA, 3TO
MHEHHE OIMMOOUHO, TaK KaK Ha [IEPBOM TO/Y KU3HU Pa3BU-
THe pebeHKa XapakTeprsyeTcs: 0co00it (opMoil cotrab-
HOCTH, BbITeKalollell U3 yHUKalIbHOI colualbHOl curya-
mu ero passurtusi. CBoeoOpasue COMUATbHON CUTYaIUK
Pa3BUTHUS MJIJIEHIIA COCTOUT, TIPEJK/IE BCETO, B €r0 TIOJTHON
O61oI0rNUecKoil OecIIOMOIITHOCTH. Bee 0OCHOBHBIE sKU3HEH-
Hble IIOTPeOHOCTH pebeHKa OCYILECTBIISIIOTCS IIPY TIOMOILH
B3POCJIBIX, YXAKUBAIONUX 32 HUM. Takast 3aBUCUMOCTb OT
B3POCJIOTO co3/1aeT 0coboe OTHOIIEHEe peGeHKa K IeiicTBI-
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In Russian

TeJIbHOCTH U camoMy cebe. Ha IpoTsiskeHI1 Bcero MilajieH-
YeCKOro Bo3pacta peOeHOK He oT/e/ser cebst 0T B3POCIIOro,
BOCIIPUHUMAST HEKOTOPYIO CJIUTHOCTD C HUM, TIEJIOCTHOCT,
kotopyio JI.C. Berrorckuii, ncronnsayst tepmun 111, Brosep,
HazBas «mpa-mbl» (Ur-wir). B atot nepron muazener ss-
JISIETCST «<MAKCUMAJIbHO COIUAIBHBIM CYIIIECTBOM», TAK KaK
BCE ero IpuciocobieHne K JAeiiCTBUTEIbHOCTH, HAUMHAS C
YIOBJIETBOPEHUS IIPOCTEMININX OPraHUYeCKUX HOTPEOHO-
CTell, SIBJISIETCS ONOCPEIOBAHHBIM Yepes JIPYTOTo YeJI0BeKa.

O6cysx1as1 BOBMOKHOCTH PeOeHKa IIEPBOro Io/Ia JKN3-
HU B3aUMO/IENICTBOBATH C OKPYIKAIONIMM MUPOM, BrITOT-
CKUH TTOYEPKUBAT, YTO TTACCUBHOCTH HOBOPOK/IEHHOTO
CMeHseTCs Y MJIAJIeHIIa OIpe/leJIeHHbIM WHTEPECOM K
BHENIHEMY MUPY, BBICTYTAIONINM B BH/I€ OTBETHOTO TIO-
BeJIeHUS Ha Pa3HOOOpa3HbIe PA3PAKUTE/IU, B TOM YKCJIE
UCXOJISAIINE OT IPYTOTo YesioBeka. B Bospacte 4—5 mecs-
11€B MOSIBJISTIOTCSI HOBbIE (DOPMBbI TTOBE/IEHUST — AaKTUBHBII
TTOMCK pa3pakKuTesell, aKTUBHBI UHTEPEC K OKPYKaIo-
memy mupy. Ha 10-M Mecsie y Muagenia HabIogaioTes
3a4aTKy JaJibHENIIero pa3suTus 6oJjiee CI0KHBIX (hopM
COTMATbHOM aKTUBHOCTU — TIPUMEHEHNEe 0Pyl U YII0-
TpebieHne CJI0B, BBIPAKAIOIINX XKeJIaHue.

AHaJIM3UPYsI COLMANBHYIO CUTYAIIUIO PasBUTHS pebeH-
Ka B MJajieHdeckoM Boapacrte, JI1.C. BeiroTckuit mpuxomut
K BBIBOJLY, UTO, HAUMHAsI C TIEPBBIX JHEIT JKU3HU, 00 BEKTHB-
Hble YCJIOBHsI PasBUTHsSI PeOEHKA CO3AAI0T HEOOXOANMBIE
HPE/IIOCHLIKY JIJIS BOSHUKHOBEHUS TTOTPeOHOCTH B 00111e-
HUH, SIBJISTIONIENCS COIMAIbHON KaK TI0 CBOEMY COfiepsKa-
HUIO, TaK U 110 IPOUCXOKAEHUI0. DTa OTPeOGHOCTD U CO-
CTaBJIsIET OCHOBY M JIBHZKYIILYIO CUJIY BCETO JIa/IbHENIIIEro
ncuxuaeckoro passutust peberka. JI.C. Boirorckuii mosa-
raJ, 4To OTPeOHOCTD B 00IeHIN (hOPMUPYETCS IIPUKI3-
HEHHO Ha 0a3e MEePBUYHBIX OMOJOTHMYECKUX MOTPEOGHOCTE
(B TvIIE, TETLIIE, JIBVSKEHUY U T. [1.).

Uaen JI.C. BbIroTcKOro 0 3HAYUMOCTH OOIICHUS C
B3POCJIBIM JIJISI ICMXIYECKOTO Pa3sBUTHS peOeHKa JIer K
B ocHOBY KoHuenuu M.U. JlucuHoil 0 pasButuu 00-
menus B oHToreHese. C toukn 3pennss M.U. JlucuHoi
o01eHre UMeeT caMoe IIPSIMOE OTHOIIEHKE K Pa3BUTHUIO
JIMYHOCTHU pebeHKa. YiKe B IIEPBOM MOJIYTOAUN KU3HU B
(bopme HemocpencTBEHHO-9MOIMOHAILHOTO, CUTYaTHB-
HOTO OOIIEHKS OHO IPUBOIUT K YCTAHOBJIEHUIO CBSI3Eil
pebeHKa ¢ OKPYIKAIOUMMHK JIIOAbMU M CTAHOBUTCS KOM-
nonerrom <«atcamOis» (K. Mapkc), «IeJIOKyIIHOCTH»
(A.H. JIeouTbeB) 00IIeCTBEHHBIX OTHOILEHUH, KOTOPbIE,
C TOYKU 3PEHUS MAPKCUCTCKON TICUXOJIOTHH, COCTABJIS-
0T CYIHOCTb JIMYHOCTH [7]. 3HAUUMOCTb OOIIEHMSI [T
(opmupoBanus suynoctn noguepkuBasn J.B. Mnben-
koB. B cBoeit pabore «C yero HauMHAeTCsl JTUYHOCTH»
oH niucair: «ITockoJIbKy Tesio MIaeHIia ¢ MepBhIX MUHYT
BKJTIOUEHO B COBOKYITHOCTH Y€JIOBEUECKUX OTHOMIEHUI,
MOTEHIUATTFHO OH YK€ JUYHOCTh. lloTeHImnasibHOo, HO
He aKTyaJibHO, UOO JPYTUE JIIOIU <OTHOCATCS» K HEMY
II0-4eJIOBEYECKH, a OH K HUM — HeT... JINYHOCTBhIO — COo-
NUAAbHON enuHuied, CyObeKTOM, HOCHTENEM COLU-
AJIbHO-YEJIOBEYECKOIl IeATeIbHOCTH — PEGEHOK CTaHeT
JIMIITB TaM U TOT/IA, T/le ¥ KOT/Ia CaM HAYHET JTY JIesATeb-
HOCTb coBepmaTth [J, ¢. 336]. JIuuHocTh, MOTUEPKUBAET
9.B. NnbeHKOB, €CThb «... COBOKYITHOCTb OTHOIIIEHUI Yye-
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JIOBEKA K caMOMy cebe Kak K HEKOeMY JIPYrOMY — OTHO-
mennii <> k cebe kak Hekoemy «He-51» [5, ¢. 329]. [lia
o01IIeHysT TUTTITYeH B3aUMHBIN XapakTep OTHOIIEHUH, 1
MMEHHO 3Ta crerduKa 00ueHusT 0ObSICHSIET, KaK 1 M0-
yeMy aKTHBHOE JICHCTBYE, HAIPaBJIeHHOE PeOEHKOM Ha
B3POCJIOTO OTPasKAETCS OT HEr0, PUKOIIETOM BO3Bpalia-
€TCsl K IEPBOMY U CTaHOBUTCS JIEHiCTBUEM, HATIPABJICH-
HBIM Ha camoro cebs [3].

CoOCTBEHHO JIMUHOCTHBIE CTPYKTYPBI CKJIAIbIBAIOT-
41 10 JIMHKSIM TPeX BUJIOB OTHOIIEHUI: K cebe, mpemeT-
HOMY MUDY, APYTHM JIOJSIM, B IIYHKTaX UX B3aUMHOTO
repeceueHns u 3aBs3biBaHus B «y3esaku» (A.H. Jleon-
TheB). ['eHeTnuecku nepBbIM y pebeHKa BO3HUKAET OT-
Horrerne K 6auskomy Bapociomy (M., Jlucuna). Tlox
BIMsTHUE OOIIEHMsT € B3POCTBIM, KOTOPBII aBaHCOM
MPaKTUKYET «desioBedeckoe oTHoIeHne» (I.B. Vnben-
KOB) K MJIQJIEHITY, HAUMHAET CKJI/IbIBATHCS OTHOIIEHUE
pebenka k camomy cebe. TTosHee CKIAIBIBAETCS OTHO-
[IEHKE K TPEJMETaM, SIBJIEHUSIM MPUPOJIBI, K 0OBEKTaM
okpyzkaioteit cpeant (M.U. Jlucuna, A.H. JleoHTbEB).

B pa6orax tmkosst M. . JIucunoit GbLIn mpOBe/eHbI
UCCJIEIOBAHUSI PA3BUTHUST OTHOIIIEHUS K cee, IPYTUM JTo-
IISIM, TIPEZIMETHOMY MUPY B MJIa/leHUeCKOM Bo3pacte (AB-
neesa H.H., Masurosa I'.X., Memepskosa C.1O., Kop-
Hunkasg C.B.). bbuio skcriepyuMeHTaNbHO JI0KA3aHO, YTO
HMOIMOHATIHOE, CUTYaTHBHO-JTMYHOCTHOE OBIIEeHHE ¢
B3POCJIBIM SIBJISIETCS BEAYIIeH 1eATeTbHOCTBIO B TIEPBOM
MOJIYTO[IMN SKU3HU PeOGEeHKA M UTPAET PELIAOIIYI0 POJIb
B CTAHOBJICHWHU OTHOIEeHUsT peberka k cebe [7]. Ha oc-
HOBe JIaHHOH (hOPMBI OOIIEHNST Y MJIAJICHI[A TOCTEIIEHHO
CKJIajibiBaeTcs 00pa3 He TOJbKO B3POCJIOro, HO U cebst
Kak cyObeKkTa KOMMYHMKATUBHON AeATEJIbHOCTUH. ITOT
obpa3z umeer (HOPMY SMOIUOHATIBHO-TIONOKUTETHHO-
rO CaAMOOIIYIIEHNS ¥ SBJISIETCS [0 CYIIECTBY IIEPBBHIM
MPETIMIHOCTHBIM 00PAa30BaHUEM MJIA/IEHYECKOTO BO3-
pacra. TToo6HO€e TepesKMBaHKE SIBJISETCA OTPAKEHUEM
OTHOTIEHUST K PEOGEHKY OKPYIKAIONIUX B3POCIBIX, KOTO-
pble B CBOEM B3aUMOJIEHCTBUM € PEOEHKOM BBIPAKAIOT
«JeJIOBEUECKOEe OTHOIIEHUE», HAJIEJSAI ero IeHHOCTHIO,
YHUKAJIBHOI 3HAUNMOCTHI0. Bo BTOpOM MosTyroinm skus-
HU SMOIMOHAIBHOE TIOJOKUTETBHOE CaMOOIILYIIEHNE
Ha OCHOBE PaCIIUPSIONIETOCS WHAMBUAYATHHOTO OTIBITA
B MPEJAMETHOM MaHUITYJIUPOBAHUU OOOTAIAETCS MPEJI-
cTaBaenusMu pebenka o cebe Kak medrene, cyObeKTe
MpeIMeTHO-TIPaKTUUeCKuX AeiicTBuil. Mianener; nHaun-
HAeT PazJinyaTh YCHEIIHOCTh U He YCIIENIHOCTh CBOMX
MIPAKTHYECKIX MAHUTTYJISAIUI, TIepesKUBATh CBOU JIOCTHU-
JKEHUSI U y5Ke Ha 9TOI OCHOBE OTHOCUTHCS K 0/I00PEHUT0
uim HeogoGpeHuio B3pocaoro. Kornutushbiii u adpdex-
TUBHBIN KOMITOHEHTHI 0Opasa $1 Ha TepBOM TOY KU3-
HU ellle 4eTKo He AnddepeHITpoBaHbl U BRICTYIAOT B
opme AIMOIMOHATBHO-TIOTIOKUTETBHOTO TIEPEKNBAHUS
pebeHKoM CBOel CyOBEKTHOCTH B KOMMYHIUKATHBHON 1
MpeMEeTHO-TIPAKTHYECKOH e TeTbHOCTH | 2].

B nmampHeWmux sKCIepUMEHTAIBHBIX WCCICI0BA-
Husax ObLIO MOKA3aHo, YTO XapakTep oOmenus peGeHka
C B3POCJIBIM HAXO/UT OTPA’KEHNE B KAYECTBEHHBIX OCO-
GeHHOCTSX OTHOLIeHUs peberKka Kk cebe. MeTonuecKkum
npUeMoM OGBEKTUBAIMK ATHX OCOOEHHOCTEH SIBUJIOCH
U3y4YeHHe BOCHPUATUS PEOEHKOM CBOErO 3€PKaJbHOTO
orpaskenusi. OTHOIIEHNUE JIeTell K CBOEMY 3€PKATbHOMY
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o6pasy pelpeseHTUpyeT UX OTHOlIeHKe K cebe. B orbl-
Tax CPaBHUBAJIOCH BOCIPUSTHE CBOETO OTPAKEHUS B
3epKajie U OTHOIIEHWE K HeMY Y JIeTell TepPBbIX JBYX
JIET KU3HW, BOCIHUTBIBAIONIUXCS B PAa3HBIX YCIOBUSX:
B ceMbe U JloMe pebeHka. B pesysbrare Mccie0BaHst
OBbLIN BBISIBJICHBI SIPKIE PAa3/udusi B BOCIPHUSATHH 3€p-
KaJIbHOTO OTPAKEHUS MEXKIY CEMEHHBIMU JETbMU M
BOCIIUTAaHHMKAMK JoMa pebeHKa. Y ceMeMHbIX Jereil
OTMeYaJICs CTOMKUU WHTEpPeC K CBOEMY 3ePKaJbHOMY
OTPaKEHMIO, BBIPAKaBIIMIICS B TOpaszio OoJiee J1JINTe b-
HOM PaccMaTPUBAHWUK JIUIA, PYK, TJ1a3 U COMPOBOK/IAB-
MTUICS SIPKUMU TIOJIOKUTETbHBIMU IKCIIPECCUSIMU YIKe
HAUYMHAs C TPETHETO MecsIa KU3HU. Y BOCITUTAHHUKOB
noMa pebeHka, HaoOGOPOT, YACTO OTMEYAJOCh IOJHOE
OTCYTCTBHME MHTepeca K COOCTBEHHOMY OTPaKEHHUIO B
3epkajie, ObIIM OTYETIINBO BBIPAKEHBI OTPHIIATEIbHBIE
HMOIIMOHAJIbHBIE TIPOSIBICHUSL TPEBOTa, GOSI3Hb, CTPEM-
JieHue n30eKaTh HEITPUSTHBIX BIICUATICHUH, OTBEPHY Th-
cs1, He CMOTPETh B 3epKajio. Kpome ToT0, 110 MOy Y€ HHBIM
JIaHHBIM, CAMOY3HABaHUE y CeMEUHBIX jeTell HabJro/a-
JIOCH y2Ke B KOHIle TIepBOTO TO/la KU3HU, a Y BOCITUTAH-
HUKOB JIoMa peGeHKa — B [I€PBOM IOJIYTOAMKI BTOPOrO
roxa. IIpu aToM moKasaTen AEHCTBUH, HATIPABJIEHHBIX
Ha cebs (CHMMAaeT ¢ rOJIOBBI ILIATOYEK, OPHEHTHPYSICh
Ha OTpakeHUe B 3epKajie, UTPAEeT CO CBOMM OTPaKeHMUe,
IPUMaCHUYAET, COBEPIIAET PUTMUUECKUE JAEUCTBUS UITH
JBVIKEHUS TIepell 3epKajioM), ObLIM BBIIIE Y CeMEHHbBIX
JleTell CPaBHUTEIBHO € BOCITUTAHHUKAMU JJoMa PebeHKa.
BoisiB/icHHBIE Pa3JInyust B OTHOIIEHNH K cebe y feTell us
ceMbu U ioMa peberka 00bICHSIOTCS HEIOTHOLEHHbIM,
JIMCTADMOHUYHBIM ~ B3aWMOJIEHCTBUEM  COTPYZIHUKOB
JETCKUX YUPEKICHUHN 3aKPBITOTO THUTA C BOCITUTAHHU-
kamu. McenenoBanus IOKa3bIBAIOT, YTO B 3TOU cpefie
[IPEBANUPYET «MeIULUHCKAI» MOAEIb 3a00ThI 0 pebeH-
Ke, TIPAKTUYECKN OTCYTCTBYET JIMUHOCTHO-OPUEHTHPO-
BaHHOE OTHOINEHUE B3POCJBIX K CBOUM MOJIOTIEYHBIM, &
UHIUBUAYAJIbHbIE 0COOEHHOCTH €Tl OLIEHMBAIOTCS C
TOYKM 3PEHUST «TPYMHOCTU» WJU <JIETKOCTH» YXO/a U
BCTpavBaHUs B peskuM. IIpu oTcyTcTBIM CyGBEKTHOIO,
JIMYHOCTHO OPUEHTHPOBAHHOTO OOIIEHNUST ¢ B3POCJBIM Y
BOCITUTAaHHUKOB JI0Ma peOeHKa He CKJIagbiBacTcst cyOb-
eKTHast cocTapJstonast obpasa cebst, He hopMupyercst
MOJIOKUTENILHOE CaMOOIIYIIIeHe, TTepeKUBaHIe CBOECH
3HAYMMOCTHU JIJISI OKPY>KAIOMINX B3POCJBIX, OTKPBITOCTH
JIIO/ISIM 1 OKPYSKAIOIIEMY MHUPY, YTO HAXOAUT OTPAKEHNE
B OTHOTIIEHHUU JIETE K CBOEMY 3€PKATBHOMY OTPAKEHUIO
(oTpuIaTENbHBIE AKCIIPECCUN, HETIPUSITHE, UCIYT), OT-
CYTCTBUIO y3HaBanwus [2].

[TonBo/Ist UTOT MCCTIEIOBAHUSIM UCTOKOB JIMYHOCTH B
paMKax KyJbTyPHO-MCTOPUYECKOTO MOJIXO0/A, OTMETUM,
yto npenacraienus JI.C. BrIroTcKOro o ToM, 4To Mjaje-
HEIT SIBJISIETCST «<MaKCUMAJTbHO COTIMAIbHBIM CYIIECTBOMS
MOJIYYMJIA TIOATBEP;KIEHUE U Pa3BUTHE B HCCJE0BA-
Husax mkosasl M. JlucuHOW cTaHOBJIEHUS JTUYHOCTH
pebeHka B 00mIeHNN. BBIIO MOKa3aHO, YTO PEIIAOIIAM
YCJIOBHEM JIMYHOCTHOTO Pa3BUTUs pPeOEHKa SIBIISIETCSI
VHUKAJbHAS COIUATbHAS CUTYyalllsl PasBUTHS, KOT/a
B3POCJIbIiA, BCTymas B obmienue ¢ pebeHKOM, aBaHCOM
[IPaKTUKYeT OTHOIIEHMEe K HeMy KakK K JUYHOCTH, 00-
JIalaloNield  YHUKAJBHOM 3HAYMMOCTBIO. OTpaskeHnem
110700HOTO OTHOLIEHHUS B3POCJOIr0 Ha IoJjroce pebeHKa
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SABJIsIETCsT (DOPMUPOBAHNE TO3UTHBHOTO 9MOIIMOHAIBHO-
TO CaMOOTIYIIEHUSI, TIEPBOTO MPETTMIHOCTHOTO 06paso-
BaHUs, CYyTh KOTOPOTO — OIIBIT MePEKUBAHUS PeOGEHKOM
cebs kak cyObekra OOIEHUsST ¥ COIMAJbHOTO B3aUMO-
JIEHICTBUSL.

B 3apyOeskHOU TICHXOJIOTHH, HAa4WHAsh CO BTOPOU
nosioBuHbl XX Beka, oTMedaeTcs OYypHBINA POCT Mccie-
JOBaHUIl TICUXUYECKOTO Pa3BUTHS peOeHKA HA PAHHUX
aTanax OHTOreHe3a. B Hacrosiiee BpeMs CyIIEeCTBYET
MHOKECTBO (DaKTOB, CBUAETEIbCTBYIONUX 00 MHTEH-
CUBHOM KOTHUTMBHOM Pa3BUTUU MJIA/EHIIA, ITPOJIUBA-
IOIUX CBET HA WCTOKH COIMAJIbHOTO U JUYHOCTHOTO
pazBuTus [8].

[Tpexxme Bcero, aTo HOBBIE ITAHHBIE O COYUUATLHOLU
KoMnemenmnocmuy MJIAeHIa, y:Ke HauuHas ¢ Iepruoja
HOBOPOJKIAEHHOCTH. Tak, B 00JIACTH 3pumenviozo 60c-
npusmust TOKa3aHo, YTO MJIAJICHIIBI HAYMHAIOT Pearupo-
BaTh Ha JIO/Iel, HauMHas ¢ MEePBBIX THEH KU3HU. Y Ke B
TeUeHUe TTePBhIX YACOB MOCJE POXKICHUS HOBOPOXK/IEH-
HBIE TPEANOYUTAIOT PACCMATPUBATL JIUIO YEJTOBEKA,
pacriosaraioreecs Ha paccrossaun 20 ¢cM. A IMEHHO Ha
TAKOM PACCTOSTHUM HAXOIUTCS JIMIIO MAaTePHU, KOrJa OHa
nepAuT peberka Ha pykax BO BpeMst KopMienust. Heko-
TOPBIE UCCJIEI0BATENH [I0JIATAIOT, YTO MJIAJIEHI[bI UMEIOT
BPOKIEHHYIO CXeMY <«JIHIa». BoCIPUUMUYNBOCTD K ye-
JIOBEYECKOMY JIUILY TIO3BOJISIET MJIAJICHIIAM OY€Hb PaHO
pacrio3HaBarsb Jnio Matepu. B axcriepumenTtax Kapmen-
Tep OBLIO TIOKA3aHO, YTO YiKe JABYXHEAETbHbIEC HOBOPOJK-
JICHHbBIE TIPEATIOYNTAIOT CMOTPETh HA JIUIIO MaTepH, 1o
CPAaBHEHMUIO C JINTIOM TTOCTOPOHHEH KeHTHbI [8]. B akc-
IepUMeHTaX C TpeabsaBienreM Gotorpaduii cHavyaia ¢
OJIHUM, a 3aTeM C JPYTUM BbIPasKEHUEM JuIa OblIo 06-
HapysKeHo (110 MOKa3aTeaIM TJIa30IBUTATEIbHON CUCTe-
MBI ¥ I[PUBBIKAHUIO), YTO HOBOPOKIEHHbBIE CIIOCOOHDI
pasMyaTh BbIPA)KEHUE CUACTHI, Mevyasiu, YIUBJIEHUs, a
B GoJiee TIO3/[HEM BO3PACTE PA3JIUYAIOT CJIAI/IBI ¢ BbIpa-
JKEHMEM DaJIOCTH, THEBA W HEHTPAJIbHBIM BBIPAKEHUEM
quta. [Ipu aToM oHM JTyuliie pa3ianyaioT <ITOJTOKUTEb-
Hble»> BBIPAKEHUS JIUIQA, YeM <«OTPUIATeJbHBIE> WJIH
«HeUTpasbHbIey [2].

MutazieHITBI OGHAPYKUBAIOT HE TOJBKO 3PUTEJbHBIE,
HO W CJIyXOBble Tpeanourenusi. OHM SBHO MPEATIOYH-
TAIOT CJAYHIATh YeJOBEYECKUIT TOJIOC TI0 CPABHEHUIO CO
3BYKaMW TOH K€ BBICOTBI U TPOMKOCTH, TIPUYEM OTJIH-
YAI0T CBSI3HYIO Pedb 0T HaGopa 6ECCMBICTIEHHBIX CIOTOB.
losnoca B skeHCKOM AMana3one MJIAIEHIIbl TPeIIoYnTa-
10T TOJIOCAM B MY3KCKOM Jinarazone (B CPeJHeM Ha OIHY
okrtaBy Hike). CylecTByeT BPOKIEHHAs KOODIWHA-
UsT MEXKIY 3PEHUEM U CJIYXOM, TIOMOTaoNIasi pacios-
HaBaTh pa3HbIX Jojell. B akcriepumenTax J. Crienke n
K. Aysau 6b1T0 TOKa3aHO, YTO Yepe3 HECKOIBKO Mecs-
IIEB TIOCJIE€ POKJIEHUS JIETH MOTYT Paclio3HaBaTh TOJO-
ca MaTepy M OTIa. MJiaZieHTIaM IaBajiv TIPOCTYITUBATh
MarHUTO(GOHHYIO 3aIIUCh TOJI0CA OJIHOTO U3 POAUTENEH
yepe3 TPOMKOTOBOPHUTEJb, KOTOPBIH ObLI PACIOTIOKEH
TOYHO MEXKIY OTIIOM U MaTepblio. Poaurenu cumenn, He
pasroBapuBasi, u He ABUTAIU TyOaMu. Yike 3-MecsiuHbIe
MJIQJIEHIIBl CMOTPEJIM HA MaTh, KOT/IA CJBIIIAJIN MaTe-
PUHCKUII TOJIOC ¥ HA OTIIA, €CJIU 3BYYaJl €0 roJIoc. ITO
MO3BOJISIET C/IJIATh BBIBOJ O TOM, YTO MJIA/IEHIIBI TPEX-
MECSYHOTO BO3pacTa crmocoOHBI ¢hOpMHUPOBATH OTpe-
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JEJICHHbBIE MPEICTABICHUS O TOJI0CE U OOJIMKE TeX, KTO
3a HUMU yxakusaeT [1].

Vike ¢ TIepBBIX HEIEqb JKU3HI MIAJEHIIBI CITOCOOHBI
MOCHIJIATh OKPYSKAIOIIUM OIpe/IeIeHHbIE COTMAbHbIE
curHasbl. OHNU MEHSIOT BbIPAKEHUE JIUIA, TaK YTO PO-
JIUTEJI MHTEPIIPETUPYET ITO KaK PAJIOCTD, THEB, yIUBJIE-
HUe, CTpax, Mevyasib WX WHTepec. DTH PaHHUE BbhIpasKe-
HUA JINTIa UMEIOT pediekTopHYIo pupoay. OHAKO ecTh
JIOKa3aTeJIbCTBA TOTO, UTO MJIAJICHEI] C POXKAEHUS OTJIU-
YaeTCs BBICOKOU CTENEHbIO JUIEeBON HEHPOMYCKYJIbHOM
3PEJIOCTH, a IBVKEHUS JINTIEBBIX MYCKYJIOB OObe/IMHEHbI
B y3HaBaeMble KOH(MUTYpaluu, uMerolue 3HadyeHue co-
IUAJIBHBIX CUTHAJIOB. Y’Ke B 2—4 Mecslla BbIpaKeHUs
JIATA MJTAJICHTIa MOTYT OBITh JIETKO Y3HABAE€MBbI M KJTac-
cuUIMPOBAHbl POAUTENIAMU C UCIOJIb30BAHUEM Tex
JKe KaTeropwii, 4To U /Uit UAECHTUMWKAINN BbIPAsKEHUS
Jiiiia B3pocabix. [Ipu B3anMoeiicTBUN ¢ PeGEHKOM Po-
JIUTEJI OPUEHTUPYIOTCS Ha BBIPAJKEHUE €T0 JINIA, COOT-
BETCTBYIOIIMM 00Pa3oM U3MEHsIsT CBOE ToBejieHue [8].

BaxneimuMm crierudaeckuM CpeicTBOM 4YesioBe-
4eCKOTO OOIIEeHUs ABJISETCs yJAbIOKA, ee CYUTAIOT Ya-
CTBIO CHUCTEMDbI, KOTOpasi 00ECIIEUYNBAET YCTAHOBJIEHUE
B3aUMOCBSI3U MEX/Y POIUTESIMUA U PEOEHKOM. YiKe y
HOBOPOXK/IEHHBIX HAOJIIOaeTCsA TaK HasbiBaeMast ped-
JIEKTOPHAsT YJIbIOKA, KOTOPAs 4aCTO BBI3BIBACTCS TIOTJIa-
JKUBAHWEM IIEK WU Ty6, a TakKe B TepUoj cHa. B Bo3-
pacre MexIy 6 HeeTsIMU ¥ TPeMsl MEeCATaMU yIbIOKa
CTaHOBUTCSI COlMabHON. Yallle BCero BbI3bIBAIOT YJIbIO-
Ky YeI0BEUECKOE JIUIO, B3TJISIAL B TJTa3a peOeHKa, yIbiOKa
U TOJIOC MaTepH, IEKOTKa. B TpexmecsiaHOM BO3pacTe
pebGEHOK He TOJIBKO YIbIOaeTCst B OTBET HA YJIBIOKY Ma-
TEPH, HO UCTIOJIB3YET YJIBIOKY HHCTPYMEHTAIBHO, YTOOBI
[IPUBJIEYb BHUMAHUE, BHI3BATH OTBETHYIO YJIBIOKY, CJIOBA
MmaTepu. B Bospacte 4—5 MecsiieB MiiaZieHel] HaunHaeT
CMESITBCS B OTBET Ha COIMAIbHOE B3aMMOJIENICTBIE, a B
7—9 Mecd1ieB — IpeBOCXUIIAS [TOSIBJIEHUE JIMIIA MaTe-
pU TIpH UTPe B «Ky-Ky» [8].

Ente oM BasKHBIM COLMAJIBHBIM CUTHAJIOM SIBJIS-
eTcs 11ad. 1l1ay HOBOPOKJIEHHOIO — 9TO BPOXK/EHHAs
1 HENPOU3BOJIbHAS PeaKIust Ha JAUCKOMMOPT, ¢ MOMO-
IBI0 KOTOPOiT pebEHOK COOOIAET POIUTEISIM O CBOMX
noTpebHocTsX. Tlmay JBJseTcs CTOMD JKe YHUKATbHON
XapaKTePUCTUKON MJa/leHIa KaK OTIeYaTKU TalbleB 1
JlaeT BO3MOKHOCTb MaTepH yiKe Ha BTOPOU JICHb MOCJIe
POJIOB OTJIMYATh CBOEro peberka ot Apyrux jaereil. Kpo-
Me TOTo, TIJ1a4 HEeOJHOPO/IEH U MOJKET Tiepe/laBaTh pas-
JIMYHBIE COOOTIEHNST O COCTOSHUN MJIAJICHIIa, KOTOpbIe
MaTh Hay4aeTcst paciio3Hasath [1].

Cpeay colMaNbHBIX CHUTHAJIOB MJIJICHIIA €CThb Te,
YTO HAIPABJIEHDI HA PEryJIMPOBAaHNE B3aMMOAEHCTBUS C
6m3KIM B3poCabiM. OTHY M3 HUX CITYIKAT JIJIsT TIPUBJIe-
YeHWs] BHUMaHUs ¥ WHUITMAPOBAHUS B3aUMOJICHCTBUS,
a Ipyrre — Jist u30eranust WK MPEKPAIeHUsT B3auMO-
netictBus. Ha mepBoM Mecstie )KU3HU CUTHAJTIAMH TOTOB-
HOCTH HOBOPOKJIEHHOTO K B3aMMOJICHCTBUIO CJy:KaT
O’KMBJIEHUE HA JIUIE, PACKPBITHE PYK CO CJETKA COTHY-
TBIMM TAJIbIIAMU, TPUTIOJAHUMAHNE TOJIOBBI U yMEHbIIIe-
HUE JBWKEHUN Tesa, 3aMupanue. IBHBIMU CUTHATIAMU
MpUTJIAIEHUSI K B3aUMOJIEHCTBUIO y JleTeil mocTapiie
BBICTYIIAIOT: BOKAJIU3AIUK, YJbIOKA, B3MJIAN B TJia3a,
[UKJINYeCKUe JBUXKEHUS pyKamMu 1 Horamu. sKenanue
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pebeHKa IpepBarh B3aMMOIEHCTBHE BBIPAKAETCS C I10-
MOIIBIO CJIEIYTOTUX CUTHAJIOB: TIJTAKCUBOE BBIPAXKEHUE
JIVTIA, XHBIKaHbe, T1J1a4, Kallesb, OTBe/eHNe B3TJsA/Ia B
CTOPOHY, OTBOpaYMBaHUE TOJIOBBI, oTTajskuBanue. O6-
pamiaer Ha cebs BHUMaHUE TO, YTO MHOTME COIMAIbHBIE
CUTHAJIbI MJIQJIEHIA, KACAIOIUecs IMOAAePKaHusT WJIn
[IPePbIBAaHUS B3aUMOAEUCTBYA, HAOMIOAAIOTCS TaKKe Y
B3POCJIBIX. ITO CBUJIETEJIBCTBYET O BBICOKOW COIUAJIb-
HOU TOTOBHOCTHU K B3aUMO/IEICTBUIO, HAUMHAA C TIEPBOTO
Mecsina Kku3nu [8].

HaubGosee Breuarisionie gaHHbie B 3apyOeKHON
[ICUXOJIOTMK Pa3BUTUsL OBLIM MOJYYEHbl UIMEHHO B 00-
JIACTU M3YYeHMsI B3aMMOIEHCTBUsSI Martepu M pebeHKa.
B 70-e rr. XX B. ncnoJsib3oBanne BUAEO3ANINCH U TTOKa-
JIPOBOTO aHAJIN3a BUIEOMATEPUAJIOB MTO3BOJIAIIO TTCUXO-
JIOTaM CJIeJIaTh BBIBOJIBI O HAIMYUU Y pebeHKa 6poscoe-
HbIX CTIOCOOHOCTEH K COIMATBHOMY B3aWMOEHCTBUIO,
YCTAHOBJIEHUIO CBSI3U C MATEPBIO.

BsanMHy10 10ACTPOIKY MOKHO HAOJII0aTh YKe B CU-
Tyaiuu Kopmienus. Kak Ob110 o6HapysKeHO, BO BpeMs
KOPMJIEHUST MJIQJIEHEl] COCEeT TPY/lb CepUIMU JIJIUTEIb-
HocTbio oT 8 mo 10 cekyHj, 1pepbIBaeMbIMU T1ay3aMu
or 2 110 5 cekyna. IIpu aToM, ¢ TOUKM 3pEHUS TIEPEBO-
Jla IbIXaHUS W OT/IbIXA, B 9TUX I1ay3aX HeT HUKAKOW He-
obxoxuMocTu. BoJIbIIMHCTBO Marepeil He3aBUCKMO OT
Xapakrepa KopMJeHusi (IpyaHoe WiId U3 OyThLIOYKH)
BO BPEMsI [1ay3 IOXJIONbIBAIOT PeGEHKA, CTUMYJIMPYS €0
K TPOJOJIKEHNIO COCAaHUSsI, XOTSI OH HAaYMHAET cocaThb U
6e3 BCAKUX JIEHCTBUIT CO CTOPOHBI MaTepr. [T0CKOIbKY
HUKAKUX (PUBMOTOTMUECKUX TIPUYUH I TIay3 He BbI-
SBJIEHO, OBLIO BBIZBUHYTO [IPE/IIOJIOKEHIE, YTO OHU He-
00XOJIUMBI JIJIE YCTAHOBJIEHUS TIEPBOIO JUAIOTA MEKILY
MJIQJIEHIIEM U MATePbIO, KOTOPbII BBITJISIUT KAaK YePeio-
BaHue COCaHMs peOeHKOM T'PY/H, [ay3bl U TAKTUIbHOI
CTUMYJISIITUU CO CTOPOHBI Matepu [1].

B uccnenosanusx [[.JI. Crepna rnokasaHo, 4to /1BU-
JKEHUST MaTepu M TPeX- MECSTYHOTO MJIA/IEHIIA BO BPeMs
B3aMMOJIEHCTBUS TIPEACTABISIOT COOOM OYeHb TOYHOE
rapMOHUYHOE COYETaHHE B3aUMHBIX MPUOIMKEHMIA 1
yIQJIeHNH, HalOMHUHAMOIIee CBOEOOPA3HBIH <«BabC».
N3yuenne Toro, Kak BO BpeMs B3aUMOJICHCTBHS MaTh 1
pebGEHOK CMOTPSIT APYT Ha JIPYra, MO3BOJIAJIO BBISIBUTH
TaKyl0 OpPraHM3alnio UX JIeHCTBUH, KOTOPYIO MOKHO
CPaBHUTDH ¢ OOMEHOM PEIUIMKAMU B3POCJIbIX TAPTHEPOB
110 KOMMyHUKaluu. B ocHoBe Jjiesxut yepejioBaHue po-
Jieil feficTBYIOIEero Jnia u HabJroaareis, mocjae0Ba-
TeJIbHOE BKJIIOYEHNE U BBIKJIIOYEHNE aKTUBHOCTU. ABTO-
DB, U3y4alolne MO3UTUBHOE B3AUMOJIEHCTBUE B IUAJIE,
HCIIOJTB3YIOT TaKMe XapaKTePUCTUKHU, KAaK: B3AMMHOCTb,
CUHXPOHHOCTb, HEYJOBUMBI Gajer, HaCTPOEHHOCTh
ZpyT Ha apyra [9].

Y6enurepHble 0Ka3aTebCTBA HAINUNS y PeOEHKa
BPOJKIECHHBIX CIOCOOHOCTEH K COIMATBbHOMY B3auMO-
neiicTBrio ObLIN TOJTydeHbl B uccienoBanusix K. Tpe-
BapTeHa. B aKcriepuMeHTaJbHbBIX YCJIOBUSX TOBe/leHUE
MISITU MJIQJIEHIIEB B BO3PACTe OT OJIHON HeJ/lesn /IO THeCTn
MeCSIeB CHUMAJIOCh Ha KUHOILIEHKY B JIBYX CUTYyal[U-
SX: KOTJIa pAoM ¢ peOeHKOM HaXOAUJIach MaTh U KOIJa
MaTh OTCYTCTBOBAJIA, a mepel pebeHKoM JeKama apKas
urpymika. [To pesysbrataM OINbITOB OKa3aJ0Ch, YTO T10-
BeJ/leHUE MJIQJIEHIIEB B OTBET Ha IMPUCYTCTBUE MaTepH
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U MOBEJICHUE B OTBET Ha HEKUBON OOBEKT CYIIECTBEH-
HO paszanyaioTcsa. MuajieHer] mpoU3BOAUT Kak OBl Ba
crocoba CIOHTAHHON aKTUBHOCTH, JBA PA3HBIX <«MHTe-
peca» K JKHUBOMY ¥ HexKMBOMY oObekTaM. Haubosbiime
pasnuunst ObLT 3aDUKCUPOBAHBI B BBIPAKECHUM JIAIIA,
TOJIOCOBBIX PEAKIHSX U TTOJOKEHUN PYK MTPU BOCIIPUS-
TUU MaTepU U UTPYIIKH, YK€ HAUUHAS C TIEPBBIX HE/IETb
sku3H. Kpome Toro, ObLIN BBISIBJIEHBI XapaKTepPHbIE U3-
MEHEHUsI JIBUKEHUST [IAJIBIEB PYK, S13bIKa, I'yO mpU BOC-
[IPUSTUU PEYU MATEPH, YETO HUKOT/[A He HABJII0/IaI0Ch B
OTBeT Ha TpebgaBienne urpyiku. [lomydennnie (axTel
CBUJIETEJBCTBYIOT O TOM, YTO Y3Ke B TeueHue [1ePBbIX He-
JIeJIb JKU3HU MJIQJICHIIBI PA3JIMYaloT JKUBbIE U HEKHUBbBIE
o6bexThI [10].

O6o06mas pesysbrarbl uccienoanuii, K. Tpesap-
TEH BBICKA3aJ MPENTOJI0KEHNE, UYTO YIKE IBYXMECTIHBIE
MJIQJIEHITBI BO B3AaUMOJICHCTBUH € B3POCJBIM HEKOTOPBIM
06pasoM OIIyIAlT CBOK CIIOCOOHOCTh K JEHCTBUIO,
UMEIOT 4yBCTBO CyObEKTUBHOCTH, KPOME TOTO, OHU UMe-
0T TPEJICTABJIEHHE O B3aMMOCBSI3M UX COOCTBEHHOTO
MOBe/IeHUS U TOBEJIEHNs JPYTOTO YesoBeKa, MmapTHepa
10 B3auMojieiicTBUIO. TpeBapTeH Ha3BaJ 3TO <«IEePBUY-
HOM MHTEpPCYObEKTUBHOCTBIO», BPOKIEHHON (hopMOit
MPUCTIOCOOUTENBHBIX (PYHKIIUH, KOTOpast obecrieyrnBaeTt
CMOCOOHOCTD MJIAJICHIIA K B3AUMOJEHCTBHIO C APYTUMU
monbMu. B nocsieayionire HECKOIBKO MecsIleB KOTHU-
THUBHOE Pa3BUTHE MJIAJIEHIIA U OIBIT MEKJINYHOCTHOIO
B3aUMO/ICHCTBUST TIPUBO/ISAT K HAPACTAHUIO TTOHUMAHUS
JKeJTaHWN 1 TOBeIeHNsT IPYTuX Jfosieit. [IpumepHo B BO3-
pacre 8—9 mecsieB hopMupyeTcs «BTOPUIHAS WHTEP-
cyOBEKTUBHOCTb», TOHUMAaHUE TOTO, YTO B MUPE €CTh
Apyrue JIoau, a 00bEKTHl BHEITHETO MUPA MOTYT OBITh
(HOKYCOM COBMECTHOU JIeSITEIbHOCTH PeOEHKA U B3POC-
soro. TIpeanosaraercst, uTo B 3TOT Nepuoa y pebeHka
MIPOABJISETCS MHTEPEC K TOMY, YTO JIPYTHE JIOAN 3HAIOT
006 OKPYIKAIONIKX TIPEAMETaX ¥ KaK OHU YMEIOT ¢ HUMU
netictsoBath [10].

Eue onHoil BakHOIT 06/1aCThI0 MCCIENOBAHUI CO-
LMAJbHOTO Pa3BUTUA Ha PaHHUX dTallaX OHTOreHe3a
B 3apyOeKHOI MCUXOJOTHH SIBJSIETCS HCCJIe0BaHNe
MPUBS3aHHOCTH pebeHKa K OJIU3KOMY B3POCIOMY.
[TpuBsizanHOCTh K Martepu (HOPMUPYETCS K KOHILY
MEePBOTO TO/IA KU3HU U MMeeT [T MJIaJIeHIa oTpe/e-
JIEHHYIO IEHHOCTH C TOYKH 3PEHUs Oe30MacHOCTU U
camocoxpanenusi. I[Ipexae Bcero, oHa jaer peGeHKY
YYBCTBO YBEPEHHOCTU B cebe TPU B3aUMOEHCTBUN ¢
OKPYSKAIONIMM MUPOM MPEAMETOB | JIOjiel, crocob-
CTBYeT a/leKBaTHOHM colMaM3alluu B ITIOCJeyIolne
BO3pacTHBIE TTePUOJHI [3].

Jlx. Boynbu npoBOAWI CepPHI0 MCCIeA0BAHMI [1Ist
BcemupHoil opranusanuu 3/paBOOXpaHeHUs, Kacalo-
[IMXCST BIIMSTHUSL Cerapaluy, pasayk peGeHKa ¢ MaTe-
PbhIO B PaHHEM JIETCTBE Ha IICUXUUECKOE PasBUTHE PeOCH-
Ka. B pesysiprare nccsieoBanmii, KOTOpbIe TPOBOININCE
Bo @panrnun, Hugepranmax, CIITA, Iserun, I1IBeiina-
puu, AHT/IE ObLIa BBISIBJICHA BBICOKAST 3HAUUMOCTD JIJIsT
MICUXUYECKOTO pPa3BUTHsi pebeHKa YCTaHOBJIEHUS TIPO-
JOJKUTENBHBIX TETJIBIX, HMOIMOHAIBHBIX B3AUMOOTHO-
MIeHUH ¢ MaTepbio (MJIM 3aMEHSIONIMM €€ YeJIOBEKOM),
B KOTOPBIX 00a MapTHepa HaXOAST YAOBJIETBOPEHUE U
VI0BOJILCTBHE.
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PesyabraTel HabMOeHUH, KIMHUYECKUE JaHHBIE
MOKA3aJu, YTO OTCYTCTBUE WU Pa3pPbiB MOAOOHBIX
B3aUMOOTHOIIEHWI TPUBOAAT K CEPbE3HOMY JIHC-
Tpeccy, BOSHUKHOBEHUO IP06JieM, CBSI3aHHbBIX C MICH-
XMYECKUM PasBUTHE U NoBeaeHueM peberka. Ciemnyst
ATOJIOTUIECKOMY TIOAXOAY K MOHUMAHWIO TPUBS-
sannoctu, /x. Boynbu ormedan, 4To <IoBeneHUe
MPUBA3AHHOCTU» CJHYKUT IEJSAM aJanTallud U BbI-
JKuBaHus. B3pocibiii 1 pebEeHOK, MEKIY KOTOPHIMU
yCTaHABJIUBAETCA PUBA3AHHOCTD, BEAYT cebst coBep-
MIeHHO WHAyYe M0 OTHOIIEHUIO APYT K APYTY, YeM BO
B3aUMOJIEHCTBUSX C IPYTUMU JI0AbMU. OHU XOPOIIIO
MOHUMAIOT CUTHAJbI [PYT APYyra ¥ YCTAHABJIUBAIOT,
IO CYIIEeCTBY, EPBbIe COIUANbHBIE CBA3U. MIaseHe
obiamaer OmMpeaeseHHoON CMOCOOHOCTHIO BCTYMATh
B KOHTaKT, OOIeHHEe ¢ B3POCJBIM, CUTHAJIUZUPYS O
CBOUX TMOTPEOHOCTSX, a B3POCJbIH 00Jazaer cnocob-
HOCTBIO MOHUMATh MOJ0OHbBIE TPOSIBICHUS W aJ€K-
BAaTHO OTBEYaTh HA HUX B IIPOIECCE B3AUMOJICHCTBUSA
¢ pebenkom. C Touku 3penus JIxx. Boyabu, K KOHILY
[IePBOrO T0/1a JKU3HU Yy MJiaieH11a GOPMUPYIOTCS BHY -
TPEHHUE, HHTPAICUXUIECKHE «paboune MOJIeJIn», OT-
pakaiolie OCHOBHBIE aCIIEKTHI OKPYIKAIONIETO MUPA,
BKJIIOUYast OIM3KUX B3pocabix [8; 10].

[IpuBeseHHBIE BBINIEC JaHHBIC 3apyOEKHBIX WC-
CTIeTOBAHNI CBUIETENBCTBYIOT O TOM, UTO MJIAJICHEIl
SBJISIETCS CJIOXKHBIM, BHYTPEHHE OPraHM30BaHHBIM
CYIIECTBOM, OJIADEHHBIM CIIOHTAHHOW aKTHUBHOCTBHIO,
CTIOCOOHOCTSIMHU K BOCTIPUSITHIO IPYTHUX JIIOACH U yCTa-
HOBJIEHUIO COIHATbHOTO B3aumMojelicTBust. OOHa-
PYsKEHBI PasHOOOpasHbIC BPOKIECHHBIE IPOSBICHUS
COTMAJIbHON aKTUBHOCTU MJAJICHIIA, YK€ HAaUWMHas C
nepuoja HOBOPOXKIAeHHOCTU. Tak ke Kak U B KyJib-
TYPHO-UCTOPUYECKOM IOJAXO/E, PEIIAIOININM YCJIO-
BUEM COIUATBHO-JTMYHOCTHOTO Pa3BUTHsI pebeHKa B
3apy6esKHON MCUXOJIOTUN Pa3BUTHSA, BBICTYIIAET B3a-
umozelicrere ¢ 6;1M3kuM B3pocabiM. OHAKO B 3apy-
GeKHBIX UCCAEOBAHUSX KOMIETEHTHOCTH MJIa[eHTIA
U TEOPUSIX B3aUMOJEHCTBUsI GObIllee 3HAYEHUE TIPHU-
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JaeTcst BPOKIEHHBIM CIIOCOOHOCTAM MJIaeHIla K ycra-
HOBJIEHUIO KOHTaKTa ¢ OJM3KUM B3DOCJBIM, a TaKkKe
HaJIMuuio cOanaHCUPOBaHHOM, KOHIPYDHTHOI cucTe-
MBI COLMAJbHOIO MOBEAEHUS B 1ape MaTb—peOeHoK.
PebeHok crmocobeH momaBaTh COMMAIbHBIC CUTHAJIH,
HarpaBJieHHbIE Ha YCTAaHOBJIEHUE B3aMMOJIENCTBUS,
a MaThb — YUTATh 9TU CUTHAJBI U aJleKBAaTHO Ha HUX
orBeyath. «MHTEPCYOBEKTUBHOCTD» SBJISETCA BPOK-
JeHHoi GyHKIKeil, koropas obecredrBaeT MajeHIly
CIOCOOHOCTD K B3aMMOEHCTBUIO C APYTUMHM JIIOAbMMU
(K. Tpesapren). Ortkpoitue [/[. CTepHOoM «B3auMo/10-
MOJIHUTEJBHOCTU» BO B3aUMO/IEMCTBUU B JINAJl€ YTOU-
HS€eT COIMAJbHYI0 CUTYaIlMi0 Pa3BUTUS MJIQJIEHIIA,
CBUIETEJILCTBYET O OGOJBIIOM BKJage COOCTBEHHOI
AKTUBHOCTH peOeHKa B IIPOIECC PA3BUTHSL.

KynbTypHO-UCTOPUYECKHIT TTOAXO W TEOPUU B3a-
UMOJICHCTBUST CXOJSTCS B TOM, YTO JIPYTOW UeTOBEK
ABJIAETCS I peOeHKa <IICUXOJIOTUYECKUM IIEHTPOM>
J000il cutyaruu. VICTOKH JIMYHOCTH HYKHO MCKATh B
IIPOCTPAHCTBE B3aUMOIEHCTBUSA pedeHKa ¢ B3POCJBIM,
OIIBbITE B3aUMOEUCTBUS B UAJLE.

Hosble nanubie, moaydyeHHble B OTe4eCTBEHHON U 3a-
PyOEKHOM IICUXOJIOIUH, O3BOJISIIOT MHAYE B3IJISHYTh Ha
npescrasyienus JI.C. BbIroTcKOTo 0 «I1pa-Mbl» Kak 0CO-
60ii (hopMbl coLUaNbHOCTH MJajeHa. Ilo-BuauMomy,
MOKHO TOBOPUTDH O TEPEKUBAHUM «IIPa-Mbl» B CUTYya-
LMY B3aMMOJEICTBYS, KaK Ha 1oJ1oce pedeHKa, Tak 1 Ha
noJioce B3pocaoro. Y pebeHka 9T0 1epekuBanue obe-
CIIEYNBAETCS BPOXKICHHON CIIOCOOGHOCTBIO K HHTEPCYOh-
E€KTUBHOCTH. Y MaTepu MepesKuBaHne YHUKAJIbHOM 3Ha-
YUMOCTH, «CYOBEKTHOCTH» pPeOeHKA MPU OPraHU3aAIUN
SMOLMOHAIBHOIO, CUTYaTHUBHO-JIMYHOCTHOTO OOIIEHMSI
obecriednBaercs, MOMUMO KyJIbTYPHO-CIIE(pUIecKoil
LEHHOCTHO! YCTAaHOBKH, CIIOCOGHOCTBIO OTBEYATh Ha CO-
[aJIbHbIe CUIHAJIbBI pebeHKa U yCTaHaBIUBaTh ¢ pebeH-
KOM aJleKBaTHOEe IICUXOJIOTMYECKOe B3aUMOJENCTBIE.
Takum 06pasoM, NepesKUBaHUE <«IIPa-Mbl> HE TOJbKO
MJIJIEHIIEM, HO U B3POCJBIM SIBJISETCS HeOOXOAUMBIM
YCJIOBUEM Pa3BUTHsI JIMYHOCTH PeGEHKa.
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“Special theatre” as a tool of social inclusion:
Russian and international experience
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The aim of this article is to get the reader acquainted with the history of the inclusive theatre movement
in Russia and abroad, as well as to discuss its challenges and perspectives in the context of social inclusion.
The authors make an attempt to elaborate an inclusive theatre model, focusing on the system of concepts
of the cultural-historical scientific school. The model is based on L.S. Vygotsky’s idea that every physical
impairment reveals itself as a social “abnormality” of behaviour, which means that its overcoming can occur
in a situation of organised social interaction. The authors argue that this kind of interaction can be created
in the situation of inclusive theatrical activity, where “conflicts and collisions” are intentionally modeled,
and where “pereghivanie” and reflection are regarded as the key mechanisms of organising the process of
joint action.

Keywords: social inclusion, “special theatre”, theatrical activity, “drama”, “pereghivanie”, reflective
communication.
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TPUBAETCST MOJIE/Ib MHKJIIO3UBHOTO TeaTpa, OMMPAIOIIASICS Ha CUCTEMY TTOHSITHUI KYJIbTYPHO-UCTOPUYECKOI
Hay4HOII mKoJbl. B ocHoBe Mosienin — ujest JI.C. BBITOTCKOTO O TOM, 4TO BCSKUIN (DU3NUECKUI HEOCTATOK
peasin3yercst Kak ColuajibHasi «<HeHOPMAJIbHOCTby TIOBE/IEHIS], B CBSI3U C YEM €ro TIPeojiojieHne BO3MOKHO B
YCJIOBUSIX CIIEIUATIbHO OPTaHU30BAHHOTO COIMATIBHOTO B3auMoieiicTBust. [1o MHEHIIO aBTOPOB, a(hheKTHR-
HOH (POPMOiT TAKOTO B3AMMOIEHCTBHS MOKET CTaTh OCOOBII THIT MHKIIO3UBHO TeaTpabHON AesITEIbHOCTH,
rJie «KOJUTU3UU U CTOJIKHOBEHUST» 11eJIEHAITPABJIEHHO MOJIETIUPYIOTCS, a <[IePesKUBaHe> U peJIeKCrsl BBICTY-
MMalOT B KAYeCTBE OCHOBHBIX MEXAHM3MOB OPTraHM3aIIH Pa3BOPAYNBAIOIIETOCS COBMECTHOTO JEHCTBHUSL.

Kmoueesvte caosa: conmanbHas MHKIIO3KsI, <0COOBII TeaTp», TeaTpaibHast AeATEIbHOCTD, ApaMa, epe-

JKUBaHUeE, peq)JIeKCI/IBHaSI KOMMYHUKal WA,

Introduction

Promoting social inclusion represents one of the
most important tasks of contemporary society. Social in-
clusion may be understood as “a process by which efforts
are made to ensure equal opportunities for all, regardless
of their background, in order to enable full and active
participation in all aspects of life, including civic, social,
economic, and political activities, as well as participation
in decision-making processes, combatting poverty and
social exclusion [14, p. 12]. Importantly, the key aspect
of social inclusion is that it is not aimed at adapting a
concrete person, but at adapting the social environment
to their individual abilities and needs [14].

In a broad sense inclusion is a social concept that pre-
supposes humanisation of social relations by providing
conditions for self-realisation of each member of society
and by shaping readiness for accepting the uniqueness
of “the other”— irrespective of their race, nationality, re-
ligious or political beliefs, or any other individual pecu-
liarities. According to a number of researchers (A.Ju. Sh-
emanov, N.T. Popova, A.M. Scherbakova), shaping the
accepting position (attitude) in relation to ‘the other”
represents the key condition of successive participa-
tion in inclusive environment and is usually the result of
targeted effort, since it presupposes recognising the op-
portunity of changing one’s own life position (attitude).
Needless to say that this kind of “openness to the “other”
should not violate the security of the personality, which
embraces preservation of one’s one identity as well as the
opportunity of the person’s identification with a referent
(cultural, ethnic or any other) group. However without
the readiness to change one’s life position, “the other” is
likely to be perceived as hostile or disruptive, which usu-
ally triggers resistance and rejection [11; 12].

Thus, successful social inclusion should be assured by
corresponding changes of attitudes and life position. In
our opinion this kind of changes may only occur in joint
activity, in the process of which the participants could
gain successful experience of inclusive interaction. An
efficient way for organising this kind of joint activity
could be the so-called “special theatre”.

“Special theatre” is a term designating theatrical
troupes with the participation of disabled persons (e.g.
with mental, physical and genetic disorders, visual, hear-
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ing and motor impairments, emotional disturbances
etc.), as well as integrated troupes, which bring together
persons with and without disabilities'. “Special theatre”
creates broad opportunities for promoting social inclu-
sion. On the one hand, theatrical activity can provide
conditions for creative self-realisation of people with
various abilities and needs by giving them a chance to
discover their capacities in the sphere of art. On the
other hand, theatrical activity creates conditions for the
so-called “reverse inclusion”, allowing to shape not only
in actors, but also in spectators the accepting social posi-
tion (attitude) that we have already mentioned earlier.
It is thus no wonder that “special theatre” as a social
phenomenon has spontaneously emerged in different
countries at different time, gaining popularity with the
humanisation of society.

Inclusive theatre in Europe and the USA

Inclusive theatre troupes in Western Europe and in
the USA made their first organised appearance in 1960s.
Over the next decades they evolved from amateur move-
ment into professional art, labeled today as “inclusive the-
atre” (or “special theatre” in Russia). The practice of in-
cluding people with disabilities into theatrical plays both
in Europe and in the USA developed in parallel with the
social perception of inclusion per se. Interestingly enough,
the process of the evolution of inclusive theatre move-
ment in Europe and in Russia has many similarities. At
the beginning a clear line was drawn between “tradition-
al” theatre, featuring actors without special needs, and a
kind of “exclusive” theatre, designed entirely for people
with disabilities. This period in the history of “special the-
atre” was characterised by a clear “specialisation” of in-
clusive theatres, when people having a particular kind of
disability were brought together on the stage (theatre of
the deaf, theatre of the blind etc). An example of this kind
of theatre is the National Theater of the Deaf, which was
opened in the USA in 1967 and began producing shows
with both spoken word and American sign language. It is
at that very moment that American spectators were for
the first time faced with an unusual form of theatre, which
appeared rather challenging both for the American soci-
ety, and for theatrical art in general [16].

! The term was introduced in Russia in 2000 by the Organising Committee of the All-Russia Festival “Proteatr” chaired by N. Popova and has

become widespread in contemporary Russian culture.
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The second stage in the development of the “special
theatre” was characterised by a gradual transition from
theatrical studios, featuring exclusively actors with a par-
ticular disability, to mixed troupes, open for participants
with various kinds of special needs. At the same time dis-
abled people made their first steps on the stage of “tradi-
tional theatres”, however they were still supposed to be
in minority compared with the other participants of the
troupe. This historical period could be illustrated by the
experience of a well-known Austrian specialist Hilde Ho-
gler, who is considered the founder of modern integrated
dance. Hogler started her work in 1960s, creating dance
pieces for her son with Down syndrome, and later for other
children with mental disorders. The main goal of her work
became elaborating dances, designed both for people with
and without disabilities. It is quite important, that Ho-
gler did not only try to elaborate an original form of self-
expression for the participants of her studio, but also to
adapt it for a broader audience. Today Hogler’s ideas are
successfully developed by Rodney Bell — a well-known
disabled dancer, who creates pair dances, performed by
people with and without disabilities [20].

The third period in the history of “special theatre” is
characterized by a qualitative shift towards “integrated
troupes”, mixing people with and without disabilities as
absolutely equal participants. The substantial difference of
this period from the previous stages is connected with the
transformation of the way of perceiving disability. If at the
beginning of the inclusive theatre movement disability was
mostly regarded as something that should be overcome or
disguised, at this point it is perceived as a resource of devel-
opment. In integrated theatre the participants are not divid-
ed into “persons with disabilities” or “persons without dis-
abilities” — they are all treated as personalities with a unique
set of individual characteristics. This approach focuses first
of all on the art per se, rather than on the peculiarities of
its creators. Nowadays both inclusive and integrated profes-
sional theatres exist almost in all European countries.

For example in Great Britain there are many theatres
that practice performances featuring disabled actors.
One of them is “Blue Apple Theatre” — an inclusive the-
atre company, founded in Winchester in 2005 with the
aim of pioneering the inclusion of actors with intellec-
tual disabilities on mainstream stages. In 2012 the the-
atre produced William Shakespeare’s “Hamlet” featur-
ing professional actors with Down syndrome for the first
time in the history of the play [23].

One more example is “Pegasus”, situated in Oxford-
shire, which is a regional inclusive theatre, open for vari-
ous groupes of people, including children and adolescents
from socially disadvantaged families, as well as vulnerable
and disabled young persons. The mission of the theatre
consists not only in bringing its participants on the stage,
but in applying the potential of the theatre for their reha-
bilitation and sociolisation. Thus, the theatre offers a sys-
tem of workshops where young people can try themselves
in music production, stage lighting, scenic and costume
design. The theatre also offers a big variety of professional
arts-based training programmes, the participants of which
often stay to work in the theatre as group-leaders, actors
and even stage directors [21; 8].
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In Germany “special theatre” has a history of over
40 years. Many inclusive theatres collaborate with fa-
mous choreographers, stage directors, actors and musi-
cians, gaining more and more popularity in society. Quite
well-known is the Berlin theatre “THIKWA”, founded
in 1990. Recently “THIKWA” and Russian integrated
theatre studio “Krug I1” (“Circle II"”) have been work-
ing on a joint inclusive performance “BioFiction. Where
does the real life end?”. The first night of the show took
place in Berlin, Moscow, St. Petersbourg and Pskov in
December 2016 [27].

In the USA there are many theatres open for people
with various kinds of special needs. One of the pioneers
of inclusive theatre movement in the country is “Alli-
ance for Inclusion in the Arts” — organization that sup-
ports and promotes the inclusion of disabled people in all
realms of performing and fine arts. The aim of this work
is to increase diversity, as well as to bring theatrical art
closer to real life throughout the United States [24].

“Breaking Through Barriers” is another example of
an inclusive theatre. Founded in 1979, the theatre began
as a company of sighted actors hired to record plays for
the blind. At the beginning of 1980s, the theatre made a
few shows that mixed blind, low-vision and sighted ac-
tors, which soon developed into full stage productions
both for blind and sighted audiences. In 2008, the the-
atre expanded its mission to include performers with all
kinds of disabilities [25].

An example of an integrated theatre in the USA is the
“Apothetae” — a small theatre in New York, created by
Gregg Mozgala, a professional actor with cerebral palsy.
The theatre integrates able bodied actors with actors
who have mental and physical disabilities [26].

It is worthy of note that at the present stage of de-
velopment of inclusive theatre it has become possible for
individual projects by actors and performers with dis-
ability to take wing. With provocative “different” and
unconventional art forms being under public scrutiny
and in great demand, the image of a disabled person is
being perceived from the perspective of revitalising old
cultural clichés and bias. The showcase for such success-
ful individual projects in cinema and theatre are works
by Mat Frazer, Lisa Bufano, Claire Cunningham, Neil
Marcus and many others.

Mat Frazer, for example, is an active contributor to
the theatre life of Great Britain. In his play called Tha-
lidomide! (the name refers to the medicine for pregnant
women that causes multiple deformities in infants and
was the cause of Mat’s own disability) he is bot the lead-
ing actor and the playwright [19].

Lisa Bufano is an American performer and artist, who
had her legs and fingers amputated at the age of 21. She
creates her own style of dancing by using stilt-shaped
prosthesis. Meanwhile Claire Cunningham, who dances
on crutches, stages her performances by using ordinary
rehabilitation equipment as props [15].

In art house cinema the name of director Neil Mar-
cus is well-known. At 8, Marcus was diagnosed with
generalised dystonia. At 14, he started his aesthetic ex-
perimentation with photography and film-making. Film
critics regard Marcus as an innovator and inventor of a
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unique cinematographic style that was called “intimate
public conversation” [17].

On the whole, over the past twenty years in Europe
and in the USA there has been a trend towards increasing
the number of actors with disability both on special stages
and on the stages of the so-called “traditional theatres”.

The history of inclusive theatres in Russia

In Russia inclusive theatres started to appear only
around 10—15 years ago, however even in this relatively
short period of time Russian “special theatre” has elabo-
rated its original style and its own way of development.
Today there are more than one hundred inclusive the-
atres in the country. Among them are: Integrated theat-
rical studio “Krug” (“Circle”), featuring children, ado-
lescents and young people with special needs (cerebral
palsy, autistic spectrum disorders, schizophrenia, physi-
cal and mental disorders) and their age-mates without
disabilities; theatre “Nedoslov”, featuring predominantly
actors with hearing disorders; theatre “Prostodushnih”,
where the majority of actors have Down syndrome; the-
atre “SinematoghrapH”, specialising in the work with
deaf people and people with hearing disorders; inte-
grated theatrical studio “Krug IT” (“Circle I1”), designed
for adolescents, children and adult participants both
with and without disabilities; Folk-theatre “Vnutren-
nee Zrenie” (“Inner Vision”) that features actors with
visual impairments, theatre MAT “Otkritoe iskusstvo”
(“Open Art”), designed mostly for disabled people and
children with Down syndrome; theatrical school of the
Foundation Supporting the Deaf and Blind People “So-
edinenie” (“Uniting”), which brings together profession-
al actors and people with disabilities; inclusive theatre
“Taganka Shed”, open for anyone regardless of age, social
status and health condition.

An important stage in the history of inclusive theatre
movement in Russia is connected with the All-Russia
Festival “Proteatr” that was launched in 2000. The First
Festival was devoted to the discovery of the phenom-
enon of “special theatre” as of inalienable part of culture
(till 2000 there were no festivals featuring inclusive or
integrated theatrical troupes). In 2001 already more
than 60 Russian inclusive theatres and studios took part
in the Festival, bringing together not only people with
various kinds of special needs, but also showing all the
diversity of theatrical genres, particularly musical, plas-
tical, dramatic, puppet, circus, pop etc. Now the Festival
takes place three times a year, embracing a preliminary
competition of video-recorded performances; the Festi-
val week, when the winners of the competition come to
show their performances in Moscow; educational pro-
gramme, which includes workshops and creative meet-
ings; special exhibitions; conferences etc.

As the names of theatrical troupes testify, the ma-
jority of Russian inclusive theatres currently specialise
in the work with people having a particular kind (or
kinds) of disabilities — with the exception of a few in-
tegrated theatrical studios featuring both people with
and without special needs. Generally, in comparison
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with Europe and the USA, in Russia only a small num-
ber of theatres position themselves as inclusive. People
with special needs rarely have access to professional
theatrical activity, since there is yet no professional
training for people who want to work in this sphere and
even no official profession of inclusive theatre stage di-
rector. Thus, elaboration of new approaches to organis-
ing “special theatre” and creation of models of inclusive
theatrical platforms are particularly in demand in con-
temporary Russian society.

Today among the aims that pursue the organisers
of inclusive theatrical troupes in Russia there are: de-
velopment of the participants in the process of creative
activity; improving the life quality of people with dis-
abilities by means of theatrical art; creating a positive
image of disabled persons in culture etc. Currently the
main difference of the Russian “special theatre” from
the European and American prototypes is connected
with the fact that it is considerably less focused on the
painful subjective experience of the participants with
special needs. For example in contrast with their col-
leagues from abroad, Russian stage directors are much
less likely to choose the disabled actors’ life stories
as a plot for the play, emphasising not that much the
therapeutic, but mostly the artistic effects of inclusive
theatrical activity. As far as the form is concerned,
Russian inclusive theatres and studios elaborate both
the contemporary eclectic style and the classical tradi-
tion, while European and American stage directors give
preference to post-modern theatrical forms. On the
one hand, their choice is justified, since the means of
modern theatre (both technical and expressive) allow
to embody intricate philosophical plots and transfer
meanings in the form of subtle visual metaphors, which
definitely widens the horizons of inclusive theatre. On
the other hand, classical theatrical forms, which appeal
to aesthetic habits of the senior generations, allow to
address a broader audience and attract more partici-
pants, whose need in self-expression has long remained
neglected in theatrical art. One could suppose that only
elaboration of various directions of inclusive theatrical
activity could create a broad variety of inclusive the-
atre models that could be successfully applied in differ-
ent socio-cultural contexts.

Cultural-historical approach to the organisation
of special theatre: a reflective-communicative
model of social inclusion

The potential of the “special theatre” in Russia is
inseparably connected with Russian philosophical, psy-
chological and educational legacy, turning to which al-
lows not only to enrich the form and content of theatri-
cal activity, but also creates conditions for transforming
it into an efficient means of social inclusion. Therefore
we make an attempt to elaborate a new inclusive theatre
model, focusing on the system of concepts of the cultur-
al-historical scientific school.

The model is based on L.S. Vygotsky’s idea that
every physical impairment (“organic defect”) reveals
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itself as a social “abnormality” of behaviour, which
means that its overcoming can occur in a situation of
organised social interaction [4]. We suppose that this
kind of social interaction could be created by means
of joint impersonation and its “pereghivanie” by the
participants in the process of theatrical activity, when
not only the actor, but also the spectator and the stage
director jointly experience the semantic field of the-
atrical activity. It is quite probable that this kind of
“polyphonic theatre”, based on the processes of reflec-
tive communication, could soon replace the so-called
“traditional” theatrical art.

The elaborated model of “special theatre” is based
on the ideas of the cultural-historical theory, founded
by a prominent Russian psychologist L.S. Vygotsky
(1896—1934). In the early years of his scientific career
Vygotsky had a very strong connection with theatre.
As a member of the Art Council of the city of Gomel,
Vygotsky found himself at the very heart of Russia’s
theatrical life and wrote critical reviews (he is consid-
ered the author of around 80 reviews). There are strong
grounds to believe that Vygotsky’s theatrical back-
ground had a life-long influence on his ideas and on the
theory which he created [5; 10]. Moreover, according
to M.G. Yaroshevsky, Vygotsky set the goal of “creat-
ing psychology in terms of drama” [13]. Yaroshevsky
claims that cultural-historical theory might be per-
ceived as “psychology in terms of drama”, with drama
representing one of its key concepts [13].

Vygotky’s theory underlies the general genetic law
of development, according to which “.any function
in the child’s cultural development appears on stage
twice, that is, on two planes. Tt firstly appears on the
social plane and then on a psychological plane. Firstly
among people as an inter-psychological category and
then within the child as an intra-psychological cat-
egory. This is equally true with regard to voluntary at-
tention, logical memory, the formation of concepts and
the development of volition” [3, p. 145]. The key notion
in Vygotsky’s formulation of the general genetic law is
the word “category”, which, according to N. Veresov, in
Russian pre-revolutionary theatre’s vocabulary meant
“dramatic event, collision of characters on the stage”
[22]. As Vygotsky was familiar with the language of
Russian theatre and arts, he used the word “category”
to emphasise the character of the social relation, which
becomes the individual function: “The social relation
he means is not an ordinary social relation between the
two individuals. This is a social relation that appears as
a category, i.e. as emotionally colored ... collision, the
contradiction between the two people, the dramatical
event, drama between two individuals. Being emotion-
ally and mentally experienced as social drama (on the
social plane) it later becomes the individual intra-psy-
chological category” [22, p. 6].
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Thus, in the framework of L.S. Vygotsky’s theory,
the source of development is represented by the social
environment, where any higher mental function or pro-
cess first appears as a social relation between the people.
This relation is then “interiorised”, which means, that it
moves from the external into internal plane, becoming
the ability of the child. Importantly, not any social re-
lation is “interiorised”, but only the one which emerges
as an emotionally coloured collision, a contradiction, a
conflict. That is why L.S. Vygotsky regards develop-
ment as a series of dramatic events, and drama as an
important condition of development, due to which “in-
teriorisation” or “subjectivation” of social relations can
occur. It is also important to highlight that the key
constituent of drama is “pereghivanie” — an emotional
reaction of the child (or adult) to the social situation,
without which they are unable to join the process of
interaction with the others®.

Following L.S. Vygotsky’s ideas, we could say that
development always presupposes a specific “drama” —
that is, a situation of interaction, where collisions and
conflicts occur, triggering emotional reactions of the
participants (“pereghivanie”). From this perspective
“pereghivanie” may be perceived as a mechanism of
transforming the social situation of development. In
the context of the elaborated model, “collisions and
conflicts” that emerge in the process of joint activity,
become the subject of particular consideration and fur-
ther analysis by each participant of theatrical activity,
which is impossible without reflection — another key
mechanism, responsible for the organisation of inter-
action with the others in the situation of joint activ-
ity®. Reflection ensures reversible transitions from the
“pereghivanie” of “drama” by each participant of the
joint action to its further reconsideration in the situa-
tion of organised discussion (the so-called “principle of
reflective communication”).

Therefore the main difference of the elaborated mod-
el from the existing patterns of “special theatres” is con-
nected with its orientation on developing such kind of
theatrical activity, where “conflicts and collisions” are
intentionally modeled, and where “pereghivanie” and re-
flection are regarded as the key mechanisms of organis-
ing the process of joint action.

The principles of organising the activity
of “special theatres”

The main principles of the elaborated model include:

¢ the principle of individual trajectories;

* the principle of interactive role exchanges;

* the principle of reflective communication.

The principle of modeling individual trajectories
presupposes that the participants of “special theatre”

2 “Pereghivanie” in the context of development is currently in the focus of discussion by the professional community. However this discussion
is beyond the topic of this article. A possible interpretation of this issue can be found in the Collection of Abstracts for the International Sympo-
sium “Scientific School of L.S. Vygotsky: Traditions and Innovations”. Moscow, MSUPE, 2016. 343 p. URL: http://psyjournals.ru/files/82342/

iscarschool2016.pdf).

3 For more detailed information about various aspects of reflection see [1], [2], [6], [7], [9]-
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gain positive experience of inclusion via different tra-
jectories, which are elaborated according with their
individual abilities and needs. One of the tasks of the
elaborated “special theatre” model is development of
self-expression, emotional flexibility, improvisation
skills and ability to accept the subjectivity of the oth-
er. Therefore, the emphasis in the work of the theatre
is put not on the play per se, but on the participants’
reflection on their roles and “pereghivanie” in the pro-
cess of theatrical activity. This determines the key ele-
ment in the work of the theatre, that is — elaboration
of personal aesthetics, or, in other words, searching for
individual means of self-expression, which the partici-
pants could use not only on the stage, but in everyday
life. The palette of the means, which the participants
have for “experimenting” with form and content, al-
lows them to find such tool/way of self-presentation,
that, on the one hand, would match their actual abili-
ties and needs, and, on the other hand, would be used
as a means of creating a new image and developing the
dialogue with the other. This idea in the framework of
our research could be illustrated by the use of digi-
tal media by people with various disabilities: apply-
ing the subjective camera by participants with visual
impairments, using self-recorded monologues by par-
ticipants with ASD, applying dynamic projections by
people with loco-motor difficulties, etc. This approach
is novel in the work with people with special needs,
since it suggests reconsideration of the concepts of
“norm”, “beauty” and “aesthetics”, in order to create
a particular kind of aesthetic form, based on the par-
ticipants’ actual abilities and appearance. From this
perspective, the elaborated model of “special theatre”
challenges both concepts of “making normal” and
“wearing a mask”, making a step towards perceiving
peculiarities and disabilities as individual resource.
The practices of the “special theatre” in this context
may be regarded as an alternative to the concepts of
“making normal” or “disguising disability”, which al-
lows to perceive disability as an individual resource.
The principle of interactive role exchanges — is
one of the cornerstones of the elaborated model of
“special theatre”. It presupposes interaction of all par-
ticipants in the process of working on a play, with the
condition that at a certain point the spectator also
takes part in this interaction. This approach is quite
efficient for persons with special needs, since barriers,
which emerge in the interaction between people with
and without disabilities, are often due to baseless ste-
reotypes. Interactivity as the possibility of improvisa-
tion on the stage represents, on the one hand, a situ-
ation of intentionally organised convention, which
invites to revealing the inner “self” and experimenting
with one’s own identity, and, on the other hand, adds
a realistic component into the process of theatrical
activity. Thus, choosing the ways of interaction, both
via joint work on the scenario or via interactive im-
provisation and its “pereghivanie”, allows the partici-
pants to creatively model the trajectories of their own
personal development and manage the dramatic mo-
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ment, oriented on the audience and other participants.
The play (as the final product) is also perceived first
of all as a meeting of various opinions, interpretations
and unexpected situations, where the participants act
as organisers and authors of the interaction with the
spectators.

The principle of reflective communication. In the
context of the elaborated model reflection is perceived
as an important mechanism, responsible for the organ-
isation of interaction between the person and the oth-
ers in the situation of joint activity. Reflection allows
the person to go beyond one’s individual experience
and change position, leading to qualitative changes in
the personality’s system of values. Therefore, reflection
plays the key role in transforming various structural
components of identity and in the person’s construct-
ing of new images of the “Self”. Moreover, it is reflec-
tion that determines the person’s readiness for changes,
oriented at the other. From this perspective, the elab-
orated kind of “special theatre” may be regarded as a
model of two-way reflective-communicative inclu-
sion, aimed at the reconsideration of the possibilities
and limitations of one’s own action, which are expe-
rienced (“pereghivanie”) in the process of joint activ-
ity. Reflection ensures reversible transitions from the
“pereghivanie” of “drama” by each participant of the
joint action to its further reconsideration in the situa-
tion of organised discussion [8; 9].

Reflective communication presupposes openness
in discussing success and difficulties in joint activity,
as well as further application of the results of analys-
ing the limitations of one’s own action and the ac-
tion of the other in order to transform and reconsider
various aspects of the “self”. An important role in this
process belongs to the stage director, who is faced not
only with the task of creating a concrete play, but also
with the task of organising such kind of theatrical ac-
tivity, that could contribute to developing communi-
cative and reflective skills in its participants. Thus,
on the one hand, stage director is challenged with the
necessity of working with the boundaries of his or her
own perception of the situation and at the same time
with the perception of other participants. On the oth-
er hand, he or she is also challenged with the task of
jointly elaborating new aspects of perceiving oneself
and the other in the process of experiencing a certain
play (plot). From this point of view, each meeting of
the “special theatre” is a possibility for each partici-
pant (including the stage director) to discover some-
thing about oneself and the other (to “feel” and to “live
through” abilities and disabilities of the other as one’s
own collision), as well as to find and to agree on the
ways of expressing one’s “pereghivanie” in the situa-
tion of joint interaction.

Thus, reflective-communicative model of “special
theatre” is quite different from the existing examples of
inclusive theatres and could become an efficient means
of social inclusion in contemporary society. Currently
this model is at the stage of practical approbation and
experimental study.
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PemeHI/Ie POBIEMBI COIMATFHON WHKITIO3UA — OflHA
13 aKTyaJIbHBIX 33/1a4, CTOSIIIINX TIepe/l COBPEMEHHbBIM
o6mectBoM. ColrabHast MHKJTIO3UST MOJKET OBITh TIOHSTA
KaK «ITPOIIeCC, BKIIOYAIOIINI OTIpe/ieIeHHbIE YCUITUS JIJIS
JOCTVKEHWS PABHBIX BO3MOKHOCTEH /11T BCEX, HE3aBUCH -
MO OT TI0JIa, BO3PACTa, COMMAIBLHOTO CTaTyca, 06pa3oBa-
HUSI, STHUYECKOU TIPUHAJJIEKHOCTH U T. /L., C TEM, YTOOBI
06eCIIeurnTh MOJHOIIEHHOE ¥ aKTUBHOE y4acTHe BO BCEX
chepax KU3HU, BKIIOYAS TPAXKAAHCKYIO, COIMATBHYIO,
9KOHOMHUYECKYIO M MTOJUTUYECKYIO aKTUBHOCTD, y4acThe
B IIpoliecce TIPUHATHS PellleH i, a TakKe Mpoliecc, ¢ 1o-
MOIIIBI0 KOTOPOTO 061ecTBO GopeTcst ¢ GeTHOCTIO U CO-
IUAbHON aKCKITo3ueit» |14, ¢. 12]. [Ipn atom KitoueBbIM
ACTIEKTOM COITMAJIbHON WHKJTIO3UU SIBJISIETCST TO, YTO OHA
HalleJieHa He Ha U3MEHEeHWe W UCTIPaBIeHue OTAeTbHO-
TO YesIoBeKa, HO Ha aJIalTalfio COIUATBbHOM CPEIbl K €T0
WH/IMBULY aJIbHBIM BO3MOKHOCTSIM 1 TIOTpeGHOCTSIM [ 14].

B mmpokoM cMmbicsie MHKITIO3US SBJSETCS COIUAD-
HOI KOHIIETINeH, KoTopas MpeAroaraeT IyMaHU3aIio
OOIIECTBEHHBIX OTHOIIECHHUIA TIOCPEACTBOM 0OECTIeYeHUS
YCJIOBUI 71T caMOPeaIn3aIiiy KaKI0T0 UJieHa COIMyMa 1
(hopmupoBanus TOTOBHOCTH K IPUHATUIO YHUKATIBHOCTU
apyroro — Gy/ib TO YeJIOBEK WHOM PAChl WM HAIMOHAIb-
HOCTH, WHBIX PEMTHO3HBIX WM TIOJUTHYECKUX YOeK Ie-
HUH, UMEONMH HHble TOTPeGHOCTH M OCOOEHHOCTH
passutus. [lo muenuio psga uccaenosateneii (A1O. Ille-
manos, H.T. TTonosa, A.M. IIepbarosa), (hopMupoBsanme
MIPUHUMAIONIEH TO3UIUN TI0 OTHOIEHUIO K APYTOMY SIB-
JITETCS BOKHEHIITM YCJIOBUEM YCIIEITHOTO BKITIOYEHUS B
WHKJTIO3UBHYTO CPE/Iy ¥, KaK MTPABUJIO, HOCUT TeJIeHaITPaB-
JIHHBIN XapaKTep, MOCKOJIbKY TIPe/IIoJaraeT OCO3HAHUE
BOBMOKHOCTU W3MEHEHUs] COOCTBEHHON JKU3HEHHON T10-
3uIuu. Pagymeercs, OTKPBITOCTD IPYTOMY HE JIOJKHA Ha-
pyIIaTh OCHOBBI (GE30MACHOCTH JIMYHOCTH, Ky/Ia BXOAAT U
coxpaneHre COOCTBEHHO WICHTUYHOCTH, U BO3BMOKHOCTh
NAeHTUDUKATINY WHIUBUAA € pedepeHTHo TpyTmIoi
(KyJIBTYPHOM, 9THUYECKOi Mn Kakoi-m6o apyroit). Oxu-
Hako (€3 HaJINU s TOTOBHOCTH K U3MEHEHU0 COOCTBEHHOI
TTO3WIUN €CTECTBEHHO OKUIATh BOCIIPUSTHUS IPYTOTO KaK
BPask1eOHOTO WM Pa3PyIIUTEILHOTO, UTO BJIEUET 3a CO00it
COTIPOTUBJIEHNE U oTTOp:KeHue [11; 12].

TaxkuM 06pasoM, yCIENHast COIUATbHAS WHKIFO3UST
Mpe/rnoIaraeT M3MeHEeHUs IMYHOCTHBIX CMBICTIOB U JKW3-
HeHHOIT mosuuuyu. Ha Harr B3Iy, mogo0HOro poa us-
MEHEHUsT MOTYT OBITb JIOCTUTHYTBI JIUIIIb TTOCPENCTBOM
CIelUATbHO OPraHU30BaHHON COBMECTHOW [eSTesIbHO-
CTH, B YCJOBUAX KOTOPOI YYaCTHUKH [IOJIy4aT yCIIEIIHbIi
OTIBIT WHKJIIO3WUBHOTO B3anMojleHcTBUSA. DPDeKTUBHON
IIJIOIIA/IKON 11 OpraHu3aliy TaKoro THUIla COBMECTHOM
JEeSITEJTBHOCTH MOJKET CTaTh «0COObIIT TeaTp».

«Oco0bb1it Tearp» — TepMUH, 00603HAYAIOIIMI Tea-
TpajibHble KOJUIEKTUBBI C yYaCTHEM JIIOJAEH ¢ 0COOeH-
HOCTSIMY Pa3BUTHUSA (HATIPUMED, UMEIONUX NHTEJIEKTY-
ATTBHYIO HEOCTATOYHOCTH, COMATHYECKUE, TCHETUIECKIE
U HCUXUYecKUe 3a00JI€BaHUsI, HAPYIIEHUST 3PEHUSL, CJIy-
Xa, OMOPHO-JIBUTATEJIBHOTO allllapara, SMOIUOHAIBHON
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cdepsl U T. 11.), a TAKKe HHTErPUPOBAHHBIE KOJIJIEKTUBBI,
B KOTOPBIX yYacTBYIOT Jioan, kak ¢ OB3, Tak u 6e3 Ta-
KOBbIX'. «Oco0bIii TEATP» OTKPBIBAET IUPOKUE BO3MOK-
HOCTU JIJIST TOATOTOBKH OOIIECTBA K COIMAIbHON WH-
kio3ur. C OHON CTOPOHBI, TeaTpajibHast IESITETBHOCTD
criocobHa 06eCIIeYnThb YCA0BUS I TBOPUECKON caMope-
AIM3ALIH JIOJE ¢ PA3HBIME BO3MOKHOCTSIMU U IOTPEO-
HOCTSIMU Y€Pe3 PACKPBITHE UX CIIOCOOHOCTER B 001aCTH
TearpajbHoro uckycersa. C Ipyroii cTOpoOHbI, TeaTpaJib-
Has AeATebHOCTh CO34aeT YCIOBY A1k (DOPMUPOBAHMUSI
«00paTHON» MHKJIIO3UH, T. €. TI03BOJIsIET ¢(HOPMUPOBATDH
He TOJIbKO Y YYaCTHUKOB, HO M Y 3pHUTeJIell 0coOYIO TIpu-
HUMAIOLIYIO COLUANBHYIO MO3KIIUIO, O KOTOPOU yiKe ro-
BOPHJIOCH Bbille. TakuM 06paszoM, HET HUYETO YAUBU-
TEJILHOTO B TOM, UTO «OCOOBIi TeaTp» Kak COMMUATbHBIN
(beHOMEH CTUXUITHO BO3HUMKAJ B Pa3HBIX CTPAHAX B pas-
Hoe BpeMst, mpruobpetast Bece OOJIBIINYIO MOMYJISIPHOCTD B
YCJIOBUSX TYMAHU3AIIH OOIIECTBA.

OnbIT peann3aly HHKJIIO3UBHbBIX TEATPOB
3a pyoe:xoM

[TepBble MHKITIO3WBHBIE TeaTpajbHbIe TPYIIbI Ha-
YaJu TosBIAAThCS B 3anaanoii EBpome u Amepuke B
1960-e tr. Co BpeMeHeM OHM CTaJU BBIXOIUTD 32 paM-
K1 JIIOOUTETBCKOTO MCKYCCTBa, MOJIOKUB HAYAJI0 Ha-
MPaBJIEHUIO, U3BECTHOMY CETOJHS KaK «OCOOBIN Tearps.
Heo6x011MO OTMETHUTD, UTO MJIes BKIIOYEHHUS aKTePOB
C Pa3IMYHBIMU OCOOEHHOCTSIMU B TeaTpPajIbHbIE CIIEK-
TaKJW Pa3zBUBAJIACH TAPAJIETbHO C 9BOJIOIUEH TIPe/-
cTaBJeHuit 00 NHKIIO3UU KaK B 3aIIaJHOM, TaK U B POC-
cuiickom obmectse. [Ipuuem u B Espore, u B Poccun
«0c000MY TeaTpy» MPEACTOSIO TPOUTH, 110 CYTH, CXO-
JKUH 1y Th. /{7151 Havasa aToro MyTH XapaKTepHO HaJu-
Yiie CTPOTUX IPAHUIl MEXKIY «OOBIYHBIM» T€ATPOM, TJIE
UTPAOT TPEJACTABUTENN YCIOBHO 3[0POBOTO GOJIBIINH-
CTBA, U, TI0 CYTH, <IKCKJIIO3MBHBIM»> TEATPOM 3aKPBITOTO
TUTIA, B KOTOPOM BBICTYHAIOT UCKJIIOYNUTETHHO aKTEPbh
¢ 0cobeHHOCTAMM. XapaKTepHOIl 4epToi JaHHOIro HTa-
1a SBJISIETCS TaK)Ke JIOCTATOUHO JKEeCTKasl «CIeluajm-
3alisi» MHKJIO3MBHBIX T€ATPOB, KOTJIAa HA OJHOU Cclle-
He UTPAIOT MPENMYIIEeCTBEHHO JIOAU C OTNpejieIeHHON
HOB30JIOTHEN («TeaTp IJIIyXUX», «TeaTp CJENbIX» U JIp.).
OnHOIT 13 IPKUX WITIOCTPAIIMH JAHHOTO UCTOPUYECKO-
ro mepuozia spisiercss HanmmonambHBIN TeaTp TIyXWX,
otkpeiBmniicss B CIIA B 1967 r. Teatp mepBbIM cTa
HCIIOJTh30BAaTh aMEPUKAHCKUIN SI3BIK TJTYyXUX Hapsy C
XyZlOKeCcTBeHHOU fekmamareil. imenHo Torna amepu-
KaHCKUI 3pUTEJb BIIEPBBIE CTOJKHYJICS ¢ HEOOBIUHOI
(bopmoii TeaTpa, 4YTO ABUIOCH UCTIBITAHUEM U JIJIS HETO,
U JIJIst TeaTpaibHOM ceps B 11esiom [16].

Bropoii sran craHoB/ieHHs <0cOO0r0 TeaTpay CBI3aH
C MTOCTETIEHHBIM OTXOJIOM OT JKECTKOUW «CIEeIUaNn3aIums>
U CO3/IaHMeM CMEINAHHBIX KOJIJIEKTUBOB, YYaCTHUKAMU
KOTOPBIX CTAHOBSTCS JIOJM C CAMBIMU PAa3HBIMHU OCO-
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6erHOCTSMU. B 9T0 jke BpeMst HAaUMHAETCST TIOCTENIEHHOE
Brimouenue Jogeil ¢ OB3 B MOCTAHOBKU «OOBIUHBIX>
TEaTPOB, OJHAKO ITO BKJIIOYEHHE HOCUT BecbMa M301-
paTeJIbHBIM XapaKTep U TPEANoJaraer, 4YTo aKTepbl C
0COOEHHOCTSIMU HaXOJSATCSI B HEM3MEHHOM MEHbBIITHH-
CTBE TI0 OTHOIIEHWIO K YCJOBHO 3JI0POBBIM YYaCTHUKAM
Tpymmbl. /g WIocTpanun JaHHOTO HUCTOPUYECKOTO
Meprojia MOKHO ObLIO0 ObI YIOMSIHYTH aBCTPUICKOTO
crientuaarcTa Xmibay Xoraep, KoTopasd CIuTaeTcss OCHO-
BOMOJIOKHUIIEH TIKOJIBI COBPEMEHHOTO MHTETPATUBHOTO
tania. Xorjaep Hayajaa cBoio pabory B 1960-e rr., mpuy-
MbIBasl TaHIIeBAJIbHbIE ATIO/IbI 11 CBIHA, POJMBIIETOCS C
cunjgipomoM /layna. [Tocrenenno ona crana npuBjiekaTb
K paboTte ¥ APYTUX jeTeil ¢ MEHTATLHBIMU HAPYIICHWsI-
M, OJIHAKO TJIABHOW mjieell ee paboOTHI CTANO CO3MaHue
Takoil (hopMbl TaHIa, KoTopas Oblia Gbl OMHOBPEMEHHO
JOCTYTTHA JITTST TAHIOPOB KaK ¢ WHBAJTUIHOCTHIO, TaK U
6e3 Hee. BaskHO OTMETHUTB, YTO XOIJIEp CTPEMUJIACH HE
POCTO pa3paboTaTh OPUTHHAIBHYIO (hOPMY CaMOBBIPa-
JKEHUS I YIaCTHUKOB CBOEH CTYIUU, HO U alaliTUPO-
BaTh ee /i1 mupokoit ayauropun. Ceronns ujen Xorjiep
ycreiHo pa3BuBaeT Taniop Poxuu benn — usBecTHbI
MOCTaHOBIUK MAPHOTO TAHI[A C YIACTHEM OOBIUHBIX TaH-
1IOPOB U TaHIIOPOB-KOJIICOUHUKOB [ 20].

Tpertuii aTam pasBUTHs «0COOOTO TeaTpay XapakTe-
PH3YeTCsT KAaUeCTBEHHBIM C/IBUTOM B CTOPOHY <MHTETPHU-
POBAHHBIX KOJIJIEKTUBOBY, T7Ie JIIOMU KaK C PA3JINIHBIMU
0COGEHHOCTSIME, TaK U 0e3 TAKOBBIX SIBJISIOTCS PaBHO-
MPaBHBIMM ~ YYaCTHUKAMW TIOCTAaHOBOK. BakHeiimeit
YepTol JIAHHOTO HTalla MOKHO CUUTATH MEPEXO]] OT TO-
HUMaHUg 0COOEHHOCTH KaK TOTO, YTO HeOOXOMMO OO0
[IPeoI0JIeBaTh, MO0 MACKMPOBATh, K IPEACTABICHIIO 00
0COGEHHOCTH KaK 0 Pecypce pasBuTust. B HHTErpupoBaH-
HOM TeaTpe KaK/Iblil yYaCTHUK BBICTYIIACT HE KaK «HOCH-
TeJTb» VI «HE-HOCUTENb» OCOOEHHOCTH, HO KaK JIMYHOCTD
C YHUKQJIbHBIM HaGOPOM MPUCYIIUX €il XapaKTepPUCTHK.
[Tpu TakoM 1ojxo/ie B IIeHTPpe BHUMAHNS OKa3bIBAeTCs, B
[IEPBYIO OYepe/lb, CAMO MCKYCCTBO, & HE COILYTCTBYIOINE
€T0 BOZHUKHOBEHUIO 0ocobeHHOCTH ero cozmaresneii. Ce-
TO/IHST TIPAKTUYECKU BO BCEX 3aIaIHOEBPOIEHCKUX CTpa-
HaX CYMIECTBYIOT KaK WHKJIIO3UBHbIE, TaK U WHTETPUPO-
BaHHbBIE TEATPBI MPO(HECCHOHATBHOTO YPOBHSL.

Tax, nHaupumep, B BesmmkoOpuranum paboTaer MHO-
JKECTBO TEATPOB, MPAKTUKYIOMINUX MOCTAHOBKY C Y4aCTH-
eMm mozeii ¢ OB3. Onun u3 nux — Teatp «buy sy
(«Blue Apple Theatre») — UHKIIO3UBHBII TeaTp, KOTO-
poiii oTkpblicst B Bunuecrepe B 2005 T. ¢ 11€7bI0 TIPO-
JIBUZKEHUSI MHKJIIO3MU AKTEPOB € MHTEJIEKTYAJTbHBIMU
HapylieHusIMU Ha Betynue ciierbl mupa. B 2012 r. reatp
OpPraHU30BaJI MEPBYI0 B MUPe MOCTaHOBKY «['amieras, B
KOTOpO# chIrpajau 1podeccuoHalbHble aKTepbl ¢ CUH-
npomom /layna [23].

Eme ogma Teatp — Teatp «Ilerac» («Pegasus») B
Oxcdopie — npescraBisieT coO0H YHUKATBHBIH TIPIMED
MJIOMIA/IKA, OTKPBITOM JIJISi CaMBIX PAa3HBIX KaTEropwi
JIofiedl, BKJtouas fieTeil 1 o [poCTKOB 13 COIMAIBHO He-
6J1aroII0JIyUHBIX CeMeii, JIMI], HaXOASIUXCSA B CJOKHOM
JKU3HEHHOU CUTYaIlUH, TEPEKUBIITUX HACUIIME UJTH NMe-
onmx OB3. Muccus tearpa 3akiodaercss He CTOJIBKO
B TOM, 4TOObI BBIBECTH TUX JIOJEH HA CIIEHY, CKOJIBKO
B TOM, YTOOBI MCIIOJIB30BATh MOTEHIIHA TEaTpa JJIsl UX
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peabuuranuu u conpanusanuu. Tak, TeaTp mpeaaraer
CHICTEMY MacTep-KJIacCOB, B PAMKAX KOTOPBIX YYACTHUKH
MOTYT MOTPOGOBATEH ceOsT B M3TOTOBIECHNHN TEATPAITHHBIX
JIEKOpaInii, MYy3BIKQJIbHOM COIMPOBOKICHUU CIEKTa-
KJIeHl MM MNThe KOCTIOMOB. TeaTp mpejsaraeT Takke
MTUPOKUIA CHEKTP TPOTrpaMM TPOhECCUOHATBHON MO
TOTOBKU TI0 HAIIPaBJICHUSAM, CBS3aHHBIM C T€aTPaTbHOMN
NeATEBbHOCTBIO W UCKYCCTBOM. BTociencTBun MHOTHE
YUYACTHUKU T€ATPA CTAHOBSITCS €r0 COTPYAHUKAMU U Ca-
MOCTOSITETBHO TIPOBOJISIT MACTEP-KJIACCHI U JAXKe CTABSIT
cnekrakiu [21; 8].

B I'epmanum mpakTHKa MHKJIIO3UBHBIX T€ATPOB CYIIIE-
crByer yxe Gosee 40 jier. MHOr1Me U3 9THX T€aTpoB pa-
6OTAIOT CO 3HAMEHUTBIMI XOpeorpadaMu, peKUCCePaMH,
aKTepaMU U MY3bIKAHTAMMU, BBI3BIBAs BCe GOJBIUN HH-
Tepec co CTOPOHBI 06mecTBa. [IprMepoM TakoTo Tearpa
apusiercst bepmuackuii Tearp «Tuksay (« THIKW A»),
coznannbiii B 1990 r. B 2016 1. Teatp «TukBa» u poc-
cutickasg Tteatp-ctyaus <«Kpyr-II» moarorosusau co-
BMECTHBIII MHKJIIO3UBHBIN criekTakyab «BioFiction. I'ne
3aKaHYMBAETCS PeabHas JKU3Hb?», IPeMbepa KOTOPOTO
cocrostiach B Bepaune, Mockse, Cankr-ITerepbypre u
IIckose B gexabpe mporioro rozga [27].

MHO:KecTBO TeaTpoB, UbU JABEPH OTKDPBITHI [JIs JIIO-
neit ¢ pasHoOGPasHBIMEU OCOGEHHOCTSIMI, B HACTOSIIEE
Bpemst paboraer B CIIA. OxHON M3 KPyIHEHIINX 1110~
MIAJI0K, TIPOIBUTAIONINX WEI0 COIMATbHON WHKIIO3WH,
SIBJISIETCST OPraHMU3aIust «AJIbSTHC WHKJTIO3UU B UCKYC-
crBe CHIA» («The Alliance for Inclusion in the Art»),
KOTOpast TOJIEPKUBAET TPOEKTDbI, HAINPaBJIEHHbIE Ha
npussiedenue Jjojeit ¢ OB3 B TearpajibHyIO JiesTelb-
HocTbh. Ilenb 31Ol paboThl — MaKCUMaJIbHOE TIPUOIU-
JKeHUe TeaTPAIbHBIX TOCTAHOBOK K PEAJbHON JKU3HU, &
TakKe n30aBJIeHUe TeaTPATbHON chepbl OT UMUK U~
TApPHOCTH U UCKYCCTBEHHOCTH [24].

Tearp «Bpeiikun Tpy 6appueps» («Theater Breaking
Through Barriers») — elle 0AuH WHKJIIO3UBHBIN TeaTp,
ocaoBauublil B 1979 1. [/learenpHOCTh TeaTpa Havamzach
C 3aIMCH TIOCTAHOBOK /IJIST CJIETIBIX, T/le UTPAJH 3PsTIue
axrepsl. B Havaze 1980-x rr. TeaTp mpeAnpuHIII TTepBbie
MOMBITKU MTOCTAHOBOK € YYaCTHEM CJIETIBIX, CJTab0BUIs-
MUX U 3PSYUX aKTEPOB, KOTOPbIe BCKOPE TIEPEPOCN B
MOJTHOMACIITaGHbIE TOCTAHOBKH, TIPE/THA3HAUCHHDIE KAK
1151 OOBIYHON Ay TUTOPHUH, TAK U JIJISI JTIO/IEl ¢ HapyIIeH!U-
amu 3penns. B 2008 . Tearp pacmmpui rpaHuiibl CBOeH
MHUCCHH /10 PAOOTBI € MPEICTABUTENSIMEI CAMBIX PA3HBIX
kateropuii imir ¢ OB3 [25].

B xauecTBe mUpuMepa WHTErPUPOBAHHOrO TeaTpa
B CIHIA moxHO npuBectu Takke <«Amnorere» («The
Apothetae») — nebospmoii Teatp B Hpio-Iopke, oc-
HoBaHHBIN ['perrom Mosrama — mnpodeccrnoHaIbHBIM
axkrepom c /[IIII. B mocTanoBkax Tearpa yuacTBYIOT Kak
OOBIUHbBIE AKTEPBI, TAK W AKTEPbI ¢ MEHTAJTBHBIMU U (HH-
3UYEeCKUME 0COGeHHOCTSIMHE [26].

BaxxHO OTMETHUTDH, UTO HA COBPEMEHHOM 3Tale pas-
BUTHS WHKJIO3UBHOTO TeaTrpa CTajia BO3MOXKHOW pea-
JIU3AIUST UHAUBUIYATBHBIX IIPOEKTOB aKTePOB U Iep-
opmancucroB ¢ OB3. B ycioBusxX MOBBIIIEHHOTO
BHUMAHUS W MHTEPECca K HEOOBIUHBIM, «HHBIM», HEKOH-
BEHIIMOHAIBLHBIM (hOPMaM B MCKYCCTBe 00pa3 desoBeKa
C MHBATUIHOCTBIO BOCIIPHHUMAETCS C MO3UIIUU OOHOB-
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JIEHUS KyJIbTYPHBIX KJIMIIE U CTEPEOTUIIOB BOCIIPUATHSL.
[Ipumepamu ycrenrHoil peasnsauy WHAMBUILYATbHBIX
TeaTPAIBHBIX ¥ KUHO- TIPOEKTOB MOTYT CTaTh PabOThI
M. Dpeiizepa, JI. Bydano, K. Kannunrxam, H. Mapkyca
W MHOTHX JIPYTHUX.

Mot Dpeiizep aKTUBHO yYacTBYeT B TeaTPaTbHON
sKu3HU AHTIIMU. B €ro TIoCTaHOBKE U € €ro yyacTheM Ha
CIIeHE HECKOJIBKUX T€ATPOB ObLI TIOKA3aJI MIO3UKJT « Tasu-
noMul» (110 Ha3BAHMIO JIeKapCcTBa it OepeMeHHbIX, Bbl-
3BIBAIOIIETO TeJIeCHYIO /iechopMallnio TII0/la U CTABIIEro
MPUYUHON nHBaUAHOCTH camoro M. Mpeiizepa) [19].

Jluza DBydano, amepuranckas repdopmMaHcuct-
Ka, JIMIIKBIIAsACA HOT U HAJbIleB Ha PyKax B BO3pacTe
21 roxa, paspabaThbiBaeT YHUKaJAbHbII BU TaHIA C KUC-
MOJTb30BAHUEM YTHHEHHDIX TIPOTE30B 0CO60M (HOPMBL.

Kiap KaHHUHTXOM, TAHITYIONIAs Ha KOCTBIJISX, CO3/1a-
€T CBOW TIOCTAHOBKH, UCTIOJb3YsT B KaUueCTBE PEKBU3UTA
o6bIuHbIe cpeicTBa peabuautarui [ 15].

B apr-xaycHom kuHemaTtorpade MUPOKO MU3BECTHO
nmMmsa pexuccepa Huma Mapkyca, y KOToporo B Bo3pac-
Te 8 JIeT IUarHOCTUPOBAM TPOTPECCUPYIOTTYIO MbIIIeY-
Hylo nuctonuio. B 14 sier Mapkyc Hauasn acTeTudeckue
3KCIIEPUMEHTBHI ¢ (hOTO- U BUJICOCHEMKON. KMHOKpUTHKI
cunraioT Mapkyca HOBAaTOPOM, PazpaboTyrKoM 0coH0TO
CTHUJIsE B KHHO, TIOJIYYUBINErO Ha3BaHWe «TyOIMIHON 1H-
TUMHOI Gecepl» co spureneM [17].

B nesom MOXKHO cKas3aTb, YTO 3a IIOCJIEAHME JIBaJl-
math JeT B EBpore u CIITA mabiomaercst ycToianBas
TEH/IeHIINS K yBEJIMUeHMo 4nciaa akTepoB ¢ OB3 Ha
CIIEIMATM3UPOBAHHBIX U «OOBIUHBIX»> CIIEHUUECKUX 110~
MIJIKAX, YTO CBUIETETHCTBYET O BO3pacTatolieil BocTpe-
GOBAHHOCTH «0COOOTO TeaTpa» KaK CPEACTBA COIUATb-
HON MHKJIIO3UH.

OTteuyecTBEHHBIIT ONBIT OPraHU3AIUN
WHKJIIO3UBHBIX TEATPOB

B Poccun mHKITI03UBHDBIE T€ATPBI HAYAJI U TTOSIBISATH-
CsI JIUITh OKOJIO JIECATU-TIATHAMIATY JIeT Ha3ajl, OjHa-
KO Ja’ke 3a CTOJIb KOPOTKYIO MCTOPUIO POCCUNCKUU
«0COOBII TeaTp» yiKe ycIea IpuobpecTu caMOOBITHEIE
4epThl U HAMETUTh CAMOCTOSATEbHbBIN TTyTh PA3BUTHUSL.
Ha ceropngmunii eHb B Halllell cTpaHe CYIECTBYeT
6oJiee cTa MHKJIIO3UBHBIX T€AaTPAJbHBIX KOJLJIEKTUBOB.
Cpenn nux: UWurerpupoBaHHasi TearpajbHasi CTYy-
nust «Kpyr», T/1e 3aHUMAOTCST KaK JIeTH, MOJPOCTKU
1 IOHOIINW C OTPAaHUYEHHBIMU BO3MOKHOCTSIMHU 3/10-
posbs (LI, ayruam, musodpenus, comaTudeckue,
reHeTuyeckue 3ab0JIeBaHus), TaK U MX YCJIOBHO 310-
poBble cBepcTHUKH; Tearp <«HemocnoB», opueHTH-
POBaHHBI TPEUMYIIECTBEHHO Ha CJIa0O0CIBIIIAIIIX
aKkTepoB; Tearp «lIpocTopynIHbIX>, T/le UTPAIOT aKTe-
pol ¢ cunzapomom Jlayna; teatp «Cunemarorpad by,
CIeNMaIN3UPYyIOMMiica Ha paboTe ¢ HECABIIIAIIME 1
crabocbimamuMy aktepamu; Hapoausiii teatp «Bry-
TpPeHHee 3PEeHNe», [e UTPAIOT CIab0BUAIINE AKTEPHI;
Teatrp MOT «OTKpbITOE UCKYCCTBOY, TIpEHA3HAYEH-
HBII, B TIEPBYIO OYePe/lb, /IS JIOJIell ¢ OrpaHUYeHHbI-
MU BO3MOKHOCTSIMU U JIJIs /leTel ¢ cunapomom JlayHa;
TearpasibHast mkoJya MoH/a TOAEPKKI CIETTOTTTYXUX
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«Co-epuneHune», 00bequHAIIAsT TPODECCUOHATBHBIX
aKTepOB W JIOJIell ¢ MHBAJTUHOCTHIO; VIHKITO3UBHBIHN
tearp «Taranka Illesy, ybu 1BEpH OTKPBITHI [T BCEX
JKesaoIux 6e3 OrpaHYeHMiT B BO3PacTe, CTaTyce WiIn
COCTOSTHUW 3/I0POBbBST U JIP.

BaxxHbIM 3TanioM pa3BUTHS WHKJIIO3UBHOTO TeaTpa
B Halrell ctpane crayn Beepoccuiickuii hecTrBasib 0CO-
6b1x TeaTpoB «IIporeatps, koTopsiii ctaproas B8 2000 T.
IMepsoiii pectuBanb «IIporeaTrp» ObLI MOCBSAIIEH OT-
KpBITUIO (heHOMEHA «0COO0ro TeaTpa» KaK HEOTheM-
JieMoil yactu KyJabTypsbl, Beib 10 2000 . B Poccun ne
MIPOBOJINJINCEH (DECTUBAIN TeATPATbHBIX KOJJIEKTHBOB
c yuactuem guir ¢ OB3. B 2001 r. B hectuBazne mpu-
HsIU ydacTre yke Oosee 60 TearpajbHBIX KOJLJIEKTH-
BOB Poccuu, KOTopbie He TOJIBKO 0ObeANHIIIN JII0Iei ¢
Pa3HBIMU TUTTAMU (DYHKIIMOHAJIBHBIX HAPYIIECHUH, HO 1
MPEACTABUIN TIPAKTUYECKU BCE JKAaHPOBOE pasHOOOpa-
31e «0COOBIX TEATPOB»: MY3bIKAJIbHOE, TIACTHYECKOE,
JIpaMaTryecKkoe, KyKOJbHOE, IMPKOBOE, 3CTPAJHOE W
np. Temeps dectnBasb TPOXOAUT pa3 B TPU TOAQ, OH
BKJII0YaeT B celOs: NpeaBapuTebHblii KOHKYPC BUIEO-
Bepcuil; hecTUBAIBHYIO HEJEI0 — 1T0Ka3 CIeKTaKJIel-
jgaypeatoB B MockBe; 00pa3oBaTeIbHYIO IIPOTPAMMY
MacCTEP-KJIACCOB U TBOPUYECKHUE BCTPEUHU; TEMATUUECKIE
BBICTABKHU; HAYYHO-IPAKTUUECKYIO KOH(EPEHIINIO WU
MHOTOE JIPYTOE.

Kak BuaHO nake u3 Ha3BaHUN TePEYUCIECHHBIX
BBIIIIE KOJIIEKTHBOB, Ha IAHHOM 3Tarie JIJisl Halllel cTpa-
HBI XapaKTepHA OPUEHTAINS Ha WHKJIIO3UBHbIE TEATPHI,
CIIEIMATM3UPYIONIHecsT Ha paboTe ¢ OIpeesIeHHON Ka-
teropueit yini; ¢ OB3. Vckiouenue cocTaBJisieT JIUIIb
HeDOJIBIIOe YUCJI0 WHTErPUPOBAHHBIX —TEATPATBHBIX
CTYAUH W KOJUIEKTUBOB, KOTOpPbIE OPUEHTHPOBAHBI Ha
co3/1aHre TIOCTAHOBOK € YYaCTHEM JTIOJIeH KaK ¢ pa3jimd-
HBIMK 0COOEHHOCTSIMU 1 OTPAaHUYEHISAMM, TaK 1 0e3 Ta-
KOBBIX. IIpu 5TOM HEOOXOAUMO OTMETHUTD, YTO CETOAHA B
Poccuu, B orsmmure ot Esponsr u CIIA, nuinb He60J1b-
IIOH TIPOTIEHT TEaTPOB OPUEHTUPOBAH HA WHKJIO3UIO, a
JUISL JTOfIell ¢ OCOOEHHOCTSIMU PA3BUTHS TIPAKTUYECKU
HET yCJIOBUI /JIs1 TPO(heCCUOHATBHON TeaTpaJbHOI Jie-
SATEJBHOCTH, TIOCKOJIBKY /IO CUX TTOP HET WHKJIIO3UBHOTO
obyueHust B 9T0M cepe, Kak HET 1 TIPOhHECCUU PEKUCcCe-
pa «ocoboro Teatpas. B aToll ¢Bsi3u pazpaboTKa HOBBIX
MO/IXO/I0B K OPTAaHU3AIINHU «0CO00TO TeaTpas U CO3MAHUE
Mo/JIesTell MHKIIO3UBHBIX T€ATPATbHBIX TIJIOMIAI0K TTPeT-
CTaBJIAIOT 0COOYIO aKTyaJbHOCTb IJIsI COBPEMEHHOIO
Poccutickoro obriecTsa.

Cpenn OCHOBHBIX IIeJIEel, KOTOPbIE CTaBsT Iepes CO-
6oil OpraHU3aTOPbl MHK/IIO3UBHBIX TeaTpajbHBIX KOJI-
JekTuBOB B Poccuu, cieyer ykasaTh: pa3BuTHE JIMYHO-
CTH YYaCTHUKOB B TIPOIECCE TBOPUYECKOH NeSITENbHOCTH,
HOBBIIIIEHUE KAYeCTBA JKU3HU JIIOJEH ¢ 0COGEHHOCTSIMHE
Pa3BUTHS MTOCPEZCTBOM TEATPATBLHOTO UCKYCCTBA, COIEH-
crBre (HOPMUPOBAHKIO MOJIOKUTETHHOTO 0Opasa YejioBe-
ka ¢ OB3 B kysibrype u 1p. Ha mannbiit MOMeEHT cyiiie-
CTBEHHBIM OTJIHYMEM POCCUIICKOTO «0COOOTO TeaTpas OT
€T0 3aITaJIHBIX MTPOTOTHUIIOB SIBJISIETCST MEHBIAS OPUEHTA-
1 Ha IICUXOJIOTMYECKYIO IIPOPabOTKY CYyOBEKTUBHOIO
6onesnentoro onbiTa akTepos ¢ OB3. Tak, Hanpumep, B
oTJINYKe OT 3aPyOeKHBIX KOJLIET POCCUICKIE PEKUCCEPDI
3HAYUTEJILHO peke BBIOMPAIOT B KayecTBE CIOJKeTa JIJIst
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CIIeKTaKJIell ICTOPUY CAMUX YYACTHUKOB JI€HCTBUS, [IeJast
aKI[EeHT He CTOJBKO Ha TePANeBTUYECKOH, CKOTBKO Ha XY-
JIOKECTBEHHOH COCTABJISTIONIEH MHKIIO3UBHON TeaTpasb-
HoOU pestenbHOCTH. [Ipn aToMm, ecsim roBOpUTDH O hopMme,
TO POCCUIICKNE WHKIIO3UBHbBIE KOJJICKTHBBI PabOTArOT
KaK B COBPEMEHHOM 9KJIEKTUIECKOM CTHJIE, TaK U B KJ1ac-
CUYECKOI TPAIUIINH, B TO BPEMS KaK 3ala/IHbIC PesKucce-
PBI BCe yallie OTAAI0T MPe/IoYTEeHIE TOCTMOAEPHUCTCKUM
dhopmam Tearpa. C oaHON CTOPOHBI, UX BHIGOP BIIOJIHE
OIIPaB/IaH, IMOCKOJBKY CPENCTBA COBPEMEHHOTO TeaTpa
(TeXHUYECKHUE 1 IKCIIPECCUBHbIE ) TIO3BOJISIOT BOTLIOMIATh
3aMbIcyI0BaThie (hry1ocoCKUe CIOKEThI U TPAHCIUPOBATH
CMBICJBI B (pOpME TOHKHMX BH3YaJbHBIX MeTacdop, 4UTo,
6e3yCIOBHO, PACHIUPSIET BO3MOKHOCTH HWHKIIO3UBHOTO
tearpa. C Ipyroil CTOPOHBI, KiIaccuueckas (hopMma TeaTpa,
anesIMpyonas K 3CTeTHUECKUM TIPUBBIYKAM CTapIIIero
MOKOJICHUSI, TIO3BOJISIET OXBATUTD GoJiee MMPOKYIO ay/Iu-
TOPUIO U ITPUBJIEYD B KAYECTBE YIACTHUKOB Jiioieit ¢ OB3,
YbU OTPEOHOCTH B CAMOBBIPAKEHUH JI0JITOE BPEMST OCTa-
BAJINChH 32 TIPEIe/IaMU TeaTPAILHOTO UCKYCCTBA. MOKHO
[IPEJITOJIOKUTD, YTO TOJBKO Pa3paboTKa PasIMUHLIX Ha-
MPaBJIEHUN WHKJIIO3UBHON TeaTpaIbHOU AesSTebHOCTA
crocobHa co3gaTh MUPOKUN BBIOOP Mogenell «0coboro
TeaTpas, KOTOPblEe CMOTYT YCIIEITHO TIPHKUBATHCS HA TO-
YBe PA3HOTO COIUAIBHOTO U KYJIBTYPHOTO OIIbITA.

KyabprypHO-ncTOpHYecKHii moaxo
B OpraHusaluu «0co00ro rearpas:
pedIeKCMBHO-KOMMYHHKATHBHASI MOJI€JTh
COIMAJIbHOI HHKJIIO3UU

IMoTeHIMaM POCCUUCKOTO <«0COOOTO TeaTpa» He-
Pa3pbIBHO CBs3aH C OTeYecTBeHHbIM (usocopckum u
[ICUXOJIOTO-TIETATOTUYECKUM HacjeiueM, obpaiieHue K
KOTOPOMY HE TOJIBKO MO3BOJIAET 060TaTUTh (POPMY 1 CO-
Jiep;KaHue TeaTpajJbHOMN 1eATeJIbHOCTH, HO TaKKe CO371a-
€T IPE/IIOCHIIKY ee ITpeBpallieHus B 9 deKTUBHOE Cpe/l-
CTBO coIlMaIbHON MHKJII03UN. C y4eTOM 9TOTO aBTOpaMM
HACTOSIIIEN CTaThV MPEANPUHATA TOTBITKA Pa3paboTaTh
HOBYIO MOJI€/Tb WHKJIIO3UBHOTO TeaTpa, OMUPATONIETOCs
Ha UJIeN KyJIbTYPHO-UCTOPUIECKON HAYIHO TITKOJTBI.

B ocnoBe nipeaiaraemoii mosesin — uzest JI.C. Boiror-
CKOT'O O TOM, YTO BCAKUN (DU3NYECKUI HEAOCTATOK (MJIn
«Oprannyeckuii redexTs) peannsyercs Kak COIUaIbHas
<HEHOPMAJIBHOCTb» TIOBEIEHNS, B CBSI3H C YEM €T0 TIPE0jI0-
JleHUEe BO3MOXKHO B YCJIOBUSAX CIIEIUAIBHO OPTaHU30BaH-
HOTO COIUAJIbHOTO B3aumoyieiictBus [4]. Ha mamt B3ros,
adexTrBHOI HOPMOIT TAKOTO B3aMMOEUCTBUS MOKET
CTaTh COBMECTHOE I1E€PEBOILIONIEHUE U €r0O IlepeskuBaHue
YYaCTHHUKAMU B IIPOIIECCE COBMECTHON TeaTpabHOM Jies-
TEeJIbHOCTH, KOI/Ia He TOJILKO aKTep, HO TaKKe U 3PUTeIb,
U PEKUCCEpP HaXOASTCS B 00IIEeM CMBICJIOBOM IOJIE XY-
JTO’KECTBEHHOTO JIeHCTBUS. MOKHO TIPEATIONOKUTD, YTO
MMEHHO TaKOH <«MOJNMOHTUECKUIT> TeaTp, OCHOBAHHbII
Ha riporieccax pedhJIeKCUBHON KOMMYHUKAITAH, TIPUXOIUT
Ha CMEHY «TPIUITMOHHOMY» TeaTpy.

[penmaraemasi Mojiesib «0COOOTO Tearpas B HaIIEM
HCCIIeIOBAaHUN OTIMPAETCS HA UIeU KyJIbTYPHO-UCTOpUYe-
CKOH TeOpuH, y UCTOKOB KOTOPO# CTOSJI BBIAIONTUIICS OT-
euectBennbiil ricuxosor JI.C. Boirorckuii (1896—1934).
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Pannue roapl TBopueckoro mytu JI.C. Beirorckoro 6suim
HEPa3PBIBHO CBSI3AHBI C TeaTPOM: Kak wieH Xyuoske-
crenHoro Cosera 1. ['omess JI.C. Beirorckuit Haxomuii-
Cs1 B CAMOM CEep/IIIe TeaTpaibHO KU3HU TOTO BPEMEHU U
MHCAJT PEIeH3UN Ha TeaTpaJbHble TIOCTAHOBKH (€TO mepy
npunaexut okosio 80 pabor). Ectb cepbestbie ocHoBa-
HUS [0JIaTaTh, YTO UMEHHO TeaTp chopMUPOBAT MHTEPEC
JI.C. BBITOTCKOTO K TICUXOJIOTUN YeJIOBEYECKUX OTHOIIIE-
HUW U CYIECTBEHHO BJIMS HA €70 HAyYHbIE B3TJISBI Ha
npoTskeHnn Beelt skusam [5; 10]. Bosee Toro, cormacHo
M.T. Apomesckomy, JI.C. BoiroTckunii mocraBus nepej
c000Ii LIeJIb «CO3aTh ICUXOJIOTUIO B TEDMUHAX JPaMbl» —
KaKOBOI1, 110 CBOEH CYTH, U SIBJISIETCST KYJIbTYPHO-UCTOPH-
YyecKasi KOHIIEMIUsI, T/l UMEHHO <«/[paMay BBICTYIAeT B
KayvecTBe KIo4eBoro mousTus [13].

B ocHoBe Teopun BwIroTcKOro JIeKUT CHOPMYIUPO-
BaHHbII aBTOPOM OOIINI TEHETUYECKUI 3aKOH Pa3BUTHS,
COTJIACHO KOTOPOMY <«BCSKast (DYHKIUS B KYJbTYPHOM
pasBuUTHN peOEHKA TTOSIBJISIETCS HA CIIEHY JIBAKIIBI, B IBYX
MJIaHaX, CIEPBa — COIMAJIBHOM, MOTOM — TICUXOJIOTH-
YEeCKOM, CIIepBa — MEXKIY JIOAbMU, KaK KaTeropusi WH-
TepICUXUYECKas, 3aTeM BHYTPU peOeHKa, KaK KaTeropust
WHTPANICUXUYECKast. ITO OTHOCUTCST OMHAKOBO K TIPOM3-
BOJIbHOMY BHUMAHMUIO, K JIOTMYECKOI ITaMATH, K 00pasoBa-
HUIO TIOHSATHH, K pa3BUTHIO Bosn» |3, ¢. 145]. KirioueBbim
B (hOPMYJIMPOBKE 3aKOHA SIBJISIETCSI CJIOBO <KATETOPHSI»,
Koropoe, kak yteepskaaer H.H. Bepecos, Ha si3bike TOTO
BpeMeHH 0003HAYaJI0 <«paMaTHdeckoe COObITHE, CTOJ-
KHOBEHHME XapaKTepoB Ha crieHe» [22]. Byzxyunm xoporro
3HAKOM C SI3BIKOM PYCCKOTO TeaTrpa TOro BpeMeHH, «BbI-
FOTCKUH 10JI7KeH ObLI UCIIONBb30BaTh CJOBO “Kareropus’,
4yT00BI O6GPATUTh BHUMaHKE Ha XapaKTep TOTO COLUalb-
HOTO OTHOIIEHHST, KOTOPOE 3aTeEM CTAHOBUTCST MHANBULY-
anmpHOl (pyHKImeld. ColuaabHOe OTHOIIIEHUE, O KOTOPOM
OH TOBOPHT, IIPEACTABISET co0O0Ii He 0OBIMHOE COIMANb-
HO€e OTHOIIeHNE MEX/Y JABYMsI WHAUBUIAMU. Peub ujer
O TaKOM COIMAJIbHOM OTHOIIEHWH, KOTOPOE BO3HUKAET
KaK KaTeropus, T. €. KaK AMOIMOHAJIBLHO OKpaIleHHas ...
KOJUIM3US, CTOJIKHOBEHWE MEXKIY JBYMSI JIOJbMU, KaK
JpaMatuyeckoe coObITHE, KaK JpaMa MexKIy ABYMs HH-
maBuamu. IlepesxnBaeMoe aMOITMOHATIBHO U YMCTBEHHO
Kak colraibHas ApaMa (Ha COIMATHLHOM TIIaHe), 3TO CO-
IMAJTbHOE OTHOIIEHUE TI03/THee CTAHOBUTCS WHIMBUJLY-
JILHOM MHTPAIICUXOJIOTHUECKOH KaTeropueit» [22, c. 6].

Takum obpazom, corsacHo Teopuu JI.C. Bsirorcko-
T0, UCTOUHUKOM Pa3BUTHSI SIBJISIETCSI COIMAbHAST CPENa,
rze Jmobast BbICIIAs TICHXUYecKast (DYHKINSA UM IIPOLECC
BO3HHUKAET CHAYAJIa KaK COIMAIBHOE OTHOIIEHUE MEKILY
JIOJIbMU. DTO OTHOIIIEHUE 3aTeM UHTEPUOPU3UPYETCS, T. €.
MEPEXOIUT U3 BHEITHETO TIJTaHa BO BHYTPEHHUI, CTAHOBSICh
cOOCTBEHHOI CII0COOHOCTIO peberKka. BaskHo 1moHuMaTh,
YTO WHTEPUOPUBUPYETCST HE BCSIKOE COITUAIBHOE OTHOIITE-
HUe, HO JIUITh TO, KOTOPOE BO3HUKAET KAaK MOITUOHAIHHO
OKpallieHHas KOJIJT3US, TPOTUBOpedre, KoHGIMKT. imeH-
o noromy JI.C. BbIroTckuii TOBOPUT O Pa3BUTHH KaK O
«CEpUU JIPAMATHYECKUX COOBITHI», U O <«JpaMe» Kak O
Ba)kHelIeM yCIOBUM PasBUTHs, GJarogapst KOTOPOMY U
[IPOUCXOAUT UHTEPUOPUBALINSL, I «CyObeKTUBALINST», CO-
MUATBHBIX OTHOIIEHHIA. [Ipr 5TOM KJIIOUEBOI COCTABJISTIO-
el «IPaMbl» SIBJISIETCS <TIEPEKUBAHNE> — HMOIMOHAb-
HbIIi OTKJIMK pebeHKa (WU B3POCJIOr0) Ha COIUAIbHYIO
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cuTyanuio, 6e3 KOTOporo HeBO3MOKHO €ro BKJIIOYEeHHE B
MPOIIECC B3aUMO/ICHCTBUS C IPYTHMHUZ,

[Ipomoskas moxxox JI.C. Beirorckoro, mpaBoMepHO
TOBOPHUTH O TOM, YTO Pa3BUTHE BCET/Ia MOJpasyMeBaeT Ha-
Juane crnenn@uIeckonl «IpaMbl» — T. €. TAKOW CUTYyaIrun
B3aMMO/IENCTBYS, B KOTOPOU Pa3BOPAYMBAIOTCST KOJLIU3UHI
U CTOJIKHOBEHUST, SMOITUOHAJIBHO IT€PEKNBAEMbIE YUACTHU-
kamu. C 3TOl TOUKM 3pEHUs <TlepesKUBaHues TIPABOMEPHO
paccMaTpuBaTh Kak MeXaHU3M U3MEHEHUsT U Pa3BUTUS CO-
UaJbHON cutyaruu. /lajee, B KOHTEKCTe IpejiaracMoin
MOJIEJIN, 9TU <«KOJIIM3UU U CTOJKHOBEHUSI» CTAHOBSITCSI
MIPEZIMETOM CIIEIIMAILHOTO PACCMOTPEHUS U TTOCIe/IYIOIIe-
IO aHAJIN3A KK/[BIM YIACTHUKOM TeaTPAIIbHOTO JIEUCTBUS,
YTO TIpe/oJiaraeT Hajamaue pedyieKCuu — JPYToro BasK-
HEHUIIIero MeXaHn3Ma, OTBEJArOIIETO 32 OPTAaHN3AITIIO B3a-
MOJIETICTBUS YeJIOBEKA C IPYTUMU B YCITOBHUSIX COBMECTHOIA
nesitenbHOCTH®, Pedhyiekcust B JaHHOM ciydae obecrie-
YuBaeT OOPATUMBIE TEPEXOABl MEKIY TePeKUBAHISIMU
«/IpaMbl» KaXK/IbIM YYaCTHUKOM COBMECTHOTO JIEUCTBUS U
€ee TOCJIELYIONINM OCMbICJIEHHEM B YCJOBUSIX CIEINATBHO
OPraHU30BAHHOM JUCKYCCUU («IIPUHIMUIT PedIeKCUBHOM
KOMMYHUKAIUU»>; O HEM Pedb TIOUIET HUXKE).

Takum 06pa3oM, rJIaBHBIM OTJIMYNEM TIpejiaraeMoi
MOZIe/IN «0coO0r0 TeaTpas OT CYIIECTBYIOIUX 06Pas3LoB
SIBJISIETCST OPUEHTAINST HA TIPOEKTUPOBAHNE TAKOTO TUTIA
TeaTpasbHON JeSTeNTbHOCTH, T/l <KOJIJIU3UN U CTOJKHO-
BEHUST» TIeJIeHANPABIEHHO MOJIETTUPYIOTCS, a «ITepesku-
BaHUe» U pedIIeKCHUsT BBICTYNAIOT B KAYECTBE KIOYEBBIX
MEXaHU3MOB PETYJSIUNA  Pa3BOPAUYUBAIONIETOCS  CO-
BMECTHOTO JIeICTBUSI.

HpP[HI[I/Il'[bI OpraHu3anuu J€ATEeJIbHOCTU
«0c000ro TeaTrpa>»

K ocHOBHBIM IIPUHITMIIAM ITpe/IaraeMON MOJIe/In OT-
HOCATCS:

* TIPUHIIATI MOJICTMPOBAHUST WHIUBU/YAJTbHBIX TPa-
eKTOPUT;

* PUHIUIT HHTEPAKTUBHBIX POJIEBBIX OOMEHOB;

* TIPUHIUT PedIeKCUBHON KOMMYHUKAIIIH.

IIpuHuyn MoJeaupoBaHUsA HHIUBUAYAJIbHBIX Tpa-
exropuii. OH 10[pa3yMeBaeT, 4T0 yUACTHUKH «0COO0TO
TeaTpa» [BUTAIOTCA K YCIIEITHOMY OIBITY WHKJIO3UU 110
Pa3JINYHBIM TPACKTOPHUAM, KOTOPbIE MOJEJUPYIOTCS C
YYETOM WX WHIMBUIYATBHBIX OCOOEHHOCTEH, BO3MOXK-
HOcTeil u orpaHnyeHuit. [Ipy 9TOM OCKOJIbKY O/IHOI U3
3a/1a4 IpejiaraeMoil Mojiesiu siByigercs (popmMupoBaHue
y YYaCTHMKOB HaBBIKOB CAMOIKCIIPECCUH, IMOLMOHAJIb-
HO#l THOKOCTM, MMIPOBU3AINH, a TAKKe CTOCOOHOCTH
K IPUHSATHIO YyKOH CyOBEeKTHBHOCTH, B paboTe TeaTpa
aKI[eHT c/leJlaH He CTOJIBKO Ha TIOCTAHOBKe KaK TaKOBOH,
CKOJIBKO Ha pedIeKCUBHOM PasMBIIICHUN HAJ CBO-
ell poJIbIo M TIEPEKUBAHUSIMU B TIPOTIECCE TeATPATBHOM
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JIeSITEJIBHOCTU. B CBI3W € 9TUM KJIIOUYEBON COCTABJISIO-
meit yuactsg B paboTe Tearpa CTaHOBUTCS paspaboTKa
WH/IMBUYATbHOUN 3CTETUKNA — MMOMCK WHIANBU/LYATHHBIX
CPE/ICTB CAMOBBIPAKEHUS, «HA SI3BIKE» KOTOPBIX y4acT-
HUK CMOJKET «TOBOPUTBH» — TIPUUYEM He TOJBKO Ha Clie-
He, HO U B JKM3HW. PemepTyap Cpe/CTB, TpearaeMblil
YYaCTHUKAM JIJIsT HKCIEPUMEHTHPOBaHUS ¢ (HOPMOU 1
cojiepKaHueM, JIaeT BO3MOKHOCTH BBIOOPA TAKOTO CIIO-
coba camolpe3eHTaluu, KOTOPbIi, ¢ OJHOU CTOPOHDI,
Oyner HauaydimuM 00pasoM COOTBETCTBOBATD AKMYAlb-
HolM Oannvim ydacTHUKa (B TOM 4ducje 0COOEHHOCTSIM,
ceazanibiM ¢ OB3), ¢ apyroii cTopoHbl, TO3BOJIUT UC-
M0JTh30BaTh ATU JIJaHHBIE B KAYECTBE CPEJICTB CO3/IAaHUS
HOBOT0 00pasa, PasBUTHUS JUAJIOTA C APYTUM.

[Ipumepom BbIlIeCKa3aHHOTO B PaMKax TIpefarae-
MOIT MOJIEJIU MOJKET CJIY;KUTh WCIIOJTb30BAaHUE CPEJICTB
MYJbTUMENA JIIOJbMU C PA3JINIHBIMU HO30JOTHSMU:
npuMeHeHne cyObeKTUBHON KaMepbl akTepaMu ¢ Hapy-
HIEHUSIMU 3PEHUsT TIPU JIBUKEHUM HA CIl€HE, UCIIOJIh30-
BaHIeE BUIE03ATNCU COOCTBEHHBIX MOHOJIOTOB aKTE€PaMU
¢ PAC, ucnosib3oBanue JuHaMUYeCKUX TTPOEKITUN B T10-
cranoBkax ¢ yuyactuukamu ¢ [JI1II u 1. 1. Takoit moaxon
SIBJIsIeTCs HOBBIM B pabote ¢ mogbmu ¢ OB3, mockoapky
MpejlJlaraeT MepeoCMbICTUTh TOHATUSI «HOPMay, <«Kpa-
COTa», «<9CTETUKA» C TeM, YTOOBI, B3sIB 32 OCHOBY aKTy-
aJIbHBIE CIIOCOOHOCTH U BHEIIHUE JAHHbIE YUYACTHUKOB,
cosmath 0coOyro acreTndeckyto ¢opmy. IIpakTuru
«0co60TO TeaTpa» B JJAHHOM CJIydae — 3TO IPOTUBOIIO-
JIOKHOCTH «OHOPMaJTUBAHWIO> U TPEHEOPEIKEHUTO MH/IN-
BU/LyaJbHBIMU OCOOEHHOCTSIME  («€CTECTBEHHOCTHIOY ),
OTKa3 OT KOHIIETIIINN «MACKUPOBKU» U TIE€PEXO]] K Mpel-
cTaBIeHnIo 00 0COOEHHOCTSX M OTPAHUYEHUSAX KaK 00
WH/IUBU/IYaJbHOM PECYPCE.

IIpuHIMI WHTEPAKTHBHBIX POJEBBIX OOMEHOB.
ITO — OCHOBOIOJIATAIONINI IPUHIIUAI paboTHI IIpeia-
raeMoii Mozesi «oco6oro tearpar. OH MoJpasyMeBaeT
o0leHre BCEX YYACTHHKOB B IIPOLECCE IIOATOTOBKH M
TIPE/ICTABJIEHNST CIIEKTAKJISI 3PUTENI0 C YCJIOBUEM, UTO
3pUTENTh TaKyKe CTAHOBHUTCSI HA KOPOTKOE BpeMsl aK-
TUBHBIM YYaCTHUKOM TPONCXOZAMIETo. Takoi moaxon
akTyases st el ¢ OB3, mockoibky 6apbepsl, BO3-
HUKAfoIIe B OOMIEHNN MEKIY YCIOBHO HOPMAJIbHBIMU
moabmu 1 moabmu ¢ OB3, yacto o0ycioBieHbl cre-
peoTHUIIaMu, He OTHOCSIIMMUCS K JIeHCTBUTENbHOCTH.
MuTepakTMBHOCTh KaK MMIIPOBU3AIMOHHAS BO3MOXK-
HOCTD, IpeJiocTaBigeMas CIIeHOU, ¢ OMHOW CTOPOHDI,
BOILJIONIAET CHUTYAIMIO TIO3BOJIUTEIBHOW YCIOBHOCTH,
pacroJiaraionyio K BHYTPEHHEMY PaCKPEIOIeHuio U
DKCIIEPUMEHTY ¢ COOCTBEHHON MIEHTUYHOCTHIO, a C APY-
roii — 100aBJsIeT PEATMCTHYHOCTH YCIAOBHO-UTPOBOMY
Mpolleccy TeaTpaIru30BaHHOTO JIeHCTBRA.

Takum 06paszoM, BbIOOP CIIOCOOOB B3aUMOACHCTBUS
KaK 4yepe3 COBMECTHOE CO3J[aHWe CIIeHapus, Tak U TO-
CPe/ICTBOM MHTEPAKTUBHON WMMIIPOBU3AIIUKA U COTIPO-

2 TlepeskiBanme Kak MEXAaHU3M PA3BHUTHS B HACTOSIIIIEE BPEMSI SIBJISIETCST IPEAMETOM 00CY:KAEHISI B PO(ECCHOHATBHOM HAYIHOM COOOIIIECTBE
" BbIXOJUT 3a PaMKN HaCTOHLLlel‘/Jl cTaTbu. BO3MOKHbBII B3IV HA 9Ty llpO6J1€My IpeJcTaBaeH B JUCKYCCUH, COCTOSIBIIIEICST HA KpYyTJIOM CTOJIE
B pamMKkax Mesxmynapoanoro cnmnosnyma « Hayanast mikosa JI.C. Beirorckoro: tpaauimu i nHHOBamn» (cM. Marepuamsl MexayHapoaHoro
cummnosuyma «Hayunas mkosta JI.C. Beirotckoro: tpagunnu u naHoBanuu». M.: MTTIITY, 2016. 343 ¢. URL: http://psyjournals.ru/files /82342 /

iscarschool2016.pdf).
3 O pazymunbix acnekrax peduexcun em. [1; 2; 6;7; 9.
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BOJK/IAIONIETO ee MePeKUBAHMS MTO3BOJISIET YYaCTHUKAM
TBOPYECKU MOJEJNPOBATh TPAEKTOPHIO COOCTBEHHOTO
JIMYHOCTHOTO Pa3BUTHUSI W YNPABISATH JPaMaTUIECKUM
MOMEHTOM, HAIPaBJEHHBIM Ha ay[UTOPHUIO W JPYTHUX
y4gacTHUKOB. [Ipu aTOM criekTaksb (Kak KOHEUHBIN TTPO-
JIYKT) Tak:Ke MPeJICTAET, B IEPBYIO OUepe/ib, Kak BCTpeua
Pa3HBIX B3TJISI0B, MHTEPIIPETAIINH, HCOKUAAHHBIX CUTY-
aluif, B KOTOPBIX aKTEPhI BBICTYTIAIOT OPTaHU3aTOPaMU 1
aBTOpPaMU B3aUMO/IENCTBUS CO 3PUTEJIEM.

Ipunnun pediexcuBHOM KOMMyHUKaIMU. B KoHTek-
cTe TIpejiaraeMoil Mojiesin pepieKcrsi PacCMaTpPUBAETCST
Kak BaKHeUINI MeXaHW3M, OTBEYAIOl[Mi 3a OpraHusa-
IIUIO B3aMMOJIENICTBUS YeJIOBeKA C JIPYTUMU B YCJIOBUSIX
COBMECTHOIT zesTenbHOCTHI. Pediiekcust obecrieunBaer
CII0COOHOCTD YeI0BEKA BBIXOAUTD 34 MPAHUIIbI COOCTBEH-
HOTO OIIBITA, M3MEHSTH TTO3UITHIO, TTPUBOIS K KaueCTBEH-
HBIM U3MEHEHHSIM 1[eHHOCTHO-CMBICJIOBLIX 0Opa3oBaHni 1
cTpyKTyp smdrocTd. Takum oOpasoM, pedyieKcust urpaer
KJTIOYEBYIO POJIb B TPAHCHOPMAIIUH PA3IMUHBIX CTPYKTYP-
HBIX KOMTIOHEHTOB WIEHTUYHOCTU U TIOCTPOCHUU YeJso-
BEKOM HOBBIX 06pa3oB cBoero «S1». Kpome Toro, nmMeHHo
pediekcust orpesiesisieT cTelleHb TOTOBHOCTH YesIOBeKa K
M3MEHEHUsIM, HallpaBJIeHHbIM HaBCTpedy opyzomy. B atoit
CBSI3M IIPeJIaraeMast KOHLEILUA «0c000ro TeaTpa» MOKET
paccMaTpuBaThCs KaK MOJIeJIb JIBYCTOPOHHEN pediiek-
CUBHO-KOMMYHUKATUBHOW WHKJIIO3WH, HAITPABJIEHHON Ha
TTepeoCMbICTIEHIE TIePeKNBaeMbIX BO3MOKHOCTEI 1 orpa-
HITYEHUI COOCTBEHHOTO JCHCTBUS B COBMECTHOI 1CSATENb-
Hocru. Peduiexcust obecrieunBaer oOpaTUMbIE MEPEXO/IbI
MEXIY TIepesKUBAHUSIMU <«/IPAaMbl» Ka)K/[bIM YYACTHUKOM
COBMECTHOTO JIEWCTBUS U €€ TIOCTIECTYIONTAM OCMBICJICHUEM
B YCJIOBUSAX CIEIMATTBHO OPTaHU30BAHHOU IMCKYCCUU —
perexcusnoil kommynuxavyuu [8; 9].
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PedrekcrBHas KOMMYHHUKAIMS MTPEATIONAraeT Kak
OTKPBITOCTH B OOCY’KJICHUM a4 U TPYAHOCTEH B CO-
BMeCTHOHU paboTe, Tak ¥ JaibHellee NCTOIb30BAHIE
Pe3yJIbTAaTOB ~aHalM3a OrPaHUYEHMT COOCTBEHHOTO
HEHCTBUS ¥ JAEWCTBUS Opyz0e0 sl TpaHchOpMAIIUN
coOCTBEHHOTO 00pasa «S» W ero IMepeoCMbICIeHUSI.
Basknetinmyio posib B 3TOM TpoTiecce UTpaeT peskuccep,
mepesl KOTOPBIM CTOUT 3ajiada He TOJBKO CO3MAHUS KOH-
KPETHOU TOCTAaHOBKYU (CIIEKTAKJs), HO U OpraHu3aiuu
TAKOTO THIIA TeaTPaJbHON JeATETBHOCTH, KOTOpas Oy-
T Cocob6CTBOBATH PA3BUTHIO Y €€ YIACTHUKOB KOMMY-
HUKATUBHBIX U PeJIEKCUBHBIX HABBIKOB. B 210l cBSA3U
BaJKHOIT 33/1aueil peskiccepa sBIsIeTCst ero paboTa Kak ¢
IpaHUIAMU CBOETO COOCTBEHHOTO MOHMMAHMUST Pa3Bopa-
YUBAIOIIETOCST COOBITHSI, TaK W ¢ OCOOEHHOCTAMY TOH-
MaHUs APYTUX YIACTHUKOB, a TAK/Ke COBMECTHOE CO3/1a-
HUE HOBBIX ACTIEKTOB BUACHUS ce0s1 1 0py2020 B YCIOBUSIX
TepekKMBAHNUST  ONpe/leJIEHHOW — TeMbl/TIPON3BEIeHUS.
C 3TO# TOYKM 3peHusT Kakias BCTpeda «0coboro rea-
Tpa» — 9TO BO3MOKHOCTD JIJIST BCEX YYACTHUKOB (BKJIIO-
Yast CaMOro PEKUCCepa) COBEPIUTL OTKPbITHE O cebe u
0 dpyzom (Kak Obl «[1POYYBCTBOBATh> U «IIPOKUTH> BO3-
MOJKHOCTH U OTPaHWYEHUs 0py2020 KaK COOCTBEHHYIO
KOJUTU3UIO),  TAKKE HAUTH M COrJIaCOBATH MEKILY OO0
CPE/ICTBA BBIPAKEHUS CBOETO MEPEKUBAHUS B YCJIOBHSIX
Pa3BOPAYMBAIOIIETOCS B3ANMO/IEHCTBUSI.

PedekcnBHO-KOMMYHUKATHBHAS MOJENb «0C060-
ro TeaTpa» CYIIECTBEHHO OTJHYAETCS OT OIMUCAHHBIX
U U3BECTHBIX aHAJOTOB M MOJKET CTaTh 3(DPEKTUBHBIM
CPEICTBOM COIMAbHON MHKJIO3UK B COBPEMEHHOM 00-
mectBe. B Hacrostiee BpeMst 9Ta MOJIE/Ib HAXOIUTCST Ha
CTaJINU TPAKTUIECKOU AmpOOAIliy U HKCIIEPUMEHTAIIb-
HOTO U3YYEHHUSI.

Jumepamypa

1. Bacumox @.E. Tlcuxomnorusi nepexuBanusi (aHajaus
IpeoioJieHns Kpurudeckux curtyaruit). M.: Msn-so Mock. yn-
Ta, 1984. 200 c.

2. Bwvizomckuii JI.C. ]lunamMuka M CTPYKTypa JUYHOCTHU
mozipocTka,// XpecToMaTus 110 BO3PACTHOH U MeIarOTHIecKoit
ncuxosorun. M.: I3n-Bo Mock. yu-Ta, 1980. C. 138—142.

3. Bwwzomcxuii JI.C. Cobp. cou.: B 6 1. T. 3. IIpoGiembi
passutust nicuxuku. M.: [lemaroruka, 1983. 368 c.

4. Bwwzomcexuii JI.C. Co6p. cou.. B 6 1. T. 5. OcHoBbI
nedexronorum. M.: [Tegaroruka,1983. 369 c.

5. Basepumnesa  EHO. K  nybnukauuum — 3aMeTOK
JI.C. Bwirorckoro // MeTomonorust ¥ UCTOPUST TICUXOJIOTHM.
2007.T. 2. Bom. 4. C. 15—24.

6. 3apeuyxuii B.K. Jlunamuxa ypOBHEBOW OpraHu3aIiin
MBIIIJIEHUST IPU PELIEHNN TBOPUYECKUX 3ajadv: Jluc. ... KaHj.
rcuxon. Hayk. M., 1984. 278 c.

7. Jleonmves A.H. Jlearenbnoctb. Cosznanue. JIMYHOCTD.
M.: [Tonmutusgar, 1977. 304 c.

8. Pybuyosa O.B., /[snuenc I. TloHsatue <«apambl» B
xouternmuu JI.C. BbIrOTCKOro: KyJIbTYPHO-UCTOPHYECKUN 1
nccaenoBaTesbcknii koureker // KymbTypHO-ucTOpUYecKast
ncuxosorusi. 2016. T. 12. Ne 3. C. 189—207.

9. Pybuosa O.B., Ynanosa H.C. Ilcuxomoruueckue
MTPE/ITOCHLITKI PA3BUTHUST PedIEKCUN B YCIOBUSAX TPUMEHEHUST
uudpossix  Texuosoruii  //Ilcuxonmormueckas Hayka u
obpazosanme. 2014. T. 19. Ne 4. C.101—112.




Rubtsova 0.V., Sidorov A.V. “Special theatre” as a tool...

8. Rubtsova O.V., Daniels H. The Concept of Drama
in Vygotsky’s Theory: Application in Research. Kul’turno-
istoricheskaya psikhologiya | Cultural-Historical Psychology],
2016. Vol. 12, no. 3, pp. 189—207.

9. Rubtsova O.V, Ulanova N.S. Psychological
Prerequisites of Reflection Development in the Conditions
of Digital Technologies Use. Psikhologicheskaya nauka i
obrazovanie |Psychological Science and FEducation], 2014.
Vol. 19, no. 4, pp. 101—112. (In Russ., abstr. in Engl.)

10. Sobkin V.S. Kommentarii k teatral’nym retsenziyam
L'va Vygotskogo [Comments to the theater reviews by
L. Vygotsky]. Moscow: Institut sotsiologii obrazovaniya RAO,

2015. 568 p.

11. Shemanov  A.Yu., Popova N.T. Inklyuziya v
kul’turologicheskoi  perspektive [Inklusion in cultural
perspective].  Psikhologicheskaya nauka i  obrazovanie

[Psychological science and education], 2011, no. 1, pp. 74—82.

12. Shcherbakova A.M., Shemanov A.Yu. Diskussionnye
voprosy razvitiya lichnosti rebenka s intellektual'noi
nedostatochnost’yu [ Discussion the development of personality
of a child with intellectual disabilities]. Psikhologicheskaya
nauka i obrazovanie |Psychological science and education],
2010, no. 2, pp. 63—71.

13. Yaroshevskii M.G. L.S. Vygotskii: v poiskakh novoi
psikhologii [L.S. Vygotskii: in search of a new psychology].
Sankt-Peterburg: Publ. Mezhdunarodnogo fonda istorii nauki,
1993. 300 p.

14. Creating an Inclusive Society: Practical Strategies to
Promote Social Integration [ Elektronnyi resurs]. DESA, 2009.
URL: http://www.un.org/esa/socdev/egms/docs,/2009/
Ghana/inclusive-society.pdf (Accessed 15.07.1916).

15. Durham-Wall M. What are you looking at? Staring
down notions of the disabled body in dance. Choreographic
Practices, 2015. Vol. 6 (1), pp. 25 — 40.

16. King F., Kimball T. (eds.). Peering Behind the
Curtain: Disability, Illness, and the Extraordinary Body in
Contemporary Theater. New York: Routledge, 2002.

17. Kuppers, P. Disability Culture and Community
Performance. London, UK: Palgrave, 2011.

18. Lefevere P. Theatre Workshop aids the handicapped.
In: Goldstein J., No Stone Unturned: A Father’s Memoir of His
Son’s Encounter With Traumatic Brain Injury. Potomac Books,
2012.

19. Mitchell D., Snyder S. Exploitations of Embodiment:
Born Freak and the Academic Bally Plank. Disability Studies
Quarterly, 2005. Vol. 25 (3).

20. Pascal J. Hilde Holger: As a dancer and teacher she
kept the spirit of German expressionism alive in London.
The Guardian, 2001-09-26). Retrieved 2012-12-27. URL:
https://www.theguardian.com/news/2001/sep/26/
guardianobituaries1 (Accessed 15.07.1916).

21. Tawell A. et al. Being other: the effectiveness of
artsbased approaches in engaging with disaffected young
people. University of Oxford, Department of Education, 2015.
39 p.

22. Veresov N.N. Zone of Proximal Development: The
Hidden Dimension? In Ostern A., Heila-Ylikallio R. (eds.),
Language as culture — tensions in time and space, 2004. Vol. 1,
pp. 13—30. URL: http:// nveresov.narod.ru/ZPD.pdf (P. 1—6)
(Accessed: 15.07.1916).

23. URL: http://blueappletheatre.com/hamlet/

24. URL:http://inclusioninthearts.org

25. URL:http://www.tbtb.org

26. URL:http://www.theapothetae.org

27. URL:http://www.thikwa.de/repertoire/biofiction.
html

Pybuosa O.B., Cudopos A.B. «Ocobwbiii meamp» xax cpedcmso...

80

10. Co6kun B.C. KOMMeHTapuu K TeaTpajibHbIM PEIeH3HIM
JIba Beirorckoro. M.: MHcTuTyT conmosioruu 0OpasoBaHus
PAO, 2015. 568 c.

11. Illemanos AFO., Ilonosa H.T. UVHkmo3us B
KyJbTypoJormueckoil mepcrnektuse // Ilcuxomormueckas
Hayka u obpazosanue. 2011. Ne 1. C. 74—82.

12. Hlepbakosa A.M., Illemanos A.FO. ]JluckyccuoHnbie
BOIIPOCHI Pa3BUTHSI JINYHOCTH PeOEHKA C MHTEJUIEKTYATbHOI
HemoctaTouHOoCcThiO  //  llcuxomormdueckast  Hayka U
obpasosanue. 2010. Ne 2. C. 63—71.

13. Apowescxuii M.I'. JI.C. BoiroTckuii: B morcKax HOBOIA
ncuxosorun. CII6.: Msa-Bo Mesxkaynap. ¢doHga HCTOpUE
n"aykn, 1993. 300 c.

14. Creating an Inclusive Society: Practical Strategies
to Promote Social Integration. DESA, 2009. [ iekTpoHHbIi
pecypc] // URL : http://www.un.org/esa/socdev/egms/
docs/2009/Ghana/inclusive-society.pdf (mara obGpaienust:
10.04.2017).

15. Durham-Wall M. What are you looking at? Staring
down notions of the disabled body in dance // Choreographic
Practices. 2015. Vol. 6 (1). P. 25—40.

16. King F., Kimball T. (Eds.). Peering Behind the
Curtain: Disability, Illness, and the Extraordinary Body in
Contemporary Theater. N. Y.: Routledge, 2002. 177 p.

17. Kuppers P. Disability Culture and Community
Performance. L., UK: Palgrave, 2011. 296 p.

18. Lefevere P. Theatre Workshop aids the handicapped//
Goldstein J. No Stone Unturned: A Father’s Memoir of His
Son’s Encounter with Traumatic Brain Injury. Potomac
Books, 2012. P. 5—13.

19. Mitchell D., Snyder S. Exploitations of Embodiment:
Born Freak and the Academic Bally Plank // Disability
Studies Quarterly. 2005. Vol. 25 (3). P. 37—45.

20. Pascal J. Hilde Holger: As a dancer and teacher she
kept the spirit of German expressionism alive in London
[Dmextponnsiii  pecype] // The Guardian (2001-09-26);
Retrieved (2012-12-27). URL: https://www.theguardian.
com/news,/2001/sep/26/guardianobituaries1 (nara
obpamtenus: 11.04.2017).

21. Tawell A. et al. Being Other: the Effectiveness of
Artsbased Approaches in Engaging with Disaffected Young
People. University of Oxford, Department of Education, 2015.
39 p.

22. Veresoo N.N. Zone of Proximal development: The hidden
dimension? [Daexrponnsiii pecypc] // Ostern A., Heila-
Ylikallio R. (Eds.) Language as Culture — Tensions in Time
and Space. 2004. Vol. 1. P. 13—30. URL: http:// nveresov.
narod.ru/ZPD.pdf (P. 1—6) (nata o6parmenust: 15.07.1916).

23. URL: http://blueappletheatre.com/hamlet/

24. URL:http://inclusioninthearts.org

25. URL:http://www.tbtb.org

26. URL:http://www.theapothetae.org

27. URL:http://www.thikwa.de/repertoire/biofiction.
html




KysbrypHO-1cTOpHYECcKast IICHXO0JOTUS Cultural-Historical Psychology

2017.T.13. Ne 1. C. 81—88 2017. Vol. 13, no. 1, pp. 81—88
doi: 10.17759/chp.2017130108 doi: 10.17759/chp.2017130108
ISSN: 1816-5435 (1nieuwaTHbiii) ISSN: 1816-5435 (print)
ISSN: 2224-8935 (online) ISSN: 2224-8935 (online)
© 2017 ®TBOY BO MTTIITY © 2017 Moscow State University of Psychology & Education

Liberal education and the connection with Vygotsky’s
theory of the zone of proximal development

M.-A. Nguyen®,
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minhanh0401@gmail.com

Liberal education came into recognition in Roman Empire, spread throughout Europe during the six-
teenth century and has become a revolution in the United States in the last centuries. The term “liberal
education” has roots in the Latin word for a free person (liber) and the artes liberales emerged historically as
the education appropriate for free people. In the modern world, and especially in the United States after the
American Revolution, liberal education drew on these roots to position itself as the best preparation for self-
governance in a free democratic society. At Hoa Sen University, liberal education has been chosen as a way
to develop students, alongside their professional preparation. In the search for best application options of
liberal education, the author realized the connection between liberal education philosophy and Vygotsky’s
educational approach, as known as the zone of proximal development. This article analyzes the perspectives
of liberal education and its logical connection with Vygotsky’s theory of the zone of proximal development.

Keywords: liberal education, freedom, Vygotsky, zone of proximal development, scaffolding.

JInGepaabHoe 0Opa3oBaHue U €ro CBS3b C TeopHUei
30HBI OJMzKalinero passutusa Beirorckoro

M.A. Hryen,

Yuusepcuter Xoa Cen, Xounmut, BeeTHam;
Yuusepcurer /lpexcenst, Dunanenndus, mrat [lencuabBanus, CIIIA,
minhanh0401@gmail.com

JluGepasbHoe obpazoBanue Gepet cBoe Hayano B Pumckoil ViMnepuu. B mecTHaIiaToM Beke OHO MoJry-
YKJIO pacipocTpaHeHue 1o Beeit EBporie, a B TedeHue mocieJHuX CTOJIeTUH COBEPIIUIIO HACTOSIIINHI T1epeBo-
por B Coennnennbix [lItarax Amepuxu. TepmuH «mubepanbHoe 06pasoBaHKe» IIPOUCXOAUT OT JATHHCKOTO
cJ10Ba, obosHavaromero ceoboanoro yenoseka («libers), a «artes liberales» (o6meo6pasoBaresbHbie Mpe-
METbI) UCTOPUYECKN BO3HUK/IM KaK KOMIIOHEHTHI 00pasoBaHus i CBOOOAHBIX Jojeil. B copemennom
mupe u, B yactHoctH, B Coennnentpix [Itarax AMepuky nocje AMEPUKAHCKON PEBOJIOINHE, THOEPaTbHOE
06pa3oBaHue 3aPEKOMEHIOBANIO ceOsl KaK HAUIYYIITHH cocob TOArOTOBKY K CaMOYITPaBJIeHUIO B ¢BOGO/I-
HOM ieMoKpatuueckom obmtectse. B Yuusepcurere Xoa Cen snbepasibHoe 06pazoBaHue MPaAKTUKYETCsT B
1eJIsIX OOIIEero Pa3BUTHUS CTYAEHTOB Hapsily ¢ IPO(hECCUOHANBHON TTOATrOTOBKOIL. Vccemnyst BO3MOKHOCTU
IpUMEeHEeHUst TMOepPaIbHOr0 00Pa30BaHIs, ABTOP CTATbU OIKMCBHIBAET CBSA3b MEXKY (hUI0CODCKUMEI OCHOBA-
MU JTOEepPabHOTO 06pa3oBaHus 1 TOAXOA0M K 06pa3oBaHmI0 BbIrOTCKOr0, M3BECTHBIM KaK «30Ha OJIMsKaii-
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Hzyen M.A. Jlubepanvioe obpasosanue u €20 cé43b...

IIEero PasBUTHsI». B cTaThe aHATM3UPYIOTCS TEPCIEKTUBBI THOEPATBHOTO 06GPA30BAHKS U €ro JIOTHYecKast
CBSI3b C TeOpUeil 30HbI OJIMsKaiiiero passuTust Beirorckoro.

Knroueswie croea: nubepanbioe obpasoBanme, cBoboaa, BeroTckuii, 3oHa GamsKaiiiero pasBuTus, mo-
cTerneHHoe 06ydeHue o MPUHITAITY OT TIPOCTOTO K CJIOKHOMY.

In English

Creative leadership and liberal education,

which in fact go together,

are the first requirements for a hopeful future for humankind
James William Fulbright

It was never the teacher or the tutor who did the teaching,

but the particular social environment in the school which was created

for each individual instance

Leov Viygotsky, Educational Psychology, St. Lucie Press, Florida, 1997, p. 47

liberal education combines an education in the clas-

sics, English literature, the humanities, and moral
virtues (Van Doren, 1943). The term liberal education
in the modern sense should not be confused with liberal
arts education; the latter deals with academic subjects,
while the former deals with ideological subjects. Indeed,
aliberal arts education does not necessarily include a lib-
eral education, and a liberal arts program may even be as
specialized as a vocational program [12].

Unlike a professional and vocational education that
prepares students for their careers, a liberal education
prepares students for universal freedom and tolerance.
Such an education helps the individual avoid conflicts
in life. For example, a liberal education helps students
be self-conscious and aware of their actions and moti-
vations. Individuals also become more considerate for
other beliefs and cultures. James Engell [3], the author
of The Value of a Liberal Arts Education, argues that, “A
liberal education provides the framework for an educated
and thoughtful citizen.”

1. Definition of liberal education

According to Axelrod, Anisef, and Lin [2], conceptions
of liberal education are rooted in the teaching methods of
Ancient Greece, a slave-owning community divided be-
tween slaves and freemen. The freemen, mostly concerned
about their rights and obligations as citizens, received a
non-specialized, non-vocational, liberal arts education
that produced well-rounded citizens aware of their place
in society. At the same time, Socrates emphasized the im-
portance of individualism, impressing upon his students
the duty of man to form his own opinions through rea-
son rather than indoctrination. Athenian education also
provided a balance between developing the mind and the
body. Another possibility is that liberal education dates
back to the Zhou Dynasty, where the teachings of Confu-
cianism focused on propriety, morality, and social order.
Hoerner also suggests that Jesus was a liberal educator, as
“he was talking of a free man capable of thinking for him-
self and of being a responsible citizen,” but liberal educa-
tion is still commonly traced back to the Greeks.
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While liberal education is a Western movement, it
has been influential in other regions as well. For exam-
ple, in Japan during the general liberalism of the Taisho
period, there was a liberal education movement that saw
the establishment of a number of schools based on liberal
education in the 1920s.

The American Association for the Advancement of
Science [1] describes a liberal education in this way:
“Ideally, a liberal education produces persons who are
open-minded and free from provincialism, dogma, pre-
conception, and ideology; conscious of their opinions
and judgments; reflective of their actions; and aware of
their place in the social and natural worlds.” Liberally
educated people are skeptical of their own traditions;
they are trained to think for themselves rather than con-
form to higher authorities (Nussbaum, 2009). Liberal
education also cultivates “active citizenship” through
off-campus community service, internships, research,
and study abroad [6].

Clearly, liberal education is among the most progres-
sive approaches in higher education of the 21 century.
It is the philosophy of choice in America’s most sought-
after colleges and universities. The tens of thousands of
students who eagerly apply each year for admission to
Harvard, Amherst, the University of Virginia, or Stan-
ford will, if admitted, receive an education that em-
phasizes broad study in the arts and sciences, strong
intellectual skills, keen attention to major questions in
science and society, and a constant emphasis on personal
development and transformational possibilities. Viewed
in this context, liberal education is the signature cur-
riculum for elite colleges and universities and for honors
programs almost everywhere in the United States [11].

2. Aims of liberal education

Society needs well and broadly educated citizens.
The more liberally educated citizens it has, the stron-
ger it will be. Individuals benefit from being well and
broadly educated. The more they are liberally educated,
the stronger they will be in both their personal and their
professional lives, and as citizens [5, p. 16].
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Thoughtfulness as a “habit of mind” is what liberal
education offers. And as Lord Brougham neatly ob-
served nearly two centuries ago, “Education makes a
people easy to lead, but difficult to drive; easy to govern,
but impossible to enslave.” In the ever more complex and
contentious society in which we live, thoughtful citizens
are a precious resource |5, p. 17]. This is the very first
component of liberal education, and certain qualities
characterizing the thoughtfulness of liberally educated
persons include curiosity, a desire to know and to un-
derstand, a questioning attitude, a lack of self-certain-
ty, and a propensity for unfettered inquiry. As a result,
liberal education holders are seldom satisfied with their
level of knowing and are always in search for the truth.
They wonder, and bring their analytical resources and
knowledge to bear on their wondering, and the fact of
not knowing can be a source of pleasurable challenge.
Creativity is central to what they value.

Liberal arts education is not an alternative to vo-
cational training. Rather, it facilitates and enhances
the vocational experience by honing the way the mind
works and stimulating enthusiasm for using it, and by
enriching the entire life experience [5, p. 18].

It is important to differentiate frequently confused
terms [8; 11], including:

— Liberal education: An approach to college learn-
ing that empowers individuals and prepares them to deal
with complexity, diversity and change. It emphasizes
broad knowledge of the wider world (e.g., science, cul-
ture and society) as well as in-depth achievement in a
specific field of interest. It helps students develop a sense
of social responsibility as well as strong intellectual and
practical skills that span all major fields of study, such
as communication, analytical and problem-solving skills,
and includes a demonstrated ability to apply knowledge
and skills in real-world settings.

— Liberal arts: Specific disciplines (e.g., the humani-
ties, sciences, and social sciences).

— Liberal arts college: A particular institutional
type—often small, often residential— that facilitates
close interaction between faculty and students, while
grounding its curriculum in the liberal arts disciplines.

— Artes liberales: Historically, the basis for the mod-
ern liberal arts: the trivium (grammar, logic and rheto-
ric) and the quadrivium (arithmetic, geometry, astron-
omy, and music).

— General education: The part of a liberal educa-
tion curriculum shared by all students. It provides broad
learning in liberal arts and science disciplines, and forms
the basis for developing important intellectual, civic,
and practical capacities. General education can take
many forms, and increasingly includes introductory, ad-
vanced, and integrative forms of learning.

In order to encourage students to speak their minds,
engage in discussions about all issues, and to support
systematic analysis of problems presented by students
themselves according to the philosophy of liberal educa-
tion, the teacher should not teach or preach, but study
carefully the students’ actual level of intellectual, social,
and cultural development, then create classroom envi-
ronment, organize class meetings and working groups or
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teams, and prepare study materials for students so they
can reach educational goals. This brings us closer to Vy-
gotsky’s idea about the zone of proximal development,
which, as experience and research have shown, authen-
tically develops freedom of mind and self-awareness in
almost all populations, including children and adults.

3. The connection with Vygotsky’s theory
of the zone of proximal development

According to Vygotsky [14], cognitive growth and
development are a function, in large part, of interper-
sonal exchange. Vygotsky invoked the principle of the
“zone of proximal development” (ZPD) to explain the
significance of social interaction. The ZPD represented
the distance between the actual developmental level as
determined by independent problem solving and the lev-
el of potential development as determined through prob-
lem solving under adult guidance or in collaboration
with more capable peers [14]. For Vygotsky, although
human potential is theoretically limitless, the practical
limits of human potential depend upon quality social in-
teractions and residential environment. This is actually
the key point of the approach of liberal education: the
interactions between the teacher and the students, and
among the students do play a greater role in shaping the
exploration of knowledge and the discovery of the truth,
rather than the lectures themselves.

Unlike Piaget’s opinion that it was peer conflict that
evoked change, Vygotsky believed that it was coopera-
tion and the pooling of ideas that promoted change and
cognitive development. These are actually two sides of
the same board that makes it complete, as they always
were in the approaches of Piaget and Vygotsky. And the
situation is similar in liberal education: the presentation
of problems and discussion of solutions in the classroom
are among the best ways teachers can use to promote
students’ self reflection of conflicting ideas they may
have and cooperation they may want to carry out to
achieve the understanding among each other and about
the world.

Besides, in his view, Vygotsky emphasized the im-
portance of looking at each child as an individual who
learns distinctively. Consequently, the knowledge and
skills that are worthwhile learning varies with the in-
dividual. This view perfectly matches the freedom and
flexibility of the way teachers advocating for liberal edu-
cation promote in their class meetings. Also, according
to Vygotsky, for the curriculum to be developmentally
appropriate, the teacher must plan activities that en-
compass not only what students are capable of doing on
their own but what they can learn with the help of others
(Karpov & Haywood, 1998). So, although every subject
has its syllabus, which defines lessons and outcomes all
students must achieve when they complete the subject,
liberal educators always find a differential approach to
students, by breaking the class into manageable groups
led by group leaders, assign tasks and ask the leaders to
gather every group member’s ideas for the group presen-
tation. This activity gives the copying student an oppor-
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tunity to achieve a higher performance when working
with a more capable one and as a result, everyone in the
group would contribute greatly to the collective success,
by sharing their past experiences and prior knowledge,
and thanks to these experiences make sense of new situ-
ations, as Vygotsky repeatedly stressed in his approach
[4]. The same principle is applied for group research final
project and its evaluation, which enable group leaders’
role in the assessment of every member, based on their
contributions. To help group leaders complete this func-
tion, the teacher should design for them evaluation forms
with objectively qualitative and quantitative criteria.

Vygotsky’s scaffolding also falls into the tenets of
liberal education approach. In a broader sense, teacher’s
scaffolding in higher education (and not only) includes
both cognitive and emotional-behavioral aspects: to-
gether with assisting learning and development of stu-
dents within their ZPD, teachers should also promote in
them the respect for each other’s personality by paying
respect for their level of competence, individuality, back-
ground and identity. In Vygotsky’s view, the teacher
does not control the class with rule and structure; rather,
the teacher collaborates with the students and provides
support and direction [7, p. 277].

4. Discussion

The ZPD is considered among Vygotsky’s most
outstanding works, which is also widely regarded as a
remarkable contribution to the field of education and
learning process. It is important to note, though, that
there are educators who don’t really understand the
humanism and progressiveness in Vygotsky’s approach.
They still classify Vygotsky as another old-fashioned
pedagogue by underestimating and missing his emphasis
on the learner’s individuality and the teacher’s obliga-
tion of studying the learner’s actual level of development
before carrying out educational activities.

Heyen M.A. Jlubepanvioe obpasosanue u ezo cés3b...

For Vygotsky’s followers, as well as liberal educa-
tors, sociocultural factors, such as teacher’s behavior,
teacher-learner positive interactions and freedom in the
classroom are indispensable for cognitive processes to de-
velop. Vygotsky argues for the uniqueness of the social
environment and regards sociocultural settings as the pri-
mary and determining factor in the development of higher
forms of human mental activity such as voluntary atten-
tion, intentional memory, logical thought, planning, and
problem solving. These qualities are also the outcomes of
liberal education, which believes in the development of
human kind based on the freedom of mind.

5. Conclusion

There are various similarities of liberal education and
Vygotsky’s theory of the ZPD, from the study of actual
level of the learner’s development, the promotion of free-
dom in the classroom, the differential approach to every
beneficiary of the educational process. These similari-
ties broaden and deepen the logical interconnectedness
between two educational approaches, and confirm the
actuality of considering Vygotskian classic ideas about
psychological development when optimizing results of
higher education.

The applications of Vygotsky’s theory are vast, and
need development in every aspect of it. One of the most
significant features of Vygotsky’s theory of the ZPD, and
also the approach of liberal education, is that in order to
succeed as a liberal educator, one should comprehend
and master the work of modeling. This means if we, edu-
cators, want to teach students how to respect rules and
each other, we should respect the rules and the students
first. The same effort is required for teaching students
the mastery of listening, thinking, answering and inde-
pendently behaving in controversial situations. And this
is probably the most wonderful challenge of becoming an
inspiring teacher, and a Vygotsky’s follower.

In Russian

«TBopyeckoe PyKOBOACTBO U JHbGepaibioe 06pa3oBaHue, HePa3pbIBHO
CBSI3aHHBIE JIPYT C IPYTOM, — 9TO TJIABHBIE YCJIOBUS TOCTPOEHUS

YCIIENTHOTO GY/IYIIEro BCEro 9eI0BeYeCcTBa»
LDicetime Yunvsim Qyabpaiim

«BocnuTeiBain BCer/la He yUuTeJid U HaCTaBHUKH, HO Ta MIKOJIbHaA COllaJibHadA Cpe/a,

Hﬂ6epaanoe obpasoBaHue codeTaeT B cebe msyue-
HUE KJACCHYeCKOW aHIJIOSIBBIYHON JINTEPATYPHI,
TyMaHUTapHBIX HAYK M NPUBUTHE MOPAJIBHBIX IIEHHO-
creit (Van Doren, 1943). Tepmun <aubepanvioe 06-
pasosanue» B €ro COBPEMEHHOM 3HAYEHWM HE CJIE/yeT
CMeNIMBaTh ¢ O0IMM 0OpasoBaHUEM; HOCJIeIHee Kaca-
eTCS M3yYeHMs y4eOHBbIX AUCHUILINH, B TO BPeMs Kak
nepBoe HeceT B cebe MIEOJOTHYecKue aclieKThl. B ieil-
CTBUTEJNBHOCTU U3ydeHue o0IeobpasoBaTelbHbIX ANC-
MUILIMH Heo0sg3aTebHO IOAPasyMeBaeT JubepanbHoe
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KOTOpaH yCTaHaB]II/IBaJIaCI) UL KasK10T0 OTACJIbHOTO C]Iy‘laﬂ»

Jlee Bvizomckuil

obpasoBaHuie, IIPU HTOM IIPOrPaMMbl U3y4eHMs 0011e00-

pasoBaTeIbHBIX AUCIUILIMH MOTYT IIPEACTABJIATH COOOI

CTIEIMaTbHbBIE TIPOTPAMMBI TIPO(MECCHOHATBHON TTOATO-
TOBKH [12].

B orimune ot mpodeccroHaIbHOTO U CIIEIHATHHO-
ro 06pasoBaHus, 1[EJIbI0 KOTOPOIO SBJISETCS IIOAIOTOB-
Ka CTYJEHTOB K TPYAOBOH JeATeNbHOCTH, JUOEpaIbHOe
obpasoBaHue TOTOBUT CTYIEHTOB K Bceobleil cBobone
U TOJIEPAaHTHOCTHU. Bilarogapst aToMy CTYAEHTBI ydaTcst
nsberarb KU3HEHHBIX KOH(MIMKTOB. Tak, subepaibHoe
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o0pasoBaHue YYUT CTYAEHTOB OBbITh OTBETCTBEHHBIMU U
[IOJTHOCTBIO OTAaBaTh cebe OTYeT B CBOMX AEHCTBUSAX U
MoTtuBanusx. Kpome toro, moan yuarcs ¢ 6obImm yBa-
JKEeHUEM OTHOCUTLCA K prFI/IM BEPOBaHUAM N KYyJIbTY-
pam. xxeiimc durent (J. Engell), arop paborsr «IleH-
HOCTb U3y4eHHs 00Ieo0pasoBaTeNbHbIX AUCIATLINH>
[3], yTBepskaaet, uro «mbepaibHoe 06pasoBaHue — 9TO
ocHoBa (HOpMUPOBaHUs 0OPA30BAHHOIO W BAYMYUBOTO
rPAKIAHUHAY.

Onpepnesnenne NOHATHS
«JmbepaibHOe 00pa3oBaHue>

Kaxk ykaszano B pabore Akcenbposa, Auuceda u JInna
[2], mnen mubepambioro ob6pazoBanust GepyT CBOe Haua-
JIO B M€JIATOTUYECKUX METO/IaX, KOTOPbIE MPUMEHSLINCH
B [IpesHeit Tperun, — paboBiaesbueCKOM OOIIECTBE,
paszesieHHOM Ha paboB 1 cBOGOAHBIX Jiogeit. CBoOOI-
HbI€e JIIOJIH, JIJISI KOTOPBIX HA IIEPBOM MECTe CTOSIITH MX
npasa u 06I3aHHOCTY TPasKJAHNHA, HE U3YUYaIH CIIeI[H-
aJIbHble HAYKU U PeMecia, a moJrydasnu obiee ob6pasoBa-
HIE, TIETBI0 KOTOPOTo ObLIO (hOPMUPOBAHUE BCECTOPOH-
He 06pa3s0BaHHBIX TPasK/IaH, YeTKO OCO3HABABIINX CBOE
nosoxkenre B obmmectse. [Ipu atom CokpaT mMOgYepK-
BaJl BAJKHOCTD WHIMBHUIyaJIN3Ma, PA3BUTHSI B yUEHUKAX
TAaKOTO YeJOBEYECKOTO KAUecTBa, Kak (opmMupoBaHue
cOOCTBEHHOTO MHEHUST Yepe3 PasyMHOe CYKIEHHe, a He
yepes ayunBanue. Kpome Toro, obpasosanue B ApuHax
[OJIPA3yMeBAJI0 TAPMOHUYHOE COYETaHUe UHTEJJIEKTY-
aJIbHOTO M (DU3UYECKOTO Pa3BuTus. BO3MOKHO Takike,
uTo JubepasbHoe 06pasoBaHKUe BOCXOAUT K AIIOXE JIMHA-
ctun Yoxoy u k yuenuio Kondyiust, 11 KOTOPOTO OCHOB-
HBIMU [IEHHOCTSIMU GBI HPABCTBEHHOCTD, MOPAJIb 1 00-
nectBeHHbIN opsiok. [To muenuio Xepuepa (Hoerner),
Nucyc 6ui1 muGepabHBIM TIEIATOTOM, TTOCKOJBKY OH
obparmancs Kk CBOGOIHBIM JIOSIM, CITOCOOHBIM MBICTUTD
CaMOCTOSITEJILHO U OBITh OTBETCTBEHHBIME TPasKIaHAMI,
OJTHAKO TPAAMIIMOHHO UCTOKH JIUGEpanTbHOTO 00pa3oBa-
HUSI IPUHSTO BUAETH UMEHHO B ['periun.

Xotst mbepasibHOe 00pasoBaHUEe — HTO 3aMaHOE Te-
JemHune, OHO TAKKe OKA3aJI0 BIIMSIHUE U HA [PYTUE CTPAHBL
Hanpumep, B8 Anonun, Bo BpemMeHa 0011ero nbepasims-
Ma B nepuoz Taiicé 8 1920-e rr. mbepanbpHoe 0OpaszoBa-
HUe MOJYYIIO PACIIPOCTPAHEHME B PsI/ie IIIKOJI, KOTOPbIE
OBLIN TOCTPOEHBI HA OCHOBE €T0 W/IeH.

AMepuKaHCKas accOIMaIusl COAEHCTBHUS pasBU-
o Hayku [1] ciemyromum o6pasoM ONMCHIBAET Ju-
GepanbHoe obGpasosanue: «B wmueane, anbGepanbHoe
obpasoBaHe (GOPMUPYET JIOJEH MIMPOKUX B3TJISAIOB,
IUIsT KOTOPBIX HE XapaKTEPHBI Y30CTh KPYro3opa, mpu-
BEPIKEHHOCTD IOTMaM, TIPEAB3SITOCTD U UAE0JOTTIECKast
AHTAKMPOBAHHOCTB; JIIOJIEH CO3HATEJNbHBIX B CBOUX MHE-
HUSIX ¥ CYSKAEHUSX, IyMAIOIUX O CBOUX ITOCTYIKAX 1 XO-
POIIIO TIOHUMAIOIIAX CBOE MECTO B OOIIECTBE U B KUBOI
npupoge» [1, p. 11]. Jlionu, noayuusinue mubepaabHoe
obpaszoBanue, CKEIMTUIECKU OTHOCATCS K COOCTBEHHBIM
TPAIAUIUIM; OHU HAy4YEeHbI AyMaTh CAMOCTOSTEIBHO, a
He cienoBarh apropureraM [10]. JIuGepanbHoe o6paso-
BaHUe TakKe Pa3BUBAET AKTHUBHYIO TPAKAAHCKYIO TIO-
3utio Gaarofgapst o6IECTBEHHO MOJIe3HON paboTe CTy-
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JIEHTOB 3a IpejesaMy y4eGHOTo 3aBeleHNUsT, PasindHbIM
CTa)KMPOBKaAM, MCCIIeA0BaTeNbCKOIl paboTe 1 00ydeHUIo
3a rpanutei [6].

[TpeacraBisieTcss  OYEBHMIHBIM, 4TO JOepagbHOE
obpasosanre B XXI B. aBisercsa ogHuM U3 HauboJee
MIPOTPECCUBHBIX MOAXOJ0B K BBICIIEMY OOPa3sOBaHUIO.
OHO gBJISIETCST OCHOBOI 00Pa30BaTEJILHOTO TIPOIEcca
B HanuboJsiee MOTYJASAPHBIX AMEPUKAHCKUX KOJUIE/KAX U
yuuBepcureTax. /lecsTKu ThICIY CTYIEHTOB, KOTOPbIE
KayK/IbIl TOJI CTPEMSITCS IIOCTYITUTh B [apBapa, Amxepcr,
Yuusepcurer Bupmkunun i Crandopa, B ciaydae
HOCTYILIEHUsI HOJIyYaioT obpasoBanue, 0asupylouieecs
Ha MIMPOKOM M3yYE€HUU UCKYCCTB U HAYK, HA IPUBUTUU
CUJTBHBIX WHTEJJIEKTYaJIbHbIX HAaBBIKOB, Ha MPHUCTAJb-
HOM BHUMaHWK K Ba)KHEHIIMM BOIIpocaM HayKu 1 o01ie-
CTBa W HEM3MEHHON OPUEHTUPOBAHHOCTU HA PA3BUTHE
JIMYHOCTH, CTOCOOHO# K uaMeHeHustM. C 3TO# TOUKH
3penus, aubepaibHoe 00pasoBaHUE — ITO <«BU3UTHAS
KapTOUKa» 3JIUTHBIX KOJUIE[KeH W YHUBEPCUTETOB, a
TaK)Ke aCITMPAHTCKUX TPOTPAMM MPAKTUYECKU Ha BCEH
tepputopun Coennnennpix [lltatoB Amepuxu [11].

Ilesm mbepasbHOrO 0Opa3oBaAHMS

OO6111ecTBO HY KAAETCS B XOPOIIO U BCECTOPOHHE 00-
pasoBaHHBIX rpakiaHax. Yem Oosiee mmpokoe obOpaszo-
BaHUe OHM IIOJIy4alOT, TeM CHJIbHEE CTAaHOBHUTCS CaMO
ob1trecTBo. KauecTBEHHOE U BCECTOPOHHEE 0OpasoBaHUE
MOJIE3HO ¥ JIJIST OT/IEIbHBIX JimuHocTeit. Yem Gosiee 1iu-
POKOe 0Opa3oBaHUE OHU MOJYYAIOT, TEM YBEPEHHEH OHU
TyBCTBYIOT celsl B JIMUHOI, IpodeccnoHanbHOU u o01ite-
CTBeHHOU ku3uu |5, p. 16].

TI'ny6oxomobicaue Kaxk OfUH U3 <UHTEJLIEKTYAIbHBIX
HABBIKOB» OTHOCHUTCSI K YHCJIY KayecTB, PasBUBACMbIX
Gaarogaps aubepanbHoMy obGpasoBanuio. Kak ymauno
3aMeTUJI JIOpA BpyM IouTH ABECTH JIeT TOMY Hasaz, «00-
pasoBanue TTOMOTAET PYKOBOIUTDH JIIOIbME, HO MeIaeT
MaHUITYJIMPOBATH UMI; OHO TIOMOTA€T IPaBUTh, HO HE TI0-
3BOJIsIeT mopadolarb>. B COPHOM 1 TIPOTHBOPEYNBOM
001IIecTBE, KOTOPOE HAC OKPY’KAET, BAYMUYMBbBIC IPasK-
JlaHe HecyT B cebe OTPOMHYIO IIeHHOCTD [5, p. 17]. 310
camas 1epBas cocTaBJsionias JubepanibHoro obpasoBa-
HUsI, U OT/eJIbHble KaYeCTBA, KOTOPbIE XaPAKTEPU3YIOT
ryGOKOMBIC/INE YEIOBEKA, IIONYYHBLIEr0 INOEpaIbHoe
oOpasoBaHue, BKIIOYAIOT B cels 10603HAmMenviocmy,
JKeJlaHue 3HaTh U TOHUMATD, KPUMuUueckoe omuoulenue,
OMCYMCMeUe CamoyepeHHoCMu i CIMpemienue Kk nocmo-
SHHOMY NOUCKY omeemos Ha eonpocol. Kak ciencrsue,
JIFOJIM, TIOJIy4YuBIIMe JubepanbHoe obpasoBaHue, peoko
ObieaIom 0060JLHLL CEOUM YPOBHEM SHAHULL U NOCTNOSH-
1o Haxoosmcs: 6 nouckax ucmunvt. OHU 33/1a10TCST BO-
MPOCaMU U 3aefCTBYIOT BCE CBOU MHTEIEKTYyaIbHBIE
BO3MOJKHOCTH ¥ 3HAHUS [IJISI TIOJYIEHUST OTBETOB, a CaM
(bakT He3HAHUS YETO-TO BUJUTCS UM YBJIEKATEIbHOM 3a-
nadeii, tpebyiomieii perienusi. Teopuecmeo 3aHuMaer
IIEHTPATbHOE MECTO CPeIN UX JKU3HEHHBIX IIEHHOCTEN.

O6iee o6pasoBanne — 9TO OTHIONb HE albTePHATH-
Ba npodeccroHaabHoMy o6pasoBanuio. Hamporus, oxo
criocoOcTByeT yriayOaeHHoH mpodeccoHaIbHON 110/ -
TOTOBKE ITyTeM OTTaYMBAHMS MHTEJIEKTA ¥ TOOIIPEHUST
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CTpPeMJIEHHS T10JIb30BAThCs UM, a TaksKe OJiarogapsi pac-
MIMPEHNIO JKU3HEHHOTO o1ibiTa |5, p. 18].

BaskHO passinuaTh HEKOTOPbIE MOHSTHS, KOTOPbIE He-
PesKo cMeHIuBaloT Apyr ¢ aApyroMm [8; 11], a umenno:

+ aubepanvhoe oopaszoeanue (Liberal education):
MOXOJ K BBICIIEMY OOPa3sOBAHUIO, KOTOPBIH CIOCOO-
CTBYET PasBUTUIO JIMYHOCTH U TOTOBUT €€ K JKU3HU B
CJIOKHOM, PazHOOOpasHOM U MeHsiomeMces mupe. OH
[IOAYEPKUBAET aKTYaJIbHOCTh BCECTOPOHHUX 3HAHUI 00
okpyxamomeM Mupe (13 00aCTU HAYKH, KYJIbTYPhI H
00LIECTBEHHOIT JKU3HM), 4 TAKKe BAXKHOCTH MOJIYYEHMUsI
yriyOIeHHbIX 3HAHUII B OTAEJIBHOM CIIelnaJIbHON 00-
gact. OH OMOraeT CTyeHTaM Pa3BUBaTh B cebe uyB-
CTBO COLMANBHON OTBETCTBEHHOCTH, a TAaKyKe CHUIIbHBIE
UHTEJIEKTyaJbHble ¥ IPAKTHYECKIE HABBIKU, KOTOPHIE
HPUTOAATCS B PA3IMIHBIX 00JIaCTsIX, — Peub UAET O Ha-
BBIKAX OOIIECHUSI, aHAIM3a U PEHICHUS 3a/a4; OH TaKKe
MO/IPa3yMeBaeT CHOCOOHOCTh MPUMEHSITh Ha MPAKTHKE
MOJTyYeHHBIE 3HAHVSI U OTIBIT;

+ obweobpasosamenvivie npeomemovt (Liberal
arts): KOHKpeTHbIe yueOHble MUCIUILINHBL (TaKHe Kak
ryMaHUTapHbIE, TOYHbIE U 00LIECTBEHHbIE HAYKH);

+ gblcuee yuebnoe 3asedenue aubdepanviozo 00-
paszosanus. ocoOblil BUJI y4eOHOrO 3aBeleHNsT — 4acTo
HeOOJIbIIOr0, YaCTO ¢ IOCTOSTHHBIM IIPOKUBAHIEM CTY-
JIEHTOB Ha TEPPUTOPUN YHUBEPCUTETCKOTO TOPOAKA, UTO
CII0cOOCTBYET TECHOMY B3aUMOJECHUCTBHIO MeXIy (ha-
KYJIbTETOM ¥ CTYACHTAaMU; TIPH 3TOM yueOHast IIporpam-
Ma CTPOUTCSI BOKPYT 00111e00pa3oBaTeIbHBIX TPEAMETOB;

+ obweobpaszosamenvuvie npedmemvr  (Artes
liberales): vicropuyecku 5TO0 OCHOBA COBPEMEHHBIX 00-
11e06pa3oBATENBHBIX TIPEMETOB — TPUBUYM (TpaMMa-
TUKA, JIOTMKA U PUTOPUKA) U KBaIpUBUYM (apudmeTuka,
reOMeTpUsI, ACTPOHOMUST M My3bIKa);

+ o0wee oopaszosanue (Liberal education): yactp
porpaMMbl JInGepabHOro 00pasoBaHus, o0uas st
BCcex cTyaeHToB. IIpeanonaraer usydenue pasHooOpas-
HBIX 00I1e06pasoBaTe/IbHBIX 1M OONIECTBEHHBIX JIHC-
LHUILIMH, a Takke (OPMUDPYET OCHOBY I PasBUTHUS
BayKHBIX MHTEJIJIEKTYaJIbHBIX, OOIIECTBEHHBIX 1 MTPAKTH-
yecknX HaBbIKoB. OObriee ob6pasoBaHue MOKET TIPUHU-
MaTth pasindHbie (HOPMbBI U BKIIOUAET B cebst BBOIHYIO,
MPOJBUHYTYIO U MHTETPATUBHYIO (hOPMBI 0OYUECHUSL.

Jliist ToTrO 9T0OBI MOOYIUTD YUATXCS BBICKA3BIBATD
CBOIO TOYKY 3PEHUs, IPUBJEYb UX K 00CYKICHUIO pas-
JIMYHBIX BOIIPOCOB M COAEIICTBOBATD CUCTEMATUYECKOMY
aHaJIM3y 3a4ad4, IIPeIJaraeMblX CaMHUMU CTyJEHTaMU B
COOTBETCTBUU € UAeIMM JuGepanbHOro oOpasoBaHus,
nperojgaBare/ib He AOJKEH HU YYUTh, HU IIPOIIOBENO-
BaTh; OH JOJKEH BHUMATEJIbHO M3YUUTh (DaKTUUECKUii
YPOBEHb WHTEJIEKTYaIbHOTO, COLUAIBLHOTO U KYJIbTYD-
HOTO Pas3BUTHS CTYAEHTOB, @ 3aT€M CO3/1aTh 0COOYI0 cpe-
1y B y4eOHOU ayIUTOPHUH, OPTaHU30BaTh yueOHBIC 3aHS-
THST U pabouue TPYIIBI WM KOJUIEKTHBBI, OATOTOBUTH
yueOHbIe MaTepUAJIbl JIJISI CTYIEHTOB, OJIarofapst KOTo-
PBIM Te CMOTYT JIOCTHYb IieJieit 0OpasoBanust. IT0 GJIN3-
KO K IPEJIOKEHHOI BhIroTCKIM njee 30HbI OJnKaiiie-
r0 PasBUTHUS, KOTOPas, KaK [IOKA3bIBAET IIPAKTUYECKUIL
OIIBIT ¥ HAYYHBIE MCCIEA0BAHUS, CIIOCOOCTBYET pa3BU-
THUIO ¢BOOOIbI MHEHUSI M CAMOCO3HAHMS IPAKTUYECKU BO
BCeX IPyIINaxX HaceJIeH s, BKIIOYasl eTeil 1 B3POCIIbIX.
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CBs13b ¢ TEOpHEil 30HBI OJIMKANIIEr0 Pa3BUTHS
Beirorckoro

Cormacao Bwirorckomy [14], KOTHUTUBHBIN poOCT
U Pa3BUTHE BO MHOTOM 3aBUCST OT MEKJIUYHOCTHOTO
obtieHust. BBITOTCKUI HCITOB3YeT MOHATHE «30Ha OJIH-
skaiiero passutust» (3BP) misg o0bgacHeHUs Ba)KHOCTU
cotrabHOTO B3anmojeiictBust. 3bP mnipejcrasiisier co-
6oit UCTAHIINIO MEeXIY (haKTHUECKUM YPOBHEM Da3BU-
THSI, OTIPEIEISIEMBIM ITYTEM CAMOCTOSITETHHOTO PETTEHUST
3a/1a4, U YPOBHEM MOTEHIIMAJBHOTO PAa3BUTHUsI, OTIpe-
JIeISIeMbIM TIyTeM PelieHusT 3a/a4 MO/l PYKOBOJCTBOM
B3POCJIOr0 HACTABHMKA UJIM COBMECTHO ¢ OoJiee Crocob-
HbiMu cBepcTHukamu [14]. C Touku 3penust Beirorcko-
T0, XOTSI B TEOPUM YeJIOBEUECKUE BO3MOKHOCTA UMEIOT
CBOW OIPaHUYEHUs], HA TPAKTUKE IPAHUIIBI YEJIOBEYECKO-
rO MOTEHIIMAJIA 3aBUCST OT COMUATBHOTO OKPY/KEHUS 1
JOMaIHel 06CTaHOBKU. B 9TOM 1 3aK/I04aeTcsi OCHOB-
Has ues JnbepasbHOro 00pasoBaHKs: B3aUMOIeHCTBIE
YUUTEJIS ¢ YUEHUKAMU U B3AUMO/IENICTBIE MEKITY YIEHU-
KaMU UTpaioT 0oJiee Ba)KHYIO POJIb B IOJYUYEHUN 3HAHUIT
U B IOMCKAaX UCTUHBI, YeM HEHOCPEACTBEHHO y4yeOHbIe
3aHSATHS.

B ornmuwne ot [Inaske, corsacHo KOTOPOMY Bce Tiepe-
MeHbI 00y CJIOBJIeHBI KOH(MIMKTaAMU MEKIY CBEPCTHUKA-
M, BBITOTCKMIT II0J1araI, 4To COTPYAHUYECTBO U O0IIne
UzIer CIIOCOOCTBYIOT OJOKHUTENbHBIM [IepEMeHaM 1 KOT-
HUTHUBHOMY pazBuTHIO. Ha caMoM Jiesie 3To JiBe CTOPOHBI
OJTHOM MeIaJIv, 4YTO XapaKTepHo st moaxo10B [Tnaxke u
Boirorckoro. TToxoxkast cUTyarust CI0KUIach B 001acTi
anbepanbHoro 00pasoBaHus: IIPeACTaBIeHne 3ajad 1
obcysKeHre PelleHuii B Kacce — 9T0 OAMH U3 Hauboiee
ONITUMAJIBHBIX MOIXOJIOB, KOTOPbIE TIPEOAaBATENN MO-
I'yT UCIIOJIb30BATh JIJIs TOTO, YTOOBI HAIIPABUTD YYaIlMX-
CST K CAMOCTOSITETBHOMY OCMBICJIEHUIO TTPOTUBOPEUNBBIX
HIeif, KOTOPbIEe MOTYT y HUX BOBHUKATD, U K COTPYIHIYE-
CTBY Pajiil IOCTUKEHUST B3AUMOTIOHUMAHUST JIPYT C JIPY-
TOM U TIOHUMaHUST OKPYKAIONIETO MUPA.

Beirorckuii moguepkuBas TakKe BaKHOCTb BHUMA-
HUS K KaxK oMY PeGEHKY KaK K IMUHOCTH, KOTOpast y4UuT-
Cs1 OTJIMYHO OT ApyTuX. Kak ciencrBue, yHuBepcaabHbie
3HAHUSI U HABBIKU MT0-PA3HOMY YCBAMBAIOTCS PA3IMIHbBI-
MU YYeHUKaMU. JTO MOJHOCTHIO COTJIACYETCS C UESIMU
cBOGOIBI U THOKOCTH TOAXO0/I4, KOTOPBIN MPUMEHSIIOT B
X0/e yueOHBIX 3aHATUH TPETMOIABATENN — CTOPOHHUKU
mubepanbaoro obpasosanus. Kpome toro, cornacuo Ber-
FOTCKOMY, 4TOOBI y4eOHas IIporpaMMa COOTBETCTBOBAIA
YPOBHIO Pa3BUTHA 00yYaeMBIX, IIPEIIOJABATENb HOIKEH
IJIAHUPOBATh 3aHATHUs TaKUM 00pasoM, 4TOOBI OHU He
TOJIBKO OXBATBIBAJIM TO, YTO YYEHUKHU CIIOCOOHBI C/IeJIaTh
CaMOCTOSITEJILHO, HO U TO, YeMY OHU MOTYT HAYIUTHCS C
nomolipio topapuieil [9]. Takum ob6paszoM, HECMOTPsI
HAa TO, YTO JIJIST KayKIOTO TIPEJIMETa MPELYCMOTPEHA CBOST
coGCTBEHHAsT TPOTPAaMMa, OTTPEEIISIFOIIAsT IIJIAH 3aHATHIT
U PE3yJIbTAThl, KOTOPDIX YYAIIUECs JOJIKHBI JOCTUYD 110
3aBepIIEHUN Kypca, JUOepajbHble MeIaroru HaxoJsaT
UHAUBUIYATbHBIN MOAXO K KXKIOMY YYEHUKY, pasje-
JISIST KJIACC Ha JIETKO KOHTPOJUPYEMBIE TPYTITTBI, KOTOPBIE
BOBIJIABJISIIOT JIWJIEPDI TPYIIT, aBast 3a[JaHUs U OpyJast
ymugepaM 06001aTh UAEH BCeX Y4JIeHOB TPYIIIbI 115 OA-
FOTOBKH KOJIJIEKTUBHBIX COOOLIEHUIA.
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[Momo6Hast JeSITeTbHOCTD MO3BOJISIET KAKIOMY 13
YYEHUKOB MEPEHUMATH OTTBIT CBOUX CBEPCTHUKOB U I06OH-
BaThCst 60JIee BHICOKUX PE3YJIHTATOB B COTPYAHIUYECTBE C
6osee crocobHBIME ToBapuTami. Kak ciiectsue, Kax-
IIBI WJIEH TPYIINBI BHOCHT CBOI BKJIAJ B 0OMIMI ycIiex
Guraromapst 0OMeHY ysKe MMEROIINMCST OTIBITOM U paHee
pUOOPETEHHBIMU 3HAHUSIMHE, U Ha X OCHOBE OH CITOCO-
GeH OCMBICINBATH HOBbIE CUTYAI[UH, HAa YTO BBITOTCKUI
HEOJTHOKPATHO YKAa3bIBAET B PaAMKaX CBOETO Moaxo/a [4].
AHAJIOrUYHBIN TPUHIIUI TPUMEHSIETCS B KOJIIIEKTUBHBIX
HCCJIeIOBATETBCKIX TIPOEKTAX U B OLIEHKE UX Pe3yJIbTa-
TOB, GJaroaps YeMy JIUJIEp IPYIIbI MOXKET OIEHUBATH
Ka’K/IOTO U3 ee YIaCTHUKOB HA OCHOBAHUU €ro BKJIAJIA B
obrtee feno. UTo6bI TOMOYD JIHIEPaM TPYIIIBI B peliie-
HUW 9TOH 3a/[aul, TPEMoiaBaTesb pa3pabaTbiBaeT s
HUX M1aGJOHBI OIEHOK ¢ OOBEKTUBHBIMK KaueCTBEHHBI-
MU U KOJINIECTBEHHBIMU KPUTEPUSIMIL.

[Tpemioskertass BBITOTCKUM Hiest TOCTEIIEHHOTO 00-
YUEHMs 110 MPUHIMUIY OT MPOCTOTO K CJIOKHOMY TaKKe
COOTBETCTBYET OCHOBOIIOJIATAIONINM TIPUHIIUTIAM JinOe-
pasbHOTO 0OpasoBaHusi. B GoJiee MUPOKOM cMbIce 00y-
YeHue 110 IIPUHITUITY OT IIPOCTOTO K CJI0KHOMY B BBICIIIEM
y4eGHOM 3aBeieHnn (M He TOJBKO B HeM) OObe/IUHSET B
cebe KaK KOTHUTHBHBIH, TaK ¥ OMOITMOHAIBLHO-IOBEIEH-
YeCKUH aCTEKTHI: HAPSILY ¢ COJACHCTBHEM yuebe U pas-
BUTHEM CTY/IEHTOB B pamkax nx 3BP, mpemnonasarens
MPUBUBAET UM B3aHMOYBAK€EHIE, BHIPAKasA COOCTBEHHOE
yBa)KEHME K UX YPOBHIO 3HAHUI, K UX JTMYHOCTHU, K PaHee
HAKOTIEHHOMY OIIBITY W MHAUBHAYadbHOCTH. C TOUYKH
3peHmsT BBITOTCKOTO, IPEnoaBaTesb He IPOCTO YIIPaB-
JITeT KJIACCOM, OTIpesieisisl MIPaBma M CTPYKTYPY: Y4u-
TEIb COTPYAHUYAET C KAKIBIM U3 YUYEHUKOB, TOMOTast
eMy 1 HarpaBJsd ero [7, p. 277].

O6cy:kaenne

3BP orHocuTcs K umcay HauboJiee BBIAAOIINXCS
paspaboTOK BhIroTCKOTO M MpUsHaHa BasKHBIM BKJIAL0OM
B OPraHU3al[ii0 BOCIIUTATEIbHOIO U y4eOHOTO TpoIec-
coB. [Ipn aTOM BaKHO OTMETUTH, YTO HEKOTOPHIE TIe/Ia-
TOTY TaK W HE CyMeJIU 10 KOHIIA MOHSATh UCTUHHBIH Ty-
MaHU3M U TIPOTPECCUBHOCTD TTOIX0/1a BeiroTckoro. B ux
riazax BeIroTcKMit — Bcero Jiniib meaaror ctapoit (op-
MaIli; OHK He CIIOCOOHBI 10 KOHIIA IIOHATh U YJIOBUTH
CyTh €ro y4eHusl, OCHOBAHHOTO HA BHUMAHUU K JINYHO-
CTU KaXKJIOTO YYEHUKA U BA)KHOCTU POJIU TIPETOIaBaTe st
B onpezesiennn GakTUYeCKOro ypoBHsI Kaxk10ro o0yyae-
MOIO elle JI0 Hayasia y4eOHbIX 3aHATHIA.
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[l nocsiezioBaTesieil BeIroTckoro, Kak u 1Sl anbe-
PaJIbHBIX 11€/1ar0r0B, COIUAIBHO-KYJIbTYPHBIE (DAKTOPDI,
TaKMe Kak IoBeJieHue IIperojjaBaTesis, COTPYAHNYeCTBO
MEK]Ly TIpeTiofiaBaTesieM 1 YIeHUKOM U aTMocdepa cBo-
6ompl B yueOHOM KJIacce, SIBJISIFOTCS HEOOXOAUMBIMIU
COCTABJISIONIMMI KOTHUTHBHOTO TIPOTIecca, HalpaBJieH-
HOTO Ha Pa3BUTHE YUEHMKOB. BhITOTCKMI TTOUepKIBa-
€T YHUKAJIbHOCTD COTMAJIBHOM CPe/lbl M pacCMaTpUBacT
COIMAJIBHO-KYJABTYPHbIE YCJIOBUS KaK BaKHEUINUU U
onpesesiAoNuil (hakTop B PasBUTUU BbICHINX (HOPM
TICUXUYECKOM NIeATeTHhHOCTH YeJIoBeKa, TaKWX KakK aK-
THBHOE BHUMaHUE, CO3HATEJIbHOE 3allOMUHAHUE, JIOTHU-
4ecKoe MBINIEHHE, COCOOHOCTh K TIAHUPOBAHUIO U
pelIeHuIo 3a/1a4. ITH JKe KauecTBa SBJIAIOTCS KOHEUHON
TeJThI0 TOEPATLHOTO 00PA3OBAHUS, TIOCTEIOBATENN KO-
TOPOTO BEPSIT B MEPCIEKTUBBI PA3BUTHS Y€JI0BEYECTBA,
OCHOBAHHOTO Ha TIPUHITUTIAX CBOOOIBI yMa.

BbiBoabI

Mexny ugesmu aubepanbHoro 06pasoBaHus U TEO-
pueit 3BP Boirorckoro MHOro 00111ero, Ha4nHasi ¢ OlleH-
KU (DaKTUUECKOTO YPOBHS PAa3BUTHS YUEHUKA, CO3/IaHUS
aTMocdepbl ¢cBOOOIbI B y4eOHOM KJacce, MPUMEHEHIMs
WHIUBUIYAJTBHOTO MOAX0/A K KAKIOMY YYEHUKY. IDTH
o01I1e MOMEHTBHI TI03BOJISAIOT PACIIUPUTH U YIIyOUTH
JIOTUYECKYI0 B3aWMOCBSA3b MEKIY JIBYMS T€aroru-
YECKUMU TOJXO/IaMU M TIOAYEPKUBAIOT aKTYaJbHOCTD
TPUMEHEHNS KIaccuiecKnx uzelt BriroTckoro, Kacaro-
HUXCS ICUXUYECKOTO PA3BUTHS, B IEJSIX ONITUMU3AIUN
PE3yJIbTaTOB BBICIIEr0 0Opa30BaHMUSL.

Teopust BbIroTCKOro uMeeT MmupoKyio 06J1acThb Mpu-
MEHEHMsI, U KayKIasl €€ 9acTh TPeOYeT OTIebHOIO PA3BU-
g, OnHoil M3 BaKHeHIMX 0COOEHHOCTEN KaK TEOPUN
3BP Beirorckoro, Tak 1 auGepajbHOro 00pasoBaHUs
SIBJISIETCST TO, YTO /IS JOCTUKEHUST JKeJIAeMOTO PEe3YJib-
tara JuOepabHbINA MEeJaror A0JKEH HaydUThCs ObITh
MPUMEPOM JIJIsT YYEHUKOB. JTO 03HAYAET, YTO, €CITH MBI
Kak TIeIarori JKeJaeM Hay4YuTh YYEHUKOB COOJIOAATh
oTipeJieJICHHbIe MPaBUJa W YBaXKaTh JPYT JAPYTa, TO MBI
JIOJIKHBI caM# COOJIFOIaTh 9TH TIPaBIJIa U YBasKaTh CBO-
nux ydennkoB. To ke camoe Tpebyercs s 0OydeHus
WCKYCCTBY UTEHWSsI, MBIIIJIEHUS, OTBETA Ha BOIPOCHI U
CaAMOCTOSITEJIBHOTO MTOBEJIEHUST B HEOHO3HAYHBIX CUTY-
anusax. BoaMokHO, 9T0 — camas yBJieKareJbHas 33/1a4a,
KOTOPYIO HEOGXOANMO PEIUTh TOMY, KTO JKeJIaeT CTaTh
TaJIAHTJIMBBIM I1€JaTOrOM 1 MCTUHHBIM IIOCJIe0BaTeIeM
Brirorckoro.
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Becoming at the borders: the role of positioning
in boundary-crossing between university
and workplaces
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Boundaries-crossing from university to workplaces is one of the most meaningful crisis for the profes-
sional development of the young people. Students need to develop cultural tools to solve their inner con-
flicts typical of this phase. In this study, the Dialogical Self Theory is used, inspired by Bakhtin, to define
cross-boundaries in terms of identity positions development. The Trialogical Learning Approach is applied
to design collaborative activities implemented during the course, aimed at building professional objects,
designed together with some companies. During the course, students are required to build and maintain
e-portfolios, which we consider as the place where cross-boundaries of I-positions can be observed. One
case is selected as representative of the trajectories toward the so-called trialogical position that has a pro-
fessional nature and takes into account the objects built. The results show an expansion of the student
identity position repertoire, including future, professional and collective positions. Furthermore, the object
designed with the company is perceived as a boundary-object that supports the shift from present to future
positions and from university to professional communities.

Keywords: dialogical identity, Trialogical learning, boundary-crossing, boundary objects, I-positions.
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Amendynu @., Tuzopuo M.B. Cmost na epanuue: poio...
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ITepexojt rpaHUIIbl MEK/Y YHUBEPCUTETOM U OYAYIIUM MECTOM PabOThI MPEACTABIsET COOOI OMUH U3
BaKHEHNIIMX KPUSUCOB B IPO(PECCUOHATIBHOM Pa3BUTUN MOJOABIX Jiojel. CTyaenTaM HeoOX0AUMO COBEp-
IIIEHCTBOBAThH CBOU KYJIbTYPHBIE CPEICTBA JIJIsT PEIlleHUsT BHYTPEHHUX KOHPIUKTOB, XapaKTePHBIX JIJII 9TOTO
arama. B marreit pabote NCIOMB3yeTCs TEOPUsT AMATOTHYECKOTO S, BIOXHOBACHHAS waessMu baxTuna, 17
onpe/ieJIeHKst IPAHUIL ¢ TOYKU 3peHHst pasBuTHs SI-nosuiuii. Tpuanornyeckuii moaxos K 00y4eHuo npume-
HSIETCSI TIPU IJIAHUPOBAHUYM COBMECTHOI JIeITEIbHOCTH B PAMKaxX y4eOHOro Kypca, HallpaBJIeHHOI Ha CO3-
naHue poheCcCuOHAIBHBIX 00BEKTOB, KOTOPbIE Pa3padaThIBAIOTCS COBMECTHO C HEKOTOPBIMU KOMITAHUSIMU.
B pamkax y4e6HOro Kypca CTYAEHTDI CO3IaI0T U BEAYT CBOU JIEKTPOHHDIE TIOPT(OJIIO, B KOTOPBIX MOKHO
HabI01aTh TPAHUIBI MEXKIY PasJIUIHBIMU S-TT03uIMsiMU. Bblur BRIOpaH OAUH pernpe3eHTaTUBHbII crydait
B KayecTBe UJLTIOCTPAIINY HATIPABIEHUS IBUKEHUS B CTOPOHY TaK Ha3bIBA€MOH TPUATOTMTYECKOM TTO3UINH,
uMeroIeii mpoMecCHoHAIbHY0 IPUPOLY U yYUThIBaIONIEN pagpaboTaHtbie 00beKTbl. [ToyueHHbIe PesyJib-
TaThl YKa3bIBAIOT HA PACIIMPEHKE PelepTyapa MO3UIMil UACHTUYHOCTH CTYAEHTa, BKIKYast ero Oyaylue
npodecCOHAIbHbIE U KOJUIEKTUBHBIE no3uliu. Kpome Toro, 00beKT, paspaboTaHHbIil B COTPYIHUYECTBE C
KOMIIAaHKMEH, pPaccMaTpPUBAETCsl Kak TPaHMYHbIN 00BEKT, KOTOPBIN 06ecriednBaeT mepexo MesKILy TeKyIei
u OyyTeil MO3UIUAME JIMYHOCTH, a TaK/Ke MEPEX0/l U3 YHUBEPCUTETA B TPOhECCHOHATBHOE COOOIIECTRO.

Kntouesvte cnosa: Jrajiorndyeckad UJEHTUYHOCTDb, TPUAJTOTNYECKOE O6y‘{6HI/I€, repeceyeHre rpaHuil,

rpaHugHbIe 0OBEKTDI, SI-MO3UINN.

Introduction

The crises in the job market recorded in the last
decade has psychological implications in particular
for young people attempting to enter the professional
world with higher education [28]. It is expected uni-
versities accompany students in the transaction from
education to professionalization. Unfortunately, the
current economic crisis is challenging this function.
Public and private employers often do not consider
sufficient and satisfactory students’ professional back-
ground. Consequently, students attending universities
do not perceive themselves as ready to enter the job
market. The feeling of transition is, therefore, accompa-
nied by a sense of inadequacy that make the university
experience a crisis [30]. According to Vygotsky [30],
a crisis is a special period of transformation having a
double nature: it supports development and transition
toward new levels and, at the same time, it influences
personal development. A crisis emerges from an inner
contradiction and conflict. Examples of inner conflicts
are those occurring when experiencing different “I-
conceptions” or roles, during the transition to a new
system of relationship [21]. Some researches [1; 21]
investigated what types of conflicts emerge in the tran-
sition towards adulthood or workplaces. Alsup [1] has
found three kinds of conflict in her study on university
students: conflicts between being a university student
and a professional in workplaces; conflicts between per-
sonal beliefs, skills and professional role expectations;
conflicts between what is taught at university and
what is experienced at the workplaces. These evidenc-
es should guide in helping students to deal with their
conflicts between internal and external expectations,
personal and social environments, and supporting self-
development in boundary-crossing challenges. To this
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aim, conflicts should not be considered as obstacles, but
rather as resources for the development.

Identity as dialogical positioning

Bakhtin [5] used the metaphor of “polyphonic novel”
to describe the relation between inner and social world:
mental processes are created within dialogical language
activities [24]. The inner world is in continual tension
between contrary forces that Bakhtin, [5] calls “centrip-
etal” and “centrifugal”. Centripetal forces push toward
unity, agreement and monologue, while the centrifugal
forces seek multiplicity and disagreement. Bakhtin’s
metaphor of the polyphonic novel has been a source of
inspiration for many dialogical approaches to the iden-
tity development; one of these is the Dialogical Self The-
ory (DST), formulated by Hermans [9].

Therefore, the Self emerges from a constant and con-
tinuous dialogue within oneself and with others and it
can be conceived as a “polyphonic novel”, a combination
of various voices embodied in one. Self is not static but
transformed by the internal dialogue with ourselves and
with other individuals. DST acknowledges the multi-
plicity of the Self, preserving, at the same time, its coher-
ence and unity [10]. Therefore, the Self is populated by
different positions, called I-position, organized as parts of
a unique structure. This organization guarantees a cer-
tain degree of coherence and continuity in the self, de-
spite the “polyphony”. As Bruner [7] suggested, people
are constantly engaged in sense-making to give coher-
ence and continuity both to their reality and their selves.
This activity is shaped by narrative and self-narrative.

Hermans has conceptualized different types of I-po-
sitions. He distinguishes “internal” (e.g., I as a student, I
as an athlete, I as a daughter) and “external” positions,
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belonging to the extended domain of the self (e.g., my
fellow students, my coach, my mother). These positions
do not function in isolation; rather they are often com-
bined in flexible ways. The external positions could be
defined as the constructed and reconstructed voices of
the others, created by the imagination, under the influ-
ence of the internal positions. Hermans also distinguish-
es also between personal (e.g. I am emphatic) and social
positions (e.g. I as tutor, as teacher) that reflect social
expectation and role-prescriptions.

Other types of positions are “third position”, “meta
position” and “promoter position”. A “third position”
emerges from the energies originating in the conflict
between two positions and combines them allowing fur-
ther development. A “meta-position” is described as an
“observing ego” and keeps a certain distance from one or
more other internal and external positions. It provides an
overarching view, which allows one to consider different
positions simultaneously including their relevant link-
ages. The “promoter position” produces and organizes
a diverse range of specialized but qualitatively different
positions, at the service of the development of the self as
a whole. The promoter position allows the integration
of other I-positions in such a way that a person is stimu-
lated to make choice or take an action. The adult or the
more capable peers described by Vygotsky [30] can be
assimilated to the “promoter position” which allow the
development of the self as a whole. Lijen and Kullasepp
[13] applied the DST to support students in crossing the
boundaries between university and workplaces taking in
account their professional identities.

According to the abovementioned issues, in this pa-
per identity development is conceptualized as re-negoti-
ating of existent positions, as emerging of new ones from
the conflicts generated at the boundaries-crossing such
as the one occurring when university students are invit-
ed to enter a professional community and to act as pro-
fessionals. This is not merely an internal process but in-
volved internalization and externalization of I-positions.

” o«
)

Boundary objects and boundary I-positions

Boundary crossing requires students to enter onto
unfamiliar territory and to face the challenge of nego-
tiating and combining different experiences and hybrid
situations to achieve novel goals [3]. Several authors [3]
have drawn attention to the way in which intersections
of cultural practices open up third spaces that allow
negotiation of meaning and hybridity, that is, the pro-
duction of new cultural forms of dialogue. In the third
generation of CHAT [8], boundaries in the form of con-
tradictions between activity systems are seen as vital
forces for change and development. Hytonen and col-
leagues [12] underline the importance to interconnect
academic and workplace to support professional identity
building. They say that becoming a professional is a pro-
cess of fusing theoretical and practical aspects, but these
two components have traditionally been separated in
educational and working life practices. Successful inter-
connection of academic and practical settings in training
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context could provide a fruitful basis for developing ex-
pertise, professional practices and identity building.

Boundary objects are artefacts that support boundar-
ies crossing by fulfilling a bridging function, intersecting
words and practices [25]. Boundary objects have differ-
ent meaning in different social worlds but, at the same
time, they have a structure that is common enough to
make them recognizable across these worlds [3].

To support boundary-crossing processes, it is neces-
sary to provide the adequate resources. Paavola and Hak-
karainen [16] developed a learning approach — called
Trialogical Learning Approach (TLA) to reduce the gap
between university education outcomes and the demands
of the knowledge society, emphasizing the role of both
contamination between communities and boundary object.
The term “trialogical” refers to those processes where
people are collaboratively and systematically developing
shared, concrete “objects” together. In trialogical learn-
ing setting, students collaboratively develop new objects
of inquiry, such as knowledge artefacts, practices, ideas,
models, and representations. The main intent is to inte-
grate three perspectives on learning: a) the ‘monologi-
cal’ nature of learning, where emphasis is on individual
knowledge and conceptual processes; b) the ‘dialogical’
perspective, inspired by Bakhtin [4], based on the role of
social and material interactions [15; 20; 22]; ¢) the ‘tri-
alogical’ learning including the intentional processes in-
volved in collaboratively producing knowledge artifacts,
shared and useful for the community. This latter element
is the most original in this approach and it allows going
beyond the traditional dichotomy between the acquisi-
tion and the participation metaphors of learning [23] by
embedding both of them within the knowledge creation
metaphor. The line between dialogic and trialogic is not
clearly marked because dialogue is required to realize a
trialogical work; the main difference consists in the focus
on participation in a shared object development. TLA
greatly emphasizes the cross-fertilization between edu-
cation and society, conceived in terms of need to involve
real stakeholders from outside the learning contexts, so
to offer authentic challenges toward the development
of innovative knowledge practices and “boundary-ob-
jects”. In this sense, TLA supports crossing boundaries
between education and society by motivating students
for a useful learning and promoting the acquisition of
professional skills [18]. TLA is profoundly connected to
the emergence of ICTs that can be used to transform in-
tangible ideas to share digital boundary objects and to
create easily connections between different communi-
ties. Mobile technology and social media can be used as
boundary crossing tools to promote learning mechanism
of identification, coordination, reflection and transfor-
mation [18].

How individual and collaborative activities around
“boundary objects” are involved in the development of
new I-positions in learning and boundary crossing situa-
tions is, so far, poorly studied. The mentioned researches
have considered the dialectic between participants but
not how I-positions develop in a situation of cross-
boundaries during which boundary objects are planned
and built.
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The research presented in this article is specifically
targeting this point considering an Italian university
course where TLA has been applied.

Designing a university course to support
boundary-crossing

To support cross-boundaries between university and
professional world, a blended course has been purposely
designed. The content is on Educational Psychology
and e-learning. The course lasted 13 weeks and it was
divided into two modules: six weeks for module 1 and
seven weeks for module 2. Module 1 covered the curric-
ular content, whilst module 2 was devoted to activities
designed and performed together with companies op-
erating in the e-learning market. During module 1, the
teacher formed groups inspired by the Jigsaw method
[2]: “expert” groups studied the same material while “Jig-
saw” groups compared and combining what it was learnt
in the “expert” groups. Module 1 started with a teacher’s
lecture during which she proposed a so-called research
question guiding the module activities. Students were
required to collaboratively find an answer to such ques-
tion, discussing it via web-forum and face-to-face and by
building individual and group-products (e.g. conceptual
maps, reports). Students were also required to perform
some specific roles designed to support responsibility
taken and the emergence of new I-positions. Three of

Amendynu @., Tuzopuo M.B. Cmost na epanuue: poio...

the roles tested in our experience were 1) the leader of
the web-forum 2) the responsible for the realization of
collaborative products and 3) the researcher of study
materials . These roles could also be covered during the
module 2, with the foresight to assign a role to students
that did not cover it in the first module. The main aim of
module 1 is to allow students to acquire the theoretical
basis about e-learning.

Module 2 has a more practical nature. At the outset of
this module, the teacher involved companies and entre-
preneurs relevant in the field. In our case, companies ac-
tive in e-learning were invited to introduce themselves,
either in presence or via Skype or webinars and they pro-
posed objects that students could build in the span time
of the module. Students then choose the company they
wanted to work with. The TLA guided the activities of
this module through six design principles [17] described
in Table 1.

Along the two modules, students were requested to
maintain two kinds of e-portfolios. E-portfolio can be de-
fined as a purposeful aggregation of digital items — ideas,
evidence, reflections, feedback etc. — to show to a select-
ed audience the evidence of a person’s learning and/or
ability [6]. Students were initially introduced to e-port-
folio within the platform used for the course (Forum-
Community). Later, to stress the social and professional
nature of the e-portfolio, students were invited to use
their LinkedIn profile as an e-portfolio. In ForumCom-
munity, students were required to open two discussions

Table 1

The six Trialogical Learning Approach design principles

Design Principle

In this course

1: Organizing activities around shared
“objects”

The objects are defined together with e-learning companies. Examples are:
(a) An APP for job placement; (b) A serious game, addressed to school
students to learn about the Italian Constitution; (¢) A MOOC course
about critical thinking for teachers; (d) A Storyboard for a Learning
Object about leadership.

2: Supporting interaction between personal
and social levels

Students can choose the company to work with, according to their
inclinations and interests. Within the groups, individual responsibilities
are assigned through the role-taking.

3: Fostering long-term processes of knowledge
advancement

Students are supposed to figure out how their objects could be actually
placed into the market.

4: Emphasizing development through transfor-
mation and reflection between various forms of
knowledge and practices

The shift from module 1 to module 2 encourages the reflection upon the
connection between theoretical knowledge and knowledge in practice.

5: Cross fertilization of various knowledge
practices across communities and institutions

Working directly with the companies implies a strong cross-fertilization.
Students are invited to participate to corporate digital environments and
to participate to professional activities.

6: Providing flexible tool mediation

Many free tools are used:

1. ForumCommunity for web-forums

2. WhatsApp and Skype for organizational matters and decision making
3. Padlet for brainstorming

4. Google drive for documents sharing

5. Webinars for companies presentations

6. LinkedIn for professional e-portfolio
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for each module, named Zone of Actual Development
(ZAD) and Zone of Proximal Development (ZPD).
In the ZAD, students focused on skills and knowledge
acquired during the module. In the ZPD, students de-
scribed goals, aims, skills and knowledge they would like
to acquire during the subsequent module or beyond the
course. Both these two sections are clearly inspired by
Vygotsky’s ideas [28]. The ‘friend of the zone of proxi-
mal development’ (friend of ZPD) is a special role played
within the e-portfolio. Each student could nominate a
friend of ZPD, selecting one of the peers participating to
the course, based on personal sympathy and trust. The
friend of ZPD is required to monitor the performance
of the student by which s/he has been selected, express
opinions and offer comments, tips and advices useful to
support progresses in the upcoming activities.

In LinkedIn, the e-portfolio students were required
to write a summary, the professional and the skills ac-
quired during the course.

In this work, e-portfolio plays an important function
for three reasons. First of all, it supports self-reflective-
ness through self-narration. It also a space for the emer-
gence of new zones of proximal development through
peer dialogue and interactions. Finally, e-portfolio al-
lows to track down the development of students’ skills,
the trajectories towards new positions, and the negotia-
tion process at the borders between being a students and
becoming a professional.

The research

The participants

Participation took place on a voluntary basis. Stu-
dents not interested or not motivated to follow the
blended course could attend only the face-to-face lec-
tures and carried out the examination in the traditional
way, based on an oral interview. Conversely, students
that cannot attend the lectures could take the course by
following the online activities only.

Among the 34 students that attended the course
(22 females., 12 males., average age of 22,3 years) we se-
lected the most complete e-portfolios for in depth quali-
tative analysis. This case well illustrates the trajectories
of I-positioning at the boundaries between university
and professional identity.

Aims of the study

The main research question guiding our analysis is:
how working on shared objects may affect the trajecto-
ries of students’ identity positions?

To answer this question, we considered e-portfolio
the most suitable place, within our course, for students
to describe their positioning and, consequently, to de-
tect the emergence of new I-positions and the trajecto-
ries of cross-boundaries.

! A fictional name is used to protect the student’s privacy

Method of analysis

Following Strijbos et al. [27] recommendations, each
note has been segmented into parts that we call quotes.
By quote we mean a sentence or a group of sentences
having a complete and self-sustained meaning. The
quote is our unity of analysis and each note could have
more than one quote.

The quotes recorded into the e-portfolio were ana-
lyzed through content qualitative analysis [11; 19].
We first built a grid of positioning able to describe
the identity trajectories. Such grid was built through
several cycles of data reading and grounding and re-
grouping them considering the research question, as
suggested by the Grounded Theory [26]. Three re-
searchers were involved in this phase. Two of them
read the row data separately and checked the con-
vergences and dissimilarities; to solve the latter, the
third researcher was consulted by the authors of the
present work. Finally, 100% of agreement was reached
and the final list of positions allowed coding all the
posts. The positions found were clustered into three
categories: monologic, dialogic and trialogic. Mono-
logic positions are internal positions (e.g. I think, I am
a student, I want to...); dialogic positions define the
relation between two or more positions (e.g. my fellow
told me, the tutor said us, our group); trialogical posi-
tions concern the relation among internal or external
positions and a shared object [14].The final grid of po-
sitioning is reported in Table 2.

In analyzing the case, additional information about
the student was used coming from online material, sur-
veys and questionnaires. The narrative description of the
case is based on the I-positions described in Table 2.

Carla’s case.
Towards collective and professional positions

Carla' is 23 years old and, at the outset of the course
in her LinkedIn e-portfolio, she described herself in
terms of past and present positions, both connected to
professional I-positions (M? — past position and M —
professional position 12%; M — present position and
M — professional position 31%).

Excerpt 1 “I did an internship for CAPS (social coop-
erative), in a centre for people who live in extreme poverty.
(...) This experience allowed me to work in a team, in which
I developed my work group skills and my abilities to listen
and to understand other people needs.” (LD, M1%).

In her ForumCommunity e-portfolio, she states that
reflecting upon her own abilities “is not easy”.

Excerpt 2: To answer to the question “What can you
do?” is not easy at all, but I will try to list skills acquired
during and before this module 1 (FC, M1)

The difficulties Carla reports are common. We found
that 53% of the students of our course reports similar dif-

2 M: monological position; D: dialogical position; T: trialogical position
3 The data were collected from LinkedIn e-portfolio (LD) and Forumcommunity e-portfolio (FC), in the Module 1 (M1) and in the

Module 2 (M2).
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Table 2

Grid of Positioning Categories

Monologic
positions

Personal position
Student position
Formal role
Professional position
Meta-Positioning
Past position
Present position
Future position
Promoter Position
Dialogical positions ~ Peer otherness
Teacher/tutors otherness
Professionals otherness
Shared object — Personal

Trialogical posi-
tions

Shared object — intra student groups

Shared object among student and
future target

ficulties in talking about themselves at Module 1. This
proves that filling an e-portfolio requires meta-reflec-
tions and the emergence of meta-positioning.

Carla describes herself through a list of “skills ac-
quired” in the past experiences and she adds her expec-
tations for the subsequent module.

Excerpt 3: At the end of the course in “Educational
and E-learning Psychology” I would like to develop:

— Specific e-learning knowledge that I can use to ap-
ply on the field

— The ability to design and to assess learning object

— To analyse real professional contexts (thanks to the
company’s collaboration)

— To improve my work team attitude (FC, M1)

Carla expects to acquire skills to be used outside
university contexts, “on the field”. She aims to improve
these skills through the (dialogic) relation with profes-
sional others “thanks to the company’s collaboration”.

Carla’s positions trajectories seem to develop along
two levels: within the university contexts and after the
university. These two future levels are both connected
to her professional I-positions (M — future positions
and M — professional positions 27 %).

During module 1, Carla’s friend of ZPD highlights
the different Carla’s positions (role, professional, stu-
dent, personal, past, present and future positions), as we
can see in Excerpt 4.

Excerpt 4: Carla covered these roles:

— Class supervisor: at the 17th of November she took
notes about “learning techniques and collaborative learn-
ing online” and her notes were clear and well organized;
she used picture and maps to explain the concept the best
she could;
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Personal emotions, ideas, attitude

I as student

I as tutor [one of the role assigned during the course |
I as skillful, oriented to professional role
Reflections about the current position

Positions in the past

Positions in the present

Positions in the future

Giving support and suggestions to another student
Explicit or implicit reference to other students
Explicit or implicit reference to tutors and teacher
Explicit or implicit reference to professional tutors
Interaction between a student and the object
Interaction between students of the same group and the object

Reference to people that can re-use the shared object

— Supporter for experts’ group: she always commu-
nicated with the group researcher and they both covered
the “leader” role, sustaining the discussion around the re-
search question;,

— Discussion evaluator: she was efficient and good
also in the jigsaw group (Carla’s Friend of ZPD, FC, M1)

Carla’s friend of ZPD acts like a “promoter posi-
tion” because she tries to outline the different Carla I-
positions. Moreover, the friend of ZPD promotes the
emergence of new professional positions (the dialogical
promoter positioning and the monological professional
position 24%) and future positions (the dialogical pro-
moter positioning and the monological future position
14%). In Excerpt 5, the friend of ZPD suggests how to
improve Carla’s self-branding strategies in her LinkedIn
profile.

Excerpt 5 As you can see in her “self-assessment” she
covered the assigned roles in an excellent way.

(...) Her LinkedIn profile is continuously developed
and I can confirmed many of her skills.

Suggestion: It would be good to write a summary to
help the readers finding important info (Carla’s Friend of
ZPD, FC, M1)

Carla follows the suggestion and modifies her sum-
mary in the module 2, expanding her position’s reper-
toire (Excerpt 6).

Excerpt 6: I graduated in Pedagogical High School in
2011 and I developed a strong interest in humanistic top-
ics; (...) I decided to take this course, very different from
my academic background, because I love to challenge my-
self in new situations and to study new topics.

I have been developing a particular interest in e-learn-
ing field, thanks to this e-learning course that allowed me
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to know virtual environments and the latest generation of
software. I would like to find a job in the field of training
and human resource development. (LD, M2).

In module 2, Carla includes future positions con-
nected to Future positions and Professional positions
15%, also in LinkedIn e-portfolio. She expands further
her repertoire, including trialogical positions, as it can be
noticed in the following excerpt.

Excerpt 7: I collaborated with the company to realize
an App to support vocational guidance. The App’s aim is
to support young people in build their professional careers
and to face labour market requests and change. Graduat-
ed students of University of Bari who are looking for their
first job are the App’s targets (LD, M2).

In Excerpt 7, two different types of trialogical posi-
tions are retrieved: 1) Trialogical positions encompass-
ing the company and the object (T-Shared object and
D-professional otherness 30%); 2) Trialogical positions
composed by the object and the future target (young
people) (T-Shared and T-Shared object among future
target 12%). These trialogical positions allow Carla to
cross the boundaries between university and profession-
al context and to create a bridge between her present
and future professional positions.

In her e-portfolio in ForumCommuity (Excerpt 8),
Carla describes her trajectories from past to present and
future self by re-posting the Zone of Proximal Develop-
ment she wrote in module 1 and adding comments and
reflections about the changes she experienced.

Excerpt 8: I re-post my ZPD of the module 1: (..) I
wrote this list about a month ago and it represents what T
wanted to achieve at the end of the course. And now, I am
here, at the end.

I didn’t think that within three months I could devel-
oped so many different skills. I think I have achieved all
my goals during Module 2 (FC, M2).

Carla not only modifies the content of her e-portfo-
lio, but also the way she describes herself. In module 1
she posted a list of skills (Excerpt 3), while in module 2
she uses self-narrations to speak about herself (Excerpts
8 and 9). The use of self-narration in module 2 suggests
Carla’s attempt to re-organize her experience and to fa-
cilitate her own self-understanding.

Excerpt 9: “We had the opportunity to work with e-
learning companies and to explore the kind of reality that
usually students know only out of the university context.
The company’s task helps the group to become a real work
team. Each of us had a specific role and this aspect sup-
port the creation and development of the shared object.
My group and I (Sbam*) have designed and App for voca-
tional guidance, that helps users to acquire knowledge and
tools to build their professional career.” (FC, M2).

In module 1, Carla described herself mainly from a
monologic point of view (Excerpts 2 and 3), whilst in
Excerpt 9 she mentions both her group and company’s
tutor. In particular, Carla wrote that the customer’s task
helps the group to become a “real work team” (D — pro-
fessional otherness and T — Shared object 30%). In this

*This is how Carla’s group was named
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way, Carla explained that in her experience the “trialogi-
cal” object plays a crucial role to transform the students
group in a professional group and this impacted both
collective and individual Carla’s positions. Indeed, Carla
stated (Excerpt 10) that the creation of the object al-
lowed her to improve professional knowledge, to develop
self-confidence and to understand better the theoretical
concepts studied in module 1 (D — Shared object —
personal and professional position 11%). In Excerpt 10,
Carla reported the skills she thinks she acquired during
the course.

Excerpt 10: Creating this product has allowed me to
acquire specific skills:

— Good knowledge of new software to realize the App
(AppyPie)

— Self-confidence in work and time management

— While we were designing the App, I realized I have
acquired e-learning theories and concepts and I used them

— How to understand real company needs

— Team building: within the group we been close to
each other and collaborative since the beginning, and the
climate was both professional and educational (FC, M2).

Conclusions

The aim of this study is to understand how collabora-
tive work around shared object affects the trajectories of
students’ identity positions. The construction of bound-
ary objects — defined together with companies relevant
for the field of the course (namely e-learning) — has been
proposed to support cross-boundaries from student/past
to professional /future positions. A set of positions has
been defined, based on theoretical suggestions coming
from DST and the TLA, together with a deep reading of
the data. Three different types of I-positions have been
singled out: Monological (stressing individual perspec-
tive); dialogical (considering the collaborative dimen-
sion); and trialogical (including the shared objects). We
specially looked at students’ e-portfolio as places where
the identity trajectory at the borders between university
and workplace could emerge. One case study has been
selected — as the most representative — and analysed in
detail through the distribution of the I-positions.

In module 1, Carla self-descriptions contain mainly
monological positions. Carla in ForumCommunity dis-
closed her lack of confident in talking about her skills
and abilities, whereas in LinkedIn she reported profes-
sional positions related to past and present positions.
Initially, she preferred to describe herself through a list
of skills instead of a narrative description. Her friend of
ZPD supported the emergence of dialogical positions
and helped Carla in integrating different positions. In
this case, the friend of ZPD acted as a “promoter posi-
tion” that supported the emergence of future and profes-
sional position.

In module 2, Carla used also dialogical and trialogi-
cal positions to describe herself. LinkedIn is a profes-
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sional Social Network that explicitly requires reporting
professional experiences and skills. The “trialogical ob-
ject” displayed by Carla can be considered as a positive
sign of her professional identity. Carla’s summary in
LinkedIn included future positions connected to pro-
fessional positions, together with trialogical positions
connected to professional customers and the object’s
future target.

Finally, in module 2 Carla used self-narration to
point out how her student group became a “real work
team”; this has happened through the “triangulation” be-

Kpnsplc Ha pBIHKE TPy/a, OTMEYaeMbIil B TIOCJHe[-
HUE JeCATUJIETUS, OTPa3mJics Ha HACTPOCHUSX
MOJIOZIBIX JIIOJIEH, TBITAIONTUXCS TIOCTPOUTH CBOIO TIPO-
(heccMOHAIBHYIO Kapbepy IMOCJe OKOHYAHUS BBICIIETO
yuebHOro 3aBenenust [28]. OT yHUBEPCUTETOB OKU-
JIAI0T OKAa3aHWs CTyAEHTaM IMOAJIEP:KKU MIPU Hepexojie
u3 yueOHOro 3aBejieHust B IPOheCCHOHATIBHYIO KU3HD.
K coxkanenuio, B yCJIOBUSAX COBPEMEHHOTO 9KOHOMM-
YECKOTro Kpu3uca 3Ta 3ajlaya HAMHOTO YCJIOKHUJIACD.
TocymapcTBernble U 4acTHbIE PabOTOAATENN HEPEIKO
CUMUTAIOT IOJTOTOBKY CTY/€HTOB HEJOCTaTOYHON U He-
yoBjaeTBOpUTebHON. Kak ciefcrTBue cTyeHTbl yHU-
BEPCUTETOB COMHEBAIOTCS B CBOEW FOTOBHOCTH BBIUTH
Ha PBIHOK Tpyza. Ha BoHeHWS, cBI3aHHBIE C HTUM Te-
pexo/IoM, HaKJIabIBAeTCs OIIyIeHe HeKoeH HecocTo-
ATEJTBHOCTHU, B PE3YJIbTATE YETO CTYNEHTDI EPEKUBAIOT
kpusuc [30].

Cornacuo Boirorckomy [30], kpusuc — 310 0cOObIA
nepuos IpeoOpasoBaHus, MMEIOIINN ABOWCTBEHHYIO
MPUPOY: OH CHOCOOCTBYET PasBUTHIO U TIEPEXOLY Ha
HOBBIIl YPOBEHDb 1 OTHOBPEMEHHO C 9TUM BJIMSET Ha Pa3-
BUTHE JINYHOCTHU. VICTOYHMKOM Kpu3uca sBJISeTCs BHY-
TpeHHee MPOTHBOpeYne U KOH(JIUKT.

B xauectBe 1IpPUMEPOB BHYTPEHHUX KOHMIUKTOB
MO>KHO TIPUBECTU KOH(MDJINKTHI, CBSI3AHHBIE C PA3JTUIHbI-
MU S-KOHTIETUSMT, WA POJISIMH, TUIHOCTH TIPU Tiepe-
X0jle B HOBYIO cucteMy oTHomenuii [21]. HekoTtopsie
uccyxenosaresu [1; 21] udyvanu, kKakue MUMEHHO THUIIBI
KOH(MDJIUKTOB BO3HUKAIOT TIPU TEPEXOJie BO B3POCJIYIO
JKU3HB WJIA B MIEPUOJ Havasia IpohecCuoHaabHON es-
tesbHOCTH. Asicent [1] B mccieoBanuu, MoCBAIEHHOM
CTYZICHTaM YHUBEPCUTETOB, BBISBUJI TPU TUTA KOHMJIUK-
TOB: KOH(JIUKTBI MEXKIY CTaTyCOM CTyJeHTa YHUBep-
CHUTETa U CTATycOM MpodeccHoHa a Ha CBoeM pabodeM
MecTe; KOHGMIUKTBI MEXKIY JTUYHBIMU YOEKICHUIMH,
HaBbIKaMU U OXUJAHUAMHU OT CBOEH HOBOH JOJIKHO-
CTH; KOH(MJIUKTBI MEXIYy 3HAHUSMH, TOJTYYEHHBIMHU B
YHUBEPCUTETE, U MPAKTHUECKUM OIMBITOM PaboOThl. DTH
MPUMepPbl TPU3BAHbI MTOMOYb CTYZEHTaM TIPEOOJIETh
MPOTUBOPEUMS MEKY UX BHYTPEHHUMU OXKUJAAHUSIMU U
peasbHOM IeCTBUTEIbHOCTBIO, X BHYTPEHHUM MUPOM
U CONMAJIBHBIM OKPY’KEHUEM, a TaKyKe COJIEeCTBOBATH
Pa3BUTUIO JIMYHOCTHU B CJIOXKHBIN IePeXOHbIH epuo.
C 310l 11e71b10 KOH(MIMUKTDI CIEyeT paccMaTpuBaTh He
KaK IPeNgTCTBUA, a KaK BO3MOKHOCTH JIJIs1 laJibHeli1e-
IO Pa3BUTHSL.
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tween the students’ group, the company, and the object.
The process of “becoming professional” concerns both
her group and herself.

To conclude, we fully acknowledge that the case here
describe has many limits. For instance, more research is
needed to prove the solidity of our analytic method. Nev-
ertheless, we believe our study gives an initial contribute
to understand how the collaborative work around shared
“boundary-object” can support students to enlarge their
I-positions repertoire and to face the challenge of bound-
ary crossing from university towards workplaces.

In Russian

NnenTnyHOCTDh KaK JHAJIOTHYECKOE
MO3UIMOHUPOBaHUE

bBaxtuu [5] umcrnonb3oBan meradopy <«mosdoHn-
YEeCKOTO pOMaHay JIJIs ONMUCAHUS OTHOIIEHWH MEXITy
BHYTPEHHUM MUPOM Y€JIOBEKA 1 €T0 CONUATBHBIM OKPY-
JKEHUEM: JIyXOBHBIE ITPOIECCHl BO3ZHUKAIOT B pAMKaX /[a-
JIOTUYECKON SA3BIKOBOM ZieATeIbHOCTH [24]. BHyTpenumit
MUD HaXOAUTCA B TIOCTOSHHOM HANPSIKEHUU MEKIY
MTPOTUBOTIOJIOKHO HAIMPABICHHBIMU CHJIAMHU, KOTOPbIE
DBaxtun [5] Has3biBaeT <IEHTPOCTPEMUTEIBHBIMUY> U
«IeHTPOOEKHBIMU>.  «[[eHTPOCTPEMUTENBHBIE>  CUJIBI
TOJIKAIOT B CTOPOHY €IMHCTBA, COIJIACHS U MOHOJIOTA, B
TO BPEMsI KaK «I[eHTPOOEIKHBIE CHIIBI CTPEMSITCS K MHO-
JKECTBEHHOCTH U PA3HOIJIACUIO.

Metadopa momudorndeckoro pomana baxrtuHa 1mo-
CITYZKUJIAa UCTOYHUKOM JIJISI MHOTUX JIMAJIOTHIECKIX MO
XOJIOB K Pa3BUTUIO UIEHTUIHOCTH; K MX YUCITY OTHOCHUT-
cst reopust quanornueckoro S (Dialogical Self Theory,
DST), chopmynuposannas Xepmancom [10].

Cornacuo Xepmancy, 51 (Self) Bosuukaer u3s mocro-
STHHOTO W HEIPEPLIBHOTO JIUAJIOTa ¢ caMuM cOOOU U ¢
JIPYTUMU JIIOJIbMU ¥ MOKET PACCMaTPUBATBHCS KaK «I10-
audonnyeckuii poMaHy, Kak coyeTaHue pasjndHbIX ro-
JIOCOB, CJIMBAIOIUXCA B e[lMHOe 11esoe. 1 He cTaTuyHo;
OHO TTPeobpasyeTcs MojL IeHCTBUEM HAIIETO BHYTPEHHe-
TO ZINAJIOTA ¢ CAMUMHU cOOO0¥ U ¢ IPYTUMU JIMIHOCTSIMIL.
B pamkax Teopuu amasornyeckoro S mpusHaeTcsi MHO-
JKECTBEHHOCTH S, KOTOpOe TIPU 9TOM COXPaHSeT TIeJb-
HOCTH U enHCTBO [9]. MHBIME cioBamu, S BKIIOUaeT B
cebst passinuHbIE TIO3UIMK, Ha3bIBaeMbie S-no3uuusmu
(I-positions), OpraHU30BAHHBIMU KaK YaCTH €IUHOM
crpyktypbl. IlomoGHast opraHusanusi obGecredrnBaeT
OTIPE/IEJICHHYIO CTEIeHb IIeJBHOCTA U TIOCIe/I0BATEb-
Hoctu S, HeB3upas nHa <«noaudonuios. Cormacuo bpy-
Hepy [7], moau MOCTOSHHO 3aHMMAIOTCA paboToil Haj
c0601t 4TOGBI TOOGUTHCS IETBHOCTH U MOCJEI0BATEIBHO-
CTH KaK B OKpy»Kalolllell UX PeajlbHOCTH, TaK U B CBOEM
BHYTPEHHEM MUpe. ITa AeATebHOCTD CKJIA/bIBACTCS U3
MMOBECTBOBAHUS M BHYTPEHHETO TTOBECTBOBAHUS, /IPECO-
BaHHOTO camoMmy cebe (self-narrative).

XepMaHC BBIZICTAJ TPU Pa3TUIHBIE TUTIA S -TIO3UTTHIA.
OH pa3anuaeT <«BHYTPEHHME» MO3UIUU (HANpUMeEp,
«d — crynenr», «<d — cnopremen», <« — moub») n
«BHEIIHKUE» TO3UIH, OTHOCAIIUEC K OoJsiee MMPOKOit
obsactt §1 (Hampumep, «MOM OIHOKYPCHHUKH», <«MOIi
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TPEHep», «MOsI MaTb»). JTO He M30JMPOBAHHbBIC JAPYT
OT JIpyTa TIO3UINH; OHU HEPEAKO 06PasyioT pasindHbie
KoMOuHaIy. BrHenrHne MO3UIIMH MOKHO OMUCATh Kak
[IOCTPOEHHBIE U IIEPECTPOEHHDIE T0JI0ca IPYIUX JIOJEH,
CO3/TaHHBIE BOOOPAKEHNEM MO/l BIUSHUEM BHYTPEHHUX
nozunuii. Kpome Toro, XepMaHc NMPOBOAWUT pas3indyue
MEKYy JUYHBIMU MO3UIUAMU (Hampumep, < aMmaTu-
YeH» ) U CONUATbHBIMU TO3UTINAMU (HampumMep, <5 Kak
e/Iaror, Kak yYuTesbs ), KOTOPbIe OTPAKAIOT TO, YE€TO OT
HAC OKMJIaeT OOTIECTBO, M POJIEBBIE TIPEANUCAHUSI.
lpyrve TUIBI MO3UIUI — 3TO <TPETh TTO3UIIMSI»,
<METAIO3UIMSA» U <IIO3ULKI CTUMYJsATOpa (promoter
position)». «TpeTbs mo3uimsi»> BO3HUKAET U3 IHEPTETU-
KU, KOTOPasl, B CBOIO 04epe/ib, OOk AaeTcs KoH(IMKTa-
MU MESKY BYMST MO3UIMSIMU U OOBEANHSIET 9TH TTO3H-
1IN B TEJISAX JTAJbHEHIero pasBuTHs. «MeTamosuus»
OTTHCBHIBAETCS KAk «HabIoIatotee Aro» 1 OCTAeTCS INC-
TAHIMPOBAHHON OT OHON Man GoJiee APYTHX BHYTPEH-
HUX ¥ BHeNTHIX nogunuii. Ona obecrednBaeT obiiee Bi-
JIeHe, KOTOPOe TO3BOJISTET HaM HAOMIOATh PA3TNIHbIe
MO3UIIUK OTHOBPEMEHHO, & TaK)Ke CBS3U MEK/Y HUMU.
«Ilozumus-cTumynaTop» GopMUpyeT U OPraHu3yeT pas-
JIMYHBIE HAGOPBI CIIEIUATBHBIX, HO KAUECTBEHHO Pas3JIny-
HBIX [TO3UIINI U CJYKUT LEJISAM pa3BuTHs S Kak eZAnHOro
tesioro. [osunusi-ctuMyisaTop obecriednBaeT oObean-
HEHUe BCeX TPOUNX S-mo3uIuii Takum 06pa3oM, 4To 9T0
oGy KIaeT JTUIHOCTD CAETaTh BHIOOD WM COBEPIIUTDH
MOCTYIOK. Bapocibrit 4enoBek wan 6osee crmocobHbie
CBEPCTHUKH, O KOTOPBHIX TwmmieT Berrotexuit [30], mo-
TYT CIOCOOCTBOBATH «MO3UTNH-CTUMYJISITOPAY, KOTOPAs
obecrieunBaet pa3BuTHe S Kak eMHOTO MEJIOTO.

Jluiten n Kynnacenn [13] mpumensiu Teopuio aua-
JIOTUYecKoro S jijisi Toro, 4ToObl TTOMOYD CTYJEHTaM
nepecedb rpaHUIly MEK/y YHUBEPCUTETOM U paboToii ¢
Y4eTOM MX NpodhecCHOHATBHON UIEHTHYHOCTH.

B cBete BbINIEU3IOXKEHHOIO Pa3BUTHE WIEHTUYHO-
CTU PaccMaTpPUBAETCS B KauecTBE COIJIACOBAHUS Cyllle-
CTBYIONUX TTO3UIINH, KaK [T0SIBJIEHNE HOBBIX IIO3UITUI 13
KOH(JIMKTOB, BO3HUKAIOIINX IIPU llepecedeHny TPaHULL,
HalpuMep, KOT/a CTy/AeHTaM YHUBEpPCHUTeTa IIpejJiara-
eTCs IPUMKHYTH K TIPOGheCCHOHATPHOMY COOOTIECTBY 1
HauaTh CBOIO AEATETBHOCTh Ha MPOGhECCHOHATHHOM TI0-
mputiie. Peub WeT He TOIBKO O CyTYOO0 BHYTPEHHUX TTPO-
Leccax; [Ipu 3TOM HUMeIOT MeCTO KaK MHTepHaIU3alud,
TaK U 9KCTepHATu3aIus S-1mo3uImid.

rpaHH‘IHbIe 00BEKTHI U rpaHU4HbIEC ﬂ-l’[OBI/IHI/II/I

[lepecevyenne rpaHUIIBI TTOIPA3yMEBAET, UTO CTYAEHT
BCTYIIaeT HA HE3HAKOMYIO €My TePPHUTOPHUIO M CTaTKHU-
BaeTCsI ¢ HEOOXOMMMOCTLIO COTJIACOBAHUST M COYETAHUS
Pa3INYHBIX BUIOB OINbBITA W PA3HOPOIHBIX CHUTYyaIWi
IUTsE IOCTVIKEeHUsT HOBO#I 1tesu [2]. Psim aBropos [2] 06-
paiaoT BHUMaHNE Ha TO, KaK PAa3JINIHbIEC TIEPEeCeUeHUS
KYJIbTYPHBIX TPAKTHK 00PasyiT HOBOE MPOCTPAHCTBO,
r7ie BO3MOKHO COIJIACOBAHUE U CKPEN[MBAHIE, NWHBIMU
CJIOBAMHM, CO3/IaHUe HOBBIX KYJbTYPHbIX (POPM AUATIO-
ra. B TperheM MOKOJIEHUN KyJbTYPHO-UCTOPUUIECKOIT
teopun jearenbHoctu (KUT/) [8] rpanuier B hopme
NPOTUBOPEUNNT MEKIY Pa3JINYHbBIMU CUCTEMAMU JIes-
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TEJBHOCTH PACCMATPUBAIOTCS KaK JKU3HEHHBIE CHLIIBI,
HEOOXOMMBIE JIJIsT UBMEHEHUST U Pa3BUTHs. XIOTOHEH U
coaBTOpHI [12] MoAuepKUBAIOT BA)KHOCTh HAJIAKUBAHUSI
CBsI3ell MeXKy yaebHOi cpemoit u MecToM paboThl JIJist
YCIIENTHOTO TOCTPOEHUST TTPOheCCHOHATBHON UICHTHY-
Hoctu. [To ux MHEHWTO, cTaHOBJIEHUE TTPOheccoHaIa —
3TO TIPOIECC CAUSHUS TEOPETHUECKUX U TTPAKTUYECKUX
aCTMeKTOB, TIPUYEM J/[BA 9TH KOMIIOHEHTA TPAUIIMOHHO
Pa3IENAIOTCS KaK B 00pa30BaTe/IbHBIX MPAKTUKAX, TAK
U B X0/1e TPO(ecCUOHANBHON JesITeTbHOCTH. Y CIIENTHOE
HaTKUBAHKE CBSI3el MEK/LY YIeOHBIM U IIPAKTHYECKUM
OKPY’KEHUEM B X0/ie 00yUeHUs TI03BOJISIET CO3/IaTh IPOY-
HBII QYHIAMEHT JIJIsT IOJIYYEeHUST CIIeIUATbHBIX 3HAHUI,
pasBuTHS MPoecCHOHATBHBIX HABBIKOB U (hOpMUpOBa-
HUS NIEHTUIHOCTH.

I'pannuHble OOGBEKTHI — 9TO UCKYCCTBEHHO CO3/[aBa-
eMbIe CPeJCTBa, 00JIETUAOIINE TIEPEX0/] Yepe3 IPaHuILy,
BBITIOJIHATONNE (DYHKITUIO TIEPEXOJHBIX MOCTOB MEXKILY
cJI0BOM U JieJioM [25]. TpaHuuHbie 0O0BEKTHI UMEIOT pas-
HOE 3HaYCHWE B PA3JTMYHBIX COMMATBHBIX OKPY/KEHUSX,
OJIHAKO TIPU 3TOM OHU MMEIOT HEMAJO OOIIEro B CBOEH
CTPYKTYPE, YTO MO3BOJISIET Y3HABATh UX HE3ABUCUMO OT
oKpyskenwus [2].

Jlns obJieryenust mepexojia yepes rpaHuily HeoHXo-
AUMO 00ECTIeYNTh COOTBETCTBYIONINE CPEJCTBA M BO3-
MmoxkHocTH. [TaaBosia u Xakkapaiinen [17] paspaboranu
0co0bIi OAX0/ K 00yUeH N0, HasbiBaeMblil Tpuaaornye-
ckuM moaxonoM K oOyuenuto (TITY), amst cokpalieHust
paspbiBa MEKYy YHUBEPCUTETCKUM 00Pa30BaHUEM U T10-
TpeOHOCTIMU OOIIECTBA, OCHOBAHHOIO HA 3HAHMIX, TEM
CaMBIM MTOTYEPKUBAS POJIb KAK 83AUMOBIUSHUSL PA3TUY-
HbIX CO00UECMS, TaK U 2PAHUYHBIX 006EKMO8.

TepMmuH «TpuasorudecKuii»> moapasyMeBaeT IMpoIec-
CBI, B X0JIe KOTOPBIX JIIO/IU COBMECTHO U CUCTEMATUYECKH
paspabaThiBaiOT 001IHMe KOHKPETHBIE «OOBEKTBI» B CO-
TPYAHUYECTBE APYT € APYroM. B Tpuamornyeckoit yueb-
HO¥T Cpe/ie CTYIEHTBI COBMECTHO Pa3pabaThiBAlOT HOBbIE
0OBEKTBI UCCIIEIOBAHNUS, TAKUE KaK TIPEIMETHI, 3HAHMS,
MIPAKTUKH, U/IeU, MOZIETHN 1 TpesicTaBieHus. OCHOBHAS
3aaya — OOBEIMHNUTH TPU TOYKKM 3PEHUSI Ha MPOIECC
0OyUeHUST: a) «MOHOJIOTHIECKUIT» XapakTep 00ydYeHus,
B KOTOPOM TJIABHYIO POJIb UTPAIOT COOCTBEHHbBIE 3HAHIISI
U MBICJUTEbHAS JIEATENBHOCTD; 0) «IMAJOTHYECKasT>
TOUYKa 3peHus, npenioxenHas baxtuubiM [4] U ocHO-
BaHHas HA POJIU COIMAJIBHOIO M MATepPUAIbHOIO B3au-
mogeiicteus [15; 20; 22]; B) Tpuasiorndeckoe oOydeHue,
KOTOpOE BKJIOUaeT B cebsi HaMepeHHbIe JIeHCTBUS, Ha-
[IpaBJieHHbIE HA COBMECTHOE CO3/[aH¥e IPEJIMETOB 3HA-
HYist, OOIIUX U MTOJIE3HBIX JIJIST BCETO COOOIIECTRa.

[Mocnennuit smeMeHT — 9TO Hauboiee OPUTHHATb-
Hasl COCTABJIAIONIASI ATOTO TIOAXO0/A, KOTOPAs MO3BOJI-
€T BBIUTHU 32 PaMKH TPAJAUIIMOHHON JUXOTOMUN MEKILY
MeraopaMu 00pasoBaHUs KaK YCBOEHUs 4ero-aubo u
coydactust B ueM-n60 [23], 0ObeTMHNB UX B paMKax
Meraopbl 00pazoBaHus Kak co3paHust 3HaHus (the
knowledge creation metaphor). Paspenurenbras gunus
MEKY IUATOTTUYECKON U TPUATOTUYECKO TOUKaMu 3pe-
HUsI HE CIUIIKOM OTYETJIMBA, TIOCKOJIBKY TUAJIOT TT0/Ipa3-
YMEBAeT TPUATIOTHYECKYI0 PabOTy; OCHOBHOE pasjinine
3aKJTI0YAETCS B TOM, KaKasi IMEHHO POJIb OTBOAUTCS TIPU
HTOM yYacTHIO B Pa3paboTKe COBMECTHOTO 0OBEKTA.
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TIIY yuensieT orpoMHOE BHUMAaHUE B3aUMHOMY 000-
ranieHnio o6pa3oBaHus U 0OIIECTBA, MOHUMAEMOTO B
KOHTEKCTe HeOOXOAMMOCTH MPUBIEKATh K yueOHOMY
MPoIecCy 3aMHTEPECOBAHHBIX JIMI[ M3BHE, TEM CaMbIM
npeiarast peniath peagbHbIC 33/Ia4l 1 Pa3BUBATh MHHO-
BallMOHHbBIEC TTPAKTUKU TIOTYYeHUS 3HAHWI W CO3/MaHUS
«rpaHuuHbIX 00BeKTOB>. C 3T0i ToukwM 3peruss TITY
MO/JIEPIKUBAET TEPEXO/l Yepe3 TPaHuily Mexay yded-
HBIM 3aBeJleHreM U OOIIeCTBEHHO KU3HbIO, I00YKIast
CTY/JIEHTOB K YCBOEHUIO TIOJIE3HBIX 3HAHUH U K TTproOpe-
Tenuio npodeccrnonHanbubix HaBbIKOB [18]. TIIY Tecno
CBSI3aH C NOsIBI€HUEM UHMOPMAIIMOHHBIX TEXHOJIOTUI,
KOTOPbIE MOTYT WCTIOJb30BAThCS JIJIsI TIPeoOpasoBaHus
HeOCsA3aeMBIX H/Iel B 061IHe TidPOBbIE TPAHITYHBIE 00b-
eKTBI ¥ /IS HAJIQ)KUBAHUS CBSI3EH MEXK/ITY Pa3iIUnIHBIMU
coobrectBamit. MoOMIbHBIE TEXHOJIOTHHU U COIIHATbHBIE
CETH TaKKe MOTYT MCITOJb30BaThCS B KAYECTBE UHCTPY-
MEHTOB TlepeceUeHusT IPAHMUI] IS OAEPKKN yueOHbBIX
MEXaHU3MOB WIEHTU(DUKAIINN, KOOpAUHAIINN, pedek-
cum u Tpanchopmarmn [18].

Bompoc o ToM, KakuM 06pa3oM WHAUBUyaTbHAS
U KOJUIEKTUBHASA paboTa ¢ «IPaHUYHBIMU OOBEKTAMU»
CBsI3aHA C Pa3BUTHEM HOBBIX S1-TI03UIINIT B PA3IUYHBIX
cuTyanusax obydeHust U MepeceyeHust TPaHwuil, 0 CUX
MOP TJI0X0 M3yYeH. B yrmomsiHyThIX HaMu paboTax pac-
CMaTpHUBAJIACh IUAJIEKTUKA CTOPOH, HO HE TO, KaK pas-
JIMYHBIE $1-TIO3WIINK DPa3BUBAIOTCS B CHUTYAI[UU Tepe-
CEYeHUsT TPAHUIIBI, KOTZ[a TPOEKTUPYIOTCS U CO3/IAI0TCS
rpaHUYHbIEC OOBEKTHI.

WccnenoBanue, mpecTaBisieMoe HUKeE, HAITPABJIEHO
HA M3y4eHIe UMEHHO 3TOTO BOIIPOCa, C YY4ETOM YIeOHOTO
Kypca B UTAIbIHCKOM yHUBepcutete, rae TIIY mpume-
HSIETCS1 HA TIPAKTHUKE.

Pa3pa6oTKa yHUBEPCUTETCKOTO Kypca
JUIS YIPOIIEHHS EPECEUEH s TPAHUIBI MEKILY
o0pas3oBaHueM U padOTOit

Jlnst obJierdeHust mepexoja U3 YHUBEPCUTETA B TPO-
(hbeccHOHANBHYIO JKU3HB OBLT CIEIUAIBHO pa3paboTaH
cMeranHbiil Kype. Cozepkanue Kypca Kacajloch Tefa-
FOTMYECKON TICUXOJIOTUN U KOMITBIOTEPHBIX CPEACTB 00-
yuenud. [IpogomxurenpHocTs Kypea coctaBuia 13 ne-
Nesib, ¥ OH ObLT pasjiesieH Ha aBa MopayJs: Moayab 1
JUTUJICST 111eCTh Heeb, Moysib 2 — cemb Hesenb. B Mo-
nyse 1 usydanach obssaresnbHast yueOHAsA MPOrpaMMma,
a Moaynb 2 GbLI TIOCBSIIEH JEATENbHOCTH, KOTOPas
GblTa 3alIAaHUPOBAHA U OCYIIECTBIISIIACH COBMECTHO C
KOMTTaHVSIMHU, PAOOTAIONNMU HA PHIHKE KOMITHIOTEPHBIX
CPEZCTB OOYUEHNST.

B pamkax Moayns 1 mpenogaBatesnsb dhopmupo-
BaJl TPYIIBI TI0 «METOAY rojioBosioMku (the Jigsaw
method!)» [2]: «akcIepTHBIE IPYIIIIBI» U3yUYaJ OIIMH
U TOT K€ MaTepHaJl, a TPYIIbl «coOUpaTesiell ro0Bo-
JIOMKHU» CPaBHUBAJIM W OOBEAUHSIIN TO, YTO H3yda-
JIOCh B «dKCIIEPTHBIX Tpytiax». Moaysb 1 naunnamics

Amendynu @., Tuzopuo M.B. Cmost na epanuue: poio...

C JIEKI[UU TIPETNOIABATe s, B X0/[e KOTOPOH CTyIeHTaM
MpeJIarajics Tak Ha3bIBAEMBIN BOMPOC JJIS UCCIEN0-
BAHWA, KOTOPBIH OTPeNessi AadbHel iy paboTy B
pamkax Moayss. CTyaeHTbl ZOJKHBI ObLIN COBMECT-
HO HallTH OTBET Ha 3TOT BOMPOC, 0OCYKIast €ro Ha
nHTEepHET-hOpPyMe WU JIPYT € IPYTOM, a TaKKe CO3-
JlaBasi MHAWBUIyaJTbHbIC U TPYIIIOBbIE TPOIYKTHI (Ha-
puMep, KOHIENTyaTbHbIE CXeMBbI, oKJaa/bl). Kpome
TOTO, CTYZEHTBI JOJUKHBI ObLIN BBITOJHATD OTIPejie-
JIEHHbBIE POJIH, pa3pabOTaHHBIE [IJIs1 TTOBBIIIECHUS UX
OTBETCTBEHHOCTU ¥ TOSIBJIEHUS HOBBIX MMO3UITHI JINY-
Hoctu. Tpu posu, onpobGoBaHHbIE B PaMKax Hallero
aKkcriepuMenTa, 3to: 1) Mozepatop uHTEpHET-hOpPY-
Ma; 2) OTBETCTBEHHBII 32 M3TOTOBJEHIE COBMECTHBIX
MPOAYKTOB; 3) OTBETCTBEHHBIH 3a U3yvenne yuebHO-
ro Marepuaga. ITH POJIU TaKKe MCIOJIb30BAJINUCh U B
MoyJie 2; uX JOJKHBI ObLIN UTPATh T€ CTYAEHTHI, KO-
TOpPbIE He BBIMOJHIIN 9TU POJU B paMKax Momyis 1.
OcHoBHOI 1esbio Moayiis 1 6bLI0 1aTh BO3MOMKHOCTD
CTyZIeHTaM MPUOOPECTH TEOPETUUECKYIO Oa3y 3HAHUIT
0 KOMITBIOTEPHBIX CPEACTBAX 00yUEHMSI.

Moayab 2 umen 6ojiee IPaKTUYECKHIT XapaKTep.
B camom mnavaie mnpemnojaBaTenb TPUBJIEKAJT IPO-
¢dburpHBIE KOMIAHUU ¥ HpeanpuHuMmaresneii. B ma-
IeM CJIydae pedb IIa 0 KOMIaHUsX, paboTaiomux Ha
PBIHKE KOMIMBIOTEPHBIX CPEACTB OOYUYEHUsI, KOTOPHIM
MBI TIPEJIOKIIN pacckazarh o cebe aubo ouHo, a6
yepes Skype, snbo npu momoIinu BeOMHAPOB, a 3TH
KOMIIAHWW, B CBOIO OYEPE/b, MPEATOKIIN 00BEKTHI,
KOTOPBIE CTYIEHTBI TOJKHBI OBLIU MOCTPOUTH B paM-
Kax yueOGHOTO MOAYJIS. 3aTeM CTYAEHTBI BBIOWPATH
KOMIIaHUIO, C KOTOPOi1 oHu xoreau 6b1 paborarsh. TITY
HATPaBJIsLI PabOTY B pAMKaX 9TOTO MOJIYJISI B COOTBET-
CTBUM C IIECTHIO MPUHIUIIAMU TManupoBanus [17],
KOTOPBIE TIpe/icTaBaeHbl B TabI. 1.

B xoze usyuenuss 060ux MOyJI€i CTYIEHTHI OJIK-
HbI OBLJIM BECTH CIEIMAJbHBIE AJIEKTPOHHBIE TOPTHO-
JIN0. DJIEKTPOHHOE TOPTHOINO MOKHO OXapaKTepH-
30BaTh KaK IeJieHapaBIeHHoe coOupanie miuhpoBbIX
(digital) marepuanos — ujeii, tpuMepoB, pedJIeKCuii,
OT3BIBOB U T. . — C 1€JIbIO TIPEIbSBICHUS OTIPEeIcH-
HOW ayZIMNTOPUN CBUIETENBCTB MOJTYyUEHUS YETOBEKOM
3HAHUN U/MJIN HaBBIKOB [6]. V3HA4anbHO CTYAEHTHI
3HAKOMUJINCH C CO3ZITAaHUEM 3JIEKTPOHHOTO MOPTGHOINO0
Ha 1ardopMe, MCIIOJIb3yeMOil st 1eeil yuebHoro
kypca (ForumCommunity). 3arem, utobbl momyep-
KHYTb COIMAJIbHBIN 1 MPO(EeCCHOHANbHbBIN XapaKTep
9JIEKTPOHHOTO TOPTHOINO, CTYAECHTAM OBIIO MPEIIO-
JKEHO MCII0JTh30BAaTh B ATOM KadyecTBe CBOU Npoduian
Ha LinkedIn.

B ForumCommunity cTyaeHTbl AOJZKHBI ObLIH OT-
KPbITh JIBa OOCYIKACHUS 10 KAsKAOMY MOJYJIIO, KOTOPBIE
TOJTYIHJIA HazBaHNe 30HBI aKTYaTbHOTO pa3BuTus (3AP)
u 3onbl Onmskaiimiero passutust (36P). B 3AP cryen-
TBI OBLJIM COCPEIOTOUECHBI HAa HABBIKAX W 3HAHUSIX, TTPU-
obperaeMbIx B X0/1e u3yueHust MoayJist. B 3BP cryneHTs
OIMCHIBAJIN 11€JIU, 34/[a4H, HABBIKM U 3HAHUS, KOTOPbBIE

! TpynmoBoit Metos 00yuenus, paspaboranibiii B 1970-e . aMepuKaHCKUM IICUXO0JIOTOM DJLIHOTOM APOHCOHOM; Ha PYCCKOM SA3bIKE HE MMe-
eT OOIIENPUHATOrO Ha3BaHWsI, B YaCTHOCTH MCTIONB3YIOTCS CIEAYIOIIHE CIOBOCOYETAHUS: <METO MO3aUKI», <MO3ANYHBIN METO/», <IPYTITIOBOI

nasi». — [pum. peo.
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Tabauma 1

IllecTs NPUHITMNOB MIAHUPOBAHUS B PAMKaX TPUATOTHYECKOTO MO/X0/1a K 00y YEHHUIO

IIpyHIMn nIaHUpPOBaHUS

JlesiTebHOCTD B X0/I€ Y4eOHOro Kypca

1. Opranusanms 1eaTesbHOCTA BOKPYT
001X «OOBEKTOBY

OGbeKThI BBIGUPAIOTCSI COBMECTHO € KOMITAHUSIME, PabOTAIONIMME Ha PhIHKE
KOMITBIOTEPHBIX CPeicTB 00yuenus. Hanpumep: a) npuiioskeHue /st pa3me-
meHust uHGOPMAIMK O TPYAOYCTPOICTBE; 6) cepbe3Has Urpa JJIst KOJIbHU-
koB 1o uzyuenuio Uranpsuckoit Koucrurymuu; 8) kypc MOOC (Maccosbie
OTKPBITbIe OHJIAITH-KYPCHI ), TOCBSIIIEHHbII PA3BUTHIO KPUTHYECKOTO MBITILITE-
HIISI Y TTPETIoJIaBaTeieil; T) HarJIsIHAs IPE3eHTAINsI, TIOCBSIIEeHHAsT YIeOHOMY
00BEKTY Ha TEMY JIHIEPCTBA

2. CopelicTBre HaJTA)KMBAHUIO CBSI3EH MeK-
1y JIMYHBIM 1 OOIECTBEHHBIM YPOBHAMMU

CryzieHTbl BBIOGUPAIOT KOMIIAHUIO, C KOTOPOI OHM OyayT paboTarh, B COOT-
BETCTBMU CO CBOMMHU CKJIOHHOCTSAMM U HHTepecaMu. B rpyminax nmpoucxoaut
pacrpeziesietvie o6s3aHHOCTE B (hOpPME HasHAYEHUSI PA3IUYHBIX POJICii

3. Pasputue criocoOHOCTU MCIIOIb30BAHMS
3HaHUI JUJLA TOJITOCPOYHOTIO IJIaHUPOBaHU A

CTy[[eHTbI JIOJIZKHBI ITPEJICTAaBUTD ce6e, Kak paspa60TaHHbIe UMU OOBEKTHI
MOJKHO pa3MECTUTDb Ha PbIHKE

4. Ycunenue pazBurtust 6Jarogapst us-
MeHEHUIO 1 pedhIeKCUK Ha/l Pa3JIMYHbIMU
(hopmamu 3HAHMIT ¥ TPAKTUYECKOTO OIIBITA

[Tepexon ot Moayss 1 k MomyJtio 2 3acTaBiisieT 3a[yMaTbCsl HaJl CBSI3bIO
MEJK/Ly TEOPETHYECKUMU U TIPAKTUYECKUMU 3HAHUAMU

5. Baaumnuoe oboraienue 3a cyetr oOMeHa
3HAHMI MekK/y PasJMYHbIMK COOOLIECTBA-
MU M YUPEKAEHUAMU

Pa6ora HAIIPSIMYO ¢ KOMITAHMSIMU [IPE/IIOJIAraeT B3aUMHOE 0OOrallleHIe.,
CTy/IeHTOB [IPUTJIAINIAIOT YYaCTBOBATH B KOPHOPATUBHOM BUPTYAJIbHOM 001I1e-
HUH, & TaKKe B TPOHECCUOHAIBHON /I TeIbHOCTH KOMITAHNN

6. BO3MOKHOCTD MCITOIb30BAHNS PA3JINY-
HBIX HHCTPYMEHTOB [1Jist 0OMeHa nudopma-

MO3KHO HCIOJIb30BATD 1EJIblil Psiji OeCILIATHBIX MHCTPYMEHTOB:
ForumCommunity st unrepuet-gpopymos;

e

WhatsApp u Skype 1715t yrakuBanusi OpraHu3aimoOHHBIX BOITPOCOB U MIPHU-
HSATHS PEIeHwi;
Padlet st ocyniecTBIeHUST «MO3TOBOTO IITYPMa»;

Google drive mist obMeHa JOKyMeHTaMu;

Bebunapbl A/ IPeACTaBICHUS KOMITAHUI;

LinkedIn anst coszmanmst mpodeccnoHaIbHBIX 3JIEKTPOHHBIX TIOPTHOJIIO

OHU XoTeJi Obl IPUOOPECTH B Pe3yJIbTaTe U3YUeHMUsT Clie-
JIYFOIIIETO MOJLYJIsI FJTH 32 paMKamu yueOHoro Kypca. Ob6a
paszena, 6e3ycJ0BHO, OB BIOXHOBJIEHBI UjesiMu Bbi-
rorckoro [28]. «ZIpyr u3 30HbI GJIMKANIIErO PA3BUTHS>
(«apyr u3 3BP») — 3710 ObLIa ClIeNUaNbHasT POJIb, pea-
Jin3yeMasi B paMKax 9JIeKTPOHHOTO 11opTdosino. Kaskbiii
CTYJIEHT JIOJIKeH ObLT HasHauuTh Apyra u3 3BP, BeiOpan
JIUTST 9TOTO OJTHOTO M3 CBOMX OJHOKYPCHUKOB, MCXOJIST M3
JIMYHOM cuMmatuy 1 gosepust. Jpyr us 36P nomken 6b11
CJIEINTH 3a yCIleXaMu BbIOPABIIIEro €ro/ee CTy/IeHTa, Bbl-
CKa3bIBaTh CBOM MHEHUST U OCTABJISITHD KOMMEHTAPUH, TTO/-
CKa3K¥ ¥ TI0JI€3HbIE COBETHI Ha Oy yIIiee.

B ssexrpontbix noprdosro Ha LinkedIn crymenTsi
JOJIKHBI OBLTH HATTMCATh AHHOTAIIMIO M OMTHCATH TIpodec-
CUOHAJIbHbIE 3HAHUST ¥ HABBIKH, TIPHOOPETEHHBIE UMU 32
BpeMst yueOHOTO Kypca.

B 9710i1 paboTe s1eKTPOHHOE TTOPTHOIUO UTPALT BasK-
HYIO POJIb 10 TPeM IpudrHaM. Bo-1epBbIx, OHO MOOIIpPsi-
eT K Pa3MBIIJIEHUsIM Hajl cOO0 uepes pacckas o cebe.
Bo-BTOPBIX, OHO CO3/AET TIIOMIA/IKY /IJIST TOSIBJIEHUST HO-
BbIX 30H OJIMIKAIIIET0 PasBUTHS Ye€Pe3 JUalor 1 B3auMO-
JIENCTBUE C OIHOKYPCHUKAMU. B-TpeTbux, ajieKTpoHHOEe
OpTHOINO TO3BOJISIET OTCIEKUBATH PA3BUTHE HABBIKOB
CTYJIEHTOB, TPAEKTOPUH JIBUKEHWS B CTOPOHY HOBBIX T10-
3UIUI, @ TAKIKE TIPOIIECC COTTIACOBAHUS yrKe CYIIECTBYIO-
MIUX MTO3UINI HA TPAHUIIE MEK/Y CTATYCOM CTyAeHTa 1
cTaTycoM TpodeccroHaa.
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YuacTHUKH. YUacTue B MCCJAEI0BaHUN OBLIO 100pO-
BOJTBHBIM. CTYZIEHTBI, KOTOPBIE HE W3BSBUJIN WHTEpeca
U JKeJIaHWsT IPOUTH CMEIIAaHHBIN Kype 0Oy4eHuUsT, MOTJIN
TTOCETATH OUHBIE JICKITH 1 CIABAJIN 9K3aMeH TPATUITUOH-
HBIM C1I0co60M, B opme yeTHOIT Gecesibl. CTYIEHTBI, KO-
TOpbIE HE UMEJI BO3MOKHOCTH TOCEATh JIEKIIUN, MOTJIN
MPOXOUTH OOYUEHIE JUCTAHIIMOHHO, Yepe3 VIHTepHeT.

W3 34 crynenToB, mpoxoauBnmx Kypc (22 meByniku,
12 mosonpIx Jrojieit, cpeiauil Bo3pact — 22,3 Toja), Mbl
BBIOPAJIN CTY/ICHTOB € HANGOJIEE TTOTHBIME JJIEKTPOHHBIMU
opTGOINO ATt YrIyOJEHHOT0 KayeCTBEHHOTO aHaJIn3a.
[IpuBenenHbIil TPUMEP XOPOIIO WJLTIOCTPUPYET Tpaek-
TOPUH JIBVYKEHUS TTO3UIINN JIMYHOCTU HA TPAHUTIE MEXKITY
YHUBEPCUTETCKOHN 1 TPO(eCCHOHATIBHOM HICHTHYHOCTBIO.

Iemn wuccrepoBanusi. OCHOBHBIM BOIPOCOM UC-
cJIeZIOBaHUS, KOTOPBIN OIpeNesny X0/ Halllell aHau-
TUYECKOIT paboTel, ObLIO TO, Kak pabora Ham oOLIMMU
00bEKTaMU BJIMSIET HA TPAEKTOPUU ABUKEHU O3UIMIL
UJIEHTUIHOCTH CTy/leHTa. /[y oTBeTa Ha 9TOT BOITPOC MbI
COUJIM DJIEKTPOHHOE TOPTGOJIO HauboJIee IOAXOIAIUM
MECTOM JIJIsT OTTMCAHUS CTY/IEHTaMU CBOUX ITO3UITUHN M,
Kak CJIeACTBIE, 1Jisi OOHAPY/KeHHsI HOBBIX SI-TT03UIMI 1
TPaeKTOPUH IBMKEHMS HA TPAHUIIEe MEXK/Ty YHUBEPCUTe-
TOM U paboTOii.




Amenduni F., Ligorio M. Beatrice. Becoming at the borders...

Metoauka ananusa. B cooTBeTcTBUM ¢ peKOMeHA-
musavu Crpuiiboca u ap. [27] kaxkmas samerka (note)
paszensanach Ha GparMeHTHl, KOTOPbIe MBI HA3BIBAJIH CO-
obuenuamu (quotes). ITox coobiieHneM Mbl TOHUMAJIK
TPEeTOKEHE VTN TPYTITY TIPEIOKEHNH, 06Iaiatonmne
MOJIHBIM W CaMoJoCcTaToOYHbIM 3HaueHueM. Coobiie-
HHe — 3TO Hallla e/IMHNIIA aHAIN3a, IPU 3TOM Kak/1as 3a-
MeTKa MOTJIa COfiepKaTh GoJiee OHOTO COOOIEHNS.

CooOl1iieHust, 3allliCAaHHbIE B 9JEKTPOHHOM IOPT-
omo, uccienoBaNIUCh ¢ IPUMEHEHEM MeTO/a Kaue-
CTBEHHOro aHajmM3a copeps:kanus (content qualitative
analysis) [11; 19]. Buauaje Mbl IOCTPOUJIA MATPHILY
TO3WIMI TSI OTMCAHUST TPAEKTOPUIl WMIEHTUYHOCTH.
Matpwuria 6bl1a coctaBieHa B X0/I€ HECKOJBKUX IIUKIIOB
U3y4eHust, 000CHOBAHUS ¥ TIEPETPYTITHPOBKU TAHHBIX C
YIETOM MCCIENYEMOTO BOTIPOCA, B COOTBETCTBUM € 060-
croBanHoil Teopueit (the Grounded Theory) [26]. Ha
9TOM 9Tarme paboTain TP uccaenoBaTess. J[Boe m3yda-
Ji HeoOpabOTaHHbIE JaHHbBIE OTAETBHO JIPYT OT APyTra U
CPaBHWBAJIM CBOU TOYKHU 3PEHUS, BBISBJIAS COTIACUS WJIN
PaCXOKIeHUsT BO MHEHUSIX; JIJIST PA3PelieHus HOCTeIHUX
aBTOP HacToAIeld paboThl COBETOBAJICA C TPETHUM HC-
cienoBareneM. Hakomer, mocje AOCTUKEHUST TOJHOTO
corJlacusi BO MHEHMSIX M COCTABJIEHUSI OKOHYATEIBHOTO
CITHICKA MO3UIIMIT MBI TIEPENTH K KOAUPOBAHUIO 110 BCEM
MyHKTaM. BBISBICHHBIE TIO3UIINY GBIITN CTPYTITHPOBAHBI

Amendynu @., Tuzopuo M.B. Cmost na epanuue: poio...

B TPU KAaTErOPWH: MOHOJIOTHYECKHE, TUATOTUYECKUE U
Tpuasornyeckue. MOHOJOTHYECKUMU SIBJISIIOTCSI BHY-
TpeHHue nos3utu (Harpumep, <5 aymaio», <A — cTy-
JIeHT>, «S1 Kesaro...» ); AMaJoruyecKue Mo3uIun orpese-
JITIOT OTHOIIEHUST MESKLY ABYMSI WU OOJIee MO3UITUSIMU
(manpumep, <«/Ipyr ckasanm mue», «HactaBHuUK ckazan
HaM, Hallell rpyImmes); TpuaJornieckue Mmo3uinm Kaca-
IOTCSI OTHOIIEHUI MEK/y BHYTPEHHUMU U BHEITHUMU
HO3UIMAMK U 001uM 06bekTOM [14].

OKoHuaTesbHAST MATPUIIA TIO3UIUI TIPeCTaBIeHa B
Tab. 2.

ITpu anamuse BIGPAHHOIO IIPUMepA UCIIOIb30BaNACH
JIOTIOJIHATE IbHAST WH(pOPMAIMS O CTy/leHTe Ha OCHOBA-
HUM CBeJeHNil, coOpaHHBIX yepe3 VIHTepHeT, Py MOMO-
11 OIIPOCOB U aHKeTupoBaHus. HapparuBHoe orucanue
ATOTO cJiydasi OCHOBAHO Ha S1-TIO3UIUSIX, TIPECTaBIeH-
HBIX B TaOJI. 2.

Cayuait Kapibl.
JIBUzKEeHHe B HATIPABJIEHUH KOJUIEKTHBHBIX
U npo¢eCcCHOHATBHBIX MO3UIIHIA

Kapua?, 23 roza, B caMoM HavaJjie Kypca B CBOEM 2JIEK-
TporHoM 1oprdoano Ha LinkedIn onucana cebs ¢ Tou-
KU 3PEHUs MPOIIION W TeKyTeil mo3uiuii (oTperBox 1),

Tabauma 2

Marpuna KaTeropuii mo3ummii

MomnoJiornue- JIlnunast rmosuims

JInunbie IMOLMH, Ujen, OTHOLIEHHE K 1{eMy-JII/I6O

CKUe TTO3UTUN
[Togunus crynenra

A — crynent

DopmasbHast poJib

A — macraBHUK (0/1HA U3 poOJIElt, KOTOPYIO CTY/IEHTHI UTPATTH BO BPEMs
yueGHOro Kypea)

[Tpodeccronamprast mo3uIms

S — omnbITHBII, OPUEHTHPOBAHHDIH Ha TIPOMECCHOHATBHYIO /ICATEIbHOCTD

Meranosuius

Peduexcuu o Texyieit nozuiuu

[Iponnas mosurus

[losumus, kotopyto 51 3aHnMas(a) B MPOIIIOM

TeKyIua;{ O3 UA

HOSI/IHI/IH, KOTOPYIO § 3aHUMal0 B HACTOAIIEM BpEMEHN

bynymag nosunus

TTosunus, KoTopyio st 6yay 3aHUMaTh B OyLyHiemMm

[loznmms-ctumynsatop

HO/IZ[CP)KKH. 1 COBCTHI IJIA IPYTOTO CTY/ICHTA

Jumanormae-
CKHe TIO3UTN

Buenrnee okpyskenne — oiHO-
KYPCHUKH

SBHas 1 o/ipadyMeBaeMasd OTCbJIKA K IPYTUM CTYJI€HTaM

Buemnee okpyskenne —npeno-
JlaBaTe/ib/HaCTaBHUK

Asnasn Io/IpadyMeBaeMad OTCbVIKA K HaCTaBHUKaM U IIPpero/iaBaTes 1o

Buernrtee mpodeccuonanbioe
OKpYsKeHue

SIBHAs 1 ozIpa3yMeBaeMas OTCBIJIKA K HACTABHUKAM M3 YHCJIA [1PO-
deccronanos

O061nit 06bEKT — JIMYHOCTD

BsaumozeiicTBue MEXK/Ly CTYAEHTOM 1 0ObEKTOM

O6mmuit 06beKT — BHYTPH
IPYIII CTYJEHTOB

Tpunanormue-
CKHe€ TTO3UIUHI

BsanmopeiicTBre MeX/Ly CTYIeHTaMI BHYTPHU TPYTIIIBI K 00BEKTOM

OO61muit 06bEKT IJIsT CTYAECHTOB
n OyyTieit 1esieBoi ayanTopun

OTChIKA K JIIO/ISIM, KOTOPBIE TaK/Ke CMOTYT IIOBTOPHO UCIOJIb30BaTh
061Nt 06BEKT

2 BoIMbIIIIEHHOE HMsI, UCITIOJIb3yeMOoe U1 COXPpaHEeHNA aHOHUMHOCTU CTY/ICHTKH.
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Ka)k[ash 13 KOTOPhIX Oblla CBs3aHa ¢ IIPOdECCUOHAb-
ueiMu S1-iosutusimu (M? — mpomtast mosutinst U M —
npodeccronanbras nosuius —12 %; M — tekyias 1o-
surust 1 M — mpodeccrnonanbras mosuiius — 31 %).

OtpeiBoK 1: <4 npoxoduna npaxmuxy ¢ CAPS (couu-
ANLHDLI KOONepamus), 6 yenmpe Onst J00etl, HUBYUUX 6
kpatinet nuweme. (...) Imo 6vLL onvim padomoL 8 KOMa-
de, 20e 51 cMOZIa PA3BUMb HABLIKU KOJLEKMUGHOU pado-
MbL, @ MAKICe YMenue CAyuamy Opyzux u NOHUMAMb UX
nompeonocmus (LD, M17).

B cBoem asexktponnom moptdonno Ha ForumCom-
munity oHa muIeT, 4to pedIeKCupoBaTh Haj cOOCTBEH-
HBIMHU CIIOCOOHOCTSIMU «HEJIETKO» (OTPBIBOK 2).

OtpoiBok 2: «Omseemumv na eonpoc "Ha umo muot
cnocoben?” coscem Henpocmo, Ho s NONbIMAIOCH NEPEULC-
JIUMb HABLIKU, KOMOPble s npuodpena 00 u nocie 3mozo
Moodyns 1> (FC, M1).

TpymrocTH, 0 KOTOphIX TuIeT Kapsa, oTMevaroTcs
y MHOTHX. Mbl 0OGHapysKuiu, uTo 53% CTYAEHTOB Ha-
Iero Kypca IMHITyT O TOM, YTO CTATKUBAIOTCS ¢ TAKIME
JKe TPYQHOCTSIMU, IIBITAsICh PAcCKa3aTh 0 cebe B paMKax
Mopuynst 1. ITo 10Ka3bIBAET, UTO 3AMIOJTHEHUE DJIEKTPOH-
Horo 1optdo/aro TpedyeT MeTapedIeKCHN U MOIBICHII
METATO3UITHH.

KapJyia onuceiBaercst cebs uepes CIUCOK «Ipuodpe-
TEHHBIX HABBIKOB»> B PE3YJIbTaTe CBOETO MPOIIJIOTO OTIbI-
Ta, a TakKe 100aBJSIeT CBOU OKMIAHUS OT CJIELYIOIIEro
y4ue6HOTO MOy Jist (OTPBIBOK 3).

OtpeiBoK 3: «B konue kypca "Iledazozuueckas ncuxo-
JI02USL U KoMnvlomepivle cpedcmea obyuenus” s xomeia
O

— npuobpecmu Cneyuarbible 3Hanus 6 00IACIU KOM-
nvlomepuvix cpedcme obyuenus,, Komopvie s cmozia Ovl
NPUMEHUND HA NPAKMUKE;

— npuobpecmu ymenue NIAHUPOSAMsd U OUCHUBAMND
yuebnwiil 0bvexm;

— npuobpecmu ymerue AHaUSUPOSAN> PeAbHbLE YCIL0-
sust pabomoi (bazodapsi cCompyoHuuecmsy ¢ KOMIAHUelL);

— paseumv nasviku padomul 6 kosiexkmuees (FC, M1).

Kapia okupaer nmproOpecT HaBBIKH, KOTOPasi OHa
CMOKET UCTIOTh30BATh BHE CTEH YHUBEPCUTETA, «HA MTPaK-
Tuke». OHA TUIAHUPYET Pa3BUTh 3T HABBIKU OJIarogapst
(ZIBYCTOPOHHWM ) OTHOIIEHUSIM C IPYTUME TTPOhecCuoHa-
JamMu «GJIaroiapst COTPYJAHUYECTBY € KOMITAHUETT>.

[TpencrapisieTcst, YTO TPAEKTOPUM PA3BUTHS TO3U-
nuit Kapsbl MpoxoasiT Ha JBYX YPOBHSIX: B YHUBEPCH-
TeTe U Mocje OKOHYaHus yausepcutera. Oba Oymymmx
YPOBHSI CBSI3aHbI € TIPOGhECCHOHATBHBIMU S -1TO3UITHSIMI
(M — Oyayume nosuiuu 1 M — npodeccuoHanibHble
mo3uIy — 27 %).

B pamkax Mogyna 1 apyr Kapasr u3 3bP ormeua-
eT passinunbie no3uiuu KapJier (posieBasi, mpodeccro-
HaJIbHAs, CTYJeHUECKasT, IUIHAS, TPOIIJIast, HaCTOSIIAs
u Oyyiast HO3UIAH; CM. OTPBIBOK 4).

OTpsIBOK 4: «Kapna uzpaem ciedyrowue pouu:

— yuebnozo memooucma (Class superovisor): 17 1os6pst
ona nucana o "mMemoouxax ooyuenus u coemecmiom o0y-
uenuu wepes Unumepuem”, u ee 3amemu ObLIU YeMKUMU

U XOPOWLO OPZAHUI0BANHBIMU; OHA UCNOJLIOBANA UJLTIO-
CMPawuIo u cxemvl 4mobvl ayuuLe 06pACHUMYb C6OU UeU;

— NOMOWHUKA IKCNEPMHOU ZpYNNbl. OHA NOCMOSIHHO
06waemcs ¢ ucciedosamenem us Mo epynnot, u OHU 06a
uzparom poav “mudepos”, 06cyicoas usyuaemulil 60npPoc;

— aKcnepma no ouenKe OUCKYCCUU: OHa maxdice -
pexmusno u xopowo pabomana 6 cocmase epynnvl “2010-
sosomxu”s> (npyr Kapuast uz 3bP, FC, M1).

[pyr Kapsasl u3 3BP BbicTymaer B pojm «CTUMYJIsi-
TOPa», MbITASICh BBIJIEIUTD PA3JIUYHbIE TIO3UIIUU JTMIHO-
cru Kapast. Kpome Toro, ee npyr us 3BP crocob6erByer
[TOSIBJIEHUIO HOBBIX NPODeCCHOHANbHBIX MO3UII (1na-
JIOTMYeCKasi MO3UIUsT CTUMYJISITOPA W MOHOJIOTHYECKast
mpodeccuona bHast o3It — 24%) u GYAyIINX T0-
3UNWI ([IaTOoTHYeCcKas TO3UIINS CTUMYJISITOPA U MOHO-
Jorndeckas Oyaymiast mosuius — 14%). B orpbiBke 5 ee
npyr u3 3BP mozckaspiBaer Kapie, kak oHa mMorsa ObI
VIIYYITUTH CTPATETUIO CBOETO MPeJICTaBIeHus B podu-
Jsie va LinkedIn.

OtpsiBOK 3: «Kak movL mozau eudems us ee "camoouye-
HUuBanus”, OHa OMIUUNO CNPABISIEMCSL CO CBOELL POJIbIO.

(...) Ee npogunv na LinkedIn nocmosiumno nononnsem-
Csl, U 5L MOZY NOOMBEPOUMD, UMO OHA PEATHHO NPUOOPEL
MHO2Ue U3 YKAIAHHBIX HABHIKOB.

Cosem: BvLio 6vl HENIOX0 COCMABUMb KPAMKYIO aAH-
Homauuo, umobvl uumamensim Oblio nPouwe Haxooumo
sadcnyio ungopmayuios (npyr Kapmst uz 3bP, FC, M1).

Kapna mocieqioBasia coBeTy U BHecCJa U3MEHEHUS B
CBOTO AHHOTAIIMIO B MojyJie 2, paciimpuB TiepedeHb CBO-
uX 1osuiuii (OTpbIBOK 6).

OrpoiBOK 6: <A 3axonuuna Iedazozuueckuii uncmu-
mym ¢ 2011 200y u ouens saunmepecosaracs 60NPOCamu
eymanucmuueckou ncuxoaoeuu. (...) A pewuna npoumu
amom Kypc, KOMOPwlll CUILHO OMIAUYAEMCSL OM panee no-
JIYUEHHBIX MHON 3HAHULL, OTOMY YMO 5 JH0OMI0 CIABUMDb
neped coboil Hovle 3a0auu U U3yuamv Hosvie memvl. A
0COOEHHO  3AUHMEPECOBANACH KOMNLIOMEPHLIMU  CPEO-
cmeamu obyuenus, u 61azo00aps sMoMy Kypcy s CMozid
USYUUMD GUPMYATLHYIO CPedy U HOBeLUe NPOZPAMMDL.
A xomena 6wt natimu pabomy ¢ obracmu 06pa30eaHUsL U
passumus uenogeyeckux pecypcogy» (LD, M2).

B Moayiie 2 Kapiia gobaBiisteT MO3UIINH, CBSI3aHHbIE
¢ OyIyIUMY TO3UIMSIMA 1 TIPO(ECCUOHATBHBIME TI0-
surusmMu, — 15 %, Takike B 3JeKTPOHHOE TOPTGHOINO
na LinkedIn. Owna ee Gosbine pacimpser ux CIUCOK,
1106aBJISASA TPUATIOTIYECKIE TO3UIINH, KAK CJIEIyeT U3 OT-
pbIBKa 7.

OtpbIBOK 7: <4 compydnuuana ¢ komnanuet no pas-
pabomie npuLodceHUst 8 NOOOEPIHCKY NPODecCUOHANLHOL
opuenmavuu. Ilenv a3mozo npunoicenus — nomMoub MoJo-
ObIM TH00SIM 6 NOCMPOEHUU UX NPOPECCUOHATLHOU Kapbe-
Pbl, COOMBEMCMBOBAMY MPEOOBAHUIM PLIHKA MPYOa u
YUUMbIBATL NPOUCXO0SUUE HA HeM U3Menenus. Bunyck-
nuku Ynusepcumema bapu, komopvie énepevle uwym pa-
bomy, AGAAIOMCS UENEBHIMU NOTBI0BAMELIMU IMO20 NPU-
aooxcenus» (LD, M2).

B orpbiBke 7 MOKHO OOHAPYKUTD J[BA PA3HBIX THIIA
TPUAJIOTUYECKUX TTO3UInii: 1) Tpuajormyeckue 1o3u-

3 M: MmoHoJIOrHYeCKas mo3ulst; D: quanornyeckast no3uiyst; T: TpHaIornyecKast Mo3uiusl.
4 Jlanmpie Ob1n coOpanbl U3 aJeKTpoHHbIX nopTdosuno Ha LinkedIn (LD) u Forumcommunity (FC), B pamkax MomuyJist 1 (M1) u Moayiis 2 (M2).
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K, oObeAUHAIONIEe KOMIAHUIO U 00beKT (TpHasio-
TUYeCKuii 00U 00BEKT M AUANOIMYECKOe BHEITHEee
npodeccuonaabioe okpyskenne — 30%); 2) Tpuanoru-
yecKue TMO3UIMN, COCTOsIIINE U3 00beKTa 1 Oy yIieii 1me-
JIEBOM ayZIMTOPUM («MOJIOZIBIE JIIOIN»; TPUATOTHIECKII
o61IHii 0OBEKT ¥ TPHATIOTHUECKUN 0011l 00beKT ¢ Oy-
JyTeit meaeBoi ayautopueii — 12 %). 9tu Tpuasoru-
YyecKue TTO3UINH TT03BOJIAI0T KapJie mepeceysb Tpanuily
MEJK/Iy YHUBEPCUTETOM U TIPO(eCCUOHAIBHON CPeloit 1
HABECTU MOCTBI MEXKIY ee TeKyllell mosuuueil u Gymy-
UMY TTPODHECCUOHATBHBIMU TIO3UTTUSIMU.

B cBoem astekTpontnom noprgosmo va ForumCom-
muity (orpsiBok 8) Kapia onuceiBaeT cBou TpaeKTOPUH
JBVZKEHUST OT IIPOLIJIONO K HACTOAIIEMY ¥ K OyIyIIeMy,
HOBTOPHO OIyOJMKOBAB 30HY OJIMIKAMIIEro PasBUTHS,
KOTOPYIO OHa paspaboraia B MozyJie 1, u 106aBUB KOM-
MEHTapU¥ W PA3MBINIIEHNUS O MPOUIOMIEANINX C Hel
nepeMeHax.

OtpoiBOK 8: <A nosmopno sviioxcuia ceoro 3bP us
Mooyas 1: (...) A cocmasuna 3mom cniucok oKoi0 Mecsua
Hasao, u 6 Hem YKasamo mo, uezo s xomeia 00OUmocs 6
Konue kypca. M eom amom momenm nacmynui. A we mozia
nooymamn, 4mo 3a Mpu Mecaua cMozy Paseumy CMoibKo
pasivix Hasvikos. A dymaio, umo docmueia écex ceoetl ue-
neil, nocmasiennvix ¢ Mooyae 2» (FC, M2).

Kapsa mamenuna He MpocTo cojiepKaHUe CBOETO
AJIEKTPOHHOIO TOPTHOIN0, HO TakKe crocob Ipe-
craByeHus camoii cebs. B Moayie 1 ona ony6anko-
BaJla CIIMCOK HABBIKOB (OTPHIBOK 3), B TO BPeMs Kak B
Monyre 2 oHa UCHOJNB3YeT CIOBECHOE OTMCAHUE IS
pacckasza o cebe (orpeiBku 8 u 9). Mcnonb3oBanue ca-
MoHappaTtnba B Mojyie 2 yka3biBaeT Ha TIONBITKY Kap-
JIbL YIIOPSIOUUTD CBOM OIIBIT, YTOOBI JIydllie IIOHUMATh
camy ce0sl.

OtpbiBOK 9: «Mot nomyuun 603MoNcHOCTL COMPYO-
HUUAMD ¢ KOMNAHUAMU NO PA3PAOOMKE KOMILIOMEPHBLX
cpedcme obyuenus U NOIHAKOMUMBCS ¢ 0COObIM MUPOM,
KOMOPbLIL CIyOenmol 3HAIOM MOALKO U3 YHUBEPCUME -
cKkux npozpamm. 3adaua, nocmasiennas nepeo Hamu
KOMNAHUETL, NOMO2A 2pYNnne CMamy HAcmosuwell padouetl
xomandoil. Kaxcoviil us nac uepan onpeoeiennyio poiv,
U 9MO NOMOAN0 HAM 6 cO30anuu U paspabomxe 0buezo
obvexma. Mot ¢ moetl zpynnoi (Sham®) nanucaiu npu-
Jlodcerue Ost NPOPecCUOHATLHOU OPUSHMAUUU, KOMOPasL
NOMOJNCEM €20 NOIb30BAMENAM NOLYUUMb SHAHUSL U UH-
cmpymenmot, HeobxoouMmble 0L NOCMPOEHUs. UX npodec-
cuonanvnoll kapvepors> (FC, M2).

B Moayse 1 Kapia onucsiBaer cebst B OCHOBHOM €
MOHOJIOTUYECKON TOYKM 3peHust (OTPhIBKU 2 1 3), B TO
BpeMsI Kak B OTPBbIBKE 9 OHA yIMOMUHAET W CBOIO TPYII-
Iy, U CBOIO KOMIIaHUIO-HAacTaBHUKa. B yactHocTh, Kap-
Jla TIMIIET O TOM, YTO pelleHre MPWKJIAJAHON 3a/a4u
TTOMOTJIO WX TPYTITIE CTaTh «HACTOSIIENR paboUeit KoMaH-
noii» (D — Brenrree npodeccnonanibHoe OKpysKeHue 1
T — O6mwmit o6bekr — 30 %). Takum obpasom, Kapia
Jlajia OHATh, UTO B €€ CJIydae «TPUAJOTHYECKUiT> 00b-
eKT ChIrPaJjl KI0Y€eBYIO POJIb B IPe0OPa3oBaHUM IPYIIIIbL
CTYZIEHTOB B TPYIIY MPO(MECCHOHATIOB U TIOBJUSI Kak

Amendynu @., Tuzopuo M.B. Cmost na epanuue: poio...

° Tak Ha3bIBATACh TPYIIA, B KOTOPO yummach Kapora.
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Ha KOJIIEKTUBHBIE, TAaK U HA UHAWBUIYATbHbBIE TO3UIIIH
Kapuer. Tak, Kapma ormeuaer (otpsiBok 10), uto cos-
namue aToro 06hEKTa TO3BOIUIO UM TIOJIYYUTH HOBBIE
poeccoHaNbHble 3HAHWS, CTaTh GoJee YBEePEHHBIMI
B cebe 1 JIydIiie TTOHSATH TEOPETHUECKHE OCHOBDI, M3y UeH-
mbie B Momyme 1 (D — O6muit 06beKT — JIMIHAT U TPO-
beccnonanbuast mosuimst — 11%). B orpsiBke 10 Kapia
TIATITET O HABBIKAX, KOTOPBIE OHA MTPUOOPETa B XO/IE ITOTO
yueOHOTO Kypca.

OtpoiBok 10: «Cozdanue amozo npodyxma no3eonuno
MHe npuodpecmu CNeyuaIbHble HABIKU:

— Xopoulee 3HaAHUE NPOZPAMM OISt CO30AHUSL NPUTLO-
acenust (AppyPie);

— yeepennocmy 6 x00e pabomvl U ymenue niaHupo-
eamv 8pemsi;

— K02da Mvl paspadbamlean NPULONCeHUe, s Tyuue
noHALA NPUOOPEmenHble MEOPEMUUECKUE SHAHUSL 0 KOM-
NHIOMEPHLIX CPEOCMBAX OOYUEHUSIX U UCNOTLI0BANA UX;

— 51 CMAna NOHUMAan> mpebosanus PearvHol KOMAAHUU,

— cozdanue pabouezo KOIIeKMUea — 8 epynne Mol pa-
Gomanu naeuwom K nieuy ¢ camozo Hauaia, u 06cmanosKa
Ovua oonospemenio paboueil u yuebnoii> (FC, M2).

BoiBoabl

[lesibro Hamrero mccjefoBaHusi ObLIO MOHAThH, Kak
UMEHHO KOJUIeKTHBHast paboTa Hax oOIUM O00bEKTOM
BJINSIET HA TPAEKTOPWH M3MEHEHUS MO3UTINIA WCHTHY-
Hoctu crynerTa. Co3/anne rpaHudHBIX 0OBEKTOB, OIpe-
JICJIEHHBIX COBMECTHO C MPOGUIBHON KOMIaHUeH (KOM-
MbIOTEPHBIE CPEACTBA OOYUYEHUST), MPEITIArajioch JiJist
MOJIIEPIKKU  TTEPEXOJIOB OT CTYAEHUECKUX /TIPOIILIBIX K
podeccnoHaIbHbIM /Oy IYIIMM TTO3UIUsM. Dbl 3a1aH
HeKuii HabOp MO3UIMII Ha OCHOBAHMM TEOPETUYECKIX
njieid, MOYEPIHYTHIX W3 TEOPUU TUATIOTMYEcKOTo S u
TIIY, ¢ yruy6ieHHbIM M3y4YeHHeM JaHHbIX. Mbl Bbizie-
JIWJIW TPU Pa3HBIX TUIA SI-TIO3UINIT: MOHOJIOTHYECKHE
(cocpenoToueHHbIe HA CaMON JIMYHOCTH); JIUAJOTHYe-
ckre (YUYNTBIBAIONINE KOJIEKTUBHOE U3MEPEHNE) U TPU-
ajorndeckue (BKIodaompe odmme o6bexTs). Mbl pac-
CMaTPUBAJIN 3JIEKTPOHHBIE MOPTHOINO CTYAEHTOB KaK
TOUYKH, OTKY/Ia MOTYT BO3HUKATh TPACKTOPUM PA3BUTUS
UIEHTUYHOCTY HA TPAHUIIE MEXK/Y YHUBEPCUTETOM U OY-
ayuieil paboToil. Bour BeiOpan oguH cirydail jJst ucciie-
JoBaHusl — HanboJiee perpe3eHTaTuBHbIN, OH OBLI 11O/
POGHO TIpOAHAIM3UPOBAH HA IPEAMET PaCIIPeNeIeHIIs
MO3UINI JIMYHOCTH.

B Moayne 1 onucanue Kapioii camoii cebs co-
JIEP’)KUT B OCHOBHOM MOHOJIOTHUYeCKHe mo3uiiuu. Ha
ForumCommunity Kapsa o0HapykuBaer Hezxocra-
TOYHYIO YBEPEHHOCTh B cebe, paccKasbiBasi O CBOMX
HaBBIKAaX M YMEHUsX, B TO BpeMst kak Ha LinkedIn oHa
pacckaspiBaeT 0 MpoheCCUOHANTBHBIX MO3UTINSAX B CBS-
31 C TPOILJIBIMA M HACTOSIIUMU MO3UIUsAMU. V3Ha-
YAJIbHO OHA TPEANOUIA OMUCHIBATE ceOst IPU TTOMOIIN
CIIMCKA HaBBIKOB BMECTO ITOBECTBOBATEIHHOTO OIIH-
canusi. Ee npyr uz 3bBP nojyepsxan nosisnenuve jaua-
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JIOTUYeCKUX TOo3uIuil 1 omor Kapie cBg3arh apyT c
IPYTOM pasJinyHble TTO3WINH. B aTOM ciydae apyr u3
3BP neiicTBOBaM B KaUeCTBE <MTO3UITUU-CTUMYJISITOPAY,
OCHOCOOCTBOBAB MOSIBJICHUIO OYAYIINX U TIPpodheccro-
HaJIbHBIX TTO3UTIHH.

B Mogyne 2 Kapna ncnomp3yeT Takke AUaIOTHIe-
CKWe W TPUAJIOTMUYECKUE TTO3UIUN JIJIS OTUCAHUS CaMOM
cebs. LinkedIn — aro npodeccronanbias conpaibHast
ceTh, KOTOpast B siBHOI (hopMme TpebyeT OmucaHust mpo-
(peccroHANMBHOTO OMNBITA U HABBIKOB I0JIb30BATEJIS.
«Tpuanormyecknii 00beKT», IpeacTaBIeHHblii Kapioi,
MOJKHO PAacCMaTPUBATh KaK ITOJIOKUTEJIbHBIN 3HAK ee
npodeccuoHaNbHON UjeHTHIHOCTU. AHHOTaIU KapJibr
Ha LinkedIn comepskut Oymyiiue mosuiinm, CBsi3aHHbIE €
IpoheCcCOHATBHBIMY TO3UIIUSIMH, BMECTE ¢ TPUATIOTHU-
YECKUMU MO3UTIUSMU, CBSI3AaHHBIMU € TTPodeccnoHaib-
HBIMI 3aKa39nKaMu 1 OYIyIel 1mesieBoii ayinTopueit ee
o0beKTa.
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KaK ee TPYILIDL, TaK U ee CaMO.

B 3asepienue Mbl XOTesM Gbl OTMETUTD, YTO MOJTHO-
CTBIO OT/IaeM cebe OTYET B TOM, UTO ONUCAHHBIN 3/1€Ch
cay4ail umeeT psii orpannueruii. Harpumep, HeoO6xo1u-
Mo 6oJsiee oApoOHOE KCCae0BaHyE /Jist 0O0CHOBAHUS
Hallero aHAJIUTUYECKOro MeTo/ia. Tem He MeHee MBI 110-
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puTh penepryap S-mMo3uImii U CHpaBUTHCS C 3aadeit
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nytieir paboToii.
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The contours of Perezhivanie: Visualising children’s
emotional experiences in place
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In this paper we use the visual method Vygotsky explored in the Psychology of Art (1925) to consider
how perezhivanie might be represented and mapped as a unity of emotional experience in place. We il-
lustrate the method with regard to children’s experiences recorded during an environmental education
excursion that deployed a pedagogy based on narrative drama. The visualization method foregrounds the
dynamic relationship between children’s emotional experiences and the specific places where such experi-
ences were embodied. The method also foregrounds time by mapping experience-in-place as remembered
(analepsis) and foreshadowed (prolepsis) within an unfolding narrative. Using two case studies, we identify
the most important places in the excursion that were emotionally engaging for the students. By tracking
their reflections on the experience across time we identify how their experiences in place continued to re-
verberate on their sense of self in the past, present and the future. The visualization method is an attempt
to bring together three related aspects of perezhivanie, namely emotional experience, place, and time, into
a unified analytical approach.

Keywords: perezhivanie, emotional experiences, narrative.
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B Hacrosiieii craTbe Mbl UCIOJIB3yeM MeTO/l BU3yaJusalui BbiroTckoro, npuMeHsiemMblii uM B pabore
«[Tcuxomorust uckyccrBay (1925) st HCcae0BaHISI TOTO, KAK MOKHO H300Pa3uTh U CXEMATHYECKH TTPe/-
CTaBUTb C/IMHCTBO AMOIMOHAJIBHOTO IIEPEKUBAHMSA B KOHKPETHOM MecTe. Mbl UCIIOJIb3YeM 3TOT METO/ [Tt
U3y4eHUsl IeTCKUX BIleYaTieHuil, 3ahMKCUPOBAHHBIX BO BpeMsi yueOHOI 9KOIOrUYECKOU SKCKYPCHH, 1M0-
CTPOEHHOI Ha OCHOBE BOCIIUTATEJIBHOIO [PAaMaTHYCCKOTO MPOU3BE/CHNS TI0BECTBOBATEIBHOTO XapaKTepa.
Bakiyio posib B 9TOM BU3yaIbHOM METOJIe UTPACT INHAMUYECKAst CBA3b MEXK/LY JIETCKUMU 9MOIIMOHAIbHbI-
MU TI€PEKUBAHUSAMU U KOHKPETHBIM MECTOM, TJle OHU UCIIBITAJIN 9TH TepeskuBanust. Kpome toro, Gobiioe
3HAUEHIE MMeeT BpeMs, TOCKOJIbKY HEIIOCPEACTBEHHOe IepeskuBaHue (UKCHPYETCs KaK BCIIOMIHAEMOE
(anasienicuc) m npeauyBcTByeMoe (IIPOJIEICHC) Mo Mepe pa3BepThiBaHUs 1oBecTBoBaHMs. Ha ocHoBe nc-
CJIEIOBAHYSI IBYX KOHKPETHBIX IIPUMEPOB MbI BbIIEM/I HauboJiee Ba)KHbIE MECTA B HKCKYPCHU, KOTOPbIE
OKazauch HarboJiee HMOIMOHATIBHO HACBIIIIEHHBIMY JIUIsl y49eHUKOB. OTCIIeKUBAst UX BOCIIOMIUHAHUS O Tie-
PEKUTOM OIIBITE BO BPEMEHH, MBI CMOIJIN OTIPE/ICIUTD, KAK BIIEYaTACHNs, TOJyYeHHbIe UMU Ha MecTe, OTpa-
JKAIOTCST HA X JIMYHOCTHU B MPOIILIOM, HACTOATIEM U OyyieM. MeToji BU3yalIbHOTO TIPEJICTABICHUST — 9TO
TMOTIBITKA COEJIMHNUTD BOEJMHO CBSI3aHHBIC ACHIEKTHI TIEPEKUBAHMUS, & UMEHHO 9MOIIMOHAJIBHBIC OIYIICHNUS,

MECTO 1 BPEM:A, B paMKaX €/IUHOTO aHAJIUTUYECKOT'O T10/IX0/1a.

Knrouesvte caosa: TepexxuBaHue, SMOHHOHaﬂbeIﬁ OIIBIT, HApPaTUB.

Introduction

Perezhivanie is a relevant and generative concept
in research on learning because: (i) it offers a complex
understanding of the relationship between the person
and the environment; (ii) it offers a conceptualisation
of emotion as a process of reflective transformation of
experience rather than as a temporary state; and (iii)
it suggests that emotional experiences are formative of
children’s selves across time [29; 30; 34].

Perezhivanie has recently received renewed atten-
tion amongst scholars and researchers, and it is gener-
ally defined as an emotional lived experience in a specific
social situation [1; 8; 20; 29]. We adopt a dialectical and
holistic understanding of perezhivanie from Vygotsky
based on two phases of his writing. First, in The Psychol-
ogy of Art [32] where he explored drama on stage and in
everyday life in order to develop a theory of aesthetic ex-
perience; and second in The Problem of the Environment
[31] where perezhivanie was described by Vygotsky as a
refracting prism in relation to the social environment. As
Fleer noted it is “both the lived phenomenon or experi-
ence and the conscious awareness (that) appear to mat-
ter in research (on perezhivanie)” |6, p. 40]. In sum, per-
ezhivanie provides a means of conceptualizing learning
and development as a dynamic unity of environmental
and personal characteristics [3; 12; 28; 32].

According to Rubtsova and Daniels [19] Vygotsky’s
interest in the relationship between real life and theatre
reverberated throughout his writings and especially in
his later works. In his early career he addressed the rela-
tionship between sign and perezhivanie in both audience
and actors and how this interplay resonated with the re-
lation between the everyday world and the performance
on stage. In the last years of his life, Vygotsky dedicated
a set of lectures and essays to questions of emotional life
on and off the stage. In theatre, Konstantin Stanislav-
ski’s system of experiencing (perezhivanie) was a key ref-
erence in Vygotsky’s studies [14]. He studied the notion
of emotional release and insight in dramatic moments
that reflect “emotions in everyday life” [20, p. 319].
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In English

Following Vygotsky’s lead in considering the rela-
tion between theatre and real life events, the focus of
our research is on a drama-based program called Hood-
winked, which is a story enacted by students as part of
an environmental education program in an outdoor set-
ting. The pedagogy engages students in dramatic role-
play that unfolds across a day-long excursion to an envi-
ronmental education centre. The dramatic nature of the
Hoodwinked story creates moments of high emotion and
engagement where students are required to act sponta-
neously and creatively to solve environmental dilemmas
that arise within the story related to threatened local
bird species and their habitat. In order to visualize those
memorable events in the Hoodwinked experience as a
whole, we found inspiration in Vygotsky’s own method
of analysis of Bunin’s Gentle Breath in The Phycology of
Art [32]. He crafted a diagram that represents significant
events in the plot where it was possible to identify mo-
ments where emotional tension was heightened. Like-
wise, we sought to visualise the plot and places central to
Hoodwinked and represent the temporal relationship of
events as foreshadowed or remembered. Children’s ver-
bal accounts of their experiences, as well as photographs
and drawings of events on the excursion were collected
and plotted against the places central to the Hoodwinked
narrative. This material provided the basis for identify-
ing places and moments where different students report-
ed heightened emotion.

In previous research on drama-based environmental
pedagogy, perezhivanie was deployed by Renshaw and
Tooth [18] to analyse the students’ experiences during
environmental excursions. They found that excursions
such as Hoodwinked were highly emotional and trans-
formative events for many students who reported a new
sense of their possible futures and new resolutions about
advocating for the environment following the excursion.
Emotionally charged experience during the excursion,
perezhivanie, seemed to be the trigger for re-organisation
of their subjectivity and a turning point in their devel-
opment. Drawing from current studies [5; 7; 18; 19; 20]
and following Vygotsky’s analysis of three children’s dif-
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ferent perezhivaniya related to experiences with their
drunken mother, a visualisation method to study per-
ezhivanie is applied in this article in order to research
particular children’s emotional experience arising from
their engagement with an environmental education pro-
gram, namely, Hoodwinked.

The roots of the visualization method

In 1925 Vygotsky published his doctoral research
entitled The Psychology of Art. This was the root of his
lifelong quest to articulate a psychology of human devel-
opment. His attention to art, emotions, theatre, stories,
poems and novels gave him insights into aesthetic per-
ceptions and more generally into the process of human
development. He proposed that catharsis in the theatre
and in everyday life originates in dramatic confronta-
tions between the form and the materia'. To illustrate
this, in his early writings he referred to Laurence Stern’s
graphic representation of the novel “Tristam Shandy”.
Inspired by Stern’s layout, Vygotsky subsequently
analysed the material and form in Ivan Bunin’s poem-
“Gentle Breath”, by creating a diagram of the events and
their interconnections across time which he called the
“anatomy of the story” [31, p. 152]. Refer to the diagram
below — Figure 1.

In the diagram (Figure 1) the events described in
the poem that connected the two central characters (the
teacher and the school girl), are shown as lines arching
forward and backward. The bottom line represents the
teacher with seven episodes and the top line represents
the schoolgirl with fourteen episodes. As explained by
Vygotsky, arches below the line “represent transition to
chronologically earlier events (when author moves back-
ward) and the top curves represent transition to chrono-
logically advanced events (when author leaps forward)”

Buencfuipud & Lodns fuqpnsd fdasyap
P 2V FY) gﬂ-ﬂﬂ.erﬂ;

[31, p. 152]. Vygotsky’s visualisation analysis revealed
that the “story does not evolve in a straight line as it would
happen in real life, but it leaps and bounds” (p. 152). It is
the shifting temporal dimension that is crucial in height-
ening the emotional tone of the poem and its effect on
the reader.

Vygotsky’s exploration of the visualisation method
suggested first, that it is an excellent means of provid-
ing a picture of “Gentle Breath” as a holistic and dra-
matic experience that unfolds over time. Second, it fore-
grounds specific places where events occur and in this
way draws attention to the reciprocal relationship be-
tween emotional experiences and places. [10; 13; 16; 21;
27]. In “Gentle Breath”, each place (home, cemetery, sta-
tion) evokes a set of meanings that create tension as the
events unfold and the reader is drawn into conflicting
expectations and emotions. After studying Vygotsky’s
analysis of “Gentle Breath”, we realised that visualising
the events in the Hoodwinked drama and using arches
to connect places across time (forward and backward)
provided both a holistic representation of the drama
and highlighted crucial moments and places in the story
where students were likely to experience heightened
emotion and engagement. Comparing accounts from
students across time using the visualisation method pro-
vided a vivid representation of the diversity of places
and events that had significance for particular children.

Research context

Hoodwinked is a drama-based environmental educa-
tion program that was designed by Dr Ron Tooth and
colleagues at the Pullenvale Environmental Education
Centre (PEEC), located in the outskirts of Brisbane
in Queensland, Australia [24]. It entails preparation at
the students’ school prior to the excursion where the

P:l- ¥ Tekadln -

Fig. 1. Vygotsky’s diagram of Ivan Bunin’s poem Gentle Breath

! Material is “everything that the artist finds as ready-made elements suitable for his or her craft, such as words, sounds, stereotypical images,
verbal cliché, and even the ideas developed in a given work. The arrangement of this material in a given work is its form” [12, p. 38].

107




Ramos M.V., Renshaw P. The contours of Perezhivanie...

story plot and background information are introduced
and outdoor learning strategies are practised. As a par-
ticipant observer before, during and after the excursion,
the first author (Marcelo Ramos) collected children’s
accounts of their experience across time by the means
of: (i) listening to their accounts (purposeful conver-
sation) of the most memorable moments and places on
four occasions (one week before and after the excur-
sion, one month and three months after the excursion);
(i) analysing their descriptions of their own drawings
and juxtaposing them with their previous accounts; (iii)
gathering researcher notes, recordings, observations and
journal entries; and (iv) photographing key episodes
across the whole experience. The research was based on
a child-participatory approach where children’s perspec-
tives and ways of representing their experiences were
paramount (Phillips, 2014). The subjects of this research
were Year 5 students (aged between 9 and 11 years) from
2 primary school classes of 25 students each.

Hoodwinked

The Hoodwinked story plot centres on a fictitious
criminal called Paddy McKinney who has been secret-
ly trapping rare birds on Miss Dove’s (the local school
teacher) land near the Pullen Pullen Creek and then
selling them in London and Paris as part of the feath-
er trade for women’s hats in the high fashion industry.
Paddy has taken on the false identity of a travelling Rev-
erend who claims to be a committed naturalist. This has
guaranteed him access to Miss Dove’s land and to her
trust, which will allow him to deliver a constant stream
of birds to his clients in Europe. As a final safeguard he
has created false evidence that points to a group of local
school children (the Bush Kids) as the environmental
vandals who are killing the birds at Pullen Pullen Creek.
Miss Dove believes Reverend’s story and the plan seems
complete. What Paddy hasn’t factored in is that a group
of ‘Modern Day Bush Kids’ have just arrived at Pul-
lenvale in the twenty first century and have discovered
clues and then listened and looked through time to see
the truth. Paddy is unaware that as he makes his plans
these children are also planning to step through time to
stop him, save the birds from extinction and protect the
environment for future generations. Tooth and Renshaw
affirmed that “the pedagogical power of such moments
is striking when imagination meets the materiality of
place” [25, p. 6].

In developing the pedagogical framework for this
study we focussed on three concepts: place, time and nar-
rative. First, we reworked the notion of place to incorpo-
rate the Vygotskian concept of the “social situation of
development”. The social situation of development re-
lates to Vygotsky’s writing in 1934 as he explored the
centrality of perezhivanie for children’s development. He
wrote about the social situation of development in order
to foreground the unity between the subjective and the
objective. The social situation of development is the so-
cial context as it is experienced and interpreted by the
subject. We suggest that place can be theorised as the
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social situation of development for the students on the
Hoodwinked excursion. The concept of place [9; 10; 22;
26; 35] and the theory of place responsive pedagogy [13]
are meaningful for this study as place highlights the re-
ciprocal relationship between people and context. Stu-
dents’ sense-making during the excursion is anchored in
specific material places such as the creek, the schoolroom
and the camp site and mediated by their dynamic emo-
tional states and reflections on the events and insights
that are associated with these sites and the whole story.
Their sense-making is not free floating and abstracted
but related to unfolding events in the drama that occur
in specific places.

Second, the dimension of time is central to our frame-
work and analysis. Consciousness flows forward and
backward as subjects make sense of their experiences.
Looking back in hindsight, the present is connected to
past experiences, associations and emotions; looking for-
ward, present experiences can instigate changes in plans
and anticipation of changes to oneself. This dynamic re-
lationship between present experiences and reflections in
hindsight and foresight are key parts of the visualisation
of perezhivanie for the students in this study. Time is also
framed here as kairos rather than chronos [15]. Kairos is a
subjective and emotionally-charged notion of time that
isn’t measured in quantifiable metrics and beats (chro-
nos) but in terms of the depth and significance of the
experiences of the subject. Time can be stretched and
intense; it can stand still or evaporate quickly depend-
ing on the subjective state of the subject. Of relevance
to this study are reports from students about how small
moments and passing reflections were highly emotional-
ly charged as they recalled their past or wondered about
their future.

Third, the pedagogical framework incorporates
drama and story. The “as if” space of drama and story
stimulates students’ imagination and gives them the op-
portunity to shift into and out of “persona”. These dif-
ferent “persona” create multiple perspectives on their
experiences. This process is scaffolded by a staff member
at PEEC qualified as drama teacher who guides student’s
learning facilitating their reflections through individual
and group enquiry discussions and enactments.

Data description and analysis

The adaptation of the visualisation method links stu-
dents’ experiences at four sites in Hoodwinked (creek,
story-room, camp-site, school-room), using arches (fore-
shadowing and hindsight) to link students’ reflections
on their experiences at each site. This process entails two
dimensions of analysis combined:

* Organising events in syuzhet (Russian word for
“plot”) — chronological order as they are experienced
(events in the future are foreshadowed and events from
the past are recollected in hindsight, both represented in
the form of arches);

* Representing data across time laying out the par-
ticipants’ accounts of their experience using photos, ex-
tracts from interviews, drawings and recollections.
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Photographic evidence of the students’ participation
at each site was collated with the accounts collected via
the interviews. Combined with students’ drawing and
observational notes recorded by the first author, these
data provided a multifaceted representation of chil-
dren’s sense-making and emotional responses. For some
students these reflections shifted from the context of the
excursion per se to more general and personal reflections
on aspects of their past and future lives. By comparing
across cases in how students shifted forward and back-
ward in time the contours of their perezhivanie were re-
vealed.

All the students (12) who gave permission to be part
of the study were interviewed about the most memorable

moments of the excursion for them. In the Figure below
the circles indicate the three places that were reported
by students as most memorable. The arches indicate ref-
erences in the Hoodwinked story where future events
were foreshadowed (prolepsis) or where past events
were remembered (analepsis). As can be seen from the
Figure the most memorable moments overall were the
creek, the campsite and the final events in the school
room. While this gives an overall picture, to understand
perezhivanie it is necessary to consider in more detail the
richness of particular cases.

The following Table describes the numerical descrip-
tion of the arches, representing the movement of the sto-
ry as it was as experienced by the students.

Hoodwinked: Chronology, prolepsis and analepsis

12

2016

1897

Diaram designed by Marcelo Valente Ramos

Pre PEEC / Start & Finish PEEC . / ._

Creek

&
Story Room 0 E}
. —
Camp Site ﬁ‘{v \,
School Room

Time Travel Portal

Arches above the axe =
Episodes running ahead in time

Arches below the axe =
Episodes returning back in time

Aches looping
“Twice behaved Behavior”

Heightened enactments

ol
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Fig. 2. Chronology of Hoodwinked storythread
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Table 1
The portrayal of Hoodwinked story and its arcs
Arches Portrayal
1 Preparation in school grounds. The role of Bush kids introduced. Deep attentive listening and reflection are
practiced. Art activity using natural elements.

2 Start of the excursion at PEEC. Orientation to Aboriginal people as custodians of the land. Invitation to join the
story and enter into the drama of Hoodwinked

3 Invitation to visit and connect with a special place (Pullen Pullen Creek) that Bush kids from 1897 used to visit.
Time travel rhyme is recited to open the time portal imagining they are the 1897 Bush kids

4 Exploring Pullen Pullen Creek as Bush kids. Experiencing attentiveness and deep listening at the Creek

5 Reflection activity and sharing thoughts in the group. Collective poem created from individual contributions.
Brings past (Busk kids of 19" century) into the present. Making meaning of the place and story

6 Time travel rhyme is recited as a portal to listen into the conversations from the past (1897) and understand the
story in hindsight.

7 Foreshadowing the story plot, planning to collect evidence at the Campsite.

8 Time travel rhyme is recited to open the time portal into the Campsite. Collecting evidence from the past and
clues including: wanted poster, wrapped gift- jewelry; hessian sack, slingshot, stuffed azure kingfisher.

9 Stuffed bird and the link to other endangered species are becoming the pivot to heighten students’ empathy
and enrich the experience at the Campsite. Awakening students’ environmental awareness. Creek experience is
recalled in their sense making.

10,12 | Students follow the teacher, Miss Dove, and enter the school room to collect more evidence and clues. They observe
Miss Dove’s monologue (confirming Paddy Mc Kinney’s plan, getting the contract ready and blaming the Bush kids
as the bird killers). Dramatic moments are observed in students’ urge to verbalize their thoughts and emotions.

12,13 | Students leave the school room closing the time portal and move to the story room where they foreshadow a draft
plan to intervene in the story using the clues to persuade Miss Dove and protect the wildlife. In planning the
students are beginning to mobilise their agency.

14 Relating the clues with the lived story. Caring for the characters.

15 Foreshadowing a plan to intervene. Getting dressed “as if” Bush kids in 1897.Time travel rhyme is recited to open
the portal and enter in the school room again.

16 Their plan is beginning to be implemented

17 Students living through the previous significant moment (Camp site) and performing the present “as if” 1897.

18 Creek as a meaningful place becoming pivot in the meaning making of the story Students return to and relive
previous experiences, acting in dramatic ways to intervene in the past/present. The final act is a place that offers
strong possibilities of success or failure. Students are responsible for their own act.

19 The performance finishes with an outcome; Debrief focusing on learnings about self, others and place

20 Outside the building the group discusses ways to make life better In their place. They plan actions for the future
facilitated by their school teacher. This process brings Hoodwinked excursion to an end, while their story in real
life begins again.

Case studies

In this section we discuss two case studies — Min-
nie and Betty. The names are invented 19" century Bush
kid’s name from the Hoodwinked drama.

Each case study will be presented with data from four
moments: one week before and after the excursion, one
month and three months after the excursion. The fifth
row in the Table is an overall diagram of their experi-
ence representing a combination of photos and responses
across time in one timeline
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The first row is the students’ foreshadowing one week
before the excursion. They imagine what might happen
on the excursion and how they might feel by drawing
a representation of the excursion and explaining their
drawing.

The second, third and fourth rows, are descriptions
in hindsight of their lived experiences during the excur-
sion. Each row has the children’s own words recalling
the experience. Their recall is represented on the story
plot line by circles showing how their memories dwell on
a particular site (creek, school-room, or camp site), with
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arches representing how their memories shift forward
and back from one site to another and vary over across
time. Three months after the excursion, the diagram rep-
resents the most memorable place and moment that has
endured across time. The more detail they remember re-
lated to different sites, the more arches they will have
in their diagram. As time moves forward, their focus on
non-significant events faded away, giving place for more
significant memories in hindsight.

Students’ drawings were collected to capture their
expectations and meaning-making, complemented by
an open ended informal conversation with the students
about the drawings. The main purpose was to encourage
the communication between researcher and students, lis-
tening to their voice and comprehending what the draw-
ings convey from their perspective and their sense making
(Theron, Mitchell, Smith, Stuart, & Campbell, 2012).

A. Minnie

The first case study, is Minnie, a girl from Year 5. She
went beyond the norms of the drama in the final act, and
instead of just acting like her peers, she became engaged
and motivated to ensure a particular outcome for the
unfolding drama. She acted spontaneously just as Miss
Dove, teacher in role, was about to sign the contract to
sell the land which would destroy the wild life. Time was
running out and the climax of the drama was approach-
ing, so Minnie walked towards the teacher’s desk while
she wasn’t looking and stole the contract for the sale of
the land, hiding it under the desk and passing it along the
line amongst her peers. Her initiative in stealing the con-
tract went beyond the normative limits of the the role-
play. Her daring act of defiance in that moment became
for her a perezhivanie — the specific emotional experi-
ence that she recalled as significant after the excursion
was over. She was viscerally frustrated from the many

unsuccessful attempts to persuade Miss Dove not to sign
the contract. Her resolution was to step forward and act.
After the teacher realised that the contract was stolen,
a boy crossed the room and took the contract from the
girls’ group and rushed back to the boys’ group, where
another boy ripped the contract into pieces. This whole
process was captured via photographs. It is illustrated in
the bottom row of Minnie’s final diagram.

Minnie’s engagement and performance in this dra-
matic moment in the school room was her perezhivanie as
data collected in follow-up interviews suggests. In Vy-
gotsky’s terms, perezhivanie occurred in relation to the
social situation of development as a source of the child’s
development. He writes:

“Perezhivanie, arising from any situation or from any
aspect of his environment, determines what kind of influ-
ence this situation or this environment will have on the
child. Therefore, it is not any of the factors in themselves
(if taken without reference to the child) which determines
how they will influence the future course of his develop-
ment, but the same [actors refracted through the prism of
the child’s . . . perezhivanie”. | 30; 28, p. 4]

Minnie became engrossed in saving the birds as re-
vealed by her daring act of stealing the contract which
infringed the norms of the role-play. The situation in
the school room was similar for everyone (“the same
factors”) but Minnie refracted the events through “the
prism of her perezhivanie” which led her to act sponta-
neously and steal the contract as way of preventing the
teacher from signing the land over to the smugglers. In
fact Minnie was sanctioned by her own real teacher for
infringing the norms of the role-play. In the weeks that
followed Minnie reviewed the dramatic events as she
tried to make sense of herself and her identity at school
and beyond.

The table below represents the data arranged across
time with the visual representation of the contours of the
student’s perezhivanie and the student’s own words.

Table 2

Minnie’s responses to Hoodwinked foreshadowed and in hindsight across three time periods

Responses across time

Minnie

N

1 week before
the experience

“Next week it will be like being bush kids; They will try to stop someone from getting the creek water,
we might get dressed up. I know that we will be pretending that we are the character and things like
that.... is what happened back on the (old) days. I think next week I will be excited and happy,... it
will be fun”. In my drawing there are flowers, some leaves and a tree.

The following drawing is her foreshadowing art about the upcoming experience.
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Responses across time

Minnie

1 week after
the experience

2016

1897

“That person (Reverend) was actually killing the birds and he said that we were doing (it), but we
weren’t. They were killing them and putting into a museum to get money.Researcher question: Were
you successful in convincing Miss Dove? Student: Yes, but no. Yes because we did convince her and
No because we didn’t do it in the right way.We got in trouble for doing it. We were being disrespectful
when we were trying to convince her(Miss Dove). I didn’t know if I should’t rip up the contract, they
never told us”.

1 Month after
the exerience

2016

1897

“Most memorable moment was: The class room and the forest, I will remember that people are
actually in the spot where I was sitting at the forest, the Aboriginal people were there. In the

”

forest I was...... happy...I don’t know....”.

3 Months after
the experience

2016 L) D D
1897 M L)a,gé OU ?AE

“I will always remember the classroom. I was excited and scared, I didn’t know what was going to
happen. We were writing in chalkboards, and ink. I felt scared that she kept whacking the cane on the
desk. It is such a loud noise, and I was ahhhrgg... and everybody laughed at me. I learnt that life back in
the olden days... that, life wasn’t easy for them, like some kids who were lefty (write with left hand), like
me I am a “lefty” and I had to write with my right hand, it was hard. I took the contract but I never told
anyone to rip it up. I just passed in on to the girls group so she (Miss Dove) won’t get it back”.
Following is Minnie’s drawing:
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Responses across time

Minnie

2016

1897

The experience
as a whole

Minnie’s perezhivanie is visible across time where her
emotional experience in the school room on the day of
the excursion is maintained vividly in her response three
months after the experience. She enjoyed the creek and
nature per se, as well as the surprise of seeing a stuffed
bird at the creek, but those experiences weren’t men-
tioned after the first month, while a stronger emotional
experience regarding the climax in the schoolroom en-
dured in her memory after three months. Her drawing
of the rows of desks in the school room, together with
her writen descriptions support this claim. The contours
of her perezhivanie were represented in the final act in
the school room where the dramatic situation remained
vivid in hindsight. Her experience of taking the contract
is highly significant and emotionally charged followed
by unsettled feelings of being misunderstood.

B. Betty

The second case study is Betty. She also is a Year
5 student. Her most memorable place and moment

was the creek. While she was actively involved in
the drama performance, her observant attitude and
gestures were more predominant than her voice. The
moments where she did voice her opinion were con-
cerned with the natural environment and protecting
the birds.

At the creek site she was clearly having a special
time, living through her own world of experiences,
looking beyond the landscape, looking up at the sky
through the tree leaves and branches, sitting on a log,
observing the minute details in each rock, in the moss
or staring through the bush. She can be seen smiling
at times and truly enjoying herself in special moments
and as a whole.

The table below represents the data arranged across
time with the visual representation of the contours of the
student’s perezhivanie.

Vygotsky reminds us that “all emotion is a function
of personality” [33, p. 207]. This statement is well un-
derstood from Betty’s diagram and drawing. We see ele-
ments of the story such as nature, trees, and creek and
also aspects of her personality as someone who appreci-

Table 3

Betty*‘s responses in hindsight across time and is representation in a form of a diagram

Responses in hindsight
over time

Betty

outdoors”.

1 week before
the experience

The following drawing is her unfinished foreshadowing
art about the upcoming experience

“I think we might play a few games, have some fun, maybe go for a bushwalk; I want to know a few
names of trees and some of the moths. Well I love being outdoors, I am not much of a person of school
work and outdoors is practically where I live when I am at my home. Outdoors suits me more, I don’t
know why, I am not much of an indoor person. Camp is exactly what I like, activities and fun stuff
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Responses in hindsight
over time

Betty

1 week after
the experience

2016

1897

“I enjoyed in the classroom getting to write with Ink, my pen kept breaking, pretty messy. The creek is
where 1 like to be, I just find fun being outdoors. Also, travelling back in time and we had to do stuff

that they used to do”

1 Month after
the exerience

2016

1897

“I have a tree that I climb at home, I go almost every afternoon. I go there with my sister and we
pretend that we are fairies while we are on the tree and mermaids at the swimming pool ahahah... I

felt in my happy zone, I feel more myself”.

3 Months after
the experience

“The creek was my “happy zone”, because I love being out in
nature and investigating what is out there and the outdoors.
Indoors and classroom are not really my thing. I had my ups
and downs during the excursion, sometimes I was happy and
sometimes [ was sad because it made me really upset seeing
the stuffed bird and then I heard that it was actually a real
bird. Old school room reminded me that I have never met my
mum’s dad. He passed away when she was still young.
Upsetting because I would always think that I could meet
everyone in my family. But it doesn’t’ work like that”.
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Responses in hindsight
over time

Betty

The experience
as a whole

ates nature and time outdoors. Betty talks about herself
in general terms as an outdoor type of person — this can
be regarded as a self-description of personality. In her
comments she is explaining herself —“I loved the creek
because I am an outdoors kind of person”. She’s providing
a rationale for her specific preference for the creek.

The final diagram also represents a shift from the en-
actments of her overall experience to a deeper reflection
about her family life. In her final interview she recount-
ed that she rarely visits creeks with her family anymore,
and she regrets never meeting “her mum’s dad” as she al-
ways thought she’d meet everyone is her family, “but it
doesn’t work like that”. Acting as a 19" century student
in the school room seems to have instigated her recall of
her maternal grandfather whom she has never met. We
can speculate that the association arose as she imagined
her grandfather in a school room similar to this. While
her perezhivanie centres on the creek and is generally
positive, it is enlarged by her sense of loss in not going
to outdoor places so much with her family and not ever
meeting her grandfather. Three months after the excur-
sion the data indicates that she is “living through” and re-
flecting on her emotional experience that links the creek
with happiness as well as sadness and feelings of regret.

6. Final Thoughts

In this article we have deployed Vygotsky’s visual-
ization method to represent children’s emotional expe-
riences before, during and after an environmental edu-
cation excursion called Hoodwinked. The visualization
method located children’s experiences in relation to
specific moments and places as the Hoodwinked drama
unfolded. As children recalled their experiences fol-
lowing the excursion their sense of the experience and
their emotions were tied to specific places that had sig-
nificance in their lives. Minnie, for example, relived the
moment in the schoolroom when she hid the contract
so Miss Dove couldn’t sell the land to the bird smug-
gler. Her agency within the drama continued to influ-
ence her sense of self in real life when she returned to
school and reflected on why she had acted so decisively.
She was trying to reconcile her decisive agency in the
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drama with the requirement to follow school rules and
do as the teacher says. The dilemma continued to rever-
berate for Minnie after the excursion and was anchored
in her memory of the events in the schoolroom. Betty too
had strong emotions anchored in a specific place, namely
the creek. While she recalled the creek as the place she
enjoyed the most on the excursion, this moment in the
creek evoked memories of her family enjoying the out-
doors but also evoked sorrow at not being able to share
those moments with everyone in her family, namely her
grandfather who died before she could meet him. Her
perezhivanie at the creek was a complex experience that
linked her past with the present and her future. By high-
lighting emotional experience in place, we endorse the
definition of perezhivanie offered by Blunden [1; 2] who
proposed that perezhivanie is a specific and concrete ex-
perience rather than a diffuse set of emotions.

The signs, gestures, facial expressions, and levels of
engagement of children while on the excursion were ob-
servable sources of evidence regarding their relations
and emotional experiences in the environment. It is im-
portant to note that the PEEC teacher acted as a drama
director for the whole group of children to arouse their
emotions and expectations and instigate the rising ten-
sions experienced by the whole group. Students engaged
fully in the role-play, worked in groups, shared thoughts
and emotions, and negotiated to resolve conflicts and
practice advocacy skills. The way emotions and expe-
riences were shared by children is similar to the audi-
ence in a theatre, where collective gasps and cries and
laughter create different environments within which
perezhivanie is embedded.

The analysis through the visualisation method cap-
tured the movement of the lived story. The dramatic mo-
ments in the final act or the slowly passing moments at
the creek could be sites for perezhivanie experienced by
the children that lingered in their minds, and contrib-
uted to their development by being incorporated into
other concerns, worries and reflections. Even though all
children in both classes were experiencing the same ex-
cursion, the visualisation method reveals the distinctive
contours of perezhivanie for different students.

Vygotsky’s visualization method entails represent-
ing a poem or an actual lived experience as an unfolding
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event with a “beginning, middle and end” [2, p. 2] that
moves from past, present and future, or from one place
to another. In the Hoodwinked experience the students
moved physically and imaginatively from one place
to another. The representation of both stories (Gentle
Breath and Hoodwinked) in a form of diagram illustrated
how events moved forward in prolepsis and back in time

Pamoc M.B., Penwoy I1. Konmypuvt nepexcusanusi...

in analepsis, thereby revealing the recursive nature of
perezhivanie. In ongoing research we are exploring fur-
ther this recursive nature of perezhivanie to trace how
particular moments and experiences in place continue
to be transformed by children as they recall and reflect
on significant moments and remake the sense of those
place-based experiences in their lives.
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BBeneunne

Ilepexcusanue — 310 BaxkHOE W OCHOBOIIOJIATAIOTIIEE
HOHSTHE B MCCJEJOBAHUSIX 00yUeHMUsI, TIOTOMY YTO OHO,
BO-TIEPBBIX, /Ia€T HAM KOMIIJIEKCHOE TTOHMMAHWE CBSI3U
MEX/y JUYHOCTBIO U ee OKPYsKeHUEM, BO-BTOPBIX, TO-
3BOJISET TPEJCTaBUTh AMOIMIO KakK Mpoiecc pedIek-
CHBHOTO TIPEOOPA30BAHUS OIBITA, & HE KaK BPEMEHHOE
COCTOSIHUE U, B-TPETHUX, YKA3bIBAET HA TO, YTO IMOIIH-
OHAJIbHOE MEPEKIBAHKE CO BpeMeHeM (OPMUPYET Jind-
HocTb pebenka [29; 30; 34].

B nocsienie rofpl NOHSATHE MIEPEKUBAHUS TIPUBJIEK-
70 K cebe BHMMAaHWE TEOPETUKOB ¥ HCCJEIOBATENCH,
GOJIBITITHCTBO 13 KOTOPHIX OITHCBHIBAIOT €r0 KaK HMOITHO-
HAJIbHBIN JKU3HEHHBIH OIBIT, TOJYYeHHbIH B KOHKPETHOMN
cutryauuu [1; 8; 20; 29]. Mbl 3anMcTBOBaIM JIMaleKTHYe-
CKO€ T XOMUCTNUUECKOE NOHUMAHUE NEPENCUBANHUS U3 O8YX
pabom Boizomckozo, OMHOCSUUXCSL K PAIHLIM NEPUOIAM.
Ilepsas paboma — amo <Icuxonozus uckyccmeas [32], B
KOTOPOH Ha OCHOBE MCCIEMOBAHUH TEaTPAIbHBIX J[paMa-
THUYECKUX NOCMAHOBOK U OPAMAMUUCCKUX CUMYAUUT U3
PEANLHOLL JCUSHIU OH PA3PAdaAmbIBaem Meopuio ACmemuue-
CKO020 nepexcusanust; smopas. paboma — <Ilpodiema cpe-
dvt 6 nedonozuus [31], B koTopoii Buizomckuil onucvieaem
nepescusanue Kax npusmy, uepes Komopyio nperomMisemcst
coyuanviroe oxpyocenue. Kax zamemun Oaup, pedb uuet
KaK O MePe;KUTOM SIBJICHUH, FJIU OTIBITE, TaK U O €T0 0CO3-
HaHWW, KOTOPbIE BAXKHBI JIJIST HAIIIETO UCCIIe/IOBAHUS TTepe-
sxuBanus [6, p. 40]. B nesrom, nepexcusanue — sto cpen-
CTBO TIPEICTABJICHUST TIpoliecca OOYUEeHUsT U PasBUTHS
KaK JIMHAMUYECKOTO €[MHCTBA OCOOEHHOCTEN CPENOBOTO
OKpYy>keHus u maHocTH [3; 12; 28; 32].

Cornacuo Py6uosoii u [lanuascy [19], uarepec Boi-
FOTCKOTO K CBSI3U PeabHO KIU3HU U TeaTPa IPOCTIENKH-
BAETCS BO BCEX €T TPOM3BEACHUSX, OCOOEHHO B MO3JI-
Hux paborax. B camom Havase cBOEi HAyUHOIT Kapbepbl
OH M3yyaJ CBsI3b MEXKIY 3HAKOM U TIepe’KUBAaHMEM Kak
y 3pHTeNel, TaK U y aKTEPOB, a TAKJKE TO, KaK 3TO CBSI3b
OTPa’KAeTCs B TOM, UTO CBSI3BIBAET [TOBCETHEBHYIO KU3Hb
C TeaTpaJibHBIM Mpe/cTaBlIeHreM. B mociemane Tobl
CBOEH KM3HW BBITOTCKMIT TTOCBATUI CEpUIO JIEKIINMH 1
acce BOTIPOCAM 9MOITMOHALHON JKM3HU Ha CIIeHe U 32 ee
npejiesiaMu. B Tearpe OCHOBHBIM OPUEHTHPOM Jiis BbI-
TOTCKOTO CTajla cucTeMa TepekuBaHus KoncranTmHa
Cranucnasckoro [14]. OH usyyan MOHATUS 3MOINO-
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HAJIBHOTO pacciabJIeHUsT U 03apeHus B JpaMaTHYeCKue
MOMEHTBI, OTPa’KaIOIINe <IIOBCETHEBHBIE TEPEKUBa-
Hus» [20, p. 319].

Cremyst 3a BBITOTCKUM B aHAJIU3€ CBI3W MEXKY Te-
aTPOM ¥ COOBITUSIMU PEAbHOU JKM3HM, MBI MOCTPO-
WJIW HAIlle WCCJEJOBAHUS BOKDYT TeaTPaJTu30BaHHOM
yueOHOIT mporpamMMmbl  Toj HazBanueM «Ilomascs!»
(Hoodwinked). 910 ncTopust, KOTOPYIO YYEHUKH pasbl-
IPBIBAJIN HA TIPUPOJIE B pAMKaxX y4eOHOI 9KOJIOTHYECKOI
MPOTPAMMBI. YUEHUKN JIOJUKHBI ObIIM yYacTBOBATH B
TeaTpaJu30BaHHON POJIEBOI WUIPe, KOTOpas pa3BepTbl-
BaJIaCh BO BPeM# O/IHO/IHEBHOM 9KCKYPCUU B 1IEHTP KO-
Jlorndeckoro obpasoBaHus. [IpamMaTHUecKuil XapakTep
npousBesienus «llomasncs!y onpenesnsn B HeM HajIndwe
HMOIMOHANBHBIX W YBJIEKATEJbHBIX MOMEHTOB, KOT/Ia
YUEHUKHU JIOJUKHBI OBLIN MMIIPOBU3UPOBATH ¥ A€HCTBO-
BaTh U300PETATEBHO JIJIST PEIICHUsT PA3JINYHBIX 3a7a4.
3ajiaun ObLIN CBSI3aHBI ¢ CYABOON OJHOU MECTHOIT TITH-
ITbI, KOTOpasg HAXOAWUTCSA TOJ YTPO30H MCUE3HOBEHUS,
KaK U MECTO ee 0OUTaHUS.

Jliist Toro 4To6GBI HATJISIIHO TIPEACTABUTD ITU TIAMSIT-
HbIe COOBITUSI, CBSI3aHHBIC C BIECYATICHUSIMU OT TIPO-
usBezienns «llonascsly, B Buje eAUHOTO I€JIOTO, MBI
HCIOJIb30BAJIN TOT K€ METO/l, KOTOPBIN UCII0JIb30BaJl Bbl-
TOTCKN 71T aHam3a «Jlerkoro mapixanns» bynnna B cBo-
eit pabore «Ilcuxomorus uckyccrBas [32]. On navepmun
cxemy, omoOpaNCaOuYI0 8aNCHble COOLIMUSL CIONCEMA, HA
KOMOPOUL BbIOCTUL MOMEHNDL IMOUUOHATILHOZO HANPSIICE-
Husl. AHATTOTUYHBIM 0OPA30M MBI TIONBITAIICH HATJISIZTHO
MIPEJICTABUTH CIOKET TIPOU3BE/ICHUS U KJIOUEBbIE MECTA,
I7ie pa3BopauMBaioch Aeiicteue «Ilomamcs!y, 4ToObI OT-
PasUTh BPEMEHHYIO CBS3b MEX/y COOBITUAME KaK Mpej-
YyBCTBYEMBIMU WJIM 3allOMHEHHBIMU. Pacckasbl fieteil o
CBOUX BIIEYATJICHUAX, a Takke (HoTorpaduu 1 pucyHKH
PasIMYHBIX CIIEH 9KCKYPCUU OBLIN cOOPAHbI U CTPYIIITH-
POBaHBI BOKPYT MECT, Tie Tpoucxoauio aeticrsue «Ilo-
nazcsly. ITH MaTeprasIbl OCTYKIIN HaM OCHOBHOWM /17
BBISIBJICHHSI MECT M1 MOMEHTOB, KOTOPbIE Pa3IMYHbIE yUe-
HUKH 0XapaKTePU30BAIN KaK OUeHb IMOIIMOHAJbHBIE.

B 6osiee paHHUX UCCIIEOBAHUSX 9KOJIOTUYECKOTO 00-
pa3oBaHus, OCHOBAHHOTO HA TE€ATPAJIbHBIX MOCTAHOBKAX,
nepekuBanue ucnosb3oBasioch Penmioy u Tyt [18] mia
aHaIN3a AMOIMI YYEHUKOB BO BpPEMs 3KOJOTMYECKUX
OKCKYPCUI. ODKCcKypcuu, mmogobubie 1porpamme «Ilo-
nasics!y, TPOU3BOMUIIN HA JIeTeil TaKoe CHJIbHOE 9MOIH-
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OHAJILHOE BII€YATJIEHUE, YTO JIJIsi MHOTUX YYEHUKOB ATH
COOBITHSI CTaIM PEHIAIONIMMI: OHM PacCKasald O TOM,
4TO TI0-APYTOMY CTAJI CMOTPETh Ha cBOe Oyjyliiee, a 1o-
cJie 9KCKYPCUU HEKOTOPbIE IIPUHSIIIN PENIeHNE TIOCBSATUTD
cebst OXpaHe OKPYIKAOIIEH cpe/ibl. IMOIINH, UCITBITAHHbIE
BO BpeMs 9KCKYPCHUH, TEPEKUBAHIE, TIOCTYKUJIN CBOETO
po/ia repekJouaTesieM, KOTOPbIH MOBJIUS HA JIMYHOCTh
JIETell ¥ CTaJl TOBOPOTHBIM MOMEHTOM B UX PAa3BUTUU.

Ha ocHoBe coBpeMeHHBIX HcciaenoBaHuil [5; 7; 18;
19; 20] u ombiTa BBIrOTCKOrO, KOTOPBII aHATU3UPOBAJ
pasJINYHbIE TTEPEKUBAHNST TPOUX JIETEl, CBSI3aHHBIE C UX
MIbSTHON MaTephio, Mbl TIPUMEHUJIN B HaIllell cTaThe Me-
TOJI BU3Ya/IU3AINH JIJIsl aHAJTIM3a [T€PEKUBAHUS TIPU UC-
CJIeIOBAaHWH AMOIMOHANBHBIX BIEYATIEHUN YYEHUKOB
OT MX ydYacTusi B y4eOHOU 9KOJOIMYECKOU MporpaMMe
«ITomasmcs!».

Hcrtoku meTona BU3yajau3annuu

B 1925 r. Beirorckuit Hammcaa DOKTOPCKYIO JHC-
cepranuio, o3arsiasiennyio «llcuxosorust uckyccrsas.
ITO SBUJIOCh HAYATIOM €ro WCCJeJ0BAHUS, [JIUHOI B
JKU3Hb, 1eJIBI0 KOTOPOTO CTAJIO CO3[[AHUE TICUXOJOTUI
PasBUTHS YeIoBeuecKoil JuyHocTu. Ero mHTepec k wmc-
KYCCTBY, 9MOIIVIM, TEATPY, PACCKA3aM, CTUXOTBOPEHIAM
U POMaHaM MO3BOJIMI €My TIYOOKO MO3HATH HCTETHYE-
CKOE BOCTIPUSITHE 1, B H0JIee TMIPOKOM CMBICJIE, TIPOTIECC
Pa3BUTHS YeJOBEUECKOM JUIHOCTH. OH TPEATOTOKILT,
YTO KaTapCUC B TeaTpe U B TOBCETHEBHOMN SKU3HU ITPOUC-
XOJIUT U3 JIPaMaTHIECKOTO KOH(MINKTA MEK Y (hOPMOT 1
marepuagom!, YToObI MPOULITIOCTPUPOBATD 3TY MbICJIb,
B CBOMX PAHHUX TPYIAX OH CChLIaeTCs Ha rpaduueckoe
npezcraienne Jloypenca Crepua (Laurence Stern)
pomana «Tpucrpam IIsnam» (Tristam Shandy). Ilox
BimsinueM cxembl CtepHa Beirorckuii mpoanaansupo-
BaJI Marepuas u opMy B mpousBesieHnn VMsana bynuna
«JlerKkoe fbIXaHue», HAaYePTUB CXeMY COOBITUH 1 UX B3a-

MMOCB$I3€il BO BpeMEHU — TO, YTO OH Ha3BaJl «aHATOMU-
eit pacckasa» [31, p. 152] (puc. 1).

Ha cxeme coObITHsI, OTMCAHHbIE B MTPOU3BEICHUH,
CBSI3aHBI C JIByMsI TJIABHBIMY TIePCOHAKAMU (YIUTENb U
TMMHA3UCTKA): IMHUH, BBITHYThIE BIiepe 1 Hazaz. Hiux-
HSS JIMHWS TIPEJICTABJISET YIUTENS W CBI3aHHBIE C HUM
CeMb 31TU30/I0B, & BEPXHSS JIMHNS — TUMHA3UCTKY U CBSI-
3aHHbBIE ¢ Hell YeThIpHAANATh 31130108, CoryacHo 00b-
SICHEHUIO BBIrOTCKOro, «Mbl YCJIOBHO OyeM 0003Ha4YaTh
KPUBOIl CHU3Y BCSKHII 1epexoji K COOBITHIO XPOHOJIO-
rudeckn GoJsiee paHHEMY, TO €CTh BCAKOE BO3BPAICHIE
aBTOPa Ha3ajl, 1 KPUBOH CBEPXy BCSAKUI 1epexo]] K CO-
GBITHIO TIOCIIEMYIONIEMY, XPOHOJOTHYECKH GoJiee OT/a-
JIEHHOMY, TO €CTh BCIKHWI CKaYOK pacckasa Briepen» [31,
p. 152]. Busyasbhblii anams BeiroTckoro mosBoJu 06-
HapY’KUTh, 4TO «COOBITHS B pacCKa3e Pa3BUBAIOTCS HE TI0
MIPSIMOIT JIMHWUHU, KaK 9TO UMEJIO Obl MECTO B JKUTEHCKOM
ciiydae, a pa3BepTHIBAIOTCS ckaukamu» (p. 152). Mmen-
HO 3TO CMelllcHUe BPEMEHHOTO M3MEPEHUs OnpeeiseT
AMOIMOHATBHYIO HANPSKEHHOCTD MPOU3BENCHUS U €T0
BO3IeIICTBUE Ha YUTATEJIS.

Hcnonb3oBanue BBITOTCKUM BU3YaJIbHOTO METO/IA,
BO-TIEPBBIX, CBU/IETEJILCTBYET O TOM, UTO 3TO TIPEKpac-
HBIIT c110co06 co3naTh 06pa3 «JIerkoro abIXaHWs» Kak
IEJIOCTHOTO  JIPAMAaTHYeCKOro IIepeskUBaHms, KOTOPOe
pa3BopayMBaeTCst BO BpeMeHU. Bo-BTOPBHIX, TakuM 006-
pasoM OH BblJieJsigeT OT/eJIbHble MeCTa, I/l IPOUCXOAAT
cOOBITHS paccKasa, v IPUBJIEKAeT Hallle BAUMAHUE K B3a-
WMOCBSI3U MEXK/TY IMOIIMOHATHHBIMU TTEPEKUBAHUSIMU 1
MectoMm nefictus [10; 13; 16; 21; 27]. B «Jlerkom siprxa-
HUW> Kax0e MecTo (10M, Kaaa0uile, BOK3aa) HeceT B
cebe 11e1blit HAOOP CMBICIIOB, KOTOPBI CO3/aeT HaIpsi-
JKEHHUe 110 MePe Pa3BepPThIBAHUST COOBITUSI, U YUTATED
BOBJIEKAETCST B KOH(PJIUKT OKUJIAHUI 1 OMOTIUI.

W3yuus BointoHeHHbIH Boirorckum ananus «Jlerko-
IO JIBIXaHUS», MBI [TIOHSAJIN, YTO BU3YaJIbHOE IIPEICTaBIIe-
Hie cobbiTHil B ipame «[lomascs!s u ucnonb3oBanue Iyr
IS COe/IMHEHMST MeCT JIeHCTBUS BO BpeMeHU (B [IPSMOM

P:l-lwm

Puc. 1. Tpapuueckas cxema Boirorckoro k pacckasy VBana Bynuna «Jlerkoe pipixanue»

! Marepuas — 9TO «BCe, 4TO XYJOKHUK PACCMATPUBACT B KAYECTBE TOTOBBIX JIEMEHTOB, KOTOPbIE MOTYT OBITh UCIIOJIb30BAHBI B €I0 TBOP-
4ecTBe, HAPUMED, CJI0BA, 3BYKH, CTEPEOTUTIHBIE M300PaKEHIIsI, SI3BIKOBbIE KJIWIIE U Ja)Ke UeU, PA3BIBAEMbIE B TOM HJIU WHOM [POU3BE/IECHU.
Viopsiiouenne UM 9TOro Matepralia B mpousseaeHnu oopasyer hopmys [12, p. 38].
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1 0OpaTHOM HAITPABJICHUSX) JAET HAM IEJIOCTHOE TIPE]I-
CTaBJICHUE O IPaMaTU4eCKOM [TPOU3BEIEHUN U TO3BOJIS-
€T BbI/IeJINTD KJIIoYeBble MOMEHTDI 1 MeCTa, IJle Pa3Bopa-
YuBaeTCcs JefCTBIE UCTOPUU U TJe YUeHNKHU, BEPOSITHO,
WCTIBITATIN CUJIbHBIE TIEPEKUBAHNS 1 YBJIEYEHHOCTD CIO-
skeToM. CpaBHeHIe PaccKa30B YUEHUKOB BO BPeMEHHOI
HepCleKTUBe € MCII0/Ib30BaHUueM BU3YalbHOIO METOJa
MTO3BOJINJIO HAM HapHUCOBATh KUBYIO KaPTUHY MecCT Jieii-
CTBUS 1 COOBITHI, KOTOPBI OKa3anuch HanboJjiee 3Haun-
TeJIbHBIMU 11 KOHKPETHBIX JIeTeH.

Konrekcr HCCIea0BaHUA

«ITonancsls> — aTo TeaTpasiM30BaHHAS IKOJOTH-
yeckasi oOpasoBaTesibHasi MporpamMMa, paspaboTaHHast
nokropoM Porom Tyrtom (Ron Tooth) u ero kosteramu
u3 IleHTpa akosoruyeckoro obpasosanus B [y uieHBeii-
sge (PEEC), pacuosoxeHHoro Ha okpaute bpucOGena
B Ksuncnenye, Ascrpanmus [24]. Ona mnoapaszymeBaer
MOJITOTOBKY YYEHUKOB B CTEHAX IIKOJIBI 10 TOTO, KaK OHU
BBIIYT Ha HKCKYPCHIO, TJ€ Pa3BOPAUMBAETCS CIOXKET
9TOi1 ucropun, nobdasusiercs GhoHoBasg MHGOPMALKT U
OCYIIECTBJISAIOTCA Ha IPAKTHKe CTpaTerus 0O0y4eHus Ha
npupoze. B kauectBe yuacTByloniero HabonaTesns 1o,
BO BpeMsl U TIOCJIe 9KCKYPCUU OJIUH U3 aBTOPOB HACTOSI-
meit crarbu (Mapceso Pamoc) cobpast pacckasbl gereii
00 UX BrieyaTJICHUSIX B PA3INIHbIE MOMEHTBI BDEMEHH, a
VMEHHO: BO-TIEPBBIX, BBICIYIIAT UX PACCKa3bl (TeMaTu-
yeckas Gecena) o HauboJiee MaMATHBIX MOMEHTAX 1 Me-
CTax, TJie OHU CIYYUJINCH (Yepe3 Helesio, MeCAll U TPpU
MecsIa Mocjie 3KCKYPCUN ); BO-BTOPBIX, TTPOAHAIN3UPO-
BaJI IETCKUE PUCYHKU U COTIOCTABUI X C TTPEIBIYIITAMHI
pacckasaMu; B-TPETbUX, COOpal 3aMETKU HMCCIeL0BaTe-
Jiell, BUeo- U ayIMO3anuch, HaOMIO0eHusT U JTHEBHIKO-
Bble 3allCH; B-4eTBEPTHIX, choTorpabupoBay Kioue-
BbI€ BITU30/IbI CAMOTO MTE€PEKUBAHMSI.

Wccenenosanue ObLIO TTOCTPOEHO ¢ AKTUBHBIM IIPH-
BJIEYEHUEM CAMUX JIeTel, TIPU ITOM, C TOUKH 3PEHUS
caMuX jieTeil, UX CcrocoObl MPEACTABICHUST CBOUX BIIe-
vatTjieHuit urpasu riaasayio posb (Phillips, 2014). Cy6sb-
eKTaMU WCCJIeI0BaHKs ObLIM YUYEHUKU MSTOTO KJjacca
(B Bozpacte ot 9 10 11 Jer) ABYX HAYATBHBIX TITKOJ, MO
25 y4EeHUKOB U3 KaKIOM.

«IHonauxcsa!»

Cioxker pacckasa «[lonamcs!» cTpoutcss BOKpyT BbI-
MBIIIJIEHHOTO IpecTynHuKa 1o umenu [Iapan MakKun-
HU, KOTOPBIH TallkOM JIOBUT PEAKUX IITUIL HAa 3eMJIe MUCC
[laB (MecTHOH HIKOJbHON YYMTEIbHUIIbI) BO3JIE Pydbs
[Tynnen-Ilynnen-Kpuk, a 3atem npoaaeTr ux B JloHmoH
u [laprok B Busie iepbeB /11T MOIHBIX JKEHCKHUX IIIJTATIOK.
[Ispmn myTemiecTByeT MO BW/JOM CBSIMICHHUKA, H30-
Opakast u3 cebst yBJIEUEHHOTO HATypaucTa. Biarogapst
3TOMY OH CMOT TIPOHUKHYTH Ha 3emJin Mucc /laB u 3apy-
YUTBCSA €e IOBEPHEM, YTO TI03BOJIMJIO MOCTaBUTh Ha TI0-
TOK TIOCTaBKy TITHUIL MTOKymaTessiM B EBpore. B kayectse
HOCJIe/IHEN MEPBI TIPEOCTOPOKHOCTH OH chabpuKoBa
(basrpiIBbIC YJIMKY, yKa3bIBAIOIIME HA IPYIITY MECTHBIX
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IIKOJIbHUKOB (CKAyTOB M3 MecTHOW opranusanuu Bush
Kids) kak wa Bangasos, yousatonmx nrur y ITysieH-
[Tynnen-Kpuk. Mucc [laB BepuT cjioBaM CBSIIIIEHHUKA, U
yoKe KayKeTcst, 9To ero TiiaH yzaancs. Yero Ilaamm ve cmor
TIPeyCMOTPEThH, TaK 3TOTO TOTO, uTo B Ilynnmenseiin nBas-
[[aTh MEPBOTO BeKa MPUOBIBAET IPYIINA «COBPEMEHHBIX
CKAyTOB», KOTOPbIE HAILIN CHOCOO CJIBINATH W BHUIETH
CKBO3b BpeMsi, 4TOOBI y3HATH TIpaBy. [19/y1u He BefaeT o
TOM, UTO TI0KA OH 3aMBIIILJISIET CBOU ILJIAHBI, IETU TOXKE CO-
OGUPAIOTCsI COBEPIIUTD IIyTEUIECTBIE BO BPEMEHU, YTOObI
MOMEIIATh €MY, CTIACTH TITUIL OT UCTPEGJIEHNS U 3aIUTUTh
npupoy st Gymaymumx nokosieruil. Tlo yTBepskaeHmo
Tyra u Penmioy, «BocrninraresbHas Cujia STHX MOMEHTOB
MIPOCTO TIOPAsUTETbHA, KOT/IA BBIMBINIEHHOE A€CTBUE
PasBOPAYNBAETCS B PeasibHOM Mectes |25, p. 6].

[Ipu mogroToBKE TIEATOTHYECKO TIPOTPAMMBI 9TOTO
HCCJIEIOBAHUST MBI 00paTtiiii ocoboe BHUMaHUE HA TPH
KOHIIETITA: MECTO, BPeMs 1 TIOBECTBOBAHHUE.

Mbl jopaboTany MoHATHE BpeMeHU, 4T0ObI 100aBUTh
B Hero mujeio BBITOTCKOTO O <«COIMAIbHON CUTYallnu
pasButusi». «ColuaabHasi CUTYalusi Pa3BUTUSI» — ITO
nouaTe u3 paborsl Beirorckoro 1934 r., rae mepexu-
BaHUIO OTBOJUTCS KJIIOYEBAsA POJIb B Pa3BUTHN pebeHKa.
On mnucan 0 CONUANBHONW CUTYallUM PasBUTHS UYTOObI
MOYEPKHYTh €IMHCTBO CyGBEKTUBHOTO U OGBEKTHBHO-
ro. ConmabHast CUTYaIHsI PA3BUTUSI — 9TO COIMATBHAS
cpezia B TOM BH/E, B KAKOM OHA BOCTIDHHIMAETCS U MH-
TEPIPETUPYETCS CYOBEKTOM.

MbI MCXOAWJIU U3 TOTO, YTO MECTO MOXKET OBITh B
TEOPUU TIPENCTABIEHO KaK COIUAbHAS CUTYyallus pas-
BUTHUS JIJIS YYEHUKOB, KOTOPbIe MPUHUMAJN y4acTue B
akckypeun «Ilonasncs!s. Konnent mecra [9; 10; 22; 26;
35| u Teopust 06yuenus ¢ yuerom mecta (place responsive
pedagogy) [13] urpator B 9TOM HCCIEJOBAHUU BasKHYIO
POJIb, TIOCKOJIBKY MECTO IOAYEPKUBAET B3aUMOCBSI3b
MEKy JIIOIbME U cpenoil. Bo Bpemst akckypcun ee oc-
MBICJIEHUE YYEHUKAMU 3aBUCHT OT TaKMX KOHKPETHBIX
peaybHBIX MECT, KaK pydel, MKOJIbHBII KIacc U ToJe-
BOI1 JIaTepPh, U OTTOCPEIOBAHO UX N3MEHSIOMINMUCS HMO-
IMUOHAJIBHBIMA COCTOSTHUSIMA W PAa3MBIIIIEHUSIMU  HaJl
COOBITHSIME, a TaKKe JOTaJKaMH, CBSI3aHHBIMU C 9TH-
MU MECTaMW U ¢ UcTopueii B 1mesoM. OcMbICIeHne MU
HCTOPUU HE OTOPBAHO OT PEAIbHOCTH, HO CBSI3aHO C CO-
OBITUSIMU JIPAMATHYECKON UCTOPUHU, TPOUCXO/SAIINME B
KOHKPETHBIX MECTaX.

Bpemennoe usMepenune Takyke 3aHUMAeT Ba)KHOE
MECTO B IPOTPAMMe U aHAJIU3€ HAIIETO UCCIe0BAHNUS.
CosHanue JIBUKETCSI BIIEpe] U HA3aJ 110 Mepe TOTo,
KaK JIIO[U OCO3HAIOT CBOW IiepekmBanusi. Korma Mbr
OTJISIIBIBAEMCSI B TIPOTILIIOE, HACTOSIIEE CBS3AHO C TPO-
MIJIBIMA BOCTIOMUHAHUSIMHU, aCCOITUAIUSIME 1 9MOITHSI-
MU; KOTJIa MBI CMOTPUM BIIepP€/l, HAITU TEKYIIHe OTILy-
MIEHUsST CTIOCOOHBI MEHSATH HaIllM TUIaHbl Ha Oyaylinee
U CO3/1aBaTh MPEAYYBCTBUE M3MEHEHUI B HAC CaMMUX.
/luramudeckasi CBSI3b MEXK/y TEKYNIUMU OIIYIICHUS -
MU U UX OTPAKEHUSIMHU B MPOILJIOM U B OyayiieM —
HTO KJIIOUYEBBIE BJIEMEHTBI BU3YATHHOTO OTOOPaKEHUSI
HepesKUBAHUsI YUEHUKOB B HACTOSIIIEM MCCJIEIOBAHIN.
Bpems B aT0il pabore obpasyer ckopee kairos, yem
chronos [15]. Kairos — 310 cy0bEKTUBHOE M 9MOIM-
OHAJIPHO 3aps’KEeHHOE TOHITHE BPEMEHU, KOTOPOe He
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U3MepseTcs B KOJUYECTBEHHBIX MOKa3aTeasix 1 Oue-
nusx (chronos), a onenmuBaeTcst ¢ TOYKU 3PEHUS TIIY-
OUMHBI M 3HAYNTENbHOCTH TI€PEKUBAHMI 1711 CyObeKTa.
Bpemst MokeT GBITh PaCTSHYTHIM M CKATBIM; OHO MO-
JKeT OCTAHOBUTHCA MM OBICTPO yTEKaTh B 3aBUCHMO-
CTH 0T CyOBEKTUBHOTO COCTOSHMA YeToBeka. s Ha-
CTOSIIETO MCCIEAOBAHNS BaKHBI PACCKA3bl YYEHUKOB
0 TOM, KaK He3HAYNTeJbHbIe MOMEHTBl 1 MUMOJIETHbBIC
06pasbl npuobperaiy SMOLMOHANLHYIO KPACKy, KOTla
JeTU BCIIOMMHA/IM O IIPOLLIOM WJIM 33AyMbIBAJKHCh O
cBOEM OyIyIIEM.

[Teparornueckas nporpamma oObeauHser B cebe Te-
aTpaJbHYIO IIOCTAHOBKY M pacckas. Henocpeacrsentoe
NPUCYTCTBHE B MECTE AEHCTBUS IIHECHI U IOBECTBOBAHUS
3acrapJsieT paboTaTh BOOOpaKeHe yYeHUKOB 1 1aeT UM
BO3MOKHOCTb BXOAUTH B 00pa3 M BBIXOJWUTDL N3 00pasa.
Pasnmunbie «06pa3bl» CO3MAIOT Pa3INYHbIE TOYKH 3pe-
HUS Ha UX MEPEKUBAHUS. DTOT IIPOIECC BLICTPANBAETCS
MOCTEIIEHHO MTEJArOrOM, IMEIOMINM KBaTU(UKAIIIO YII-
TeJsT TeaTpaabHOIO MacTepcTBa. llemaror HampasiszeT
YUYEHUKOB, I0MOTast UM OCMbICIUBATD [10/1yYEHHbIH OIIbIT
yepes MHANBY/LYaIbHbIE U TPYILIOBbIE 0OCYKACHU 1 UC-
HOJIHEHYE PA3/JIMYHBIX POJIEIL.

Omnucanue U aHAJIN3 JaHHBIX

AanTUPOBAHHBINT HAMU BU3YaJbHBIM METOJ CBSI3bI-
BaeT TepeKNBaHUS YUEHNKOB C YeTBIPbMS MECTaMU JIeHi-
ctBus «[lomasncsly (pydeii, urpoBast KOMHATa, MOJEBOM
Jlarepb, MMKOJIbHBIN KJacc) Py TOMOIIH YT (TTpeuyB-
CTBUE U BOCTIOMUHAHUE ), KOTOPBIMU BOCITPUSATHE YUCHU-
KaMU CBOMX BOCIIOMUHAHUI TTPUBI3BIBAETCS K KAXKOMY
KOHKPETHOMY MeCTY JIeCTBUS.

Arot mpoiiecc TpebyeT coueTanus CAEAYIOMNX IBYX
U3MEPEHUN aHaIn3a:

* opranusaIyst cOOBITHI B paMKax ClokeTa — XPo-
HOJIOTHYIECKHUH TIOPSANIOK, B KOTOPOM 9TH COOBITHS TIepe-
xuBatorcst (Oyayie coOOBITHS YUEHUKU TPETIYBCTBY-
0T, & [TPOTILIbIE COOBITHS KOMSATCS Y HUX B MAMSITH; U T€,
U IPYTHE TIPEICTABIEHDI B BUJIE IYT);

* TIpe/iCTaBJICHUE JAHHBIX IO TIPOIIECTBUHU BpeMe-
HI — OJarofiapst paccka3aM yIaCTHUKOB O CBOWX TIepe-
JKUBAHUAX € UCTOJIb30BaHueM (hoTorpaduii, OTPHIBKOB
u3 6Gecejt, pPUCYHKOB ¥ BOCIIOMUHAHUIA.

®Dotrorpaduueckue CBUAETENbCTBA YIACTUST YIeHU-
KOB B JICHCTBUYM B TOM WJIH WHOM MeCTe OOBeIUHSIOTCS
C pacckazaMu, 3allMCaHHBIMU B Xojie Gecent. B coueraniu
C PUCYHKaMM YYEHWKOB M 3aMeTKaMU, CIeJaHHBIMU OJ-
HUM 13 aBTOPOB CTaThH, MTOJyYeHHBIE TAHHbBIE CO3IAI0T
MHOTOTPaHHOE TIPEACTABIEeHNE 00 OCMBICJIEHUN yue-
HUKAMK 3TOTO MEPONPUATUS U 00 UX dIMOIMOHATBHBIX
peaxiusx Ha Hero. /[J1s1 HeKOTOPhIX YIEHUKOB 9TH Mpe/l-
CTaBJICHWS TIEPEMECTUINCH U3 KOHTEKCTa 9KCKYPCUU B
6osiee MUPOKUN KOHTEKCT JIMUHBIX MPEICTABICHUI O
mpotutoi u 6yayiieit skusiu. CpaBHUBAHUS Ha TIPUMEPE
Pa3IMYHBIX CIYYAEB TO, KAK YIEHUKH «II€PEMEIAIOTCS»
BIEPe/l ¥ HA3a/[ BO BPEMEHHU, Mbl CMOTJIM 0O03HAUUThH
KOHTYDBI UX TIePesKUBAHUIL.

Bcewm yuenukam (12 yestoBek), KOTOpbIE COTJIACUIINCH
y4acTBOBATh B MCCJIEAOBAHNH, GBI 33/[aHBI BOTIPOCHI O
CaMBIX MMAMSTHBIX JIJIT HUX MOMEHTAaX 9KCKYPCHH.

Ha npuBenennom Huske pucynke (puc. 2) KpyKKamu
0003HaUY€EHbI TPU MECTa, KOTOPbIe OOJIbIIE BCErO 3aIllOM-
HUJIUCH yaeHUKaM. /lyri 0603HauatoT CCHIIKY Ha PaccKas
«[Tomasncs!», tne Gymyme COOBITHS MPETIYBCTBYIOTCS
(TrpoJiericuc), a COOBITHS TIPOIILIOTO BCIIOMUHAIOTCS (aHa-
sencuc). Kak nokaspisaer pucyHoK, OOJIbIIe BCEro AeTIAM
3aIIOMHUJINCH PYYei, TI0JIeBOM Jlarepb u (hUHAJIbHbIE Me-
POIPUATHS B IKOJIBHOM Kiacce. Ilepen Hamu — obmias
KapTUHA, O/[HAKO JIJIsl IOHUMAHUS TIePEKUBAHUS HEOOXO0-
JIMMO PacCMOTPETh KasK/Iblil ciry4aii 6oJiee oapo6HO.

«ITomascs!»: XpoHoaorus, MpoJerncuc, aHaJeCcruc

12

2016

1897

Cxewma nauepuena Mapcesno Banente Pamocom

Puc. 2. Xponomorus cioxernoit iuann «Ilomancs!s
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Ilepen nocenenuem PTEEC/
Hauaso n xonen mapuipyra PEEC

Pyueii \ N

Hrposas komHara : k‘:)

IToneBoii 1arepn

IlIxopHBIH KJIacc

TlopTan A4 myTemecTBUi
BO BpEMEHU
Jlyru Haz ocbio =
INu30/1p1, HANIPABJIEHHBIE
B Oyayuiee
JlyTu 1oz1 ocblo =
IANu30/1bl, CBSI3aHHbIE
C BO3BPATOM B IPONLIOE
Jlyru, oGpasyomue 3am-
KHYTYIO NeT/o: «JIBaskapt
COBEPIICHHOE ITOBE/ICHHE> .
AKTHBHOE yyacrtue

Puc. 2. Xponosorus cioxernoit iunuu «Ilomancs!»
(TponosKeHue)

Huke B Tabu. 1 mipencTaBiaeHbl HyMepOBaHHbIE OTIH-
CaHus IyT, OTpaskaloline ABIKeHIe CIO’keTa B TOM BHJIE,
KaK ero IepeKnBaIl yIeHIKH.
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Ananu3 npuMepoB

B aTom pasmesie MbI aHAU3UPYEM /[BA KOHKPETHBIX
npuMepa — Munnu 1 beTTn. 9T0 BEIMBIIIIJIEHHBIE TMEHA
CxayroB n3 XIX B. u3 gpamsr «Ilomamcs!».

Kaxprii cyyail Oyzer npeicraBieH B Buje Tabu-
1Bl JIAHHBIMY, COOPAHHBIMY B PasHbIC TIEPHOAbI BpeMe-
HU: 4epe3 HeJeJ0, MecsI U TPU MecsIia Mocjie d9KCKyp-
cun. TTocsieTHsIst O3UIUs B TabJIUITE — HTO O0IIas cxeMa
BIIEUATJICHUS JIETEH OT HKCKYPCHUH, TPENCTABJISIONIASA
co60ii coueranue pororpaduii 1 OTBETOB, MOJYYEHHbIX
O/THOBPEMEHHO I10 TIPOIIECTBUU HEKOTOPOTO BPEMEHH.

[TepBas mo3uIMst TabIIBI — 9TO JOTAAKUA YICHUKOB
3a Heneso 0 9KCKypcuu. OHM IBITAIOTCS TIPEACTABUTh
cebe, 4TO MOKET MTPOUONTH Ha IKCKYPCHU U YTO OHU ITPU
aTOM OYAYT UyBCTBOBATh. YYEHUKU PUCYIOT CBOU TPE]I-
cTaBJIeHrsT 00 9KCKYPCHUHU U TAIOT TTOSICHEHHUS K PUCYHKAM.

Bropast, TpeTbst U yeTBepTas MO3UIUU — ITO OIHCA-
HUSI B PETPOCIIEKTUBE IMOIIMH, MEPEKUTHIX IETHMHU BO
BpeMs aKkckypcuu. Kaskgast mosuiust TabJmilbl copep-
SKUT cOOCTBEHHBIN pacckas peGeHKa 0 ero nepesKuBaHu-
stx. VIx BocrioMWHAHYST H300paskeHbl HA JIMHUU CIOJKETa
B BUJIE KPY/KKOB, 0003HAYAIONINX, KAK B TIAMATH JeTel
3aKPEIUINCh OTpe/ieieHHble MecTa (Pydeid, KOJbHbBIN
KJIACC WJIU TIOJIEBOM Jlareph), a yru U300paskaior, Kak
BOCITOMUHAHWSI IETeli CMEIAloTCs BIiepe/l U Ha3a/l OT O/l

Tabauma 1
Omnucanue ucropun «Ilonazics!s u cooTBeTCTBYIOIHKE AYTH
Hyra Onucaunue

1 [ToaroToBKa Ha MIKOJIBHBIX TJIOMA/IKAX. SHAKOMCTBO € poJibio CkayToB. [IpakTukyercs: BIyMUnBoe BHUMATEIbHOE
CJIyIIaHVe U OOLyMbIBAHUE YCJIBIIIAHHOTO. XYI0/KECTBEHHOE TBOPYECTBO C UCTIOJIb30BAHUEM [IPUPOIHBIX MATEPUAIIOB.

2 Hauwazo axexypenn. [oapakanie abopUTeHHBIM HAPOaM KakK XpaHUTe sIM 3eMJi. [Ipuriatiene mpucoemHuTbCst
K TeaTpaJn30BaHHON poJieBoii urpe «Ilomancs!s

3 [Ipennoxxenue 03HaKOMUTBCS € locTOpUMedaTebHoCcThio (pyueit [lynnen-1lymnen-Kpuk), KoTopslii ckayTh mo-
CellaloT Mo TpajuIy, Kotopas BocxoauT k 1897 r. IIpousHocurcs sakamnanue s nepeMeIieHns Bo BpeMeHH,
KOTOPOE OTKPBIBAET BPEMEHHOM MOPTAJI U TI03BOJISIET BOOOPasuTh cebst ckayTamu us 1897 r.

4 Wccaenosanue pyubs [ymien-ITynen-Kpuk B posn Ckaytos. [letn BHUMATEIbHO CIyHIAIOT PaccKasbl Ha Gepery
pyubs.

5 Pasmbliiiennst 1 00MeH MHEHUSIMU MeK/Iy Y4IeHaMu TPYIIibL. JleTn BMecre counHAI0T cTuxoTBopenue. [Iporioe
(cxayTer u3 XIX B.) mepenocutcs B Hactosiiee. OcMbIciienne MecTa JIeHCTBUS U CO/IEP’KAHUS PACCKa3a.

6 [IponsnocuTcs 3aKkMHaHKe BO BpEMEHU, KOTOPOE OTKPBIBACT IIOPTAJ U [TO3BOJISIET CJYIIATH PA3rOBOPBI U3 MPOIILIO-
ro (1897 r.) u MOHATH CIOKET B PETPOCIIEKTUBE.

7 ITonbiTKa yragaTh pasBUTHE CIOKETa, IAHUPOBaHKEe cOOpa J0Ka3aTeIbCTB B 10JEBOM Jiarepe.

8 [IpousHOCUTCS 3aKIMHAHKE [UIS Ty TEHIECTBUS BO BPEMEHH, KOTOPOE OTKPBIBAET MOPTAJ B 10sIeBOi Jrarepb. CH0p j10-
Ka3aTeJIbCTB U YJIMK U3 [IPOIILJIOTO, B TOM YucJ/ie: 00bsIiBJIEHUE O PO3bICKE IIPECTYITHKUKA, TI0JaPOK B YIIAKOBKE — I0BE-
JINPHOE yKpallleHne; MeIIOK, POraTKa, dyueJIo JIa3ypPHOTO JIECHOTO 3UMOPO/IKA.

9 Yyyesio NTUIEL U PACCKA3 O APYTUX BUAX )KUBOTHBIX, KOTOPBIM YTPOJKAET UCTPeOICHIE, CTAHOBUTCS IJIABHBIM
BJIEMEHTOM, KOTOPBII IPOOYK/IaeT B yUeHUKAX COUYBCTBHE U YCUJIMBAET UX BIIEYATIICHUST OT IPEOBIBAHUS B T10JIEBOM
aarepe. B mersax npoGyskaaeTcss 4yBCTBO OTBETCTBEHHOCTH 3 OKPYIKAIOILY0 cpely. [leTr BCHOMUHAIOT CBOU BII€Yat-
JICHWS OT PYYbSL.

10, VueHUKM MIYT 3a yuureseM, Mucce JaB u 3aX0/T B IIKOJIbHBII KJacc, 4To0bl coOpaTh elile 60JIblie J0Ka3aTe/bCTB

12 n yiuk. Onu caymaioT Monodior muce /laB (moarsepskaenue Bepcun Iaamm Mak-Kunuu, cocraBienue 10roBopa u
0OBUHEHE CKAyTOB B TOM, YTO MIMEHHO OHM yOuBaroT rtuil). Hakas crpacreil 3actaBiisieT yUeHUKOB CI0BECHO BbI-
paskaTh CBOM MbICJIM U YyBCTBA.
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Hyra Onucanue

12, VYUeHUKY yXOSAT U3 KJIACCa, 3aKPhIBAIOT 32 COO0IT BpeMEHHOIT II0pTaJl U IePexXo/IaT B UTPOBYIO KOMHATY, Ijle OHU

13 [BITAIOTCS COCTABUTS IJIAH BMEIIATEIbCTBA B CIOKET, YUTOOBI [IPU MOMOIIU COOPAHHBIX YUK Hepeybeautsb muce /las
U 3al[UTUTD IPUPOLY. Bo BpeMsi cocTaBiieHus [IaHa YIEHUKU HAYMHAIT COOUPATHCS C MBICJISIMU.

14 CooTtHeceHme yImK ¢ peaabHoi nctopueil. [lepesxnBanne 3a mepconasxkeii.

15 Cocrasnenue nnana jgetictsuii. [lepeoneBanue B ckaytos u3 1897 r. [Ipousnocurcst 3axaunanme st Iy TEIeCTBUS
BO BPeMeHH, KOTOPOE OTKPBIBAET [OPTAJ 0GPATHO B IIKOJIBHbII KJIACC.

16 VIX 11aH HAYMHAETCsT OCYIIECTBISATHCS.

17 JleTu nepekuBaOT IPEABILYIILYIO KIOUEeBYO clieHy (110JIeBOli jtarepb) 1 BeayT cebst, Kak eciiu Obl ceituac 6bur 1897 1.

18 Pyueii kak 3HAMEHATETBHOE MECTO CTAHOBUTCS KJIIOYEBBIM 9JIEMEHTOM B OCMBICJIEHUN PAcCKa3a. Y YeHUKH BO3BPa-
IMATOTCST HA3a/l ¥ CHOBA MCTIBITBIBAIOT T€ JKe TTePE;KNBAHISI, UTPAsi CBOM POJIN U TBITASICh BMEIIATHCST B COOBITHS TTPO-
nuroro/Hacrosiuiero. Ilociennee gefictsue — 970 clieHa, B KOTOPOH 1TAHCHI Ha yCIeX U Hey/[auy IPUMepPHO PaBHBL
Kaskiplil y4eHUK OTBeYaeT 3a CBOU COOCTBEHHbIE [ICHCTBYSL.

19 [IpencrasieHue 3akaHIMBAETCST; 0OCYKIEHUE MEPOIIPUATHSI C LIEJIbI0 Y3HATh OOJIbIIE 0 caMOM cebe, O IPYTUX U O
MecTe /IeHiCTBUS.

20 Ha oTkpbITOM BO3/1yXe€ TPyMa 00CYKAAET TO, YTO MOKHO YIIydIuTh y cebsi goma. OHM COCTABIISIOT IJIaH AefiCTBUI
Ha OyLy1iee Ipu HOMOIIU MIKOJAbHOTrO yuuTesist. Ha atom akckypeust «Ilonasics!»> 3aBepiuaercst, 1 CHOBa HAUMHAETCS
peasibHast JKU3Hb.

HOTO MeCTa K JIPYyroMy W M3MEHSII0TCS BO BpeMeHU. Ue-
pe3 TPH MecsIa ToC/Ie IKCKYPCHH Ha cXeMe H300pakeHo
caMoe ITaMSITHOE MEeCTO U CaMblil IaMSTHBII MOMEHT,
BOCIIOMUHAHUSI O KOTOPBIX COXPAHUJIUCH, HECMOTPS Ha
BpeMst. Yem Gouble oApoOHOCTEl AT BCIIOMIHAIOT B
CBSI3M C T€M HJIU MHBIM MECTOM, TeM OOJIbIIe YT Ha COOT-
BercTBYIoIIel cxeme. [To Mepe 1epemeriienust B poloe
He3HaYMTelbHble COOBITUS PACILIBIBAIOTCS, YCTYIIASA Me-
¢T0 00JIee BaKHBIM BOCIIOMUHAHUSIM.

MbI coGpajii pUCYHKH YUEHUKOB, 4TOObI 3aUKCUPO-
BaTh C UX ITOMOIIIBIO JIOTA/IKH JIeTell 1 OCMBICJIEHUE UMU
MepeRUTOr0. PUCYHKHU JOTOMHSIOTCS CBOGOAHON Oece-
1oit ¢ yueHukamu 06 ux pucyHkax. OCHOBHas 3ajiaua —
HAJIAIUTH OOIIEHUE MEK/TY UCCIEIOBATEISIME U yIEHIKA-
MW, YCIBIIIATh UX TOJI0CA U MTOHATH, YTO, TI0 X MHEHUIO,
n300paKeHO HA PUCYHKAX U KaK OHU 3TO moHUMAtoT [23].

Munnu. [lepBbiil aHanu3upyemMblii HaMU Caydail —
910 MUHHH, yyeHMIIa 5-ro Kjacca. B mociemreM akre
OHa BHITIJIA 32 PAMKH TEaTPAJbHOTO TPE/ICTABIEHUsI, B
OTJIMYME CBOUX CBEPCTHUKOB, KOTOPBIE TTPOCTO UTPATIU
CBOU POJIM, OHA YBJIEKJIACh ATON MCTOPUEN U TIHITANACh
HOGUTHCST ONpeie/ieHHOro pesysibrarta. OHa Havasa aeii-
CTBOBATH 0 COOCTBEHHOM MHUITMATUBE TaK, KAK eCJIu Obl
mucc /aB, yuuTeJqbHHIIA U3 MHEChI, ObLJIA TOTOBA OJI-
MUCaTh JIOTOBOP M TPOJIATh 3€MJI0, UTO TIPUBEJIO ObI K
Pa30pEeHNIo KUBOW TPUPOALL. /leficTBUEe MOAXOAMIO C
KYJIbMUHAI[MOHHOMY MOMEHTY, 1 MUHHU TIOzi01Ia K
CTOJIy YUUTEJIbHUIIBI, KOTJIA Ta OTBEPHYJIACh, U TAlKOM
B3s1J1a JIOTOBOP O TIPOJIAKe 3€MJIU, CIIPSITAJIA €0 MO/ Iap-
TOW U TIepe/iazia 1o 1eroYKe CBOMM O/IHOKJIaccHuKaM. Ee
MTOTNIBITKA BBIKPACTD JIOTOBOP BHIIILJIA 32 PAMKU €€ POJIH,
MPEJyCMOTPEHHON CIoKeTOM. T0, 4TO OHA OTBAXKUJIACh
Ha TaKOW OTYASITHHBIN IMOCTYIIOK, CTaJ0 B TOT MOMEHT
TSI Hee TIepekKMBaHUEM — 0COOBIM OMOIHOHAIBHBIM CO-
CTOSTHMEM, KOTOPOe OHa BCIIOMUHAJIA KaK BasKHOE TI0CJIe
3aBepiieHust akckypenn. OHa ObLTa JKeCTOKO pa3oyapo-
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BaHa MHOTOYUCJECHHBIMU OE3YCIEITHBIMU TOTBITKAMHU
pasybeautph mMuce J[aB TOAMICHIBATH 3TOT 10roBop. Tor-
Jla OHa MPUHJIA PellleHne BT U JleficTBoBaTh. Korna
YUUTETHHUIIA 3aMETUIIA TPONAKY IOTOBOPA, OJITUH MaJIb-
ik IpubesKa U3 APyroro KOHIa KOMHATBL, 0TOOpaJI 10-
KyMEHT Yy IPYIIIBI IeBOYeK 1 mobeskan 0OpaTHoO K TpyTie
MaJIbYMKOB, TJIe IPYroil yYEHUK [TOPBaJI JIOTOBOP B KJIO-
ubst. Bech aror mporece Obin1 cdororpaduposan. Ero
WJLTIOCTpAlMS TIpe/iCTaBjieHa B caMOil HUKHEH CTpoKe
HUTOTOBOH cXeMbl /11 MUHHMU.

YBaeuerHocTh MWHHY 1 ee IEHICTBUS B 3TOT J[pama-
TUYECKUIT MOMEHT B TITKOJIbHOM KJIacCe M CTaJIU ee Tiepe-
JKUBAaHUEM, Kak cJieflyeT U3 WH()OPMAINH, TTOTyIeHHOH
B Xojie mocyeaytonux Oecen. B repmunax Beirorckoro,
MepeKMBaHre BO3HUKIIO B CBSI3W C COIUATBHON CUTYya-
el pasBUTHs KaK UCTOYHUKA pasBuTust pebenka. On
numret: «[lepeknBanne Kakon-1ubo CUTYaIuu, TTePesKI-
BaHUe KaKOW-TMO0 4acTu CPebl ONPEIENAeT TO, KaKoe
OyJleT UMEeTh BJIWSHKE HTA CUTYallust WK 3Ta Cpeia Ha
peGenka. TakuMm 06pasoM, He caM 1o cebe TOT WU UHOI
MOMEHT, B3ATHIII GE30THOCUTENBHO K PEOEHKY, HO 9TOT
MOMEHT, TIPEJIOMJICHHBIH Yepe3 mepeknuBanne pebeHka,
MOZKET OIPEAETNTh, KaK 9TOT MOMEHT OY/IeT BJIHMATH Ha
X0/ fanpHenero passutusy [30; 28, p. 4].

MuHHU B3$7a B CBOM PYKM WHWIIMATHBY TIO CIia-
CEHWTO TITHUIl, KaK CJEYeT U3 ee JEeP3KOTO MOCTymKa —
KPaKU JIOTOBOPA, KOTOPBIN BBIIIEJ 32 PAMKU €€ POJIN.
Curyanus B kiacce OblIa OJMHAKOBA JUIST BCEX JIE€Tel
(«TOT XK€ caMbIil MOMEHT» ), 0lHaK0O MUHHU TIPeOMU-
Ja cOOBITH <«4yepe3 IPU3My COOCTBEHHOIO IIepexKMBa-
HUS», U 9TO 3aCTABUJIO €€ JIEHCTBOBATb CIIOHTAHHO M
BBIKPACTh KOHTPAKT, YTOOBI HE O3BOJUThH YIUTETHHUIIE
npozath 3emuiio Herofsgam. IIpu atom Munnu nakasasn
ee cOOCTBEHHBIN YUUTEND 32 TO, YTO AE€BOYKA HAPYIIUIIA
npaBuJa UTpbl. Yepes HeCKOTbKO Heleqb MUHHY Tiepe-
CMOTpEJIa 9TH JApaMaTHIeCKue COOBITHS, CBOM MOCTYIIKH
U TO, KEM OHa SBJISIETCS B TIKOJIE U 32 €€ TTPe/IeTaMH.




Husxe (tabi. 2) npencraBieHbl JaHHbIE, YIIOPSALO-

Ramos M.V., Renshaw P. The contours of Perezhivanie...
Pamoc M.B., Penwoy 1. Konmypuvt nepexscusanusi...

Hepe)KI/IBaHI/Iﬁ YYEHUKOB 1 C UX CcOOCTBEHHBIMU BBICKA-

YE€HHbIC BO BPEMEHU, C BU3YAJbHBIM IIPEACTaBJICHUEM 3bIBaAaHUAMMUN.

Tabnuma 2

Pealcm/m Munnan Ha Mepe;KUBAHUA B IIPOIVIOM CITYCTSA OIIPEICICHHOE BPEMA U UX CXEMAaTHYECKOE IIPE/ICTaB/ICHUE

ITepuonn: Bpemenu

Bocnomunanust

3a Hazeso
10 TIePEKUBAHUST

«Ha credyioweii nedene mot 6yoem uzpamo 6 Ckaymos; OHu NONGIMAIOMCsE NOMEULAT> KOMY-1M0
sabpamo 600y u3 pyuvs, Mol 0oaxcHbL Oydem nademo kocmiomvL. S 3naio, kozo mvL 6ydem usobpa-
AHCAmb, KAKUE IMO NEPCOHANCU U KAKUE BEUU..... U UMO CAYUULOCH 6 me (npoutivie) onu.. A Oymaio,
na credyrouwei nedeie s 6ydy npocmo cuacmausa... Imo 6ydem seceno. Ha moem pucynxe usemol,

JUCTNDS U 0EPeBO>.
Ha pucynke — ee XyosKecTBEHHOE TpeABUAeHNE Oy AYIINX TTePEKUBAHII

Yepes Hemenio
TIOCJTEe TIePEsKUBAHNS

2016

1897

«dmom wenosex (CésUeHHUK) Cam YOUBAL NMUL, 4 CKA3AIL, Yo MO 0eLalU Mol, XOMS IMO HeNpag-
Oa. Onu yousaiu nmuuy, nepedasani ux uyueid 8 Mysei u NOJYUaIU 3a IMo 0eHbzi».

Bonpoc uccaenosarens: «Tebe yoaroco nepeybedumv muce las?> Yuenuna: <M da, u nem.
Jla, nomomy umo mot 6 KoHye KOHY08 ybeounu ee, u Hem, NOMoMY Umo Mvl COeLANU HENPABULD-
1o. Mol nocmynunu nenpasuivio. Mol nposisunu neysajicenue, K020a nolmaiucy nepeyoedumso
ee (mucc Jlas). A ne 3nai, 603mM0icH0, Mie He CMOULO PEAMb 002080, HAM HUUE20 00 IMOM He

cKasaiu».

Yepes mecsrn
TOCJTe TIePEesKUBAHNST

2016

1897

«Mhmne bonvuue 6cez0 3anOMHULCS KLACC U JIEC, S NOMHIO, 4mo mam Ovliu 100U, K020a s cudend 6 Jecy,
mam 6ot abopuzenvl. B necy s 6vuia ... ... cuacmauea... s 1me snaio....».
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ITepuoap: Bpemenu

Bocnomunanus

il PYIPS L) {9

1897 =

Yepes Tpu mecsra
1ocJjie IepesKuBanus

Pucynox Munnu:

<A 6cezda 6yoy ecnomunams smom kaacc. A 6vLia ouens 63601H0BANA U UCNY2aNd, S He 3HALA, YN0
npousotidem. Mot nucanu meiom na 0ocke u uepnuiamu 6 mempaosx. A ucnyzanacy, kozda ona cma-
Ja CMyuams mpocmoio no cmoy. 36y 6vLl MAKoll 2POMKULL, U 5 UCTIY2ALACh... U 6C€ CMESIUCH HADO
Muotl. S uumana o scusnu 6 me OaIeKUe BPEMENA... WMO JHCU3HD M020a Oblia HeezKOT 0t MeX, KMo
nucan 1esotl pyxoi, kax . llomomy umo s neswa. M mue npuwiioce nucamov npasoil pyxotl, a smo
mpyono. A essiia 002060p, HO s HUKOMY He 2080PUILA, UMO €20 HYKHCHO nopeamyv. S npocmo nepedara
e20 8 epynny Oesouex, umobvl ona (mucc /lag) ne cmozia 3abpamv ezo Ha3aos.

———————
—— s

2016

1897

Hepe)KI/IBaHI/Ie B I1€JIOM

Mpbr MokeM BUJIeTh TiepeskuBanre MuHHM cIycTs Bpe-
M, IIOCKOJIbKY €€ 9MOLIUU B HIKOJIBHOM KJIacce B IeHb 9KC-
KyPCHUU KMBO COXPAHUJIICD, KaK CJIelyeT U3 ee OTBeTa uepes
Tpu Mecsna. Eif monpasusics pydeil 1 cama Ipupo/ia; OHA
VIIMBUJIACH, YBUJIEB HA PyYbe Uy4eJIo IITUIIbI, HO OHA He pac-
cKazazia 00 9THX BIEUATJICHUSIX CIIYCTsI MECALL, B TO BPEMST
Kak 6oJee CHITbHOE SMOIMOHAIBHOE MEPEKIUBAHIE, KOTOPOE
[IPUILIOCh HA KYJIbMUHAILMOHHBIL MOMEHT B IIIKOJIBHOM
KJlacce, COXPaHUJIOCh B ee IIaMATU U CITyCTd TPU Mecsla.
Ee pucyHok ¢ psiamu IapT B HIKOJIHOM KJIacce, a TakxKe
ee IIMCbMEHHBIE TIOSICHeHUs OATBEPKAAIOT 9TO yTBEpK/Ie-
Hue. KOHTYpBI ee TiepeKUBaHUS MTPE/ICTaBICHBI B (hUHATb-
HOH clieHe B HIKOJILHOM KJIacce, U IpaMaTHiecKast CUTYalis
ocTasiach *KMBOH B TaMsTH IeBOUKH. Ee niepekiBanme B CBsI-
31 C Kpaskeil 0roBOpa OKa3a/10Ch O4eHb BasKHbIM UL Hee 1
04YeHb SMOIMOHAILHBIM B COYETAHUM C OCTABIIUMCS Y Hee
TI0TOM OIIyIIIEHHEM TOTO, YTO ee HeITPABUJIBHO ITOHSIIN.

Berru. Bropoii ananmaupyembplil HaM1 ciry4ail — 9TO
Berru. Ona toske ydenuiia 5-ro kiaacca. Mecto u Bpems,
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KOTOPBIE 3AMOMHUINCE €if GOJIbIle BCETO, — 9TO pyUeil.
XoTs OHA TOKe aKTUBHO y4acTBOBaJIA B CIIEKTaKJIe, ee Ha-
GJIrOJTaTeIbHAS TIO3UIIUST U MIOCTYIIKU 3HAYMJIN OOJIbIIE,
YyeM ee BbICKa3biBaHMA. MOMEHTBI, KOT/Ia OHa BbIpakajia
CBOE MHEHWE, OBLIO CBA3AHbI € 3AIUTON TIPUPOJILI U TITHIL,

BoaJie pyubst oHa, 04€BUIHO, TIOTy4MIa 0COObIE BIleYaT-
JICHUS, JKUJIA CBOUMHU COOCTBEHHBIME 4yBCTBAMU, JTI000BA-
Jlach meii3azkeM, HeOOM depe3 JINCThsT M BETBU JICPEBLEB,
cujist Ha OpeBHe, BHUMATETLHO PacCMaTPHBast KayK b Ka-
MeHb, MOX VJIN BBITJISIIBIBAsT M3-32 KycToB. OHa Bce BpeMst
yJIbI0AJIach U MO-HACTOSIIIEMY PaJ0BAIACH POMCXO/SIIE-
MY, KaK B OT/ICJIbHbIE MOMEHTBI, TAK U B TIEJIOM.

Huxe (tabm. 3) mpencTaBieHbl JaThl, YIOPSIOUEH-
Hble BO BPEMEHW, C BU3YAJIbHBIMU IPE/CTABICHUSIMHI
TepesKMBaHNs 9TON YUEHUIIbI.

BoiroTckuit HaroMuHaeT HaM O TOM, UTO «BCIKASI AMO-
1ug ecTb GyHKIM TUIHOCTUY [33, p. 207]. ITO BBICKA3bI-
BaHUe JIETKO TIOHATD Ha IPUMepe CXeMbl U pucyHka bert-
TH. MBI BUJIUM TaKue 9JIeMEHTbl UCTOPHUH, KaK ITPUPOJIA,
JiepeBbsl, pydeil, a Takke HEKOTOPbIe aCIeKThl ee JIMYHO-




Ramos M.V., Renshaw P. The contours of Perezhivanie...

Pamoc M.B., Penwoy 1. Konmypui nepesjcusanus...

Tabauma 3
Peaxuuu BerTn Ha nepesKMBaHKS B IIPOILIOM CITYCTS ONPEIEICHHOE BPEMS M MX CXEMATHYECKOE NMPEICTaBICHHE

Ilepuonn: Bpemenu Bocnomunanus

< dymaro, moL 6ydem uzpamo 6 kaxue-nubyob uzpPvL, BECEIUMBCL, BOIMONCHO, MbL NOUOEM 6 NOX00;
s xomena Obl Ysnamo HA36aHUS 0ePesbes U MOMbLILKOE. Mie npasumcst 2yismo na npupooe, s ne
CUUWKOM JHOOJI0 YUUTNDCS. 8 WKOLE, S NPAKMUUECKU JCUBY HA NPUPOOe, 20e s uy6cmeyio cebs Kax
doma. Mue 6orviue npasumcst 6oimy Ha npupode, s He 3Har, nouemy, s Coscem ne domocedka. Jla-
2epb — 9MO KAK Pas3 mo, umo Mue nyscHo, s 0010 OBUICCHUE U UZPDL HA YIUUE>.

Huske Ha prCyHKe IIPEACTABIEHO €€ He3aBePLUIEHHOE XYA0KEeCTBEHHOE IIPeA0CTaBIeHne 0 Oy1y-
11eM MOXOoJIe.

3a HeeJII0 /10 OIlbITa

2016

1897

Yepes Hezento
TIOCJTe TIepesKUBAHNST

«Mmne noupasuiocL nucamv 8 KAacce YepHuLamu; Moe nepo NOCMOSHHLO JOMALOCH, 8e30¢ ObLuU
KasiKcvl. Mue ouenv noupasuics pyueil, MHe oueHs Hpasumcs 6vimo Ha npupode. A euje mue
NOHPABUNOCH NYMeuecmeue 8 NPOuLLoe U Mo, Ymo Mol 0eaiu mo xe, 4mo u Joou 6 me speme-
Ha».

2016

1897

Crycrst Mecsit
TI0CJTe TIepesKUBAHNS

«Mne Gonvue 6cezo 3anoMHUICSL KAACC U JIEC, S NOMHIO, WMo mam ObLiu 100U, K0z0a s cuded 6 iecy,
mam 6o abopuzenvl. B necy s 6vuia ... ... CHGCMAUBA... 5L HE SHATO....».
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ITepuoap: Bpemenu

Bocnomunanus

Yepes Tpu mecsra
1ocJjie IepesKuBaHus

Qo {0 : ‘

«Pyueii — amo moe “cuacmuusoe mecmo”, nOMoMY Mo Mue Hpasumcst Obl6amv Ha nPupooe u u3-
yuam ee. [lom u kracc — amo me moe. Bo apemsi sxckypcun s uy6cmeosaia cedsi no-paswomy, uno-
20a s 6vLia cuacmausa, a unozoa mue Oblio ZPYCMHO, ROMOMY UMO MHe OblL0 OUeHD HENPUSIMHO CMO-
Mpemy Ha Yyueno NMuLbl, K020a MHe CKA3AIU, 4mo 9mo Oblld K020a-mo HaACMOSUAs HCUBAS NMULA.
Cmapwlil K1acc 6 WKoLe HANOMHUL MHE 0 MOM, YUMo s HUK020a He sudena ceoezo 0edyuxy. On ymep,
K020a mama 6vLia ewe coscem manenvkas. Mue epycmuo, kozoa s dymaio o mom, umo 0ouicha 6viia
ObL yeudemucsi co 6cemu ceoumu poocmeennuxamu. Ho ne noayuunocss.

«Pyueii — ouenv kpacusoe mecmo. Tam ouenv muxo, s wy6cmeosania mam cebsi no-HaAcmosUEMy
cnokotnoll u cuacmausol. Mue ckasanu, umo 60.vuomy sexarunmy oxono 100 rem u umo na smom
pyuve craymol uzpaiu neped wikonoti ¢ 1879 2.»
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HEPE)KI/IBB.HI/Ie B I1€JIOM

CTH, TaKHe KaK JI0O0Bb K PUPOJIE U K MPOTYJIKaM Ha CBe-
JKeM Bosztyxe. Bertn pacckaspiaeT o cebe Kak 0 4eIoBeKe,
KOTOPBIN JII0OUT ObIBATH HA IIPUPOJE, — ITO MOKHO pac-
[EHUTh KaK CaMOOTIMCAHUE ee JIMYHOCTH. B CBOMX KOM-
MEHTapHsiX OHa OObsICHsET: «MHe TOHpaBUIICS pyder,
HOTOMY 4TO s1 J1i00J110 GbiBaTh Ha TIpupoze». Ona 0Obsic-
Hs€T IPUYUHBI, [T0YeMy py4eii eil 0COOeHHO TOHPABUJICS.

125

3ak/ounTeIbHAS CXeMa TakKe 0TOOpasKaeT CBUT OT
006INX BOCTTOMUHAHWH K GoJTee TIyOOKUM Pa3MBITILIEHH-
AM O JKM3HM ee ceMbu. B cBoell 3akmounTensHol Gece-
e OHa paccKasaga O TOM, YTO PEIKO ObIBAeT Ha Pydbe C
KEM-TO U3 WJIEHOB CBOEH CEMbH M UTO el OUeHb TPYCTHO
OT TOr0, YTO OHA HUKOI/JA HEe BH/EJA «CBOEro JACAYIIKY
10 MaTepu», MOCKOJIbKY OHa BCerja [yMasa, 4To JOJIKHA
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YBHUIETBCS CO BCEMU WIEHAME CBOEIl CEMbH, «HO He IO-
gyaniiocky». Posb mikosbauIel n3 XIX B., KOTOpyio oHa
urpajga B IIKOJBHOM KJacce, 3aCTaBUIM beTTu Bcrom-
HUTB O ee JIe/IyTITKe 0 MaTepH, KOTOPOTO OHA HUKOT/a He
Buzesa. MBI MOKeM TIPETOMOKITD, YTO 3TA ACCOTTNATIHS
BO3HWKJIA TIOTOMY, YTO OHA TIPEICTaBIsia cebe mefa B
MIKOJILHOM KJIacce, TOXO0KeM Ha 3TOT. XOTs ee Mepesku-
BaHIE B OCHOBHOM KACAaeTCsI PyUbsl U B I[EJIOM SIBJIICTCS
[IOJIOKUTENIBHBIM, OHO OKA3bIBAETCS HAMHOTO CJIOXKHEe
M3-32 4yBCTBA YTPAThl, OT TOTO, YTO OHA PEIKO XOIUT HA
IPUPONLY CO CBOMMHU DPOJHBIMU U YTO OHA HUKOTJA He
YBUIUT CBOETO JIeYIIKY. Uepes Tpu Mecsiiia 1mocJe epe-
JKUBaHUS COOPAHHbBIC IAHHbBIE YKA3bIBAIOT HA TO, YTO OHA
«CHOBA TIEPEKUBACT» W PA3MBIIIJISIET HAJL CBOUM AMOIINO-
HAJIBHBIM OITBITOM, KOTOPBII CBSI3bIBAET PAIOCTHBIE TyB-
cTBa Ha GEPeTy PyUbsi C TPYCTHIO U YYBCTBOM COKATIEHNST.

3akoyuTeIbHble€ MbICIH

B at10ii cTaThbe Mbl TPUMEHSLIN METO/T BU3yaTU3aIlUuN
BoIroTckoro mst u300paskeHus epekiuBanuii gereil 10,
BO BpeMs U 1ocJjie y4eOHON 9KOJIOTHYECKON 9KCKYPCHH
rmox HazBanumeMm «Ilomascal»>. B coorBercrBuu ¢ Mero-
JIOM BUBYAJIM3AIUU JIETCKUE TTePEKUBAHUS CBI3aHBI C
OTIpe/ICTIEHHBIMA MOMEHTAaMU BPEMEHU W C OIpeJiesieH-
HBIMHU MeCTaMH, T/le Pa3BOPAuNBAETCS JE€HCTBUE APaMbI
«ITomancal». Pacckasel mereil 06 MX BIICYATICHUSIX OT
KCKYPCUH, UX OTIYTIECHUS U OMOITUN TIPUBSI3BIBAIOTCS K
KOHKPETHBIM MEeCTaM, KOTOPbIEe UMEIOT /Il HUX 0coboe
3HauYeHUe.

Hampumep, Munnu, cHOBa TIepe;KUBaeT TOT MOMEHT
B IIKOJIBHOM KJIacce, KOT/Ia OHa CIIPSITAJIa I0rOBOP, 4TO-
6b1 Muce /[aB He cMOTIa TIPOATh 3eMJI0 GPAKOHbEPY.
Ee mocTymnku Bo BpeMs TOCTAaHOBKY MPO/IOJIKAIOT BJIH-
JTh HA €e CaMOOIIyIlleHNe B PeajJbHOI KU3HU U TI0CJIe
TOTO, KAaK OHA BEPHYJIACh B IKOJIY U 33/[yMajiach O TOM,
[OYeMy peluiach Ha oZ00HBIH mocTymok. OHa 1moIbl-
TaJach Kak-TO YBSI3aTh CBOE PEIIUTEIbHOE BMEIaTe I b-
CTBO B XOJ| IIPEJCTaBIeHUs ¢ TPeOOBAHUSAMU MIPULEP-
JKUBATHCST TIKOJBHBIX MPABUJ U CJIYMIATHCS YIUTEJIS.
ITa [ujieMMa IIPOJ0JIKaeT BO3HUKATh 1epes MuHHU
U 1I0CJIe 9KCKYpCcHH, Oarogaps eil B IaMATH JeBOYKU
IPOYHO COXPAHWJIMCH COOBITUS, KOTOPBIA IIPOU3OLLIN
B IIIKOJILHOM KJIacce.

bBerrn Takike ucmbiTasa CUJIbHbIE TIEPEXUBAHUS B
KOHKDETHOM MeCTe, a MIMeHHO Ha Oepery pyuba. Korza
OHa IMUIIET B CBOMX BOCIIOMUHAHUSIX, YTO Pydeil — aTO
TO MECTO, KOTOPOE €ii GoJIblle BCEro MOHPAaBUIIOCh B 9KC-
KYPCHHM, 3TO BBI3bIBAET B €€ MaMATH BOCIIOMUHAHUsS 00
OTJIbIX€ HA TIPUPOJIe BMECTE CeMbeil, HO TakyKe 1 IPYCTh
OT TOTO, YTO OHA HE MOJKET Pas/IeJIUTh 9T MOMEHTBI CO
BCEMU YJIEHAMW CBOEH CeMbH, a MMEHHO CO CBOWM Je-
JYIIKOi, KoTOpbiii ymep. Ee mepesxkuBanue Ha Oepery
pPydbsd — 3TO CIOKHOE YYBCTBO, KOTOPOE CBS3AHO C ee

Pamoc M.B., Penwoy 1. Konmypuvt nepexscusanusi...

MPOINLTBIM, HacTosuM u GyaynmM. Ocobo BbIIETsISA
9MOIMOHAJIbHOE TIepeKUBaHMe B KOHKPETHOM MECTE, Mbl
TEM CaMbIM COIJIalllaeMCs C OlpejiesieHueM IepekuBa-
Hus, ipeyioskeHHbIM baryaenom [1; 2], corsacHo koto-
POMY TEPEKUBAHUS — 9TO 0cO00E U KOHKPETHOE OIILy-
IeHNE, a He CMYTHBINH HAOOP 9MOITHIL.

3HaKH, KeCTHI, BBIPA)KEHUE JINIA U CTETIEHb YBJICUEH-
HOCTU pebeHKa 9KCKYPCHe CTasi HATJISIIHBIM HCTOYHU-
KoM uH(OpManuu 06 UX OTHOIIEHUH 1 HMOIIUOHATEHOM
BIleYaTJIeHUN OT OKpYysKaiollell cpesbl. BaxkHo Harom-
HUTBD, YTO TIEJAror 3/1eChb IeHCTBOBAJ B KAYECTBE PEIKHUC-
cepa MOCTAHOBKH [IJIsl BCEX WIECHOB IPYIIIIBI, YTOOBI T1PO-
GyIUTH B HUX IMOTIUHU U OKUIAHUST W TOBBICUTH CTEMIEHb
HAIPSIKEHHOCTH, MCIBITBIBAEMON BCEMM yYEHUKAMU.
Y4eHWKN MOJTHOCTHIO YBJIEKIUCH CBOEU POJIEBOI UTPOH,
paboTajii B TPyMIIax, AJTUIICh MBICJISIMU U 4yBCTBAMU
1 BEJIA TIEPETOBOPBI JIJIST Pa3pelieHnst KOHPIUKTOB, eii-
CTBYSI, CJIOBHO aJiBOKAThl. T0, KaKk JETH JNEeJUINUCD IPYT
C ZIPYTOM CBOMMY SMOIUAMU 1 TIePEKMBAHUSMU, OYCHD
MOXO0JKe Ha MOBE/IEHNE 3pUTeJiell B TeaTpe, KoTia o0Ine
B3/I0XH, TIJIa4 U CMeX CO3/1al0T aTMocdepy, B KOTOPYIO
BCTpanBaeTcd MepeKuBaHue.

AHanmn3 ¢ TpuMeHeHNueM BU3YaJbHOTO METO/1a TI03BO-
Jn 3apUKCUPOBaTh ABUKEHUE KMBOTO pacckasa. [lpa-
MaTH4YeCK1e MOMEHTBI B 3aBepILAIONIeil ClieHe NN BpeMs,
MEJITIEHHO TeKyTIee Ha GePEry Pyubst, MOTJIH CTaTh CIIEHOMN
JUI IIepesKUBatusl, KOTOPOe UCIHBITAIU JIeTH U KOTOpoe
MPOYHO 3aKPEINJIOCh B VX MAMSITH, a 3aTeM CIIOCOOCTBO-
BAJIO UX PAsBUTHIO, OYLydYr BCTPOCHHBIM B Jipyrue 3a00-
TBI, BOJTHEHUS U pa3MbliiyieHust. Y naske HeCMOTPS Ha To,
4TO JIeTH B 000MX KJIaCCaX COBEPIIMJIN OIHY U TY JK€ 9KC-
KYPCHUIO, BUBYATIbHBII METO/I TIO3BOJISIET CO3/IaTh Pa3JIny-
HbIe KOHTYPBI [IePEKUBAHUS JIJIT PA3JINIHBIX YUCHUKOB.

Metozi BU3yaJbHOTO IPENCTABICHUS, TIPEIJIOKEH-
HBI BbIToTcKMM, TpeanosiaraeT MpeicTaBieHue Xy-
JIOJKECTBEHHOTO IIPOU3BEJIEHUS KaK HacTrosdllee Iepe-
JKUBAHWE, KaK PeaibHoe COOBITHE CO CBOMM <«HAYAJIOM,
cepenHON 1 KOHIIOM» [2, p. 2], KOTOpoe HaunHAeT CBOE
NBUKEHWE W3 TIPOIIIOTO, HACTOSIIETO WIN GYyIyIero
WJIN KOTOPOE TIePEMETIAETCS U3 OTHOTO MECTa B JIPYTOE.

B npame «Ilomascs!» nepeskuBanus y49eHUKOB B (hu-
3UYECKOM U B (DUTYPATTBHOM CMBICTIE TIePEMENIaINCh U3
ojiHOTO MecTa B apyroe. IIpescraBienne 000UX TPOU3-
Benennii («Jlerkoe npixanue» u «Ilonancsly) B dopme
CXeMbI HATJISITHO TI0KA3aji0, KaK COOBITUSI JBUTAIOTCSI
BIIEPEZL B CJIydyae TIpoJielicrca U JIBUTAIOTCS Ha3all B CIIy-
yae aHaJelicrca, TeM CaMbIM PAaCKpbIBasg PEKYPCUBHYIO
IPUPOY IepekuBanus. B nanbHedmmx ucciaejoBaHusax
Mbl HaMEPEHBI UCCJIEI0BATD 3Ty PEKYPCUBHYIO IIPUPOLY
TEPEKMBAHUSA, YTOOBI TOHSATH, KAK OTAETbHBIE MOMEHTHI 1
TIEPEKMBAHUSA B MeCTe JEHCTBUS TIPOIOIKAIOTCS MPeod-
Pa30BBIBATHCS JIETBMU IO Mepe TOTO, KaK T€ BCTIOMIHAIOT
CYIIECTBEHHbIE MOMEHTBI M 3a/[yMbIBAIOTCST HAJl HUMU, a
TaKsKe BHOBD 3a/[yMbIBAIOTCS O CBSI3AHHBIX C KOHKPETHBIM
MECTOM TIEPEKUBAHMSX, UMEBIITUX MECTO B VX KU3HU.

Baaromapuocts

Hacrostimast craTbst — 4acThb TeKyIeil uCcIe[0BaTeNbCKON IUTIIOMHOI paGOTHI JIsT TTOJTYY€HNS AUTIIIOMA O BBICIIEM 00Pa30BaHUH
U crereHn JokTopa dunocodckux Hayk. VcesemoBanye BbIIOJHEHO P HOJJIEPKKE CTUIIEHIMH, [TPEOCTABJICHHON B PAMKax
ABCTpaJIMICKON MPaBUTEIBCTBEHHON 06pa30BaTeIbHO-UCCAEN0BATEIbCKOM Tporpammbl (RTP).
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